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Abstract

The aim of this research is to analyze teachers' views on the education-teaching process and
teacher and student roles in the education system within the context of Paulo Freire's concept
of banking education. In this qualitative research, the data were obtained by utilizing an
individual interview form. The study group of the research consisted of 28 teachers selected
using the maximum diversity sampling method among the teachers working at the secondary
school level of public educational institutions in Ankara province. The data of the study were
collected in 2021 with the semi-structured interview form developed by the researchers in line
with expert opinion. The research data were analyzed using the content analysis method.
According to the findings of the study, within the context of Freire's concept of banking
education, teachers' views on the roles of teachers in the education system have changed
relatively, with "directing/mentoring" behaviors coming to the fore. Similarly, participants’
opinions regarding the dimension of student roles inclined to offer that student roles have
changed from “object” to “subject”. On the other hand, teachers’ opinions on the dimension of
education and teaching processes are that as expressed in the banking education model, the
practices of recitation-oriented, rote-learning, and summative assessment continue. It is
expected that the results of the study will provide practical ideas to all educational members,
especially teachers and school administrators, and contribute to the development and practice
of universal education policies.
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The criticisms of traditional or mainstream education practices have survived to
the present day by increasing in the second half of the twentieth century. These
criticisms are based on various grounds (Althusser, 2016; Apple, 1978; Baker, 2013;
Chomsky, 2007; Freire, 1991; Glasser, 2019; Holt, 2020; Kincheloe, 2018; Moulin,
2018; Pennac, 2019; Rose, 2019; Spring, 2014; Ural, 2004, 2006, 2011, 2016) and
mostly focus on the characteristics of mainstream education such as control,
exclusion, standardization, restraint, adaptation, processing, suppression of
differences, and alienation. Particularly with the social reproduction function of
mainstream education (Apple, 1978; Apple, 2011; Bourdieu & Passeron, 1990;
Bowles & Gintis, 1977; Freire, 1991; Willis, 2017), it is pointed out that economic
and cultural inequalities in society are deepened and reproduced.

Bourdieu (2013), noting that education systems in modern societies have the
largest share in the production and maintenance of social inequalities, states that
school is an act of social regulation and expresses that this social regulation positions
people into certain distinctions (Bourdieu, 2015). Bowles and Gintis (1977) also argue
that schools perpetuate the division of labor in society, serve the interests of an
oppressive capitalist order, and reinforce class inequalities. In his works on the
working class, Willis (2017) draws attention to how education links culture and class
in the reproduction of social hierarchy. Althusser (2016) argues that schools, which
he describes as an ideological state apparatus, place certain skills or the dominant
ideology in the minds of children, and states that the educational process actually
functions in accordance with the class position to be occupied after school. Illich
(2016), who draws attention through his more radical criticisms, points out that
schools are authoritarian and rigid and claims that true liberty can be achieved by
eliminating schools. On the other hand, the field of critical pedagogy (Kincheloe,
2018), largely founded on Paulo Freire’s ideas and practices in the 1960s, also has an
important place among the criticisms directed at mainstream educational practices.

Freire (2000) states that critical pedagogy treats education as a political act with
the aim of eliminating inequalities in society and bringing freedom to the oppressed.
According to McLaren (2009), instead of embracing the possibility of decolonizing
the conceptual, philosophical, epistemological, and cultural dimensions of learning
that are censored along the antipolitical lines of postmodernism, critical pedagogy
offers a major rejection of the reproduction of dominant ideologies and practices
inherent in capitalist schooling and, more broadly, globalized capitalism.

Arguing that critical pedagogy seeks to reclaim its vital role as a language of
both critique and possibility by addressing the growing threat of rigid authoritarianism
and market fundamentalism, Giroux (2008) marks neoliberalism as one of the most
pervasive and dangerous ideologies of the twenty first century. At a time when market
culture is colonizing everyday life and social forms are gradually losing their shape
or disappearing, educational institutions are, nevertheless, rising to prominence as a
solution (Giroux, 2011). Critical pedagogy encourages students to learn to influence
intellectual dissent as well as to take risks in creating the conditions for the forms of
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individual and collective representation that are instrumental to an essential
democracy (Giroux, 2008). Being one of the Marxist educators, Hill (2016) as an
organic intellectual (Gramsci, 1985) emphasizes the fact that Marxism is the main
option against capitalism/neoliberalism through his statement that: “We Marxists and
critical educators in general aim to serve and develop the interests of the working
class.”

Mainstream education practices that have received a lot of criticism encountered
many alternative school experiments in the process. Approaches of alternative
education, in which the theses of Ferrer, Godwin, Rousseau, Marx, Freire, Illich,
Stirner, Tolstoy, Reich, and Neill are discussed, emphasize a society in which
individual autonomy increases, rather than a social structure in which order and
efficiency are prioritized (Spring, 2014). Among these approaches, Paulo Freire,
known to be very influential in the intellectual infrastructure and practices of the
critical pedagogy approach, has a significant place (Blackburn, 2000). With a life
dedicated to liberty and pedagogy (Kaymak, 2021), Freire, according to Uddin (2019),
built critical pedagogy through a gradual cultural revolution designed to give a voice
and understanding to the oppressed and to liberate people from oppression,
domination and ignorance. One of the major criticisms of critical pedagogy against
mainstream education is the method of learning applied. This method, characterized
by Freire (1991) as accumulative education, is explained in detail through the concept
of banking education model. Freire’s definition of mainstream education as banking
education with the bank metaphor stems from the idea of being able to more clearly
show the active and passive elements and oppressors in the educational process
(Bybee, 2020). In his concept of banking education concerning mainstream education,
Freire (1991) explained the members and elements involved in the education process
by using banking terms such as savings, investor, investment object, account, and
interest. With the banking model of education, teachers in the mainstream education
system are seen as investors and students as elements - accounts - through which
investment objects are transferred. Teachers, who are considered active, transfer
knowledge to students in the form of depositing money into an account without
building any dialogue with them. Students in a passive position receive, accept and
memorize the information conveyed by the teacher, without questioning or
comprehending it, in order to store it in a manner appropriate to their account number
role. This memorized knowledge is returned to the teacher with interest at the end of
the exams. Instead of dialoguing, interacting, and communicating with the students,
the teacher as an investor invests by transforming the knowledge, which he or she is
going to transfer, into bonds - valuable paper that can be bought and sold and that
earns interest - which the students patiently absorb, memorize and repeat. This
situation, as Abraham (2013) emphasizes, obliges the student to accept whatever is
transferred by the teacher. Seen as an account -number-, the leeway given to students
is limited to accepting, sorting, and piling up what is deposited. The mainstream
educational practice, dominated by the banking approach to education, seeks to
mythologize reality. It resists dialogue, hinders creativity, and tames people. This
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orientation of the mainstream education system is also described by Ural (2011) as
the Mario Education Model, and it is highlighted that the students’ originality,
freedom, and independence are being destroyed.

Freire (1991) emphasizes that the mainstream understanding of education is
based on narrative and that this process consists of a narrating subject, the teacher (by
possessing all the knowledge), and students who listen patiently (by knowing
nothing). This, in a way, resembles John Locke’s proposition of the mind interaction
of tabula rasa (blank slate) (Cardinal, 2017). However, Freire (2019) defines teaching
and learning not as the transmission of some content and the student’s general
memorization of the content transmitted by the teacher, but as teachers’
methodological critical work that initiates the process of understanding things as well
as their advance along the students’ equally critical cognition. Freire (2021) criticizes
the content of the traditional banking education curriculum as it can never lead to
developing students’ critical consciousness. This is seen to be stemming from the fact
that this curriculum is not connected to students’ lives, and it focuses on teaching
isolated vocabulary and lacks concrete activities. As an alternative approach, he
proposes mutual participation between teachers and students and criticizes the
external imposition of curriculum on schools. One of Freire’s most notable arguments
is his belief in the possibility of combining freedom with responsibility, and therefore,
he suggests seeking a balanced approach to designing educational plans and programs
that can account for both (Saleh, 2013). For Freire, evaluation is an essential part of
the learning process. However, the assessment procedures of banking teaching, which
aim to silence constructive diversity and constructive criticism, are seen as tools of
manipulation used by teachers (Freire, 2021). Freire (1991) rejects all these
mainstream educational practices, which he describes as banking education, and
proposes the problem-posing model of education as a means of liberation.

In Tirkiye, the education system is governed by the Ministry of National
Education and its systems based on the Constitution of the Republic of Turkey and
the National Education Basic Law No. 1739. Turkish education as defined in the
Constitution is modern, scientific, and secular education. However, although this is
the case on paper, it is debatable to what extent the national education system is
actually based on contemporary scientific and educational principles (Adem, 2000).
Ozoglu (1986) states that the Turkish education system is centralized, authoritarian,
overly disciplinary, eliminative rather than developmental, transmissionist, far from
social needs, does not follow scientific developments, is carried out with temporary
policies, does not include specialization, and receives a smaller share of national
income. Ural (2004) points to a competitive approach to education and states that this
approach renders the individual passive, is oriented towards continuous information
overload, and is based on the "apparent” assumption that those who express the
desired information at the desired time are considered successful.
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Objective

The aim of this study is to analyze teachers' views on the education-teaching
process and teacher and student roles in the education system within the context of
Paulo Freire's concept of banking education. In order to achieve this aim, answers to
the following questions were sought.

1. Within the context of Freire's concept of banking education, what are teachers'
views on the role of teachers in the education system?

2. Within the context of Freire's concept of banking education, what are teachers'
views on the role of students in the education system?

3. Within the context of Freire's concept of banking education, what are teachers'
views on the education-teaching process in the education system?

Method

In this section, explanations about the research model, the characteristics of the
study group, and data collection and analysis are given.

Research Model

In this study, the phenomenological design of the qualitative research method
was used. The phenomenological design focuses on phenomena that we are aware of
but do not have an in-depth and detailed understanding of. Its practice emphasizes
subjective experiences (Sart, 2015). Occurrences, also called phenomena, can appear
in various forms such as events, experiences, perceptions, orientations, concepts, and
situations (McMillan, 1999; Patton, 1990; Yildinm & Simsek, 2005). The
phenomenological design appears to be based on individual experiences. In this
design, the researcher is interested in the subjective experiences of the participants,
examining their perceptions and the meanings they attribute to events. In other words,
phenomenology, also called “goriingiibilim” in Turkish, is a design that seeks to
answer the question: What is reality? Creswell (2015), Merriam (2013), and Patton
(1990) further argue that one of the significant aims of descriptive phenomenological
design is to define phenomena.

Study Group

In this study, maximum variation sampling, one of the purposive sampling
methods or non-probability-based sampling methods (Ural & Kilig, 2005), was used
to determine the participants. The aim here was to create a relatively small sample and
to maximize the diversity of individuals who may be parties to the problem under
study. The purpose was not to ensure diversity in order to make generalizations; on
the contrary, it attempted to find out whether there are common or shared facts and
differences between the diverse situations and present different dimensions of the
problem according to the diversity (Yildirim & Simsek, 2005). Through the literature
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review, it was ascertained that 25-40 participants tend to be used in the studies
concerning the research topic and implementing the interview method. Accordingly,
considering the purpose and sub-objectives of the research along with the maximum
diversity sampling method, three participants were reached in the pre-implementation
and 28 participants in the implementation. In the pre-implementation, it was observed
that the participants expressed what should be, rather than describing the current
situation. Essential arrangements were made in the interview form and the
implementation was started. The study group of the research consisted of 28 teachers
working at the secondary school level of public educational institutions within the
borders of Ankara province in the first semester of the 2021-2022 academic year. In
the study group of the research, maximum variation was taken into consideration and
efforts were made to diversify demographic characteristics such as gender,
educational status, professional seniority, branch of education, and age in order to
obtain the maximum variation.

