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Inclusive education, which provides serious advantages in providing education services to
individuals with special needs, continued through online education, one of the distance
education methods, together with the pandemic. The present study aims to examine
teachers' online education applications from the perspective of parents and in the context of
access, participation, and support, which are the requirements of qualified inclusion in the
joint statement of the Council for Exceptional Children (CEC) Division for Early Childhood
(DEC) and the National Association for the Education of Young Children (NAEYC). In this
direction, individual interviews were conducted using semi-structured interview questions
with 15 parents with special needs children who are continuing their inclusion education.
The data produced from the interviews were analyzed with the inductive method. As a
result of the analyses made; Three themes, including the transfer of inclusion practices to
the online environment, the practices of classroom teachers, and opinions and demands,
and six sub-themes related to these themes and 29 codes were identified. Positive and
negative opinions of parents and classroom teachers about online education practices,
predictions, and demands concerning the reasons for these opinions are discussed within
the framework of access, participation, and support, which are specified as the requirements
of inclusive education, depending on the literature.
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Ozel gereksinimli bireylere egitim hizmetlerinin sunulmasinda ciddi avantajlar saglayan
kaynastirma egitimi pandemiyle birlikte uzaktan egitim yontemlerinden gevrimici egitim
yoluyla siirdiiriilmiistiir. Mevcut c¢alismada Ogretmenlerin  cevrimici  egitim
uygulamalarinin; Ozel Gereksinimli Cocuklar Konseyi'nin (Council for Exceptional
Children-CEC) Erken Cocukluk Birimi (Division for Early Childhood-DEC) ile Ulusal Kiigiik
Cocuklarin Egitimi Dernegi'nin (National Association for the Education of Young Children-
NAEYC) ortak bildirisindeki nitelikli kaynastirmanin gerekleri olan erisim, katilim ve destek
olgular1 baglaminda ve ebeveyn perspektifinden incelenmesi amaglanmistir. Bu dogrultuda
0zel gereksinimli ¢ocuga sahip ve cocugu kaynastirma egitimine devam eden 15 ebeveyn ile
yar1 yapilandirilmis goriisme sorulariyla Dbireysel goriismeler yiiriitiilmiistiir.
Goriismelerden iiretilen veriler tiimevarim yontemi ile analiz edilmistir. Yapilan analizler
sonucunda; kaynastirma uygulamalarmin ¢evrimigi ortama aktarimasi, smif
Ogretmenlerinin uygulamalar ile goriis ve talepler olmak {izere ii¢ tema ve bu temalara
iliskin alt1 alt tema ile 29 kod elde edilmistir. Ebeveynlerin, sinf 6gretmenlerinin gevrimici
egitim uygulamalarma iliskin olumlu ve olumsuz goriisleri, bu goriislerin nedenlerine
iliskin 6ngoriiler ve talepler alan yazina bagl olarak kaynastirma egitiminin gerekleri olarak
belirtilen erisim, katilim ve destek olgular cercevesinde tartisilmustir.
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1. Giris

Ozel gereksinimli bireylerin yasam kalitelerinde 6nemli bir
rol istlenen egitim hizmetleri farkli yontem, uygulama
veya ortamlarda gerceklestirilebilmektedir (Ozel Egitim
Hizmetleri Yonetmeligi, 2018; Saloviita, 2020). Yontem,
uygulama ve ortamlarin belirlenmesinde ise bireyin iist
diizey faydasinin gozetilmesi gerekmektedir (Yilmaz ve
Melekoglu, 2018).
baglaminda 6zel egitimin temel ilkelerinden olan en az
kisitlayic1 ortam ilkesi geregi genel egitim ortamlarinda

Egitim hizmetlerinin saglanmasi

tipik gelisen bireylerle birlikte hizmetlerin sunulmasi
oncelik olmalidir (Kircaali-iftar, 1998). Bu noktada
kaynastirma, biitiinlestirme ya da kapsayici egitim on
plana c¢ikmaktadir. Belirtilen kavramlar birbirlerinden
gesitli farklilagsa da
uygulamadan beklentiler benzesmektedir. Dolayisiyla
¢alismanin izleyen boliimlerinde kaynastirma kavrami
tercih edilmistir.

acilardan uygulamalar  ve

Kaynastirma egitim uygulamalar1 0zel gereksinimli
bireylerin egitimden saglayacaklar1 fayda bakimindan
benzersiz olanaklar saglamaktadir. Yapilan c¢alismalar
incelendiginde 0©zel gereksinimli bireyler
donemi de icine alacak sekilde okul déneminin her
kaynastirma uygulamalarindan diger
uygulamalara kiyasla daha fazla fayda saglamaktadir
(Dessemontet vd., 2012; Ruijs ve Peetsma, 2009; Woodgate
vd., 2020). Sucuoglu ve digerleri (2020), yaptiklar
calismada 6gretmen ve 6grencilere herhangi bir ek destegin
saglanmadig1 dahi kaynastirma
uygulamasindan, gereksinimli bireylerin fayda
sagladigina isaret etmektedir. Her ne kadar kaynastirma
uygulamasi bagh basina 6zel gereksinimli 6grenciye fayda
saglasa da uygulamadan maksimum basar1 elde edilmek
getirilmesi  gereken
bulunmaktadir. Erken ¢ocukluk alaninda o6nde gelen
kuruluglardan olan Ozel Gereksinimli ~Cocuklar
Konseyi'nin (Council for Exceptional Children [CEC]),
Erken Cocukluk Birimi (Division for Early Childhood
[DEC]) ile Ulusal Kiigiik Cocuklarin Egitimi Dernegi'nin
(National Association for the Education of Young Children
[NAEYC]) ortak Dbildirisinde yiiksek kaliteli bir
kaynastirma uygulamas:t icin {i¢ Onemli
gergeklestirilmesi gerektigi ifade edilmektedir. Bunlardan
ilki 6grenme firsati, etkinlik, ortam ve gevreye erisimdir.
Cevre ve program erisime uygun olarak tasarlanmis olsa da
bazi ¢ocuklar, 6grenme etkinliklerine dahil olmak igin ek
diizenleme ve destege ihtiya¢ duymaktadir. Bu yiizden ek
destek ve diizenlemeler ile katilimin saglanmasi ikinci
gerekliliktir. Ugiinciisii ise kaynastirma uygulamalarinda
O0gretmen, ebeveyn ve dgrenciye desteklerin saglanmasidir
(DEC ve NAEYC, 2009). Bu {ii¢ énemli olgu yalmizca
okuldncesi donem igin degil okul dénemi kaynastirma
uygulamalari i¢in de olmazsa olmazdir (Dessemontet vd.,
2012). Bunlarin gergeklestirilmesi, nitelikli 6gretmenler,
okula aile is birligi, yasal diizenlemeler gibi bir¢ok kosulun
yerine getirilmesini gerektirmektedir.

okul6ncesi

kademesinde

durumlarda
ozel

admina yerine temel unsurlar

bilesenin

Her ne kadar DEC ve NAEYC (2009) ortak bildirisinde
belirtilen bu ii¢ énemli olgu, yiiz ylize egitimin oldugu
durumlar igin belirtilmis olsa da uzaktan egitimin oldugu
durumlarda da 6zel gereksinimli 6grencilerin kaynastirma
uygulamasinda fayda saglamasi agisindan kritik éneme
sahiptir (Parmigiani vd., 2021). 2019 Mart ayiyla birlikte
iilkemizde goriilerek etkisini ciddi diizeyde hissettiren
Korona Viriis Hastalig1 (Corona Virus Diseases-COVID)
pandemiye doniiserek (World Health Organization
[WHO], 2020) hayatin olagan akisinm1 bir¢cok agidan
olumsuz bir bigimde etkilemistir (Karatas, 2020). Olumsuz
etkilerin en 6nemli yansimalarindan biri de egitim 6gretim
uygulamalarinda goriilmiistiir. Bu baglamda hastaligin ilk
goriildiigli zamanlarda {iilkemizde tiim kademelerde
egitim Ogretime ara siirecte
pandeminin seyrine goére uzun siireler boyunca egitim
Ogretim faaliyetleri acil uzaktan egitim yoOntemiyle
(Bozkurt vd., 2020) veya hem uzaktan hem de yiiz yiize
egitimin oldugu hibrit yontemle siirdiiriilmiistiir. Uzaktan
egitim modeli olaraksa farkli kademeler ve dersler igin TRT

verilmisgtir. Herleyen

Egitim ve Bilisim Agi'min yam sira genellikle online veya
cevrimici model kullanilmistir (Ozer, 2020).

Kaynastirma 6grencisi olan 6zel gereksinimli bireyler de
pandemi egitim  O0gretim  hizmetlerini,
pandemiyle artan ve bu donemde sikca
kargilagtigimiz gevrimici 6grenme ortamlarinda almistir
(Mengi ve Alpdogan, 2020). Bu durum bir¢ok soru isaretini
beraberinde getirmistir. Bu soru isaretlerinden biri daha
once belirtilen DEC ve NAEYC (2009) ortak bildirisindeki
erisim, katilim ve destek olgularinin gergeklestirilmesinde
yasanabilecek giicliiklerdir. Heniiz iilkemizde yiiz yiize
egitimde dahi erisim, katilim ve destegin oldukca sinurl
olmast sunulacak hizmetlerde bu
smirliligmm  daha olmasi oldukca
artirmaktadir. Oysa 6zel gereksinimli bireylere sunulacak
oldukca planli  olmasi
gerekmektedir Bu hizmetlerin okul

stiresince
onemi

cevrimici olarak

fazla ihtimalini
sistematik  ve

1990).
yillarinda sunulmasi son derece o6nemlidir. Ozellikle
akademik becerilerin edinilmeye baglandig: ilkokul yillart
kaynastirma 6grencileri igin vazgegilmezdir. Bu noktada
kaynagtirma smif Ogretmenleri 6n plana c¢ikmakta ve
Ogretmenlere

hizmetlerin
(Kavale,

onemli  sorumluluklar  diismektedir.