Table 1
Personal Information of the Teachers in the Study Group
. Teachers

Variable Group = %
Female 17 60.7

Gender
Male 11 39.3
Total 28 100
Mamak 9 32.1
Cankaya 8 28.5

Districts Yenimahalle 4 14.2
Altindag 2 7.1
Elmadag 2 7.1
Kizilcahamam 2 7.1
Camlidere 1 35
Total 28 100

Branch of Physical Sciences 3 10.7

Education Mathematics 4 14.2
Information 1 35

Technologies 1 35

Visual Arts 2 7.1
Religious Culture 5 17.8
Turkish 3 10.7
Social Studies 2 7.1
English 1 35
Psychological Counseling 1 35
Music 1 35

Physical Education

(continued)
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Table 1 (continue)

Total 28 100
1-10 10 35.7
Professional 11-20 12 428
Seniority (year) 21 and above 6 214
Total 28 100
20-25 6 21.4
Age 26-30 4 14.2
31-35 5 17.8
36-40 7 25
41 and above 7 25
Total 28 100
Educational Undergraduate 20 714
Status Masters 8 28.6
Total 12 100

As seen in Table 1, 17 of the teachers in the study group were female and 11
were male. According to the districts in which they were assigned, nine teachers were
from Mamak, eight teachers were from Cankaya, four teachers were from
Yenimahalle, two teachers each were from Altindag, Elmadag, and Kizilcahamam
and one teacher was from Camlidere. In terms of professional seniority, there were 10
teachers in the 1-10-year range, 12 teachers in the 11-20-year range, and six teachers
21-year range and above. Six of the participants were between the ages of 20-25, four
were between the ages of 26-30, five were between the ages of 31-35, seven were
between the ages of 36-40, and seven were 41 years and above. The distribution of
teachers according to branches is as follows: Guidance and Psychological Counseling
one teacher, Social Sciences three teachers, Mathematics four teachers, Foreign
Language two teachers, Religious Culture and Moral Knowledge two teachers,
Turkish five teachers, Physical Sciences three teachers, Visual Arts, Music, Physical
Education, Information Technologies and Software one teacher each.

Data Collection Tools

A semi-structured interview form prepared by the researchers was used in the
study. The interview form, for which the necessary ethics committee permissions were
obtained before the implementation, consisted of two parts. In the first section, where
information about the purpose of the study was given, questions were included to
determine the gender, district, branch of education, professional seniority, age, and
educational status of the teachers. This section also includes an explanation that aims
to inform the participants about Paulo Freire and banking education. In the second
part, there were three questions about teacher roles, student roles, and educational
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processes in that teachers could reflect their opinions on the concept of banking
education. Since a clear comprehension of questions in the interview form by the
participants would ensure that the interview was effective (Yildirim & Simsek, 2005),
the opinions of three experts familiar with the Freirean literature were sought for the
validity of the questions in the draft interview form, and the opinions of two Turkish
teachers were sought for the correction of grammatical errors. A pilot study was
conducted on the interview form, and the form was finalized by receiving final
feedback regarding its content and comprehensibility from three teachers who
participated in this study.

Ethical Committee Approval

The ethical committee approval was obtained from the Ethics Committee of
Educational Sciences of Gazi University, dated 10.08.2021 and numbered E.130549.

Data Analysis

The content analysis method was used to construe the data obtained in the study.
In order to avoid data loss in content analysis and to express the relationships between
codes, categories, and themes more clearly, the analysis was carried out with the help
of the NVivo 12 package program. In this way, it was aimed to analyze and manage
all qualitative data in depth without losing data richness (Bazeley & Richards, 2000).
In the analysis of the data, the interview texts studied by the researchers were
transferred to the relevant program. Each analyzed interview form was assigned a
number.

Themes and categories were identified by analyzing the responses to the
questions. It was ensured that the data obtained from the interview were represented
without a reductionist attitude. In the data analysis, the members were grouped under
three themes and 19 sub-themes by fulfilling the validity and reliability conditions.
The themes that emerged as a result of the analysis were modeled and visualized so
as to show the connections and frequencies among them. The sentences that were
determined to be used as verbatim quotations were identified, presented and
interpreted under the title of findings.

Validity and Reliability

The collected data have been kept available for disclosure when necessary.
Expert opinion was sought for the suitability of the data collection tool. The criteria
for external reliability can be listed as defining the people participating in the research
and the general outlines of the research; explaining the concepts related to the research
topic; presenting information about the decoding of the data (collection, analysis,
interpretation, etc.) and explaining the research steps. Direct disclosure of the data
obtained with a descriptive approach, approval of the results of the research by a field
expert, and conducting data analysis within the limits of the conceptual framework
were applied in the research as the internal reliability criteria offered by Yildirim and
Simgek (2015). Peer validation was used for the internal validity of the study. Creswell
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(2015) states that this validation is one of the methods used to ensure credibility in
qualitative research. The analysis results obtained to test the consensus in the study
were coded independently by both researchers. In order to test the consensus, Miles
and Huberman’s (2015) formula (Consensus Percentage) = [Consensus / (Consensus
+ Disagreement) x 100] was used and the reliability was calculated as ~89%.
According to Miles and Huberman’s (2015) statement that the percentage of
consensus should be 70% and above to ensure reliability in qualitative research, it was
concluded that the analyses conducted were reliable. A coding system was used by
making one-to-one quotations from the opinions of the study group. Expert opinion
was utilized during the analysis and the analysis was conducted twice by the
researchers to ensure reliability. At the same time, two expert opinions were taken and
the categories were agreed upon.

Results

The findings obtained in the study are presented under three headings in
accordance with the sub-objectives of the research.

Findings Regarding Teacher Roles

In line with the objective of the study, the participants were asked to evaluate
judgements as in the below regarding the role of the teacher implemented in Paulo
Freire’s concept of banking education, by taking the current education process into
consideration:

= The teacher teaches.

= The teacher knows everything.

= The teacher thinks.

= The teacher speaks.

= The teacher disciplines.

The teacher chooses and implements his/her choice.

The teacher does/makes.

The teacher chooses the curriculum.

The teacher confuses the authority of teacher knowledge with her/his
own professional authority and asserts this authority in opposition to
the liberty of students.

= The teacher is the subject of the learning process.

As a result of the analysis of the teacher opinions collected for the first sub-
objective of the study, the six themes related to teacher roles are: The teacher “leads
to knowledge”, “shares authority”, “teaches learning”, “learns while teaching”,
“guides” along with “the curriculum independent of the teacher”. These themes are
presented in Figure 1.
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Figure 1

Themes Related to Teacher Roles

Teacher Roles

_— / i \

The Curriculum
Directs to sharu-s Teachles Learns While Directs e v ot
Knowledge Authority Learning Teaching e Tanihar

Examples of participant views and frequency distributions of these themes are
presented in Table 2.

Table 2
Frequency Distributions and Examples of Opinions on Teacher Roles
Themes Opinions f
P11: “In the current education process, the teacher, instead of
Leads to teaching, tries to reveal the inventive side of the students by
Knowledge  showing the way of learning.” 119
P13: “The teacher leads as a guide in accessing information.”
P8: “Educational activities are carried out by teacher-student
Shares cooperation.”
Authority P15: “The teacher and the student think, talk, choose, apply, and
do/make together.” 221
P22: “As teachers in the 21st century, we are not only teachers but
TeaCh_es also learners.”
Learning P20: “The teacher teaches learning.” 117
P28: “The teacher knows that he/she does not know everything.”
. P7:“We should be (innovative) and open to innovation. We should
Learns while - - - - -
- be in the position of learning leader, acting with the student, 223
Teaching

learning, planning according to the student’s status, participative
and moving towards integrity.”

(continued)
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Table 2 (continue)

The Curriculum P18: “The teacher implements the selected curriculum.
Independent of the  He/she is not active in the selection process.”
Teacher P12: “The teacher does not choose the curriculum, she/he 112
applies the available curriculum.”
Guides P16: “Today, individual creativity has come to the fore due
to the rapid development of technology. In order to carry it
further, the teacher needs to fulfill her/his role of directing.” 332

P13: “The teacher is only a guide for the student to reach
the information presented with methods and techniques
appropriate to his/her interests and needs.”

Total 1124

According to Table 2, a total of 28 participants expressed 135 opinions (f=135)
about the role of the teacher. Under the theme of "guides" regarding the teacher roles,
the highest number of participants was reached by 19 participants and the highest
number of opinions was reached by 32 opinions. Among the other themes, 15
participants expressed opinions on the theme of “leads to knowledge”, 13 on the
theme of “learns while teaching”, 13 on the theme of “shares authority”, 12 on the
theme of “curriculum independent of the teacher”, and 10 on the theme of “teaches
learning”. As can be seen from these findings, the participants emphasize the
“guidance” role foremost among the teacher roles. The following opinion of one
participant (P9) is important in terms of showing the central position of the student in
the learning and teaching processes with the new teacher roles that come to the fore
in parallel with the change in education;

P9: Although the teacher is the active subject of the learning process, the fact
that the teacher is completely active in the learning process and conducts the process
completely independently of the student will make learning tiring for the teacher and
boring for the student and will not create an effective learning environment. For this
reason, it is ensured that the student is to be at least an active subject as much as the
teacher.

This can be interpreted as Freire’s (2019a) assertion that teachers define being a
teacher, and therefore teaching, as a professional job that requires, above all, constant
intellectual attention and epistemological curiosity, the capacity to love, creativity, the
stimulation of scientific competence, and the rejection of scientific reductionism. A
progressive educator should not teach in a mechanistic way, and should not be content
with merely conveying a profile of the comprehension of the object to students (Freire,
2000).
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Findings Related to Student Roles

The participants were asked to evaluate Paulo Freire’s judgments about the
student in the traditional education process within the concept of banking education,
by taking the current education and teaching process into consideration:

= Students take lessons.Students do not know anything.

= Students are thought of.

= Students listen quietly.

= Students are disciplined.

=  Students follow teachers’ choices.

=  Students have the illusion of doing through the action of the teacher.

= Students, who are not consulted, follow the chosen topics.

= The professional and informational authority of the teacher restricts
students' liberty.

= Students are only objects in the education process.

Teachers’ opinions on student roles were analyzed and six purposive themes
were reached. The themes generated from the teachers’ opinions are named “students
are active”, “individual differences are important”, “students are valuable”, “students
have discipline problems”, “students have readiness” and “students are subjects”, and

these themes are presented in Figure 2.

Figure 2
Student Roles
Individual Students Have
sm;{:xe Are Differences Aro} St:u’:'em: IAre Discipline swder:ts Have 1 { Studfllmm 1
Important ae Problems j

Themes Related to Student Roles

Examples and frequency distributions of participant views on the themes in
Figure 2 are presented in Table 3.
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Table 3
Frequency Distributions of Student Roles and Examples of Opinions
Themes Opinions f
P13: “The student is not in the role of listening constantly.
Students Are She{hg is more in the”role of talking, asking questions, and
Active participating actively. 226
P15: “Students should not be passive; they should be active
and involved in the process.”
P27: “The curriculum is determined in line with students’
interests and needs. Individual differences are taken into
Individual account.”
Differences Are P7: “Each student is an individual, so each individual’s 113
Important learning level, interest, and needs are different. The learning
environment is created based on the student and her/his
different interests and needs.”
P15: “We can improve ourselves in our teaching technique by
taking student opinions into consideration during the
Students Are education and teaching process. We can ensure that more 119
Valuable students enjoy the process and improve themselves.”