Cevrimi¢i donemde O&gretmenlerin 6zel gereksinimli
ogrencilerin 6grenme firsatlarina veya materyallere erigimi
icin neler yaptigi, ne diizeyde etkinliklere dahil ettigi,
Bireysellestirilmis ~ Egitim Plan1  (BEP)
hazirlamadigi, 6grenci igin secilen amaglar1 nasil ¢alistigy,
yapilan etkinliklere 6zel gereksinimli bireyleri dahil etmek
veya katilimlarini saglamak icin ne gibi diizenleme ve
uyarlamalar yaptigy, aile ve ¢ocuga destek hizmet saglayip
saglamadig1 gibi konular 6zel gereksinimli bireylerin elde
edecekleri kazanimlar bakimindan elzemdir (Alquraini ve
Gut, 2012). Belirtilen noktalarda 6gretmen uygulamalarinin
nasil oldugunun betimlenmesi var olan durumu ortaya
koymak ve bu dogrultuda karar verebilmek veya politika
gelistirebilmek i¢in 6nemli goriilmektedir.

hazirlayip
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Pandemi doneminde o6zel gereksinimli bireyleri ve
Ogretmenlerini ele alan ¢alismalar bulunmaktadir
(Akbayrak vd., 2021; Cay ve Bozak, 2021; Donitsa-Schmidt
ve Ramot, 2020; Glessner ve Johnson, 2020; Hopcan vd.,
2021; Kizir, 2021; Mengi ve Alpdogan, 2020; Samaila vd.,
2020; Sani-Bozkurt vd., 2022; Schuck vd., 2021; Smith, 2020;
Yazgayir ve Glirgiir, 2021). incelendiginde
gogunlukla 06zel egitim okullarinda hizmet alan 6&zel
gereksinimli bireylerin ¢alismaya konu oldugu (Cay ve
Bozak, 2021; Donitsa-Schmidt ve Ramot, 2020; Hopcan vd.,
2021; Kizir, 2021; Mengi ve Alpdogan, 2020; Samaila vd.,
2020; Smith, 2020; Yazgayir ve Giirgiir, 2021) 6zel egitim
Ogretmenlerinin uzaktan egitim deneyimlerinin ele alindig1
(Akbayrak vd., 2021; Glessner ve Johnson, 2020), ebeveyn
ve Ogretmen isbirliginin incelendigi (Schuck vd., 2021)
Ozel egitim
perspektifinden ele alindigi (Sani-Bozkurt vd. 2022)
¢alismalarin varligindan s6z edebiliriz. Ancak kaynastirma
ortamlarinda hizmet alan 6zel gereksinimli bireyleri ve
O0gretmen uygulamalarinin nasil oldugunu ele alan ¢alisma
say1sl sayidaki
uygulamalarin nasil oldugu 6gretmen perspektifinden ele
almmis (Colombo ve Santagati, 2022; Filiz ve Giines, 2022;
Parmigiani vd., 2021; Polat, 2021) veya uzaktan egitim
uygulamalarinda 6gretmelere yonelik derleme niteliginde
oneriler sunulmustur (Uleanya vd., 2021).

Bunlar

uzaktan uygulamalarimin uzman

sinirhdir. Bu  smurh calismada ise

Yapilan calismalar ontinde
bulunduruldugunda
uygulamalarmin 6gretmen goriislerine gore incelendigi
belirtilebilir.  Bu
uygulamalar1 6znel bakis agisiyla degerlendirebileceklerini
akla getirmektedir. Mevcut calisma ile kaynastirma smif
ogretmenlerinin ¢evrimigi egitim uygulamalarinin ebeveyn
perspektifinden bakis acilarmin edinilmesi amaglanarak
hem ailelerin ve gocuklarin beklentilerinin birinci agizdan
yansitilmasi hem de disardan bir bakis acisiyla 6gretmen
katkilar
saglayacaktir. Bu kapsamda mevcut calismada DEC ve
NAEYC (2009) bildirisindeki {i¢ 6nemli olgu 1siginda

tlimiiyle g0z

genellikle uzaktan egitim

durum Ogretmenlerin  yaptiklar

uygulamalarmin incelenmesi

degerli

ebeveyn perspektifinden kaynastirma smnif
Ogretmenlerinin ¢evrimici uygulamalarnin incelenmesi
amagclanmaktadir.
2. Yontem

2.1. Desen

Bu arastirmada, 6zel gereksinimli bireye sahip annelerin,
¢ocuklarmin ¢evrimici egitim donemine iliskin goriislerinin
ortaya konmasi amaglanmistir. Bu amag¢ dogrultusunda
¢alisma nitel arastirma temelinde desenlenerek, insanlarin
gercek deneyimlerinin anlamina, yapisina ve ziine iliskin
derinlemesine inceleme saglamasi (Patton, 2014) sebebiyle
aragtirmada olgu bilim (fenomenoloji) tercih edilmistir.
Olgu bilim; farkinda olunmasina karsin ayrintili anlayis
gelistirilemeyen fenomenlere dair, katilimar
deneyimlerinin betimlenmesi ve yorumlanarak anlasiimasi
neticesinde genel bir ac¢iklamaya ulasilmasi olarak ifade

edilmektedir (Annells, 2006; Creswell, 2014). Arastirmada
ele alinan olgu (fenomen), ilkokulda Ogrenim goren
kaynastirma 6grencilerinin ¢evrimigi egitim yasantilaridir.

2.2. Calisma Grubu

Goriisme yapilacak annelerin se¢iminde, amagli 6rnekleme
Olciit
basvurulmustur. Hgili yontemin arastirmada kullanilma
sebebi, bu yontemde olgiit seciminde; herhangi bir
durumun 6l¢iit segilebilmesi (Grix, 2010) ve bu dlgiitlerin
arasgtirmaci (Marshall ve
Rossman, 2014) 6zellikleridir. Katilimcr se¢imindeki temel
Olctitler a) 2021 — 2022 egitim Ogretim yilinda ilkokulda
O0grenim gormekte olan 6zel gereksinimli ¢ocuga sahip
olmak, b) ¢ocuklarmin pandemi déneminden 6nce egitim-
Ogretim yasantilaria baslamis olmalari ve c) Ankara ilinde

yontemlerinden orneklemi yontemine

tarafindan belirlenebilmesi

ikamet etmektir.
arastirmada goniillii katillm saglayarak sozlii onamlari
alinan 15 katilimci ile goriismeler gergeklestirilmistir. Kod
isimler verilen annelere ve gocuklarina iliskin demografik
bilgiler Tablo 1’de yer almaktadir.

Belirlenen o&lgiitleri karsilayan ve

2.3. Islem

Verilerin tiretilmesi siirecinde; arastirmanin desenlenmesi,
veri iiretme aracinin gelistirilmesi ve Etik Kurul Onayi
alinmasinin ardindan Ankara ili merkez ilgelerinde yer
alan o6zel 6zel egitim kurumlar ile birinci arastirmaci
tarafindan iletisime gegilmistir. Kurumlar ile telefon
araciligiyla  gerceklestirilen  goriismede,  arastirma
hakkinda bilgi verilerek, gerceklestirilmesi planlanan
arastirma icin hem onaylarmin hem de Olgiitleri karsilayan
ogrencilerinin olup olmadigi sorulmustur. Sonrasmnda
aragtirmanin velilerinin katilimi ile yiiriitiilmesine onay
veren kurum yoneticilerinden, annelere iligkin iletisim
bilgileri istenmis ve telefon yoluyla yapilan ilk goriismede
gonillii katilimer olan ve s6zlii onamlar1 alinan anneler ile
goriisme giin ve saatleri kararlastirilmistir. Son olarak
belirlenen giin ve saatlerde telefon aracilig: ile annelere
ulasilmis ve goriismeler Sncesinde; arastirma hakkinda
tekrar sorulari alman
cevaplarin yalnizca arastirma kapsaminda kullanilacag: ve
istedikleri an arastirmadan cekilebilecekleri belirtilerek, ses
kayd1 adma sozlii onamlar1 almmustir.
Goriismeler, ikinci arastirmaci tarafindan telefon aracilig:

bilgi verilmis, cevaplanmus,

alinabilmesi

ile ytirtitiilmiis, goriismeler sirasinda goriislerin objektif
yansitilmasi adina yonlendirmede bulunulmamis ve veri
doygunlugu saglanana kadar katilimci sayisi artirilarak
goriismelere devam edilmistir.

Arastirmadaki en kisa goriismenin siiresi 10 dakika 53
saniye iken en uzun goriisme ise 21 dakika 35 saniyedir.
Yapilan goriismelerin tamami ses kayit cihazi aracilig ile
kayit altina alinmigtir. Goriismelere ait; katilimei, goriisme
siiresi ve goriisme tarihi bilgileri Tablo 2’de yer almaktadir.
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Tablo 1.

Anneler ve Cocuklarina [liskin Demografik Bilgiler

Anneler Egitim Diizeyi Annenin Yas1 Meslek Cocugun Yetersizligi  Cocugun Yasi1  Cocugun Cinsiyeti
K1 Lise 29 Ev Hanim zY 8 Kiz
K2 Doktora 35 Uzman zY 8 Erkek
K3 Lise 36 Ev Hanim FY+ZY 9 Kiz
K4 Lise 36 Ev Hanim zY 9 Kiz
K5 Lise 32 Ev Hanimm 0G 10 Kiz
K6 Lisans 49 Ogretmen zY 10 Erkek
K7 Lisans 42 Sigortac OSB 8 Erkek
K8 Lisans 45 Ogretmen FY+ZY 8 Kiz
K9 Tlkokul 45 Ev Hanimm 0SB 9 Erkek
K10 Lisans 42 Ogretmen OSB 9 Kiz
K11 ilkokul 42 Temizlikgi zY 9 Erkek
K12 Yiiksek Lisans 42 Doktor 0G 9 Erkek
K13 Lisans 51 Emekli 0G 10 Erkek
K14 Lisans 44 Ev Hanim 0G 9 Kiz
K15 Lisans 42 Ogretmen 0SB 9 Erkek

Not. K: Katilimet, ZY: Zihinsel Yetersizlik, FY: Fiziksel Yetersizlik, OG: Ogrenme Giigliigii, OSB: Otizm Spektrum Bozuklugu

Tablo 2.

Katilimei, Goriisme Siireleri ve Goriisme Tarihlerine Iliskin Bilgiler

Katilimcilar Goriisme siiresi Goriisme tarihi
K1 16:04 19.04.2022
K2 18:17 21.04.2022
K3 14:02 22.04.2022
K4 10:53 21.04.2022
K5 16:25 24.04.2022
Ké6 11:45 28.04.2022
K7 12:52 01.05.2022
K8 16:14 27.04.2022
K9 10:14 25.04.2022
K10 13:51 26.04.2022
K11 11:28 20.04.2022
K12 12:36 03.05.2022
K13 21:35 02.05.2022
K14 11:01 26.04.2022
K15 19:30 03.05.2022

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayn Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yaymn Etigine Aykiri
Eylemler” baglhig1 altinda belirtilen eylemlerden higbiri
gergeklestirilmemistir. Bu  ¢alisma  Artvin  Coruh
Universitesi Etik Kurulu'nun 22.01.2021 tarihli ve E.4482
sayili izni dogrultusunda gerceklestirilmistir.