P3: “The student is the one who dreams, and expects respect
and value. They are made to believe that they can succeed.”

P11: “Today’s students have difficulties with discipline and
The Students Have authority.”

Discipline 14: “While discipline is good, self-discipline is always 113
Problems beneficial; disciplinary rules enforced from outside are
useless.”
Students Have P18: “When students are involved in the process with a
Readiness certain level of readiness, it is not considered normal that they
do not know anything. They come with a little bit of 117
knowledge.”
P19: “Students come to school with a certain background.”
Students Are P11: “Students have become the subjects of the education
Subjects process, not objects.”
P19: “The student is the practitioner and doer. The subject of 224
the learning process is the student.”
Total 1106

According to Table 3, a total of 28 participants expressed 106 opinions (f=106)
about student roles. Under the themes of “students are active” and “students are
subject” regarding student roles, the highest number of participants was reached with
21 participants, and these themes involved 26 and 24 opinions, respectively. The other
themes, “students are valuable” involved 18 participants, “students have readiness”
involved 15 participants, “individual differences are important” involved 13
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participants and “students have discipline problems” involved 13 participants. One
participant expressed her/his views on student roles as follows:

P7: Since a student-centered system is applied, the student is active and the
teacher plays a coordinating role. It is almost impossible to talk about the permanence
of learning in a learning environment where the teacher is active in the teaching
environment and the students remain passive, so the interaction continues in one
direction. Students are generally active participants in the process. Any knowledge
where the student is completely passivized, where he/she is only the “receiving” party,
where he/she learns without experiencing it, is not useful and permanent.

This finding can be considered as a reflection of the studies aimed at improving
the school system by developing student-centered, subject-oriented lessons and
content (Parlar, 2012). This is supported by Soysal and Radmard’s (2018) view that
as learners become co-authorities through specific pedagogical moves at the right time
and in the right context, they would be intellectually responsible for contributing to
the learning phenomenon in the classroom, and they would be more deeply engaged
in classroom processes and tend to exhibit minimal negative behaviors.

The participants also drew attention to the disciplinary process in their views on
student roles and expressed their opinions on the problems they experienced in the
process. The evaluations of one participant on this issue are as follows:

P11: Yes, we adopt a student-centered approach. | also believe that students
should be active and participatory, and | apply such an educational approach.
However, while putting the student at the center, perhaps we miss something at some
points. Because today’s students have difficulties with discipline and authority. The
solution to this is to carry out discipline and authority in cooperation with teachers,
administrators, and parents.

This supports Freire’s (2000) view that a democratic educator should express
himself in a way that does not allow his authority to weaken in order to support the
liberty of students, does not reduce himself neither in favor of his authority nor in
favor of the liberty of students, and is neither authoritarian nor unruly.

Findings Related to Education and Teaching Processes

Participants were asked to express their opinions on Paulo Freire’s judgments
about the traditional education system in the concept of banking education, by taking
the current education and teaching processes into consideration:

= There is an education and teaching process based on rote memorization.

*  The education and teaching processes are far from developing students’
problem-solving skills.

= “Recitation” is a constantly-used method.

= Classroom dialog is limited.

=  Student opinions are not taken into account in matters related to the
education and teaching processes.
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= Filled with knowledge, students are asked to demonstrate this
knowledge in pencil and paper tests.

By analyzing the research data, seven themes were reached based on teachers’
views on education and teaching processes which is associated with the third sub-
objective of the research. These themes, termed as “dominance of the recitation
method”, “in-class dialogue”, “result-oriented assessment”, “ongoing rote learning”,

“contradiction between theory and practice”, “constructivist approach” and “diversity
of methods”, are presented in Figure 3.

CEINNTS

Figure 3

Themes Related to Education and Teaching Processes

Education and
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the Recitation Tl-nrv and Approach Methods

Amument Lalmlng

Examples of participant opinions and frequency distributions of these themes in
Figure 3 are presented in Table 4.

Table 4

Frequency Distributions and Examples of Opinions Regarding Education and
Processes

Themes Opinions f

P6: ““Recitation” is a constantly-used method.”
P1: “Recitation is a method that is constantly used because
children need to complete certain curricula.” 19

Dominance of
Recitation Method

(continued)



222

Ayhan Ural and Adem Nefayaz

Table 4 (continue)

In-Class Dialogue

P12: “Students’ in-class dialog is not limited; they can consult
their teachers and peers about the topics they want and they can
casily establish dialog in classroom practices.”

P19: “The questions asked by the students and their curiosity
about the subject have an important place in shaping the learning
process.”

16

Result-Oriented
Assessment

P21: “I can say that in the education process, rote memorization
and recitation methods are used and student knowledge is
measured by paper and pencil tests.”

P20: “The written process continues in measurement.”

19

Ongoing Rote
Memorization

P2: “There is rote learning. The best example of this is the tests
we do.”

P14: “Today, there are still processes based on rote learning and
traditional methods.”

23

Contradiction between
Theory and Practice

P14: “Written exams and tests are still a way of evaluation today;
I personally think it is not right, it is against the principles
adopted; although current studies have been tried to be done
regarding this, no results have been obtained yet.”

P16: “When we look at the actuality of the education and
teaching processes, which are constructivist in theory but
traditional, rote-based education structure continues in practice.”

10

Constructivist
Approach

P4: “Although some of these judgments have lost their
theoretical effectiveness with the transition to constructivist
education in Turkiye in 2004, some of them are still current in
practice for various reasons."

P24: "Education is mostly implemented in a student-centered
constructivist model.”

45

Diversity of Methods

P23: “We are now in the age of technology and we use it as a
material. These methods-techniques attract the student’s
attention more and it becomes inevitable for them to get
involved.”

P19: “We use various teaching methods for students to construct
knowledge. Six hats, brainstorming, station, which include active
learning techniques, provide permanent learning for students.”

114

Total

146

As seen in Table 4, 28 participants expressed 146 opinions (f=146) on education
and teaching processes. Under the theme of “constructivist approach” regarding
education and teaching processes, the highest number of participants was reached by
25 participants and the highest number of opinions was reached by 45 opinions. For
the other themes, 18 participants expressed opinions on the theme of “ongoing rote
memorization”, 17 on the theme of “dominance of the recitation method”, 15 on the
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theme of “result-oriented assessment”, 15 on the theme of “in-class dialogue”, 14 on
the theme of “diversity of methods” and nine on the theme of “contradiction between
theory and practice”.

In general, the mainstream education system, which has a widespread disease of
recitation (Kalsoom et al. 2020), finds it very difficult to avoid the banking model of
education, given the challenge of changing the entrenched structure of socio-cultural
norms (Alam, 2013). The fact that the constructivist approach theme was prominent
among the participants’ views is similar to the findings of the studies conducted by
Cinar et al. (2006) and Evrekli et al. (2009). The evaluations of the two participants
quoted below regarding the education and teaching processes are important in terms
of revealing the differences among opinions:

P7: Learning by doing and experiencing, which puts the student at the center of
the learning environment, has made knowledge and learning permanent. | have
observed that learning is more permanent when the education and teaching
environment is organized according to student needs, materials appropriate to the
learning outcomes are used and the learning environment is made fun.

P12: Although today’s education system contradicts the above views with its
student-centered structure, it cannot be called completely student-centered or teacher-
centered in terms of applicability. Today, students are expected to take an active role
in the education and teaching processes, but there are shortcomings in terms of
applicability. The educational process aims to develop problem solving skills, but it
cannot be said to be very successful in this.

Discussion, Conclusion and Suggestions

When the participants’ opinions on the role of the teacher used by Paulo Freire
in the concept of banking education are analyzed, it is observed that by changing the
teacher’s subject role and authoritarian attitude, the concept exhibited a more
democratic attitude. Participant opinions on the role of the teacher focused on the
themes of “guides”, “leads to knowledge”, “learns while teaching”, “shares authority”
and “teaches learning”. This finding is in contrast to the findings of another study
conducted by Akpinar and Gezer (2010), which showed that despite the discourses of
change and innovation that have been frequently voiced in recent years, the traditional
understanding of education is still dominant in schools and teachers do not fully adopt
new educational approaches, while it is similar to the results of studies on teacher
roles conducted by Cakmak (2011) and Kuguk (2015). In addition, the tendency of
teachers to emphasize their guidance role in this study supports the findings of the
study conducted by Akpmar and Aydin (2007) that teachers are open to development
and change.

According to the results of the experimental study conducted by Kog¢ (2006)
aiming to determine the characteristics of teacher-learner roles and interaction system
in constructivist learning classrooms, it was concluded that teacher-learner and
learner-learner interactions in constructivist classrooms were quite intense. Freire
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(2000), who attaches great importance to classroom dialogue, expresses his views on
this issue as follows:

The dialogue is full of curiosity and restlessness. It is full of mutual respect
between the subjects engaged in dialogue. Dialogism requires maturity, a spirit of
adventure, confidence in questioning and seriousness in finding answers. In a
dialogical environment, the questioning subject knows the reason for being a
questioner. It does not ask questions just for the sake of asking or just to appear alert
to the listener (pp. 99).

According to the findings of a study conducted on the effects of constructivist
learning approach practices on classroom management, it was concluded that
constructivist learning approach had a positive effect on classroom management in
general (Yildinm & D8nmez, 2008). According to the findings of another study
examining the classroom models used by teachers, it was concluded that teachers did
not use the traditional model, while almost all of them used the developmental model
(Babaoglan & Yildirim, 2011).

When the participants’ opinions on the role of student used by Paulo Freire in
the concept of banking education are examined, it is observed that the student leaves
the passive role and increases her/his participation in the process. This interpretation
is confirmed by the fact that the participant views on the role of the student are
concentrated in the themes that the student is in the role of subject and active, is
valuable, and has an appropriate readiness. These themes, which were reached as a
result of the analysis of the data of the research, show that the participants have more
positive thoughts about Paulo Freire’s concept of banking education in a different way
from the negative - passive - expressions he used about the student in the traditional
education process.

When the views of the participants on the education and teaching processes used
by Paulo Freire in the concept of banking education were examined, the themes of
ongoing rote memorization in the education and teaching processes, the dominance of
the recitation method, result-oriented assessment and the continuation of the
contradiction between theory and practice stood out. These findings show that the
participants’ evaluations of the educational process were influenced by the efforts to
change the curricula based on the constructivist approach, which has been
implemented in the education system since 2004 to cover all levels of formal
education.

According to the results of another study investigating the level of
implementation of constructivist learning theory by branch teachers in secondary
schools, it was observed that teachers did not sufficiently encourage students to take
part in group activities and work in cooperation, did not use information and
communication technologies at a level that would improve their knowledge and skills,
did not ask questions that could measure their prior knowledge, or could not spread
this throughout the class (Kuguk, 2015). Freire (2000) advocates an education that
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consists of questions rather than answers, suggesting an education that involves
“reading the context” and “reading the world” rather than an education limited to
“reading the word” or “reading the text”. Freire’s approach requires critical analysis
of the situation, coordination, dialogue and action, and such is relevant and useful in
today’s world (Rugut & Osman, 2013). Freire emphasizes the consideration of theory
and practice together and draws attention to the importance of praxis. He marks an
educational practice in which there is no consistent relationship between what
educators say and what they do as a disaster (Freire, 2019a). In Freire (2019b) who
says “It is my practice, but my theoretically enlightened practice that evaluates what
I do.” (pp. 57) it is not possible to separate action and reflection in the process of
praxis. Otherwise, it is either mindless activism or empty theorizing (Mayo, 2011).

With this study, which aims to determine the opinions of the participants on
Paulo Freire’s concept of banking education, it was concluded that

* the dominant role of the teacher in Paulo Freire’s concept of banking
education has changed and evolved into the role of directing,

» similarly, the passive student role in Paulo Freire’s concept of banking
education has also changed and evolved into the role of subject,

» the characteristics and practices related to the education and teaching
processes in Paulo Freire’s concept of banking education continue without any
significant change.

This research, which aims to examine the actuality of Paulo Freire's banking
education model, is limited to the opinions of the branch teachers working in public
secondary schools in Ankara. Therefore, it only provides information about the
education and teaching processes of schools at this level.

Based on these results, it may be recommended to conduct detailed research on
the reasons why the educational process has not changed despite the change in teacher
and student roles. In particular, new research on the subject can be focused on the
basis of the continuation of rote memorization, the prevalence of the recitation method
and the continuation of the summative assessment approach in the education
processes.
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Geleneksel veya ana akim egitim uygulamalarina yonelik yapilan elestiriler,
yirminci ylizyilin ikinci yarisinda biyiik bir artis gostererek giliniimiize kadar
gelmektedir. Cesitli gerekgelere dayandirilan bu elestiriler (Althusser, 2016; Apple,
1978; Baker, 2013; Chomsky, 2007; Freire, 1991; Glasser, 2019; Holt, 2020;
Kincheloe, 2018; Moulin, 2018; Pennac, 2019; Rose, 2019; Spring, 2014; Ural, 2004,
2006, 2011, 2016), daha ¢ok ana akim egitimin kontrol, dislama, standartlagtirma,
dizginleme, uyarlama, isleme, farkliliklar1 bastirma, yabancilastirma gibi 6zellikleri
lizerinde yogunlagmaktadir. Ozellikle ana akim egitimin toplumsal yeniden iiretim
islevi (Apple, 1978; Apple, 2011; Bourdieu ve Passeron, 1990; Bowles ve Gintis,
1977; Freire, 1991; Willis, 2017), ile toplumdaki ekonomik ve kiiltiirel esitsizliklerin
derinlestirildigi ve yeniden iretildigine dikkat ¢ekilmektedir.

Bourdieu (2013), modern toplumlardaki egitim sistemlerinin toplumsal
esitsizliklerin tiretilmesinde ve siirdiiriilmesinde en biiyiik paya sahip olduguna dikkat
cekerek okulun bir toplumsal diizenleme edimi oldugunu belirtmis ve bu toplumsal
diizenlemenin insanlari belli ayrimlara konumlandirdigini (Bourdieu, 2015) ifade
etmistir. Bowles ve Gintis (1977) de okullarin, toplumdaki igsbdliimiinii devam
ettirdigini; baskici, kapitalist diizenin ¢ikarlarina hizmet ettigini ve sinifsal
esitsizlikleri pekistirdigini savunmaktadir. Willis (2017) ise ig¢i sinifi tizerine yaptig1
caligmalarda, toplumsal hiyerarsinin yeniden iiretiminde egitimin, kiiltiir ve sinifi
nasil birbirine bagladigina dikkat cekmistir. Althusser (2016) ideolojik devlet aygiti
olarak betimledigi okullarin birtakim becerileri ya da egemen ideolojiyi ¢ocuklarin
kafasina yerlestirdigini 6ne siirerek egitim siirecinin aslinda okul sonrasi i¢inde yer
almacak sinifsal konuma uygun bicimde isledigini belirtmektedir. Daha radikal
elestirileriyle dikkat ¢ceken Illich (2016) ise okullarin yetkeci ve kati1 olduguna dikkat
cekerek, gercek 6zgiirliigiin okullarin ortadan kaldirilmasiyla saglanabilecegini iddia
etmektedir. Ote yandan biiyiik 6lciide Paulo Freire’nin 1960’lardaki diisiince ve
pratikleriyle kurulmus olan elestirel pedagoji alani (Kincheloe, 2018) da ana akim
egitim uygulamalarina yoneltilen elestiriler arasinda 6nemli bir yere sahiptir.

Freire (2000), elestirel pedagojinin toplumdaki esitsizlikleri ortadan kaldirmak
ve ezilenlere 6zgiirliik getirmek amaciyla egitimi, siyasal bir eylem olarak ele aldigini
ifade etmektedir. McLaren’e (2009) gore ise elestirel pedagoji, postmodernizmin
antipolitik  ¢izgisiyle sansiirden gecirilen Ogrenmenin kavramsal, felsefi,
epistemolojik ve kiiltiirel boyutlarinin somiirgedisilastiriimasi olasiligini kucaklamak
yerine kapitalist okullagmanin ve daha genis baglamda kiiresellesmis kapitalizmin
dogasinda var olan baskin ideoloji ve uygulamalarin yeniden tiretilmesine kars1 biiyiik
bir reddedistir.

Elestirel pedagojinin, artan kat1 otoriteryanizm ve piyasa koktenciligi tehdidine
seslenerek hem bir elestiri hem de bir olanak dili olarak oynayabilecegi yagamsal rolii
yeniden elde etmek istedigini ifade eden Giroux (2008), neoliberalizmi yirmi birinci
ylzyilin en yaygin ve tehlikeli ideolojilerinden biri olarak belirtmektedir. Piyasa
kiiltiirtiniin gilindelik yasami kolonilestirdigi ve sosyal formlarin giderek seklini
yitirdigi veya ortadan kayboldugu bir zamanda, yine egitim kurumlart ¢6ziim olarak
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one c¢ikmaktadir (Giroux, 2011). Elestirel pedagoji, ogrencilerin 6zsel bir
demokrasiye araci olan bireysel ve toplumsal temsil bigimleri i¢in gerekli kosullart
yaratmadaki riskleri almalarinin yani sira fikri muhalefeti etkilemeyi 6grenmeleri igin
onlar cesaretlendirmektedir (Giroux, 2008). Marxist egitimcilerden Hill (2016) ise
bir organik aydin (Gramsci, 1985) olarak; biz Marksistler ve genel olarak elestirel
egitimciler, ig¢i smifinin ¢ikarlarina hizmet etmeyi ve onlarn gelistirmeyi
amaglamaktayiz ifadesiyle Marxizmin kapitalizm/neoliberalizm karsisinda temel
secenek oldugu gergegine vurgu yapmaktadir.

Olduk¢a fazla elestiri aldig1r goriilen ana akim egitim uygulamalari siire¢
icerisinde kendisine alternatif olan birgok okul denemesiyle karsilasmigtir. Ferrer,
Godwin, Rousseau, Marx, Freire, Illich, Stirner, Tolstoy, Reich ve Neill’in tezlerinin
tartisildigl alternatif egitim yaklasimlari, diizen ve verimliligin oncelendigi bir
toplumsal yapiy1 degil, bireysel 6zerkligin arttig1 toplumu 6nemsemektedir (Spring,
2014). Bu yaklasimlar arasinda yer alan elestirel pedagoji yaklasiminin diigiinsel alt
yapis1 ve pratiklerinde oldukea etkili oldugu bilinen Paulo Freire, dnemli bir yere
sahiptir (Blackburn, 2000). Ozgiirliige ve pedagojiye adanmis bir yasama (Kaymak,
2021) sahip olan Freire; Uddin’e (2019) gore ise ezilenlere bir ses ve anlayis vermek,
insanlari baski, tahakkiim ve cehaletten kurtarmak i¢in tasarlanmis kademeli bir kiiltiir
devrimi gergeklestirerek elestirel pedagojiyi inga etmistir. Elestirel pedogojinin ana
akim egitime yonelttigi onemli elestirilerden biri, kullanilan 6grenme ydntemine
iliskindir. Freire (1991) tarafindan yigmaci egitim olarak nitelenen bu yontem,
“bankac1 egitim” modeli belirlemesiyle ayrintili bir sekilde agiklanmustir. Freire’nin
ana akim egitimi, banka egretilemesi ile bankaci egitim seklinde betimlemesi, egitim
siirecindeki aktif ve pasif unsurlar ile baski yapanlari daha agik bir sekilde
gosterebilme diisiincesinden kaynaklanmaktadir (Bybee, 2020). Freire (1991) ana
akim egitime iliskin yaptig1 bankaci egitim belirlemesinde, egitim siirecinde yer alan
bilesen ve unsurlari, tasarruf, yatirimci, yatirim nesnesi, hesap, faiz gibi bankacilik
terimleri kullanarak agiklamistir. Bankaci egitim modeli ile ana akim egitim
sistemindeki &gretmenler yatirimei, 6grenciler ise yatirim nesnelerinin aktarildig:
unsurlar -hesap- olarak gorilmektedir. Aktif olarak kabul edilen 6gretmenler,
6grencilerle herhangi bir diyaloga girmeden hesaba para yatirma seklinde ellerindeki
bilgiyi 6grencilere aktarir. Pasif konumda olan 6grenciler de 6gretmen tarafindan
aktarilan bilgiyi, sorgulama ve anlamaya tabi tutmaksizin hesap numarasi rollerine
uygun bir sekilde saklamak iizere alir, kabul eder ve ezberler. Ezberlenen bu bilgiler,
sinavlar sonucunda faizleriyle birlikte Ogretmene geri verilir. Yatirimer olarak
ogretmen, Ogrencilerle diyalog kurmak, etkilesim ve iletisim iginde olmak yerine
aktaracag bilgiyi, 6grencilerin sabirla aldig1, ezberledigi ve tekrarladigi tahvile -faiz
getiren ve alinip satilabilen degerli kagit- doniistiirerek yatirimlar yapar. Bu durum,
Abraham’in (2013) da vurguladigi gibi 6grencinin dgretmenden ne gelirse gelsin
kabul etmesini zorunlu kilmaktadir. Bir hesap -numarasi- olarak goriilen 6grencilere
taninan hareket alani, yatirilan1 kabul ve tasnif edip yigmaktan ibarettir. Bankact
egitim anlayisinin egemen oldugu ana akim egitim uygulamasi, gercekligi mit haline
getirme ¢abasindadir, diyaloga direnir, yaraticilig1 engeller ve insanlar1 evcillestirir.
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Ana akim egitim sisteminin bu yonelimi Ural (2011) tarafindan da Mario egitim
modeli seklinde betimlenerek dgrencinin 6zgiinliik, 6zgiirliik ve bagimsizliginin yok
edildigine dikkat ¢ekilmistir.

Freire (1991), ana akim egitim anlayisinin anlati iizerine temellendirildigini ve
bu siirecin anlatan bir 6zne olan dgretmen (tiim bilgiye sahip) ve sabirla dinleyen
ogrencilerden (hicbir sey bilmeyen) olustugunu vurgulamaktadir. Bu bir nevi John
Locke 6nermesi olan tabula rasa (bos levha) zihin etkilesimi gibidir (Cardinal, 2017).
Oysa Freire (2019) igin dgretme ve Ogrenmeyi; birtakim igerikleri aktarmak ve
Ogrencinin de 6gretmen tarafindan aktarilan igerikleri genel hatlartyla ezberlemesi
degil, 0gretmenin bir seyin anlagilmasi siirecini baslatan metodolojik elestirel
calismalar1 ve 6grencilerin de ayni1 derecede elestirel idrakleri ile birlikte yiiriimek
olarak tamimlamaktadir. Freire (2021), geleneksel bankaci egitim miifredatinin
icerigini, Ogrencilerin elestirel bilincini gelistirmeye asla yol acamayacagi i¢in
elestirmektedir. Bunun nedeni, 6grencilerin yagamlariyla baglantili olmamasi, izole
kelimeler 6gretmeye odaklanmasi ve somut etkinlikten yoksun olmasi olarak
goriilmektedir. Alternatif bir yaklasim olarak 6gretmenler ve Ogrenciler arasinda
karsilikli katilimi 6nermekte; miifredatin ise okullara disaridan dayatilmasini
elestirmektedir. Freire’nin en dikkate deger arglimanlarindan biri de 6zgirligi
sorumlulukla birlestirme olasiligina olan inancidir ve bu nedenle egitim planlar1 ve
programlari tasarlanitken her ikisinin de agiklanabilecegi dengeli bir yaklagim
aramay1 onermektedir (Saleh, 2013). Freire i¢in degerlendirme, 6grenme siirecinin
onemli bir pargasidir. Ancak, yapici gesitliligi, yapici elestiriyi susturmay1 amaglayan
bankaci egitiminin degerlendirme prosediirleri, 6gretmenlerin  kullandig1
manipiilasyon araglari olarak goriilmektedir (Freire, 2021). Freire (1991), bankaci
egitim olarak betimledigi biitiin bu ana akim egitim uygulamalarini reddederek
Ozglirlesmenin aract olarak problem tanimlayici egitim modelini dnermektedir.