2.4. Veri Toplama Araglar
2.4.1.Yar1 yapilandirilmig goriisme formu

flk olarak detayli alanyazin taramasi gergeklestirilmis ve
arastirma kapsaminda dahil edilmesi diisiiniilen konular
(6grencinin ¢evrimigi donemden sonraki egitim hayati,
¢evrimic¢i donem ile yiiz yiize dénem arasinda farklilasan
durumlar, ebeveyn-ogretmen iletisimi, bireysellestirilmis
egitim  programi,  destek vb.)
belirlenmistir. Ardindan goriislerin agik bir sekilde
betimlenmesi ve konuyla ilgili kapsamli bilgi tiretebilmek
amaciyla (Bailey, 1982; Berg, 2001) bu arastirmada yari-
yapilandirilmis goriisme tekniginin kullanilmasina karar
verilmistir. yapilandirilmis goriisme formunun
olusturulma asamalar1 Sekil 1'de yer almaktadir.

egitim  hizmetleri

Yari
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Ana formun olusturulmast

On gdriisme yapilmas

Uzman goriisii ahnmast

Taslak formun olusturulmasi

Soruhavuzununolusturulmasi

Alanyazin taramasi

Sekil 1. Yar1 yapilandirilmis goriisme formu olusturma
asamalari

Yari-yapilandirilmis  gorlisme formunun olusturulma
asamasinda, her bir aragtirmaci tarafindan birinci boliimde
goriisme sorular1 ve bu sorulara bagl olarak daha doygun
cevaplar saglanmasi adina destek (sonda) sorulari
belirlenerek soru havuzu olusturulmustur. Sonrasinda
aragtirmacilar tarafindan her bir soru tartigilarak ilk taslak
forma ulasilmistir. Formun ikinci béliimiinde ise g¢ocuga
iliskin; yas, cinsiyet, yetersizlik tiirii ile anneye iliskin; yas,
meslek ve egitim diizeyi bilgilerini igeren demografik bilgi
formu olusturulmustur. Goriigsme ve destek sorularinin

olusturulmasmin ardindan, anlasihirhk ve kapsam
yonlerinden  degerlendirilmesi ~ amaciyla;  gegmis
calismalarinda nitel arastirma deseninde arastirma

ylriitmiis, doktorasini 6zel egitim alaninda tamamlamis ve
hala alanda aktif olarak ¢alisan, {i¢ uzmandan goriis
almis, uzmanlarin goriislerine dayali olarak 6grenci-
Ogretmen etkilesimini inceleyen sorular birlestirilmis ve
Ogretmen roliine iliskin soru sonda sorusu haline
getirilerek toplamda iki ana soru formdan gikartilmistir.
Son asamada ise, uzman goriislerine dayali olarak
diizenlenen goriisme formu kullanilarak iki ebeveynle 6n
goriisme  gerceklestirilmistir. ~ Gergeklestirilen ~ 6n
goriismelerin  katilimcilarinin  belirlenmesinde; ikamet
ilinin Ankara olmasi, 6zel gereksinimli ¢ocuga sahip olma
ve cocuklarinin egitim-6gretim yasantisinda uzaktan
egitim almis olmasi sartlar1 aranmistir. On goriismeler,
27.03.2022 tarihinde telefon goriismesi araciigr ile
gerceklestirilmistir. Goriismeler neticesinde kayit altina
alan ses dosyalar1 (16 dakika 43 saniye ve 18 dakika 37
saniye) desifre edilerek kodlayicilar arasi giivenirligi
saglamak amaciyla Word programinda
olusturulan metinler her bir yazar tarafindan bireysel
olarak okunarak kod ve temalara ulagilmistir. Varilan fikir
birligi sonucunda yazarlarin ulastig1 ortak kod ve temalar,
organize edilme ve yeterliligi saglama bakimlarindan
degerlendirilmek amaciyla iki farkli uzmana sunulmustur.
Gergeklestirilen 6n goriismelerin ardindan, ii¢ destekleyici

Microsoft

soru eklenerek, yari-yapilandirilmis gériisme formuna son
sekli verilmistir. Formda su sorular yer almistir:

1. Cocugunuzun cevrimigi veya online egitim siirecini
degerlendirir misiniz?

Sonda 1: Cevrimigi ile yiiz ylize egitim siirecini
kargilagtirabilir misiniz?

Sonda 2: Cevrimici egitim siirecini 6grenme firsati
ve erisim yonleriyle degerlendirir misiniz?

2. Cevrimigi egitim siirecinde cocu§unuzun 0gretmeni ile
etkilesiminiz ve iletisiminiz hakkinda ne diigiiniiyorsunuz?

Sonda 1: Ogretmen ile etkilesiminiz ve iletisimiz
bakimindan ¢evrimigi ile yiiz yiize egitim siirecini
kargilagtirabilir misiniz?

3. Cocugunuz icin  cevrimi¢i  domemde  uygulanan
bireysellestirilmis egitim programi (BEP) hakkinda ne

diigtiniiyorsunuz?

Sonda 1: Stire¢ (BEP hazirlanmast ve BEP
uygulanmast) hakkinda bilgi verir misiniz?

Sonda 2: Hazirlanan programda yer alan amaglarin
gocugunuzun
hakkinda ne diisiiniiyorsunuz?

gereksinimlerini karsilamasi

Sonda 3: Cocugunuz igin ¢evrimigi ve yiiz ylize

donemde hazirlanan BEP’leri karsilastirabilir
misiniz?
4. Cevrimigi egitim siirecinde ¢ocugunuzun egitime katilimi
hakkinda ne diigiiniiyorsunuz?

Sonda 1: Cevrimigi egitim siirecinde, smif
O0gretmeninin ¢ocugunuza yonelik rolii hakkinda ne
diistintiyorsunuz?

Sonda 2: Cevrimigi egitim siirecinde ¢ocugunuzun
smif  Ogretmeninin ev  i¢i  etkinliklerinizi
yonlendirmesi ve rehberlik etmesi konusunda ne
diistiniiyorsunuz?

Sonda 3: Cocugunuz cevrimici ve yiiz yiize
egitiminde  6gretmen
karsilagtirabilir misiniz?

donemdeki roliinii

5. Cevrimici egitim siirecindeki destek egitim hizmetleri
hakkinda ne diisiiniiyorsunuz?

Sonda 1: Cevrimi¢ci donem ve
donemlerdeki destek egitim hizmetlerini ¢ocugunuz
agisindan karsilastirabilir misiniz?

yliz yiize

Sonda 2: Cevrimigi donem ve yiiz yiize
donemlerdeki destek egitim hizmetlerini 6gretmen

agisindan karsilastirabilir misiniz?

6. Bunlanin disinda eklemek istediginiz ve/veya onerileriniz
varsa bahseder misiniz?
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2.5. Veri Analizi

Aragstirmada {iretilen veriler, igerik analizi yontemi olan
tiimevarimsal analiz yontemi kullanilarak analiz edilmistir.
Tiimevarimsal analiz yonteminde; okuyucularmn {iretilen
verileri anlamasi temelinde kodlamalar kullanilarak
kategorilere ulasilmasi, sonrasinda ise iligki baglantilarinin
ortaya konularak tema ve alt temalara ulasilmas:
amagclanmaktadir (Creswell, 2014; Patton, 2014; Yildirim ve
Simsek, 2016). Analizin ilk adiminda her bir goriismeye ait
ses kayit dosyalar1 herhangi bir degisiklige ugramaksizin
bilgisayar ortaminda desifre edilmistir. Sonrasinda veri
organizasyonunun saglanmasi amaciyla desifreler soru
sirasina gore alt alta siralanmais, sayfa ile satir numaralari
verilmis ve betimsel indeks boliimii eklenerek 45 sayfalik
metin dosyasi elde edilmistir. Ardindan olusturulan bu
metin her bir arastirmaci tarafindan goriisme sorular
ekseninde okunarak olas1 kodlar not alinmis ve bu iglem
ikiser defa tekrarlanmustir. Bir sonraki asamada, bagimsiz
olarak wulasilan kodlar tizerinde arastirmacilar uzlagi
saglamis ve kodlar yeniden diizenlenmistir. Son adimda
ise; aragtirmacilar tarafindan
olusturulmasmin ardindan, kategoriler {iizerinde goriis
birligine varilmis ve is birligi gercevesinde kategoriler

tekrar diizenlenerek temalara ve alt temalara ulagilmistir.

kategorilerin

Yiiriitiilmiis arastirmada, gegerligin saglanmasi amaciyla
inandiricilik ve aktarilabilirlik stratejisinden, giivenirligin

saglanmasi amaciyla ise tutarlibk  stratejisinden
faydalanilmustir. 1nand1r1c1hg1 saglamak adina,
katilimalarin ~ goriislerini onaylamalar1 istenmis ve

goriisme sonlarinda ekleme ya da ¢ikarma yapmalarina
alanyazinda kullanilmas:
olan  (Creswell ve Miller,
goriislerine teyit
Aktarnlabilirligin saglanmasi amaciyla ise, arastirmanin
tim siireci seffaf ve ayrintili sekilde betimlenmistir. Bu
sayede muhtemel okuyuculara arastirma siireci hakkinda
detayl: bilgiler sunulmustur. Tutarlilig giiglendirmek igin

Onerilen
2000)
alinmustir.

imkan verilerek,
stratejilerden

katilimcilardan iliskin

ise kodlamalar oncelikle her bir arastirmact tarafindan
bagimsiz olarak yapilmig sonrasinda ise varilan fikir birligi
gercevesinde sunulmustur. Kullanilan bu stratejilerin yan
sira arastirmada; goriisme formunun olusturulmasi
asamasinda iki farklt uzmandan goriis alinarak dis

degerlendirmenin  gergeklestirilmesi ~ amaglanmaistir.
Uzmanlarin ve arastirmacilarin goriis birlikleri ve goriis
ayriliklar;, Miles ve Huberman (1994) tarafindan

gelistirilen “Giivenirlik = Goriis Birligi / Goriis Birligi +
Goriis Ayriligr” formiilii kullanilarak hesaplanmistir. Her
bir soruya iligkin giivenirlik uyum degerleri; soru sirasina
gore %92, %93, %86, %90 ve %88 olarak hesaplanmustir.

3. Bulgular
Bu arastirmada, ©6zel gereksinimli  kaynastirma
ogrencilerinin ¢evrimigi egitim dénemindeki

yasantilariin, annelerinin perspektifinden betimlenmesi
amaglanmistir. Bu gergevede gerceklestirilen goriismelerin

veri dokiimleri, igerik analizi yoOntemlerinden olan

timevarimsal analiz analiz  edilmisgtir.
Analizler sonucu elde edilen bulgular, {i¢ ana tema
icerisinde yedi alt temadan olusmaktadir. Ana temalar, (1)
cevrimigi egitim doneminde kaynastirma egitimi, (2)
gevrimici egitimde sinif Sgretmeni ve (3) diger goriis ve
talepler seklindedir. Cevrimici egitim hakkindaki goriisler
ana temasi igerisinde genel goriisler ve farklilasan
durumlar alt temalar1 ile bu alt temalara bagli 15 kod yer
almaktadir. Tablo 3’te, ¢evrimi¢i egitim hakkindaki

goriisler ana temasina iliskin, alt tema ve kod dagilimlar

yontemiyle

ile frekans degerleri yer almaktadir.
Tablo 3.

Cevrimigi Egitim Hakkindaki Goriigler Ana Temasina Tliskin Alt
Temalar ve Kodlar

Al
Tema t Kod Frekans
Tema
Verimsiz Olmasi 9
Ebeveyn Katilimi Zorunlulugu 8
-
=z Gegis Problemi 4
gt
-
:8 Cevrimici Donemde Sosyallesme 4
‘g Té Sorunu
B g
);_%D O Ogrenci Uzerinde Olumsuz 3
g Psikolojik Etki
=
%’ Sistemsel Sorunlar 2
>
N Cevrimici Dénemde Destek 10
,‘é’ Egitim Sunulmamasi
§ Ogrenci Kaygisi 4
8 o Evde Olmaktan Dolay1
IS . 4
g E Motivasyon Kayb1
Bb 2
M = Cevrimigi Egitim Konforu 4
2 =
g % Ozel Ders Alma Zorunlulugu 3
> <
C"} % Fiziksel Ortam Sorunu 3
&
= Ebeveyn i¢in Ekstra Yiik 3
Olusturmast
Problem Davranig 3
Ebeveyn Kaygisi 2

Genel goriisler alt temasmn katilimecr goriislerinden
bazilar1 su sekildedir:

“Yiiz yiize kadar olmasa da hi¢ yoktan iyidir seklinde
diisiiniiyorum yani u orta diyelim yani yiiz yiizeye miikemmel
dersek bu ortada kaliyor 6yle soyleyeyim.” [K5].

“Yani soyle soyleyim biraz zorlandik ilk baglarda online egitime
alisamadik yani simdi herkes alisamadi zaten.” [K1].

“...hani biz yamnda olamayacagiz ¢alistyoruz nasil  bas
edebilecek hani sonucta o ekrani agmak bile ya da hani internet
koptugunda bir aksilik oldugunda. Bas edebilmek bile bir mesele
yasitlart bunu rahat yapabiliyor ama benim oglum hani yapamaz.
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Birisinin mutlaka yardimct olmast lazim ya da iste kitabini acacak
defterinin su sayfasini acacak kitabimin bilmem ne sayfasini
acacak hani bunlarda birinin  mutlaka yardimc:  olmas:
gerekiyordu.” [K12].

“..an sunun eksikligine ya yani tiim cocuklar hissediyor.
Sosyallesme ortamlart hepimizde oldugu gibi onlarmn da elinden
alindi ve 11 bir ekrana n maruz birakidldilar. Sadece bunun 11 uzun
vadede mutlaka dezavantajlari olacaktir diye diisiiniiyorum.”
[K2].

“...hani simiftaki o heyecan iste o teneffiislerdeki o cocuklarin
coskusu hani bunlarm hicbirini yasayamadilar. Yani daha cok
hani ruhsal olarak etkilendiklerini diisiiniiyorum evde sikici bir
ortam sonugta.” [K14].

“Internetlerde bazen sorun oluyor o da artik herkes girdigi icin.
Herkeste de olabiliyor yani olabiliyor ses gidebiliyor, cocuk
dersten kopabiliyor.” [K9].

Farklilasan durumlar alt temasinda yer alan bazi goriisler
sirastyla sunulmustur.

“Ozel egitimde destek egitim cok onemli uzaktan egitimin en
biiyiik zarar o oldu ¢ocuklara. Ozel egitim isteyen cocuklarimiza
destek egitim alamadilar birebir egitim yapamadilar yani.” [K6].

“Online derslerinde 1 biraz n konusmas: anlasilmadig icin
hocam biraz gekiniyor arkadaglarindan. Ekranin karsisinda bazen
iste takilip kaliyor.” [K11].

“Ben yamnda oturdugum icin mecburen katiliyor katilmak
zorunda oluyor ama siirekli evde oldugu icin istemedigi durumlar
oluyor. Yani hemen kapatmak istiyor ne zaman bitecek soruyor.
Hani ne zaman bitecek dersimiz daha kag dakika kald: 11 girmesek
olmaz m1 gibi sozler kullaniyor.” [K8].

“I standart doneme gore daha verimli oldugunu diisiiniiyorum
yiiz yiize egitimden daha fazla verim aldik online egitimden...
esasimda normal yiiz yiize egitimde 11 diger cocuklara uyum
saglamakta zorlandi fakat online egitime gecildikten sonra derse
odaklanmaya basladi. Evde olmak c¢ok rahat hissettirdi
cocuguma.” [K2].

“Bu siirecte dedim ki 1 bunu ben 1w ozel 6gretmen tutarak bu
sekilde halledeyim dedim. Hani okul olarak hocam iyi olur dediler
yani onlarda haklydi ciinkii 6gretmenlerinde yetismesi ¢ok
zordu. In 6yle olunca da ben bu dénemde iki tane 6grenci geldi
eve ders vermeye.” [K15].

“...benim evim cok miisait ev degil 11 evdeyiz oda evin odalar:
kiiciik cocugum aymni anda canli derse giriyor. In cihazlarimiz
yeterli degil.” [K7].

“...yani 1 bu konu tamamen annelere diistii. Yetisemiyorum
yani agikcas: ben evde hepsine yetisemiyorum. Bir de evde kiigiik
bebegim wvar bir buguk yasimda u ben sadece iste derste
gordiiklerimiz ve sonrasinda yaptigimiz ddevler fazlast olmuyor.”
[K1].

“Yani ben bunu doktorlardan veya da diger 11 bilgili insanlardan
arastiriyoruz soruyoruz dikkati dagiliyor oturmak istemiyor
bilgisayarda. Herhangi bir soru soruldugunda bir yerden

herhangi bir ses tonu yiikseldi mi kalkip gidiyor bilgisayardan.
Sonra yani toparlamaya ¢alistyoruz, soyle oldu boyle oldu diye
yonlendirmeye calistyorum.” [K10].

“Kaygilarimiz vardr hani yiiz yiize eitim gibi olmaz hani
anlamaz etmez diye...hani ders bagladi§indan sonuna kadar 11
hani ona destekte oluyordum ama olmuyordu.” [K13].

Cevrimi¢i egitimde smif Ogretmeni ana temasinda,
Ogretmen roliine iliskin goriisler ve dgretmen — ebeveyn
iletisimi alt temalar1 ile bu alt temalara bagl 9 kod yer
almaktadir. Tablo 4'te, ilgili temaya ait, alt tema ve kod
dagilimlari ile frekans degerleri yer almaktadir.

Tablo 4.

Cevrimici Egitimde Sumf Ogretmenine Iliskin Goriisler Ana
Temasina Ait Alt Temalar ve Kodlar

Al
Tema t Kod Frekans
Tema
. Cevrimi¢i Donemde BEP 10
c S . Hazirlanmamasi
L
— Un
e © u ‘B  Gergeklikten Uzak Amag Secimi 6
£ EEG
gb O E © Cevrimi¢i Donemde Otorite 6
- Gugliigii
5
b Ebeveyne Rehberlik 12
°
g % Motive Etme 10
350 %
m & = -
- m E Olumlu Ogretmen Tutumu 9
Bs é B &
g QE’ é‘j Ogretmen Cabast 4
3 9] N
o go Olumsuz Ogretmen Tutumu 4
Ebeveyne Rehberlik Edilmemesi 3

flgili tema igerisindeki ilk alt tema olan 6gretmen roliine
ilisgkin goriigler alt temasy;, ¢evrimi¢i donemde BEP
hazirlanmamasi, gergeklikten uzak amag¢ segimi ve
cevrimi¢i donemde otorite giigliigli kodlarmndan
olusmaktadir. Ikinci alt tema olan &gretmen-ebeveyn
iletisimi alt temasinda ise; ebeveyne rehberlik, motive etme,
olumlu Ogretmen tutumu, Ogretmen ¢abasi, olumsuz
Ogretmen tutumu, ebeveyne rehberlik edilmemesi kodlar:
yer almaktadir. Ogretmen roliine iliskin goriigler alt
temasinin katilimer goriislerinden bazilari su sekildedir:

“Bir ve ikinci siiftayken evet Ozel bir program hazirland:
haftanin ii¢ giinii normal derslerinin haricinde ayr1 bi 6gretmenle
bireysel egitim 6gretmeniyle ders yapwyordu. Hem simf
ogretmenimiz hem bireysel egitim 6gretmeni u nasil bir program
yapacaklarini bize izah ettiler sene sonunda yine bi toplant:
yaptilar iste neler kazandik neler yaptik onlarin bilgisini verdiler.
Ama bu uzaktan egitim siirecinde 3.sinifta bunu hi¢ yapamadik.”
[K12].

“...yani ben cocugun ur ¢ok yani degerlendirme noktasinda
objektif  degerlendirilmedigini  diigiiniiyorum. Ciinkii
ogretmenimizin bize hani ¢ok anlam veremedigimiz seyler
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soyledi. Alakasi olmayan zaten bildigi seyler 6gretti cocuguma.”
[K2].

“...biraz daha tabi davramglar: farkli oluyo cocugun okuldaki
haliyle evdeki hali 11 ayn1 olmuyor. Online egitimde biraz daha
evde rahat hissettigi icin kendini yani bu davramslarda
dgretmenin etkisi pek sey 11 online egitimde pek etkili olamuyor.
Dinlemiyor ¢ocuklar 6gretmeni yani.” [K3].