Tirkiye 6zelinde bakildiginda egitim sisteminin Tiirkiye Cumhuriyeti Anayasasi
ile 1739 sayili Milli Egitim Temel Kanunu’na dayali olarak Milli Egitim Bakanlig1 ve
biinyesindeki sistemlerce yonetilen bir yapida oldugu goériilmektedir. Anayasa’da
betimlenen Tirk egitimi; cagdas, bilimsel ve laik egitimdir. Ancak kagit iizerinde
boyle olmakla birlikte, bugiin gercekten ulusal egitim sisteminin ne Sl¢iide ¢agdas
bilim ve egitim ilkelerine gore yapildig1 tartigmalidir (Adem, 2000). Ozoglu (1986),
Tiirk egitim sisteminin merkeziyetgi, yetkici, asirt disiplinci, gelistirmekten ziyade
eleyici, aktarmaci, toplumsal gereksinimlerden uzak, bilimsel geligmeleri takip
etmeyen, gegici politikalarla yiiriitiilen, uzmanlgmaya yer vermeyen, ulusal gelirden
daha az pay alan bir durumda oldugunu ifade etmektedir. Egitimde benimsenen
yarigmaci bir egitim anlayisina isaret eden Ural (2004) bu yaklagimin bireyi edilgen
kildigini, siirekli bilgi yiliklemeye doniik oldugunu, istenilen bilgileri istenilen
zamanda oldugu gibi ifade edenlerin basarili sayildig1 “gdriiniir” sayiltiya dayandigini
ifade etmektedir.
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Amag

Bu aragtirmanin amaci, egitim sistemindeki egitim-6gretim siirecine, 6gretmen
ve dgrenci rollerine iligkin dgretmen goriislerinin Paulo Freire’nin bankaci egitim
betimlemesi baglaminda ¢6ziimlenmesidir. Bu amaca ulagmak i¢in asagidaki sorulara
yanit aranmigtir.

1. Egitim sistemindeki &gretmen roliine iliskin dgretmen gorisleri, Freire’nin
bankaci egitim betimlemesi baglaminda nasildir?

2. Egitim sistemindeki &grenci roliine iligkin 6gretmen goriisleri, Freire’nin
bankac1 egitim betimlemesi baglaminda, nasildir?

3. Egitim sistemindeki egitim-6gretim siirecine iligkin 6gretmen goriisleri,
Freire’nin bankaci egitim betimlemesi baglaminda nasildir?

Yontem

Bu bdlimde arastirmanin modeli, ¢aligma grubunun o6zellikleri, verilerin
toplanmasi ve analizi ile ilgili agiklamalara yer verilmistir.

Arastirma Modeli

Bu c¢alismada nitel arastirma yontemlerinden biri olan goriingiibilim
(fenomoloji) deseni kullanilmistir. Goriingiibilim deseni, farkinda oldugumuz ancak
derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara odaklanmaktadir.
Bu uygulamada 6znel deneyimler 6nemsenmektedir (Sart, 2015). Fenomen de denilen
olgular; olaylar, deneyimler, algilar, yonelimler, kavramlar ve durumlar gibi gesitli
bicimlerde karsimiza ¢ikabilmektedir (McMillan, 1999; Patton, 1990; Yildirim ve
Simsgek, 2005). Goriingiibilim deseninin temelini bireysel tecriibeler olusturmaktadir.
Bu desende arastirmaci katilimeinin 6znel tecriibeleri ile ilgilenmekte, algilamalar ve
olaylara yiikledikleri anlamlar1 incelemektedir. Diger bir ifadeyle, goriingilibilim
olarak da adlandirilan fenomenoloji, “Gergek nedir?” sorusuna yanit arayan bir
desendir. Creswell (2015), Merriam (2013) ve Patton (1990) da tanimlayici bir
nitelige sahip goriingiibilim deseninin O6nemli amaclarindan birinin, olgular
tanimlamak oldugu goriigiindedir.

Calisma Grubu

Bu ¢alismada katilimcilarin belirlenmesinde, amagli 6rnekleme yontemleri veya
olasilik temelli olmayan 6rnekleme yontemlerinden (Ural ve Kilig, 2005) maksimum
cesitlilik drneklemesi kullanilmistir. Buradaki amag, goreli olarak kiigiik bir 6rneklem
olusturmak ve bu oOrneklemde, c¢alisilan probleme taraf olabilecek bireylerin
cesitliligini maksimum derecede yansitmaktir. Amag, genelleme yapmak igin
cesitliligi saglamak degildir; tam tersine, ¢esitlilik gdsteren durumlar arasinda ortak
ya da paylasilan olgularin ve ayriliklarin olup olmadigini bulmaya caligmak ve
cesitlilige gore problemin farkli boyutlarini ortaya koymaktir (Yildirim ve Simsek,
2005). Alanyazin incelemelerinde, arastirma konusuyla iligkili olan ve goriisme
yontemi kullanilan ¢aligmalarda 25-40 Katilimcmin oldugu belirlenmigtir. Bu
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dogrultuda arastirmanin amaci ve alt amaglart ile maksimum ¢esitlilik 6rnekleme
yontemi de dikkate alinarak 6n uygulamada 3, ana uygulamada ise 28 katilimciya
ulagilmistir. On uygulamada katilimcilarin mevcut durumu betimlemekten ziyade
olmas: gerekeni ifade ettikleri goriilmiistiir. Gorlis formunda gerekli diizenlemeler
yapilarak ana uygulamaya gegilmistir. Arastirmanin ¢aligma grubunu, 2021-2022
egitim 6gretim yil1 birinci doneminde Ankara Ili simirlar igerisinde yer alan resmi
egitim kurumlarinin ortaokul diizeyinde gorevli 28 Ogretmen olusturmaktadir.
Aragtirmanin ¢alisma grubu, maksimum c¢esitleme g6z Onilinde bulundurularak en
fazla farklilig1 elde edebilmek iizere cinsiyet, egitim durumu, mesleki kidem, brans,
yas gibi demografik 6zelliklerin ¢esitlilik gdstermesine 6zen gosterilmistir.

Tablo 1
Calisma Grubunda Bulunan Ogretmenlere Ait Kisisel Bilgiler

. Ogretmenler
Degisken Grup n %
Kadin 17 60,7
Cinsiyet
Erkek 11 39,3
Toplam 28 100
Mamak 9 32,1
Cankaya 8 28,5
Tlgeler Yenimahalle 4 14,2
Altindag 2 7,1
Elmadag 2 7,1
Kizilcahamam 2 7,1
Camlidere 1 3,5
Fen Bilimleri 3 10,7
Matematik 4 14,2
Biligim Teknolojileri 1 35
Gorsel Sanatlar 1 3,5
Din K. ve Ahlak Bilgisi 2 7,1
Brang Turkce 5 17,8
Sosyal Bilgiler 3 10,7
Ingilizce 2 71
Psikolojik Danis. ve Reh. 1 3,5
Muzik 1 3,5
Beden Egitimi 1 3,5
Toplam 28 100
1-10 10 35,7
11-20 12 42,8
Mesleki kidem 21 ve lizeri 6 21,4
(yi)

(devam ediyor)



232 Ayhan Ural ve Adem Nefayaz

Table 1 (devam)

Toplam 28 100
20-25 6 21,4
Yas 26-30 4 14,2
31-35 5 17,8
36-40 7 25
41 ve Uzeri 7 25
Toplam 28 100
Egitim Lisans 20 71,4
Durumu Yiiksek Lisans 8 28,6
Toplam 12 100

Tablo 1°de goriildigi lizere calisma grubundaki 6gretmenlerin 17’si kadin, 11’1
erkektir. Gorev yapilan ilgelere gore Mamak 9, Cankaya 8, Yenimahalle 4, Altindag,
Elmadag ile Kizilcahamam 2 ve Camlidere 1 &gretmen seklinde dagilmaktadir.
Mesleki kidem olarak 1-10 yillik aralikta 10, 11-20 yillik aralikta 12 ve 21 ve iizerinde
6 o6gretmen bulunmaktadir. Katilimcilarin 6’s1 20-25 yas araliginda, 4’ 26-30 yas
araliginda, 5’1 31-35 yas araliginda, 7’si 36-40 yas araliginda, 7’si 41 yas ve iizeridir.
Ogretmenlerin branslara gore dagilimlari ise rehberlik ve psikolojik danigmanhk 1
Ogretmen, sosyal bilgiler 3 6gretmen, matematik 4 6gretmen, yabanci dil 2 6gretmen,
din kiiltiiri ve ahlak bilgisi 2 6gretmen, Tiirk¢e 5 6gretmen, fen bilgisi 3 6gretmen,
gorsel sanatlar, miizik, beden egitimi, bilisim teknolojileri ve yazilim branglarindan
birer 6gretmen seklindedir.

Veri Toplama Araci

Arastirmada, arastirmacilar tarafindan hazirlanan yari yapilandirilmis goriis
formu kullanilmistir. Uygulama 6ncesi gerekli etik kurul izinleri alinan goriis formu,
iki boliimden olugmaktadir. Arastirmanin amaci hakkinda bilgi verilen birinci
boliimde 6gretmenlerin cinsiyet, ¢alisilan ilge, brang, mesleki kidem, yas ve egitim
durumunu belirlemeye doniik sorular yer almistir. Ayrica bu béliimde katilimcilarin
Paulo Freire ve bankaci egitim hakkinda bilgilendirilmesini amaglayan bir agiklamaya
da yer verilmistir. fkinci béliimde ise dgretmenlerin bankaci egitim belirlemesine
iliskin goriislerini yansitabilecekleri 6gretmen rolleri, 6grenci rolleri ve egitim-
Ogretim siire¢lerinden olusan {i¢ soruya yer verilmistir. Goriis formunda yer alan
sorularin, katilimcilar tarafindan agik ve net bir bi¢imde anlagilmasi, gériigmenin
etkili olmasini saglayacagindan (Yildirim ve Simsek, 2005), taslak goriis formunda
yer alan sorularin gecerligi igin Freiryen alanyazina hakim ii¢ uzmanin goriisiine ve
dilbilgisi hatalarinin diizeltilmesi i¢in de iki Tiirkge Ogretmeninin goriisiine
bagvurulmustur. Diizenlenen goriis formuna iligkin pilot ¢alisma yapilmig ve bu
calismaya katilan {i¢ Ogretmen tarafindan icerik ve anlagilabilirlige iliskin son
doniitler alinarak forma son sekli verilmistir.
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Etik Kurul Karan

Bu arastirma Gazi Universitesi Egitim Etik Kurulunun 10.08.2021 tarih ve
E.130549 say1li onayi ile yapilmistir.

Gecerlik ve Givenirlik

Toplanan veriler gerektiginde sunulmak iizere hazir bulundurulmaktadir. Veri
toplama aracinin uygunlugu i¢in uzman goriisiine basvurulmustur. Arastirmaya
katilan kigilerin ve arastirmanin genel hatlarinin tanimlanmasi; aragtirma konusuna
dair kavramlarin agiklanmasi; verilerin ¢oziimiine dair (toplama, analiz, yorum vb.)
bilgilerin sunulmasi; arastirma adimlarinin agiklanmasi dis giivenirligine iligkin
Olgiitlerdir. Betimsel bir yaklasimla wulasilan verilerin dogrudan sunulmasi,
aragtirmanin  sonuglarinin,  aragtirmaci/lar  tarafindan  onaylanmasi,  veri
¢cdzumlemesinin kavramsal g¢ergeve sinirlarinda yapilmasi Yildinm ve Simgek’in
(2015) belirttigi i¢ gilivenirlik Olgiitleri olarak arastirmada uygulanmustir.
Aragtirmanin i¢ gegerliligi i¢in meslektas dogrulamasina bagvurulmustur. Creswell
(2015) bu dogrulamanin nitel arastirmalarda inandiricihigi saglamak igin kullanilan
yontemlerden biri oldugunu ifade etmektedir. Arastirmada goriis birligini sinamak
lizere elde edilen analiz sonuglart her iki aragtirmaci tarafindan bagimsiz olarak
kodlanmigtir. Goriis birligini sinamak amaciyla Miles ve Huberman’in (2015)
belirttigi (Uzlasma Yiizdesi) = [Goriis Birligi / (Goriis Birligi + Goriis Ayriligi) x 100]
formiilii kullanilmisgtir ve giivenirlik ~%89 olarak hesaplanmigtir. Miles ve
Huberman’in (2015) nitel arastirmalarda gilivenirligin saglanmasi igin uzlagsma
yiizdesinin %70 ve iizerinde olmasi gerektigini belirten ifadesine goére analizlerin
giivenilir bigimde yapildig1 sonucuna ulagilmistir. Calisma grubunun goriislerinden
birebir alintilar yapilarak kodlama sistemi kullanilmigtir. Analizler sirasinda uzman
goriisiinden faydalanilmis ve giivenirligin saglanmasi amaciyla analiz aragtirmacilar
tarafindan iki kez yapilmistir. Ayn1 zamanda iki uzman goriisii alinarak kategorilerde
uzlasilmigtir.

Verilerin Analizi

Arastirmada elde edilen verilerin analizinde igerik analizi yOntemi
kullanilmistir. Igerik analizinde veri kaybmin yasanmamasi, kodlar, kategoriler ve
temalar arasindaki iligkileri daha agik ifade edebilmek i¢in NVivo 12 paket programi
yardimiyla analizler yapilmistir. Bu sayede veri zenginligi kaybedilmeden tiim nitel
verilerin derinlemesine analiz edilmesi ve yonetilmesi (Bazeley ve Richards, 2000)
hedeflenmigtir. Verilerin analizinde arastirmacilar tarafindan ¢éziimlenen goriisme
metinleri ilgili programa aktarilmistir. C6ziimlenen her bir goriis formuna, bir numara
verilmistir.

Sorulara verilen yanitlar incelenerek temalar ve kategoriler belirlenmistir.
Goriismeden elde edilen verilerin indirgemeci bir tutum sergilemeden temsil edilmesi
saglanmistir. Veri analizinde gecerlik ve giivenirlik kosullari yerine getirilerek
bilesenler 3 tema ve 19 alt tema altinda toplanmistir. Céziimlemeler sonucunda ortaya
cikan temalar aralarindaki baglar ve frekanslari gosterir sekilde modellenmis ve
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gorsellestirilmistir. Birebir alinti olarak kullanilabilecegi diistiniilen ciimleler
belirlenmis ve bulgular baglig1 altinda sunularak yorumlanmistir.

Bulgular

Arastirmada elde edilen bulgular, aragtirmanin alt amaglarina uygun olarak ii¢
baslik altinda sunulmustur.

Ogretmen Rollerine iliskin Bulgular

Arastirmanin amact dogrultusunda katilimcilardan, Paulo Freire’nin bankaci
egitim belirlemesinde kullandig1 6gretmen roliine iligkin;

= Ogretmen dgretir,

= Ogretmen her seyi bilir,

»  QOgretmen diisiiniir,

=  Ogretmen konusur,

»  Ogretmen disipline eder,

»  Ogretmen seger ve secimini uygular,

»  Ogretmen yapar,

»  Ogretmen miifredat: seger,

»  Ogretmen bilgisinin otoritesini, kendi mesleki otoritesiyle karistirir ve
bu otoriteyi 6grencilerin 6zgiirliigiiniin karsit1 olarak 6ne siirer,

= QOgretmen 6grenme siirecinin dznesidir; seklindeki yargilar, mevcut
egitim-0gretim siirecini gdz Oniinde bulundurarak degerlendirmeleri
istenmistir.

Caligmanin birinci alt amacina iligkin toplanan Ogretmen goriislerinin
¢Oziimlenmesi sonucu Ogretmen rolleri; “bilgiye yonlendirendir”, “otoritesini
paylasir”, “6grenmeyi Ogretir”, “Ogretirken Ogrenir”’, “Ogretmenden bagimsiz
miifredat” ve “rehberdir” seklinde olusturulan alti temaya ulasilmistir. Bu temalar,
Sekil 1°de sunulmustur.

Sekil 1

Ogretmen Rollerine Iliskin Temalar

Ogretmen Raller

—

o __J__‘-“' R '—-—______
- N - ) o Ofretmenden
Bilgiye Otaritesini Og_rgnmeyl Oguehnnen Ogﬂaﬁlnslz Rehberdir
‘Yonlendirendir Paylagir Ogretir Ogrenir Miifredat
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Bu temalara ait katilimer goriislerinden 6rnekler ve frekans dagilimlari, Tablo
2’de sunulmustur.

Tablo 2

Ogretmen Rollerine Iliskin Frekans Dagilimlar: ve Gériis Ornekleri
Temalar Goriisler f

K11: “Mevcut egitim dgretim siirecinde 6gretmen, 6gretmek yerine
Bilgiye o6grenmenin yolunu gostererek 6grencilerin bulusgu yoniinii agiga
Yonlendirendir ¢ikarmaya ¢aligmaktadir.” 19

K13: “Ogretmen rehberlik eder, bilgiye ulasmada yol gostericidir.”

K8: “Ogretmen odgrenci is birligiyle egitim-ogretim faaliyetleri
Otoritesini Paylagir YUrittlmektedir.” o

K15: “Ogretmen ve dgrenci birlikte diisiiniir, konusur, seger uygular

ve yapar.” 21

) ) K22: “21. yiizyilda 6gretmen olarak sadece Ogreten degil ayni
Ogrenmeyi Ogretir zamanda 6grenen konumundayiz.”
K20: “Ogretmen 6grenmeyi dgretir.” 17

K28: “Ogretmen her seyi bilmedigini bilir.”

K7: “Inovatif (yenilik¢i) ve yenilige acik olmaliy1z. Ogrenme lideri,
Ogretirken Ogrenir &grenciyle beraber hareket eden, 6grenen, 6grenci durumuna gore 23

planlama yapan, katilimci ve biitiinlige dogru giden konumda

olmaliy1z.”

Ogretmenden K18: “Ogretmen secilmis olan miifredat1 uygular. Segim siirecinde
Bagimsiz Miifredat aktif degildir.”

K12: “Ogretmen miifredati segmez eldeki miifredati uygular.” 12
Rehberdir K16: “Gilinimiizde teknolojinin hizla gelismesinden bireysel

yaraticilik 6n plana ¢ikmistir. Bu durumu daha da ileriye
tastyabilmek icin Ogretmenin rehberlik roliinii gergeklestirmesi 32
gerekmektedir.”

K13: “flgi ve ihtiyaglarina uygun ydntem ve tekniklerle dgrenciye
sunulan bilgiye ulagmasi i¢in Ogretmen sadece yol gosterici
roliindedir.”

Toplam 124

Tablo 2’ye gore toplam 28 katilimci, 6gretmen rolii konusunda 135 goriis
(f=135) belirtmistir. Ogretmen rollerine iliskin “rehberdir” temasi altinda 19
katilimciyla en fazla katilimc1 ve 32 goriisle en fazla goriis sayisina ulagilmstir. Diger
temalardan, “bilgiye yonlendirendir” temasinda 15, “6gretirken 6grenir” temasinda
13, “otoritesini paylasir” temasinda 13, “6gretmenden bagimsiz miifredat” temasinda
12, “Ogrenmeyi dgretir” temasinda ise 10 katilimci goriis belirtmistir. Bu bulgulardan
da anlagilacagr lizere katilimcilar, 6gretmen rolleri igerisinde en fazla “rehberlik”
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roliinii 6ne ¢ikarmaktadir. Bir katilimcinin (K9) asagida aktarilan goriisii, egitimdeki
degisime paralel olarak 6n plana ¢ikan yeni 6gretmen rolleri ile 6grencinin 6grenme-
Ogretme siirecindeki merkezi konumunu gostermesi agisindan énemlidir:

K9: Ogretmen; 6grenme siirecinin etkin &znesi olmakla birlikte dgrenme
siirecinde tamamen dgretmenin aktif olmasi, slireci tamamen 6grenciden bagimsiz bir
sekilde yiiriitmesi 6grenmeyi 6gretmen agisindan yorucu, 6grenci agisindan sikici hale
getireceginden etkili bir 6grenme ortami olusturmaz. Bu sebeple 6grencinin en az
ogretmen kadar etkin 6zne olmasi saglanmaktadir.

Bu durum, Freire’nin de (2019a) belirttigi gibi 6gretmenlerin 6gretmenligi ve
dolayisiyla Ogretme isini her seyden oOnce siirekli bir entelektiiel dikkat ve
epistemolojik merakin, sevme kapasitesinin, yaraticiligin, bilimsel yetkinligin
kamg¢ilanmasini, bilimsel indirgemeciligin reddedilmesini gerektiren profesyonel bir
is olarak tanimladiklar1 seklinde yorumlanabilir. Ilerici bir egitimci dgretme isini
mekanik bir tarzda yapmamali ve sadece nesnenin kavraminin bir profilini 6grencilere
aktarmakla yetinmemelidir (Freire, 2000).

Ogrenci Rollerine iliskin Bulgular

»  Katilimcilardan, Paulo Freire’nin bankaci egitim belirlemesinde
geleneksel egitim siirecindeki 6grenciye iliskin kullandig::

= QOgrenciler ders alir,

= Ogrenciler hicbir sey bilmez,

= Ogrenciler hakkinda diisiiniiliir,

= QOgrenciler uslu uslu dinler,

= Ogrenciler disipline sokulur,

=  Opgrenciler 6gretmelerin se¢imine uyar,

=  Ogrenciler 6gretmenin eylemi yoluyla yapma yamlsamasindadir,

=  Kendisine danisilmayan 6grenciler seg¢ilen konulara uyar,

»  Ogretmenin mesleki ve bilgi otoritesi 6grenci 6zgiirliigiinii kisitlar,

= Ogrenciler egitim siirecinde sadece nesnedir,

seklindeki yargilari, mevcut egitim-6gretim siirecini goz 6niinde bulundurarak
degerlendirmeleri istenmistir. Ogretmenlerin dgrenci rollerine iliskin goriisleri
¢oziimlenerek amaca yonelik alti temaya ulasilmustir. Ogretmen gériislerinden
hareketle olusturulan temalar, 6grenciler; “aktiftir”, “bireysel farkliliklar nemlidir”,
“degerlidir”, “disiplin sorunlart vardir”, “hazirbulunusluga sahiptir” ve “6znedir”
seklinde adlandirilarak Sekil 2°de sunulmustur.
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Sekil 2

Ogrenci Rollerine Iliskin Temalar

Disiplin
Farkhniuan Defeidir Sorunlan H“"sb;”“uﬁ'uﬂ' Oznedir
Onemiidir Vardir =

Sekil 2’deki temalara ait katilimci goriislerine iliskin 6rnekler ve frekans
dagilimlari, Tablo 3’te sunulmaktadir.