Ogretmen-ebeveyn iletisimi alt temasmn katilime

goriislerinden bazilar1 ise su sekildedir:

“In yani su konuyu sunu boyle dgretebilirsiniz su kaynaktan
diye  yonlendirdigi  oluyor.  Soyle
yapabilirsiniz  diyor mesela kaynak istedi, c¢alisabilirsiniz
kelimeleri harfleri vermeden 6nce miizik dinleyebilirsiniz, onunla
ilgili oyunlar oynayabilirsiniz dedi. Mesela “1” sesine gectigimiz
zaman onunla ilgili iste ne baslyor bu harfle ne baslyor oyun
seklinde bulmaya caligabilirsiniz gibi yonlendirmeleri oluyor,
rehberlik ediyor.” [K8].

yararlanabilirsiniz

“...mesela sosyal acidan 6gretmen hep boyle resimlerini yapt biz
paylastik, video c¢ektik, gonderdik. Mesela 0gretmenimiz
cocuklara bu 23 Nisan’da 29 Ekim’de hep etkinlik yapti. Onlar1
video olarak birlestirdi bizlere gonderdi. Cocuklar evde siir
ezberlediler sundular hani 11 onlarin hepsini yapt:. Hig bi sekilde
u geri kalmadi cocuklar hatta bir siirii hatiralar: oldu, motive
oldular.” [K10].

“Ogretmenimizle etkilesimimiz iletisimimiz gayet iyi sag olsun
her konuda bize yardimc: oluyor kendisi. Bir sikint1 yasamadik
simdiye kadar gayet iletisimimiz iyi. Hosgoriilii bir 63retmenimiz
var yani her sekilde yardimct oluyor bize elinden geldigince.”
[K4].

“Ogretmenimiz sik sik bilgilendirme yapiyor. Aryor, telefonla
iletisimi  kuruyor bizimle. Ne diizeyde olduguna dair ne
yapmamiz gerektigiyle ilgili bilgilendirme yapiyor bize. Kizim
simifla birlikte tam gotiiremedigi icin egitimi haftada bi saatte
onunla ayrica bireysel ders yapryor Zoom iizerinden.” [K8].

“Ogretmen bize inanamadr. Béyle bir siire¢ gecirdik hani o tam
bir u kaynastirma Ogrencisi olmadigimi  diisiindii  dogru
degerlendirilemedigini  diigiindii. ~ Ogretmenimizle  bir
iletisimimiz yok derslerini anlatiyor bizler derslerine katiliyoruz
dinliyoruz.” [K2].

“...bak bi sene olcak biz bi senedir evdeyiz okul bi senedir kapali
bir senedir 6gretmeni daha bi sefer aramishigr yoktur. Hani bizi
arayip da mesela dememistir hani oglum napiyosun iste egitime
basladin m1 derslerin nasil felan hicbi sekilde sey yapmuyo mesela
hi¢.” [K13].

Diger goriis ve talepler ana temasi igerisinde iki alt tema ve
bes kod yer almaktadir. Alt temalar, ¢evrimici donemde
siirece iliskin goriisler ve talepler seklindedir. Tablo 5te,
diger goriis ve talepler ana temasina ait, alt tema ve kod
dagilimlari ile frekans degerleri yer almaktadir.

Tablo 5.

Diger Goriis ve Talepler Ana Temasina Iligkin Alt Temalar ve Kodlar

Alt

Tema Kod Frekans
Tema
. Cevrimici Egitimin 4
3] < Gelecekteki Kullanimi
T 2
E & Cevrimigi Egitimde Teknolojik 3
v Destek Gereksinimi
g Destek Egitim Hizmetleri 6
3 5 Talebi
g o .. .
?%D = Ozel Egitim Ogretmeni Talebi 2
Gelisim ve Saglik Talepleri 2

Goriigler alt temasinda yer alan bazi goriisler ise sirasiyla
sunulmustur.

“Benim cocugum zaten tabletle her giin oynuyordu. Dersler
uzaktan olunca bunun egitim igin olacaginmi da gordiik...Yani
bence ogretmen bulusmas: olarak kullanilabilir bilgisayardan.
Her zaman okula gidemiyoruz. Cocuklarimiz hakkimda bilgi almg
oluruz.” [K3].

“Pandemiden dolayr sanirim herkesin eli kolu bagland: bir anda
ama bu plansiz oldu. Yani kimse sormadi evde bilgisayarin var
mi diye bana. Iiix yani tamam teknolojiyi kullanalim ama bu da
bir maliyet bizler igin.” [K7].

Talepler alt temasinda yer alan bazi goriisler ise sirasiyla
sunulmustur.

“Benim istedigim destek egitimi 1 online egitimde yapilmasin
istiyorum ben. Yani biz normalde haftada iki saat ders
alabiliyorduk. Destek egitim sira uzaktan egitim sirasinda da
destek egitim alabilmek isterdim.” [K6].

“In oneri de getirsem 11 sey olur mu bilmiyorum. Hani ben en
cok dgretmen destegi isterim ozel egitim kokenli 6gretmen.
Cocuklarin 11 yani benim anlattigim dilde anlatmamali. Onlarin
anlatig teknikleri farkli oluyor ve cocugun bi sekilde kafasina
yatwyor. Ben 0gretmen destegi isterim kaliteli Ozel egitim
ogretmeni destegi isterim yani.” [K7].

“Destek egitim mesela bizim disaridan da aldi§imiz sekiz saatlik
bi fizik tedavi devletin verdigi haklar var ama aileler bunu 6zel
olarak desteklemezse bagka tiirlii kendi parasiyla desteklemezse bu
cocuklar asla yetisemezler. Biz fizik de almak zorundayiz bireysel
ders de almak zorundayiz benim gibi olan birgok veli ¢ocugunu
ozel olarak cocugunu destekliyor. Yani tamam devletimiz bu
konuda ¢ok fazla destek olmaya ¢alistyor cocuklarimiza verilen bir
siirii imkdnlar var ama artmas: gerekli.” [K8].

4. Tartisma

Bu calismada kaynastirma egitimi igerisinde yer alan 6zel
gereksinimli grencilerin smif dgretmenlerinin ¢evrimigi
egitim uygulamalarma yonelik goriisleri ebeveyn bakis
agistyla incelenmistir. Calismay1 alanyazindaki diger
¢alismalardan ayiran yani diinyay1 etkisi altina alan Covid-
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19 salgimindan sonra gerceklestirilmis olmasidir. Bunun
amaci ¢alismada yer alan katiimecilarin Covid-19 salginin
etkilerini atlatmis olmalar1 ve yiiz yiize egitimi yeniden
deneyimlemis olmalaridir. Katilimcilarin deneyimlenen
gevrimici egitimdeki Ogretmen uygulamalarma iliskin
goriislerinin objektif
diisiiniilerek hareket edilmistir. Calismada kaynastirma
uygulamalarmin niteliginin belirleyicileri olan erisim,
katilim ve destek unsurlari tizerinde durulmustur.

olmasmin  saglanabilecegi

Calisma sonucunda {i¢ tema ve alt1 alt temaya ulagilmistir.
Elde edilen bulgulardan ilki kaynastirma uygulamalarmin
gevrimici ortama aktarilmasi temasidir. Bu temaya iliskin
hem olumsuz hem de olumlu goriislerin yer aldig1
goriilmektedir. Cevrimigi egitime iliskin olumlu goriis
bildiren ebeveyn sayis1 sinirhi olsa da alan yazinda farkl
sonuglar yer almaktadir. Cevrimigi egitim araciligiyla
sunulan egitim hizmetlerinin konforlu oldugunu (Ceylan
vd., 2022), vakit agisindan pratik oldugunu (Sirem ve Bas,
2020), tekrara olanak tanidigimi (Moore ve Kearsley, 2012),
kapsayici egitime yonelik oldugunu (Sirem ve Bas, 2020) ve
erisim imkaninin okula gitmekten daha kolay oldugunu
(Kaynar vd., 2020) belirten calismalar bulunmaktadir.
Ayrica cevrimici egitim uygulamalar1 araciligiyla ozel
gereksinimli bireylere yonelik yapilan uygulamalarin etkili
oldugunu belirten c¢alismalar (Armutcu-Arslan, 2008;
Barkaia vd., 2017; Benson vd., 2018) vardir.

Olumsuz goriis bildiren katilimci sayisi ise oldukca
fazladir. Olumsuz goriislerin fiziksel ortam, sistemsel
sorunlar, ebeveyn katiiminin zorunlulugu, destege
gereksinim duyulmasit ve cevrimigi egitimin psikolojik
etkilerinden kaynakli oldugu goriilmektedir. Cevrimigi
egitim esnasinda igerisinde bulunulan fiziksel ortamin
farkhilasmasi gesitli sonuglar dogurmaktadir. Ogretmen
otoritesinin ¢evrimig¢i ortamda saglanamamasi (Frank,
2008), cevrimigi egitim alan ogrencilerin bilgisayar ve
yonelik  bilgilerinin  olmamasi
(Wehmeyer vd., 2004), cevrimici egitimin sunuldugu

internet  kullanima
esnada ortamin giiriiltiilii olmast (Guio vd., 2018) gibi
degiskenler cevrimigi egitime yonelik olumsuz goriislerin
fiziksel ortam yetersizligini aciklamaktadir. Cevrimigi
egitimde kullanilan sistemlerin basinda EBA TV yer
almakta ve daha oOnceden yapilmis g¢alismalarda EBA
TV'nin 6zel gereksinimli bireyler icin uygun olmadigin
belirten hem 06gretmenlerle (Kurtdede-Fidan vd., 2016;
Tiirker ve Giiven, 2016) hem de 6zel gereksinimli bireylerin
aileleri ile (Ceylan vd., 2022) yiiriitiilmiis ¢alismalar vardir.
Ozellikle kaynastirma uygulamalarinda yer alan &zel
gereksinimli Ogrencilere yonelik bireysel programlarin
olusturulmamasi 6gretmenler tarafindan en sik belirtilen
durumdur (Kana ve Aydin, 2017; Kurtdede-Fidan vd.,
2016).

Cevrimigi egitim sistemlerinde karsilasilan sorunlar
kaynagtirma egitimin ilkelerinden olan ve hem DEC hem
de NAEYC tarafindan 2009 yilinda yayimnlanan raporlarda
erisim ve katilma iliskin sorunlari icermektedir. Ozel

gereksinimli  bireylerin  egitimlerinde en  &nemli

noktalardan olan erisim ve katiim bireylerin ihtiyag
duyduklar1 imkanlara ulasabilmelerini ve etkinliklere
katiimlarimi icermektedir. Ozel gereksinimli bireylerle
gerceklestirilmemis olsa da Xie ve Yang (2020) yapmis
olduklar1 ¢aligmada Ogrencilerin  %20’sinin  ¢evrimigi
egitime  yonelik bir cihazlarimin = bulunmadigin,
bulunanlarin %38’sinin ise cihazlarmin g¢evrimigi egitim

i¢in uygun olmadiklarini belirtiklerine yer vermislerdir.