Tablo 3
Ogrenci Rollerine Iliskin Frekans Dagilimlar: ve Gériis Ornekleri

Temalar Goriisler f

K13: “Ogrenci siirekli dinleyen roliinde degildir. Daha g¢ok
konusan, soru soran aktif katilim saglayan roldedir.”

Aktiftir K15: “Siirece 6grencide katilarak yasanti yoluyla Ogrenme 26
saglanir Ogrenci edilgen olmamali aktif ve siirecin iginde
olmalr.”

K27: “Miifredat 6grencilerin ilgi ve ihtiyaglar1 dogrultusunda
belirlenir. Bireysel farkliliklar dikkate alinir.”
Bireysel Farkliliklar ~ K7: “Her Ogrenci bir bireydir, dolayisiyla her bir bireyin
Onemlidir ogrenme diizeyi, ilgisi, ihtiyac1 farklidir. Ogrenme ortamn 13
ogrenciyi baz alarak ve farkli ilgi ve ihtiyaclar1 baz alarak
olusturulmaktadir.”

K15: “Egitim ogretim siirecinde Ogrenci goriisleri dikkate
alinarak 6gretim teknigimizde kendimizi gelistirebilir. Daha ¢ok
Ogrencinin siiregten zevk almasmi ve kendisini gelistirmesini 19
saglayabiliriz.”

K3: “Ogrenci hayal eden, saygi ve deger bekleyendir.
Basarabilecegine inandirtlir.”

Degerlidir

K11: “Giiniimiiz 6grencilerinde disiplin ve otorite konusunda

zorlanmalar yasanmaktadir.”

K14: “Disiplin iyidir fakat 6z disiplin her zaman faydalidir, 13

digaridan zorlama ile uygulanan disiplin kurallari yararsizdir.”
(devam ediyor)

Disiplin Sorunlari
Vardir
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Tablo 3 (devam)

Hazirbulunusluga K18: “Ogrenciler belli bir hazirbulunusluk birikimi ile siirece
Sahiptir dahil olduklarinda higbir sey bilmemeleri normal kargilanmaz.
Az da olsa bir bilgi birikimine sahip olarak gelirler.” 17

K19: “Ogrenciler belli bir birikimle okula gelir.”

Oznedir K11: “Ogrenciler nesne degil, egitim dgretim siirecinin dznesi
durumuna gelmistir.”
K19: “Ogrenci bizzat uygulayan ve yapandir. Ogrenme 24
stirecinin 6znesi 6grencidir.”

Toplam 106

Tablo 3’e gore toplam 28 katilime1, 6grenci rolleri konusunda 106 goriis (f=106)
belirtmistir. Ogrenci rollerine iliskin “aktiftir’ ve “dznedir” temalar1 altinda 21
katilimciyla en fazla katilimeciya ve sirasiyla 26 ve 24 goriis sayisina ulasilmistir.
Diger temalar olan “degerlidir” temasinda 18, “hazirbulunusluga sahiptir” temasina
15, “bireysel farkliliklar 6nemlidir” temasinda 13 ve “disiplin sorunlart vardir”
temasinda ise 13 katilimer goriis belirtmistir. Bir katilimci, 6grenci rolleri konusunda
goriislerini sOyle ifade etmektedir:

K7: Ogrenci merkezli bir sistem uygulandig1 icin &grenci aktif 6gretmen
koordine edici roliinde. Ogretmenin 6gretim ortaminda aktif} dgrencilerin ise pasif
kaldigi; dolayisiyla etkilesimin tek yonii devam ettigi bir 6grenme ortaminda
dgrenmenin kaliciligindan bahsetmek neredeyse olanaksizdir. Ogrenciler genel olarak
siirecin aktif birer katilimcisidir. Ogrencinin tamamen pasifize edildigi ve bilgiyi
sadece “alan” taraf oldugu, deneyimlemeden 6grendigi hicbir bilgi faydali ve kalici
olmamaktadir.

Bu bulgu, 6grenci merkezli, 6zne yonelimli ders ve igerik gelistirmesi yapilarak
okul sisteminin gelistirilmesi (Parlar, 2012) hedeflerine yonelik caligmalarin bir
yansimast olarak degerlendirilebilir. Yine bu durum, Soysal ve Radmard’in (2018)
Ogrenenler dogru zamanda ve baglamda sergilenen belirli pedagojik hamlelerle es-
otoriteler haline getirildikce entelektiiel olarak siniftaki 6grenme olgusuna katkida
bulunma anlaminda birinci dereceden sorumlu olacaklarindan smif i¢i siireclere daha
derinden baglanabilecek ve minimum diizeyde olumsuz davranis sergileme
egiliminde olabilecekleri yoniindeki goriisii ile de desteklenmektedir.

Katilimeilar, 6grenci rollerine iliskin goriislerinde disiplin siirecine de dikkat
cekerek, siirecte yagadiklart sorunlara iligkin goriis belirtmislerdir. Bir katilimcinin bu
konuda yapmisg oldugu degerlendirmeler soyledir:

K11: Evet 6grenci merkezli bir yaklasimi benimsiyoruz. Ogrencilerin aktif,
katilimer olmasi gerektigine de inaniyorum ve boyle bir egitim yaklagimi
uyguluyorum. Ancak 6grenciyi merkeze alirken belki de bazi noktalarda bir seyleri
gozden kagirtyoruz. Ciinkii giinlimiiz 6grencilerinde disiplin ve otorite konusunda



Egitim-Ogretim Siirecine Iliskin Ogretmen Gériislerinin “Bankact Egitim” Baglaminda Coziimlenmesi 239

zorlanmalar yaganmaktadir. Bunun ¢oziimii disiplin ve otoritenin 6gretmen-idare-veli
isbirligi i¢erisinde yliriitiilmesidir.

Bu durum, katilimcilarin Freire’nin (2000) de belirttigi gibi demokratik bir
egitimcinin, 6grencilerin 6zgiirligi desteklenecek diye otoritesinin zayiflamasina izin
vermeyen, kendini ne otoritesinin lehine ne de O6grencilerin 6zgiirliigii lehine
kiclltmeyen, ne otoriterlik ne de basibosluk igerisinde olmayacak bir seklinde ifade
etmelidir goriisiinii destekler niteliktedir.

Egitim-Ogretim Siireclerine Iliskin Bulgular

Katilimcilardan Paulo Freire’nin bankaci egitim belirlemesinde geleneksel
egitim sistemi hakkinda kullandig::

= Ezbere dayali bir egitim-0gretim siireci vardir,

= Egitim-0gretim siireci Ogrencilerin problem ¢dzme becerilerini
gelistirmekten uzaktir,

= “Anlatim” siirekli kullanilan bir yontemdir,

=  Simifii¢i diyalog smnirhdir,

= Egitim dgretim siireciyle ilgili konularda &grenci goriisleri dikkate
alimmaz,

= Bilgiyle doldurulan 6grencilerin bu bilgileri kalem, kagit sinavlarinda
ortaya koymalart istenir;

yargilarma 1iliskin goriislerini mevcut egitim-6gretim siirecini gdz Oniinde
bulundurarak belirtmeleri istenmigtir. Aragtirma verileri ¢oziimlenerek, arastirmanin
iciincli alt amaci olan dgretmenlerin egitim-0gretim siireglerine iligkin goriisleri
Uzerinden yedi temaya ulasilmistir. “Anlatim yonteminin hakimiyeti”, “simf ici
diyalog”, “sonu¢ odakli degerlendirme”, “siiregelen ezbercilik”, “teori ve pratik

celiskisi”, “yapilandirmact yaklasim” ve “yontem gesitliligi” seklinde adlandirilan bu
temalar, Sekil 3’te sunulmustur.

Sekil 3

Egitim Ogretim Siireglerine Iliskin Temalar

o ~

o -
- =

f‘"‘“".”“‘ Simif igi Sonug Cdakl Siregelen Tennye Yapllandimact Yontem
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Tablo 4

Egitim Ogretim Siireclerine Iliskin Frekans Dagilimlar: ve Goriis Ornekleri

Temalar

Goriisler

Anlatim Yonteminin
Hakimiyeti

K6: “Anlatim siirekli kullanilan bir yontemdir.”
K1: “Cocuklarin belirli miifredatlar1 bitirmesi gerektigi icin
"Anlatim" siirekli kullanilan bir yontemdir.”

19

Sinif i¢i Diyalog

K12: “Ogrencilerin smif ici diyalog sinirli degil istedikleri
konular1 6gretmenlerine ve akranlarina danisabilmektedirler ve
smnif i¢i uygulamalarda rahatlikla diyalog kurabilmektedirler.”
K19: “Ogrencinin sordugu sorular ve konu ile ilgili merak
ettikleri 6grenme siirecinin sekillenmesinde Onemli bir yere
sahiptir.”

16

Sonug¢ Odakl
Degerlendirme

K21: “Egitim-6gretim siirecinde ezbere dayali, anlatim
yonteminin kullanildigini; 6grenci bilgilerinin kagit kalem
smavlariyla dl¢iildiigiini s6yleyebilirim.”

K20: “Ol¢mede yazili siireci devam etmektedir.”

19

Siiregelen Ezbercilik

K2: “Ezberci egitim vardir. Buna en iyi 6rnek yaptigimiz
smavlardir.”

K14: “Gunumizde hala ezbere dayali, gelencksel
yontemlerle yiiriitiilen siire¢ler mevcuttur.”

23

Teori ve Pratik
Celiskisi

K14: “Yazilt sinavlar ve testler hala glinimiizde de bir
degerlendirme yollaridir, kisisel olarak bence dogru
degildir, benimsenen ilkelere aykiridir, maalesef bununla
ilgili giincel caligmalar yapilmaya ¢alisilsa da heniiz bir
netice alinamamustir.”

K16: “Egitim-Ogretim stirecinin giincelligine
baktigimizda; teoride yapilandirmact ama uygulamada
geleneksel, ezbere dayali egitim yapis1 devam etmektedir.”

10

Yapilandirmaci
Yaklagim

K4: “Belirtilen yargilarin, Tirkiye’de 2004 yili
yapilandirmaci egitime gegis ile teorik anlamda etkinligi
kalmasa da bazilar1 pratikte gesitli nedenlerden dolayi hala
giinceldir.”

K24: “Egitim daha ¢ok Ogrenci merkezli yapisalct bir
modelde uygulanmaktadir.”

45

Yontem Cesitliligi

K23: “Artik teknoloji cagindayiz ve materyal olarak
kullanmaktayiz. Bu yontem-teknikler dgrencinin ilgisini
daha cok ¢ekiyor ve dahil olmasi kaginilmaz oluyor.”
K19: Ogrencilerin bilgileri yapilandirmasi igin cesitli
ogretim metotlarin1  kullanmaktayiz. Aktif 6grenme
tekniklerini kapsayan alt1 sapka, beyin firtinasi, istasyon
ogrencilerde kalic1 6grenme sagliyor.”