Tim Ogrencilerin ebeveynlerin
desteginin 6nemi son derece fazladir. Cevrimigi egitim
stirecinde bu destegin 6nemi daha artmaktadir (Coley vd.,
2020; Pugliese, 2020). Kaynastirma

uygulamalarmin niteliginin artmasindaki 6n kosullardan

egitim yasantilarmn

Hanson ve

biri olan destek unsurunun cevrimigi egitimde ebeveynler
tarafindan saglanmaya calisildigi bulgular arasinda yer
almaktadir. Ancak giiniimiizde ¢alisan anne babalarin
varligr goz oOniinde bulunduruldugunda pek ¢ok ozel
gereksinimli ~ 6grencinin  derslere katilabilmek
ihtiyaglar1 olan destegi almakta giigliik cekmeleri beklenen
bir bulgudur. Unay ve digerleri (2021), yapmis olduklari
calismada 6zel gereksinimli 6grencilerin ebeveynlerinin bir

icin

kisminin ¢evrimigi egitim siirecinde g¢ocuklarina destek
sagladiklarmi bir kisminin ise herhangi bir destek
sunmadiklarmni belirtmiglerdir.

Temaya iliskin bir diger bulgu ise ¢evrimigi egitim
siirecinde 6zel gereksinimli 6grencilerin psikolojik destek
ihtiyaglariin Ozel
gereksinimli 6grencilerin ¢evrimigi egitim siirecinde stres
yasadiklarin1 (Lee, 2020), egitim etkinliklerine yonelik
endise duyduklarin1 (Xiang vd., 2020), derslere yonelik
kaybettiklerini (Bozkurt vd. 2020),
problem davraniglarinin arttigini (Schuengel vd., 2020) ve
sosyal iliskilerde giliglitk yasadiklarmi (Prem vd., 2020)
belirten calismalar vardir. Kaynastirma uygulamalarinin

ortaya ¢ikmast  durumudur.

motivasyonlarini

basariya ulasabilmesi icin 6zel gereksinimli &grencilerin
psikolojik olarak desteklenmeleri gerekmektedir.

edilen bir diger tema

Ogretmenlerin

Calismada elde
uygulamalaridir.  Bu

O0gretmen
temada 6zel
gereksinimli Ogrenciler igin Dbireysellestirilmis egitim
programi (BEP) hazirlamadiklari, hazirlayanlarin ise
caligilmas1  diisliniilen gercek¢i  olarak
yaklagsmadiklar1 belirtilmistir. Ozel gereksinimli bireyler
icin BEP bir yol haritasi niteligi tasimaktadir. Belirlenen
amaglarin 6grencilerin performansma dayali, gergekgi,

amaclara

islevsel ve anlasilir olmasi ve &grencinin bulundugu
ortamyi, kullanilacak arag ve gereci, kullanilacak yontemi ve
sikligini g6z oniinde bulundurarak olusturmasi son derece
onemlidir (Kargm, 2019). Kaynastirma
unsurlarindan olan katilimin saglanabilmesi igin ¢evrimici
egitim yoluyla gereksinimli
Ogrenciler igin diizenlenmesi ve gerekli uyarlamalarin
yapilmasi gerekmektedir (DEC ve NAEYC, 2009). Ayrica
Ogretmenlerin sinif ortamindaki hakimiyetinin
kayboldugu ve ailelerin bir nevi 6gretmen rolii iistlendigi
goriilmektedir. Mengi ve Alpdogan (2020) da 0zel
gereksinimli 6grencilerin ¢evrimigi egitim uygulamalarmi

egitiminin

sunulan derslerin  6zel
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0zel egitim Ogretmenlerinin bakis agisiyla izlemisler ve
benzer sekilde 6gretmenlerin egitimcilik rollerini ¢evrimigi
egitimde kullanamadiklari belirtmislerdir.

Ogretmenlerin iletisim becerilerinin de ¢evrimigi egitimin
etkililiginde bir yordayict oldugu calisma bulgular:
arasinda yer almaktadir. Bu calismada o6gretmenlerin
gevrimici egitim siirecinde ebeveynlere rehberlik ettigi,
ogrencilere kars1 olumlu tutum gelistirdikleri ve motive
olmalarma destek olduklar1 bulgular1 gibi bu bulgularin
tam tersi sonuglara da rastlanilmaktadir. Alanyazinda da
Ogretmenlerin olumlu davramiglarini (Akbayrak vd., 2021;
Alea vd., 2020; Mengi ve Alpdogan, 2020; Stenhoff vd.,
2020; Unay vd., 2021) ve maalesef olumsuz davraniglarin
bulgulayan calismalar (Ceylan vd., 2022; Wehmeyer, 2007;
Ozmete ve Pak, 2023) yer almaktadir. Ebeveynlerin aktif rol
aldig1 ¢evrimici egitim siirecinde aile katiliminin etkisinin
yeniden fark edildigi diistiniilmektedir. Ulusal Mesleki
Gelisim Merkezi (National Professional Development
Center on Autism Spectrum Disorder [NPDC], 2020)
tarafindan yayinlanan raporda aile aracilifiyla sunulan
uygulamalarm bilimsel
kategorisinde yer aldig1 belirtilmektedir. Ogretmenler
tarafindan ebeveynlere sunulacak rehberlik, 6grencilere
yonelik motivasyon calismalari olumlu tutumlar O6zel
gereksinimli
artiracagl ve gevrimici egitimin onlar1 da kapsamasma
katki sunacag diistiniilmektedir.

dayanakl uygulamalar

bireylerin ¢evrimigi egitime katilimini

Son olarak katilimcilarin goriis ve taleplerine yer verilen
diger goriis ve talepler temasinda goriisler cevrimigi
egitimin gelecegi ve teknolojik gelismeler dogrultusunda
yer almaktadir. DEC ve NAEYC (2009) bildirisindeki
unsurlardan erisim, katihim ve destege iliskin bulgular elde
edilmistir. Ogretmenlerle yiiriitiilen calismalarin (Barnum,
2020; Unay vd., 2021) aksine bu ¢alismada ebeveynler
gerekli kosullar saglandigi takdir de cevrimigi egitimin &zel
gereksinimli bireyler icin gelecekte etkili olabilecegini
belirtmislerdir. Alanyazinda gerekli sartlar saglandiginda
0zel gereksinimli bireylere ¢evrimigi olarak sunulan
uygulamalarin etkililigine iliskin bulgular yer almaktadir
(NPDC, 2020). Teknolojik gelismeler dogrultusunda ise
bilgisayar ve internete erisim konusunda giicliik yasandig1
belirtilmistir. Rasmitadilla ve digerleri (2020), g¢evrimici
egitimin teknolojiyle i¢ ice oldugunu ve gevrimigi egitime
baglanilmadan once gerekli alt yap:
gerceklestirilmesi gerektigini belirtmistir. Rice ve Dykman
(2018) da ebeveynlere ve 6gretmenlere yonelik teknoloji, is
birligi ve pedagojik egitimlerin verilmesinin ve teknolojik

hazirliklarinin

alt yapmin olusturulmasini 6zel gereksinimli bireylerin
gevrimici egitimden faydalanmalar ic¢in 6n kosul olarak
gormektedirler.

Talepler alt kategorisinde ise destek ihtiyaci 6n plana
¢ikmustir. Katilimeilar bilgisayar ve internet baglantisi gibi
teknoloji temelli desteklerin yani sira destek egitime dair
beklentileri oldugunu belirtmiglerdir. Cevrimici egitim
stirecinde internete erigim hizmetlerinin ve cihazlarinin
¢evrimici egitim kalitesinin belirleyicisi olduguna iliskin

caligmalar vardir (Jeste vd. 2020; Stenhoff vd. 2020).
Gregory ve Lodge (2015), uzaktan egitim ¢alismalarinda en
sik kargilagilan sorunlarin internete erisim ve internete
baglanacak cihazlarin niteligi oldugunu belirtmistir.
Kargin (2019), 6zel gereksinimli bireylerin nitelikli egitim
alabilmeleri icin yetersizliklerine bagli oranda ihtiyag
duyduklar1 destek egitim hizmetlerinin saglanmasi
gerektigini belirtmistir. Yine DEC ve NAEYC (2009)
bildirisinde de 6zel gereksinimli bireylere sunulacak olan
destek egitim caligmalarmin var olan performanslarmin
artirllmasinda son derece 6nemli oldugu belirtilmistir.

Ozetle, kaynastirma egitiminde yer alan  siuf
Ogretmenlerinin cevrimici egitim uygulamalar1 ebeveyn
bakis acisiyla DEC ve NAEYC tarafindan 2009 yilinda
yaymlanan Dbildiri ¢ercevesinde
Ebeveyn goériisleri dogrultusunda erisim ve destek
unsurlarmin siklikla vurgulandig1 goze carpmaktadir.
Bunun nedeninin bu iki unsurun birbirini etkilemesinden
kaynakl oldugu diisiiniilmektedir. Bu ¢alismanin birtakim

sinirliliklar1 da bulunmaktadir. Bu c¢alisma Ankara da

degerlendirilmistir.

yasayan katilimcilarla yiiriitiilmiistiir, baska bolgelerde
yasayan bireylerin goriislerinin
onerilmektedir. Calismada kaynastirma egitiminde goérev
alan smif Ogretmenlerinin uygulamalar: incelenmistir.
Herleyen smif diizeylerinde ve bransg 6gretmenlerinin

incelenmesi

cevrimi¢i egitim uygulamalarmin incelenmesi tavsiye
edilmektedir. Ayrica calismada
perspektifinden 6gretmen degerlendirmesi yapildigindan
ileri aragtirmalarda cesitliligi  saglanabilmesi
bakimindan &gretmen, 6grenci ve diger paydaslarin da
goriigleri birlikte ele almabilir. Son olarak mevcut ¢alisma
nitel arastirma yontemi ile gergeklestirildiginden ileri
farkli yapilacak
¢alismalara ihtiyag duyuldugu belirtilebilir.

yalnizca ebeveyn

veri

aragtirmalarda yontemlerle olan

Yazar Notu : Bu calisma 22-25 Haziran 2022
tarihinde yapilan IXth International Eurasian Educational
Research Congress’te sozlii bildiri olarak sunulmustur.

Yazar Katkilar : Calismanin tiim boliimlerinde
yazarlarin katkilar: esit seviyede olmustur.

Finansman
destek alinmamastir.

Bu calismada finansal bir

Cikar Catismasi
veya herhangi bir kurum ya da kurulusla herhangi bir gikar
catismasi bulunmamaktadar.

: Bu ¢alismada yazarlar arasinda

Veri Erisilebilirligi
calismanin yazarlarindan izin alinmasi gerekmektedir.

Verilerin erisilebilirligi icin
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1. Introduction

Educational services, which play a significant role in the
quality of life of individuals with special needs, can be
implemented through different methods, practices, or
environments (Saloviita, 2020; Special Education Services
Regulation, 2018). In determining these methods, practices,
and environments, it is essential to consider the
individual's highest benefit (Yilmaz & Melekoglu, 2018). In
the context of providing educational services, the principle
of the least restrictive environment—a fundamental
concept in special education—emphasizes the priority of
delivering services in general education settings alongside
typically developing peers (Kircaali-iftar, 1998). At this
point, inclusion, integration, or inclusive education comes
to the forefront. Although these concepts differ in certain
respects, their practices and the expectations from these
practices are similar. Therefore, the concept of inclusion
was preferred in the following sections of this study.

Inclusion practices provide unique opportunities for
individuals with special needs in terms of the benefits they
can derive from education. Studies show that individuals
with special needs benefit more from inclusion practices
across all levels of schooling, including the preschool
period, compared to other educational approaches
(Dessemontet et al., 2012; Ruijs & Peetsma, 2009; Woodgate
et al.,, 2020). In a study by Sucuoglu et al. (2020), it was
noted that individuals with special needs benefited from
inclusion practices even when no additional support was
provided to teachers and students. Although inclusion
practices alone provide advantages to students with special
needs, there are fundamental elements that need to be
fulfilled to achieve maximum success from these practices.
The joint position statement of the Council for Exceptional
Children (CEC), specifically its Division for Early
Childhood (DEC), and the National Association for the
Education of Young Children (NAEYC), emphasizes the
need for three key components to implement high-quality
inclusive practices. The first component is access to
learning opportunities, activity, environment, and setting.
While environments and programs may be designed to be
accessible, some children require additional adjustments
and support to participate in learning activities. Thus, the

second requirement is to ensure participation with
support arrangements. The third
component is the provision of support to teachers, parents,
and students within inclusive practices (DEC & NAEYC,
2009). These three important factors are indispensable not
only for the preschool period but also for inclusion
practices during school years (Dessemontet et al.,, 2012).
Achieving these components requires fulfilling many
conditions, including the presence of qualified teachers,
school-family collaboration, and legal regulations.

additional and

Although these three key components outlined in the joint
statement by DEC and NAEYC (2009) were originally
intended for face-to-face education, they are also critically
important for ensuring that students with special needs
benefit from inclusion practices during remote education
(Parmigiani et al., 2021). Beginning in March 2019, the
COVID-19 pandemic (World Health Organization [WHO)],
2020) profoundly affected the normal course of life in many
aspects, having emerged and impacted our country
significantly (Karatas, 2020). One of the most significant
reflections of these adverse effects was observed in
educational practices. During the initial outbreak of the
pandemic, all levels of education were temporarily
suspended across the country. Over time, depending on the
course of the pandemic, educational activities were
conducted for extended periods through emergency
remote teaching (Bozkurt et al., 2020) or via a hybrid
approach combining remote and face-to-face education. As
a model of remote education, online platforms such as the
TRT Education Network and Educational Informatics
Network were predominantly utilized for different grade
levels and lessons (Ozer, 2020).

During the pandemic, students with special needs enrolled
in inclusion classrooms were provided with received
educational through  online  learning
environments, which had become increasingly important
and prevalent during this period (Mengi & Alpdogan,
2020). This situation raised several questions. One of these
is the potential challenges in achieving the access,
participation, and support components outlined in the joint
statement by DEC and NAEYC (2009). Given that access,
participation, and support are already quite limited in face-

services
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to--face education in our country, these limitations are
likely to be even greater in services provided online.
However, services offered to individuals with special needs
must be highly systematic and well-planned (Kavale, 1990).
It is extremely important that these services are provided
during the school years. Elementary school years,
especially when academic skills start to be developed, are
crucial for students who receive education in inclusive
settings. At this point, teachers who work at inclusive
classrooms play a key
responsibilities. It is essential to consider aspects such as
what teachers did to ensure students with special needs
had access to learning opportunities or materials, the extent
to which they included these students in activities, whether
they prepared Individualized Education Plans (IEPs), how
they worked toward the goals set for the student, what
adaptations and adjustments they made to facilitate
participation in activities, and whether they provided
support services to the family and child (Alquraini & Gut,
2012). Describing teachers' practices in these areas is

role and bear significant

important for understanding the current situation and
making developing policies
accordingly.

informed decisions or

There are studies that focus on individuals with special
needs and their teachers during the pandemic period
(Akbayrak et al., 2021; Cay & Bozak, 2021; Donitsa-Schmidt
& Ramot, 2020; Glessner & Johnson, 2020; Hopcan et al.,
2021; Kizir, 2021; Mengi & Alpdogan, 2020; Samaila et al.,
2020; Sani-Bozkurt et al., 2022; Schuck et al., 2021; Smith,
2020; Yazgayir & Glirgiir, 2021). When these studies are
examined, we can conclude that they mostly involve
individuals with special needs receiving services in special
education schools (Cay & Bozak, 2021; Donitsa-Schmidt &
Ramot, 2020; Hopcan et al,, 2021; Kizir, 2021; Mengi &
Alpdogan, 2020; Samaila et al., 2020; Smith, 2020; Yazcay1r
& Giirgiir, 2021), examine the remote teaching experiences
of special education teachers (Akbayrak et al, 2021;
Glessner & Johnson, 2020), investigate parent-teacher
collaboration (Schuck et al.,, 2021), and analyze remote
special education practices from an expert perspective
(Sani-Bozkurt et al., 2022). However, there are only a
limited number of studies that examine individuals with
special needs receiving services in inclusive settings and
investigate teachers’ practices in these environments. In
these few studies, practices are explored from the teachers'
perspective (Colombo & Santagati, 2022; Filiz & Giines,
2022; Parmigiani et al., 2021; Polat, 2021) or provide
compilation-based recommendations for teachers in
remote education (Uleanya et al., 2021).

Considering the studies conducted, it can generally be
stated that remote education practices have mostly been
examined from the perspective of teachers. This suggests
that teachers may evaluate their own practices with a
subjective viewpoint. The present study aims to gain
insights into the online teaching practices of teachers who
work in inclusive classrooms from the parents' perspective.

By doing so, the study intends to reflect the expectations of
families and children firsthand, as well as to examine
teachers' practices from an external perspective, which
would provide valuable contributions. In this context, the
present study aims to examine the online practices of
teachers who work in inclusive classrooms from the
parents' perspective, guided by the three essential
components outlined in the DEC and NAEYC (2009)
statement.

2. Method
2.1. Design

This study aims to reveal the perspectives of mothers who
have children with special needs regarding their children's
online education experiences. To achieve this aim, the
study was designed based on qualitative research, using
phenomenology as the research approach due to its
capacity to provide in-depth examination of the meaning,
structure, and essence of real experiences (Patton, 2014).
Phenomenology is defined as an approach that seeks to
achieve a general understanding of phenomena that are
recognized yet not fully understood, by describing and
interpreting participants' experiences (Annells, 2006;
Creswell, 2014). The phenomenon addressed in this study
was the online education experiences of students who
attended inclusive classrooms in primary school.

2.2. Participants

In selecting mothers to be interviewed, criterion sampling,
a purposive sampling method, was used. This method was
chosen for the study because it allowed for any condition
to be selected as a criterion (Grix, 2010), and these criteria
could be determined by the researcher (Marshall &
Rossman, 2014). The primary criteria for participant
selection were a) having a child with special needs
attending primary school in the 2021-2022 academic year,
b) having started their child’s educational journey before
the pandemic, and c¢) residing in Ankara. Interviews were
conducted with 15 participants who met these criteria,
voluntarily agreed to participate, and provided verbal
consent. Table 1 presents the demographic information of
the mothers and their children, who were assigned code
names for confidentiality.

2.3. Procedure

In the process of data collection, after the study design,
development of the data collection tool, and obtaining
Ethics Committee Approval, the first researcher contacted
special education institutions located in the central districts
of Ankara. During the phone interviews with the
institutions, information about the study was provided,
and both their approval and whether they had students
who met the criteria for participation were inquired.
Subsequently, the contact information of the mothers was
requested from the institution administrators who had
given their consent for the participation of parents in the
study. In the initial phone conversation, the mothers who



C. Karadas et al.

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 1, 2025

volunteered and provided verbal consent were contacted,
and the interview dates and times were arranged. Finally,
on the specified dates and times, the mothers were reached
over the phone, and prior to the interviews, they were

Table 2.

Information on Participants, Interview Durations and Interview Dates

. ) o . . Participants Interview Durations Interview Dates
provided with additional information about the study,
their questions were answered, and they were informed P1 16:04 19.04.2022
that the responses VYould only be used for the research ‘and P 18:17 21.04.2022
that they could withdraw from the study at any time.
Verbal consent for recording the interviews was obtained. =~ P3 14:02 22.04.2022
The interviews were conducted by the second researcher P4 10:53 21.04.2022
via phone, and no guidance was provided during the
. . . P5 16:25 24.04.2022
interviews to ensure that the views were reflected
objectively. The number of participants was increased, and P6 11:45 28.04.2022
interviews continued until data saturation was achieved. P7 12:52 01.05.2022
The shortest interview in the study lasted 10 minutes and P8 16:14 27.04.2022
53 seconds, while the longest interview lasted 21 minutes
and 35 seconds. All of the interviews were recorded using P9 10:14 25.04.2022
a voice recorder. The participant, interview duration, and P10 13:51 26.04.2022
%nterv1ew date information for each interview can be found P11 1128 20.04.2022
in Table 2.
P12 12:36 03.05.2022
P13 21:35 02.05.2022
P14 11:01 26.04.2022
P15 19:30 03.05.2022
Table 1.
Demographic Information on Mothers and Their Children
Mothers Education Level Mother's Age Job Child's Disability =~ Child’s Age  Child's Gender
P1 High School 29 Housewife ID 8 Female
P2 Doctorate 35 Expert ID 8 Male
P3 High School 36 Housewife PD+ID 9 Female
P4 High School 36 Housewife ID 9 Female
P5 High School 32 Housewife LD 10 Female
P6 University 49 Teacher ID 10 Male
P7 University 42 Insurer ASD 8 Male
P8 University 45 Teacher PD+ID 8 Female
P9 Primary School 45 Housewife ASD 9 Male
P10 University 42 Teacher ASD 9 Female
P11 Primary School 42 Housekeeper ID 9 Male
P12 Master's Degree 42 Doctor LD 9 Male
P13 University 51 Retired LD 10 Male
P14 University 44 Housewife LD 9 Female
P15 University 42 Teacher ASD 9 Male

Note. P: Participant, ID: Intellectual Disability, PD: Physical Disability, LD: Learning Disability, ASD: Autism Spectrum Disorder
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2.3.1. Ethical disclosure

In this study, all the rules specified under the "Regulation
on Scientific Research and Publication Ethics in Higher
Education Institutions" have been adhered to. None of the
actions listed under the section "Actions Contrary to
Scientific Research and Publication Ethics" in the second
part of the regulation have been carried out. This study was
conducted with the permission granted by the Artvin
Coruh University Ethics Committee on 22.01.2021, with
decision number E.4482.