14

Toplam

146
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Tablo 4’te de gorildigii gibi 28 katilimei, egitim dgretim siirecleri konusunda
146 goriis (f=146) belirtmistir. Egitim dgretim siireclerine iliskin “yapilandirmaci
yaklagim” temas1 altinda 25 ile en fazla katilimci ve 45 ile en fazla goriis sayisina
ulagtlmigtir. Diger temalar i¢in “siiregelen ezbercilik” temasinda 18, “anlatim
yonteminin hakimiyeti” temasinda 17, “sonu¢ odakli degerlendirme” temasinda 15,
“smifi¢i diyalog” temasinda 15, “yontem ¢esitliligi” temasinda 14 ve “teori ve pratik
celiskisi” temasinda ise 9 katilimci goriis belirtmistir.

Genel olarak yaygin bir anlat1 hastaligina (Kalsoom ve dig. 2020) sahip ana akim
egitim sisteminin, sosyo-kiiltiirel normlarin koklii yapisint degistirnenin zorluguna
(Alam, 2013) kosut, bankaci egitim modelinden kacginmasi olduk¢a zor olmaktadir.
Yapilandirmact yaklasim temasinin katilime1 goriigleri arasinda 6ne ¢ikmis olmasi,
Cimnar ve dig. (2006) ve Evrekli ve dig. (2009) tarafindan yapilan arastirmalarin
bulgulariyla benzerlik gostermektedir. Asagiya almtilanan iki katilimcimin egitim-
Ogretim stireclerine iliskin degerlendirmesi, goriisler arasindaki farkliligi ortaya
koymasi acisindan 6nemlidir:

K7: Ogrenciyi 6grenme ortamimin merkezine alan; dolayistyla dgrencinin bizzat
yaparak yasayarak ve deneyimleyerek 6grenmesi; bilgiyi ve 6grenmeyi kalici hale
getirmistir. Egitim &gretim ortaminin 6grenci gereksinimlerine gore diizenlenip
kazanimlara uygun materyallerin kullanilip 6grenme ortaminin eglenceli hale
getirilmesiyle 6grenmelerin daha kalici oldugu tarafimca gézlemlenmistir.

K12: Giinlimiiz egitim sistemi her ne kadar 6grenci merkezli yapisiyla
yukaridaki gortislerle celisse de uygulanabilirlik konusunda tamamen O6grenci
merkezli ya da 6gretmen merkezli denilemez. Giiniimiizde 6grenciler egitim gretim
stirecinde aktif rol almasi beklenmektedir ama uygulanabilirlik konusunda bu hususta
eksiklikler vardir. Egitim &gretim silireci problem ¢ézme becerilerini gelistirmeyi
amaglamaktadir ama bu konuda ¢ok basarili oldugu sdylenemez.

Tartisma, Sonug ve Oneriler

Katilimeilarin, Paulo Freire’nin bankaci egitim belirlemesinde kullandigi
6gretmen roliine iligskin goriisleri incelendiginde, 6gretmenin 6zne roliinii ve otoriter
tutumunu degistirerek daha demokratik bir tutum sergiledigi gozlenmektedir.
Ogretmen roliine iliskin katilime1 goriisleri, dgretmenin rehber olma, bilgiye
yonlendirme, Ogretirken Ogrenme, otoritesini paylasma ve Ogrenmeyi Ogretme
temalarinda yogunlagmistir. Bu bulgu, Akpinar ve Gezer (2010) tarafindan yapilan bir
baska arastirmanin bulgulariyla -son yillarda siklikla dile getirilen degisim ve yenilik
sOylemlerine ragmen, okullarda hala geleneksel egitim anlayiginin hakim oldugu ve
Ogretmenlerin yeni egitim yaklagimlarini tam olarak benimsemedikleri- farlilik
gosterirken, Cakmak (2011) ve Kicuk (2015) tarafindan yapilan 6gretmen rolleri
konulu aragtirmalarin sonuglart ile ise benzerlik gdstermektedir. Ayrica, bu arastirma
ile ulasilan 6gretmenlerin rehberlik rollerini 6ne ¢ikarma egilimleri, Akpinar ve Aydin
(2007) tarafindan yapilan c¢alismanin bulgularmi -6gretmenlerin gelisim ve
degisimlere agik olduklari- da destekler niteliktedir.
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Kog (2006) tarafindan yapilan yapilandirmaci 6grenme siniflarindaki 6gretmen-
6grenen rolleri ile etkilesim sisteminin 6zelliklerini belirlemeyi amaglayan deneysel
calisma sonuglara gore yapilandirmaci siniflarda dgretmen-6grenen ve 6grenen-
6grenen etkilesiminin olduk¢a yogun oldugu sonucuna ulagilmigtir. Sinif i¢i diyalogu
olduk¢a 6nemseyen Freire (2000) bu konudaki goriislerini soyle ifade etmektedir:

Diyalog merak ve huzursuzluk doludur. Diyaloga giren Ozneler arasinda
karsilikli saygiyla doludur. Diyalojizm; olgunlugu, bir macera ruhunu, sorgulamada
glveni ve cevaplar bulmada ciddiyeti gerektirir. Diyalojist bir ortamda sorgulayan
Ozne sorgulayici olmasiin nedenini bilir. Sadece sormus olmak i¢in ya da sadece
dinleyiciye uyanik goriinmek i¢in soru sormaz (s. 99).

Yapilandirmaci 6grenme yaklasimi uygulamalarinin smif yonetimine etkileri
iizerine ylrltilen bir aragtirmanin bulgularma goére yapilandirmaci 6grenme
yaklagiminin sinif yonetimine genel olarak olumlu ydnde etkiledigi sonucuna
ulasilmistir (Yildirim ve Dénmez, 2008). Ogretmenlerin kullandig1 sinif i¢i modelleri
inceleyen bir bagka arastirma bulgularina gére ise 6gretmenlerinin geleneksel modeli
kullanmadiklari, gelisimsel modeli ise neredeyse tamaminin kullandigi sonucuna
ulasilmigtir (Babaoglan ve Yildirim, 2011).

Katilimcilarin, Paulo Freire’nin bankaci egitim belirlemesinde kullandig
ogrenci roliine iliskin goriisleri incelendiginde, 6grencinin edilgen roliinden g¢ikarak
siirece katilmim artirdign  gézlenmektedir. Ogrenci roliine iliskin katilime1
goriislerinin, dgrencinin 6zne roliinde ve aktif oldugu, degerli oldugu, uygun bir
hazirbulunuslukta oldugu temalarda yogunlasmasi bu yorumu dogrular niteliktedir.
Arastirmanin verilerinin ¢éziimlenmesi sonucu ulagilan bu temalar, katilimcilarin;
Paulo Freire’nin bankaci egitim belirlemesinde geleneksel egitim stirecindeki
ogrenciye iliskin kullandigi olumsuz -edilgen- ifadelerden farkli bir sekilde daha
olumlu diisiincelere sahip olduklarini gostermektedir.

Katilimeilarin, Paulo Freire’nin bankaci egitim belirlemesinde kullandigi
egitim-0gretim siirecine iligkin goriisleri incelendiginde, egitim-6gretim siirecinde
ezberciligin devam etmesi, anlatim yonteminin hakimiyeti, siire¢ yerine sonucun
degerlendirilmesi ve teori-pratik celigkisinin siirmesi temalar1 6ne ¢ikmistir. Bu
bulgular, katilimcilarin egitim siirecine iliskin yaptiklart degerlendirmelerin, egitim
sisteminde 2004 yilindan itibaren Orgiin egitimin biitiin kademelerini kapsayacak
sekilde uygulamaya konulan yapilandirmaci yaklasima dayali olarak gerceklestirilen
O0gretim  programlarinin degistirilmesi ¢aligmalarindan etkilendiklerini
gostermektedir.

Ortaokullardaki brang &gretmenlerinin yapilandirmaci &grenme kuramini
uygulama diizeylerinin arastirlldigi bir baska aragtirmanin sonuglarma gore
Ogretmenlerin, dgrencileri grup etkinliklerinde yer almaya, isbirligi i¢inde ¢alismaya
yeterince tesvik edemedikleri, onlarin bilgi ve becerilerini gelistirecek diizeyde bilgi
iletisim teknolojilerini kullanmadiklari, onlarin 6n bilgilerini 6l¢ebilecek sorular
sormadiklart veya bunu sinifin geneline yayamadiklart goriilmiistiir (Kiigiik, 2015).
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Freire (2000) cevaplardan olusan bir egitimden ziyade sorulardan olusan bir egitimi
savunarak “s6zciigii okumayla” ya da “metni okumayla” simirlanmis bir egitimden
ziyade “baglami okumay1” ve “diinyay1 okumay1” igeren bir egitimi dnerir. Freire nin
yaklagimi, durumun elestirel analizine, koordinasyona, diyaloga ve eyleme ihtiyag
duyar ve bu haliyle bugiiniin diinyasinda da gecerli ve faydalidir (Rugut ve Osman,
2013). Freire teori ve pratigi bir arada diisiinmeyi vurgulamakta ve praksisin dnemine
dikkatleri cekmektedir. Egitimcilerin sdyledikleriyle yaptiklari arasinda tutarli bir
iliski bulunmayan bir egitim pratigini ise felaket olarak ifade etmektedir (Freire,
2019a). “Yaptigim seyi degerlendiren, benim pratigimdir; ama teorik olarak
aydinlanmus pratigim.” (s. 57) diyen Freire’de (2019b) praksis siireci i¢inde eylem ile
derinlemesine diistinmeyi birbirinden ayirmak miimkiin degildir. Aksi takdirde boyle
bir seyin olmasi ya akilsiz eylemcilik/lafazanlik ya da bos kuramsallastirmadan
ibarettir (Mayo, 2011).

Paulo Freire’nin bankaci egitim belirlemesine iliskin katilime1 goriislerinin
belirlenmesinin amaglandig1 bu ¢aligma ile;

* Paulo Freire’nin bankaci egitim belirlemesindeki 6gretmenin baskin roliiniin,
degiserek rehber roliine evrildigi,

* benzer bir sekilde, Paulo Freire’nin bankaci egitim belirlemesindeki edilgen
6grenci roliiniin de doniiserek 6zne roliine evrildigi,

* Paulo Freire’nin bankaci egitim belirlemesindeki egitim-6gretim siirecine
iliskin dzellik ve uygulamalarin énemli bir degisiklik gostermeden devam etmekte
oldugu sonucuna varilmastir.

Paulo Freire’nin bankaci egitim belirlemesinin giincelligini incelemeyi
amaglayan bu arastirma, arastirmaya katilan Ankara’daki kamu ortaokullarinda
calisan bransg oOgretmenlerinin goriisleri ile smirlidir. Bu nedenle yalnizca bu
diizeydeki okullarin egitim o6gretim siirecleri hakkinda bilgiler sunmaktadir. Bu
sonuglardan hareketle 6gretmen ve dgrenci rollerinin degismesine ragmen egitim-
Ogretim siirecinin degismemesinin nedenlerine iligkin detayli aragtirmalar yapilmasi
onerilebilir. Ozellikle konuya iliskin yapilacak yeni arastirmalar, egitim-6gretim
siirecinde ezberciligin siirmesi, anlatim ydnteminin yayginligi ve sonug
degerlendirme yaklagiminin devam ettirilmesi konularinin dayanaklar1 tizerinde
yogunlastirilabilir.
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