2.4. Measures
2.4.1.Semi-structured interview form

First, a detailed literature review was conducted, and the
topics to be included in the research (such as the student's
educational life after the online period, differences between
the online and face-to-face periods, parent-teacher
communication, individualized education programs,
support services, etc.) were identified. Then, to clearly
describe the opinions and to generate comprehensive
information on the subject (Bailey, 1982; Berg, 2001), it was
decided to use a semi-structured interview technique in
this study. The stages of creating the semi-structured
interview form are shown in Figure 1.

Creating the Main Form

|

Preliminary Interview

|\

Getting Expert Opinion

Creating the Draft Form

Creating the Question Pool

Literature Review

Figure 1. Stages of creating a semi-structured interview form

In the process of creating the semi-structured interview
form, each researcher developed a pool of questions,
including main questions and follow-up (probe) questions
aimed at obtaining more in-depth answers. Subsequently,
the researchers discussed each question to reach the first
draft of the form. In the second section of the form, a
demographic information form was created, which
included details about the child, such as age, gender, and
type of disability, and about the mother, such as age,
occupation, and education level. After creating the
interview and follow-up questions, the form was evaluated
in terms of clarity and comprehensiveness. For this
purpose, three experts who had conducted qualitative

research in previous studies, completed their doctorate in
special education, and were still active in the field, were
consulted. Based on the experts' opinions, the questions
exploring student-teacher interaction were consolidated,
and the question about the teacher's role was turned into a
probe question. As a result, two main questions were
removed from the form. In the final stage, the interview
form, revised according to the expert opinions, was used
for a preliminary interview with two parents. The criteria
for selecting the participants for the preliminary interview
included living in Ankara, having a child with special
needs, and having participated in remote education during
their children's educational experience. The preliminary
interviews were conducted on 27.03.2022 via telephone.
After the interviews, the recorded audio files (16 minutes
43 seconds and 18 minutes 37 seconds) were transcribed,
and to ensure inter-coder reliability, the transcriptions
created in Microsoft Word were individually reviewed by
each author, and codes and themes were identified. After
reaching a consensus, the common codes and themes were
presented to two different experts for evaluation in terms
of organization and adequacy. Following the preliminary
interviews, three additional supporting questions were
added, and the semi-structured interview form was
finalized. The following questions were included in the
form:

1. Would you evaluate your child’s online or remote learning
process?

Probe 1: Can you compare the online learning
process with face-to-face learning?

Probe 2: Could you evaluate the online education
process in terms of learning opportunities and
access?

2. What do you think about your interaction and
communication with your child’s teacher during the online
education process?

Probe 1: Can you compare the online and in-person
education processes in terms of your interaction and
communication with the teacher?

3. What are your thoughts on the individualized education
program (IEP) implemented for your child during the
online education period?

Probe 1: Can you provide information about the
process (the preparation and implementation of the
IEP)?

Probe 2: What do you think about the goals included
in the program in terms of addressing your child’s
needs?

Probe 3: Can you compare the IEPs (Individualized
Education Programs) prepared for your child
during the online and face-to-face periods?
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4. What are your thoughts on your child’s participation in
education during the online learning process?

Probe 1: What are your thoughts on the role of the
classroom teacher towards your child during the
online learning process?

Probe 2: What are your thoughts on the classroom
teacher guiding and providing mentorship for your
household activities during the online education
process for your child?

Probe 3: Can you compare the role of the teacher in
your child's education during the online and face-to-
face periods?

5. What do you think about the support education services
during the online learning process?

Probe 1: Can you compare the support education
services during the online and face-to-face learning
periods from your child's perspective?

Probe 2: Can you compare the support education
services during the online and face-to-face learning
periods from the teacher's perspective?

6. Is there anything else you would like to add or any
suggestions you would like to provide?

2.5. Data Analysis

The data produced in the research were analyzed using the
inductive analysis method, a content analysis technique. In
the inductive analysis method, the aim is to reach
categories by using coding based on the understanding of
the produced data, followed by revealing relationships and
connections to reach themes and sub-themes (Creswell,
2014; Patton, 2014; Y1ildirim & Simsek, 2016). In the first step
of the analysis, the audio recordings of each interview were
transcribed without any modification in a computer
environment. Then, in order to organize the data, the
transcriptions were listed according to the question order,
with page and line numbers provided, and a descriptive
index section was added, resulting in a 45-page text file.
The generated text was then read by each researcher based
on the interview questions, and possible codes were noted,
with this process repeated twice. In the next phase, the
researchers reached a consensus on the independently
reached codes, and the codes were reorganized. In the final
step, after the researchers created categories, consensus
was reached on the categories, and through collaboration,
they were reorganized to arrive at themes and sub-themes.

In the conducted research, to ensure validity, strategies of
credibility and transferability were used, and to ensure
reliability, the strategy of consistency was utilized. To
ensure credibility, participants were asked to confirm their
views, and at the end of the interviews, they were given the
opportunity to add or remove information, thus confirming
their opinions, as suggested by strategies recommended in
the literature (Creswell & Miller, 2000). To ensure

transferability, the entire process of the research was
described transparently and in detail. This provided
potential readers with detailed information about the
research process. To strengthen consistency, the coding was
initially done independently by each researcher and then
presented based on the consensus reached. In addition to
these strategies, in the research, external evaluation was
aimed by seeking the opinions of two different experts
during the creation of the interview form. The agreements
and disagreements between the experts and the researchers
were calculated using the formula "Reliability = Agreement
/ (Agreement + Disagreement)" developed by Miles and
Huberman (1994). The reliability agreement values for each
question were calculated as 92%, 93%, 86%, 90%, and 88%,
respectively, according to the question order.

3. Findings

This research aimed to describe the experiences of students
with special needs who received education in inclusive
classrooms during the online education period from the
perspectives of their mothers. The transcripts of the
interviews conducted within this framework were
analyzed using the inductive analysis method, one of the
content analysis methods. The findings obtained from the
analysis consist of three main themes and seven sub-
themes. The main themes are (1) inclusive education during
the online education period, (2) the classroom teacher in
online education, and (3) other views and demands. Within
the main theme of views on online education, there are sub-
themes of general views and differentiated situations, with
15 codes related to these sub-themes. Table 3 shows the
distribution of sub-themes and codes, along with frequency

values, for the main theme of views on online education.

Some of the participant views under the sub-theme of
general views are as follows:

"I think it's better than nothing, even if it’s not face-to-face, let’s
say it’s in the middle, I mean, if face-to-face is perfect, this is
somewhere in the middle.” [P5].

"Let me put it this way, we struggled a bit at first, we couldn’t
get used to online education, I mean, nobody could get used to it
anyway.” [P1].

”...we won't be there, we're working, how will they manage, 1
mean, just opening the screen or when the internet disconnects or
when there’s a problem, even handling that is an issue. Peers can
do this easily, but my son, he can't. Someone must always help,
or someone must open his book, open the specific page of his
notebook, or the page of his book, someone has to help with these.”
[P12].

”...the lack of this, I mean, all children feel it. Their socializing
opportunities, just like all of us, were taken away, and they were
exposed to a screen. I think this will definitely have disadvantages
in the long run.” [P2].

”...that excitement in the classroom, the enthusiasm of the kids
during breaks, they couldn’t experience any of that. I think they
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were motre affected emotionally, after all, it's a boring
environment at home.” [P14].

"Sometimes there are issues with the internet because everyone is
on it. It can happen to anyone, like the sound can be lost, and the
child might disconnect from the lesson.” [P9].

Some views included in the sub-theme of Differentiating
Situations are presented as follows.

"In special education, support education is very important, and
the biggest harm of distance education was that. Children who
needed special education couldn't receive support education, they
couldn't have one-on-one education.” [P6].

“In online lessons, sometimes my child’s speech is not
understood, so he is a bit hesitant around his friends. He gets
stuck in front of the screen sometimes.” [P11].

"Since I sit next to him, he is forced to attend, but because he is
constantly at home, there are times when he doesn’t want to. He
always asks, "When will it end? How many minutes are left?
Can’t we skip it?"” [P8].

"I think it's more efficient compared to the standard period. We
got more benefit from online education than face-to-face
education... Actually, in normal face-to-face education, he had
difficulty adapting to other children, but after switching to online
education, he started focusing on lessons. Being at home made my
child feel very comfortable.” [P2].

"During this process, I decided to solve it by hiring a special
teacher. The school also said it would be good, and they were right
because it was very difficult for the teachers to manage. So, during
this period, two students came to our house to give lessons.”
[P15].

"My house is not very suitable for this; we are at home, the rooms
are small, and my child is attending live lessons at the same time.
Our devices are not sufficient.” [P7].

"This issue entirely fell on the mothers. I can’t keep up, to be
honest, I can’t manage everything at home. I also have a one-and-
a-half-year-old baby, and I can only focus on what we saw in the
lesson and the homework we did afterward, nothing beyond that.”
[P1].

"I ask doctors or other knowledgeable people about it, we are
researching. He gets distracted, doesn't want to sit at the
computer. If any tone rises while a question is being asked, he gets
up and leaves the computer. Then I try to guide him, saying, "This
happened, that happened.’” [P10].

"We had concerns, like it wouldn't be like face-to-face education,
like he wouldn’t understand or learn... when the lesson started,
I supported him until the end, but it wasn't helping.” [P13].

Table 3.

Sub-Themes and Codes Regarding the Main Theme of Opinions on
Online Education

Theme Subtheme Code Frequency
Inefficiency 9
Parental Participation
N 8
Obligation
2]
§ Transition Problem 4
g Socialization Problem in 4
g the Online Period
2 O
b Negative Psychological 3
% Effect on Student
S
kS| Systemic Problems 2
3
3 No Support Education 10
.g During Online Period
=
% Student Anxiety 4
S
£ Loss of Motivation Due 4
5 @ to Being at Home
p= S
§ b= Online Education 4
3 2 Comfort
3
g o0
5 5 Requirement to Take 3
% = Private Lessons
E :
3:1:) Physical Environment 3
A Problem
Creating Extra Burden
3
for Parents
Problem Behavior 3
Parental Anxiety 2

In the main theme of the online education classroom
teacher, there are views related to the teacher's role and the
teacher-parent communication sub-theme, with 9 codes
associated with these sub-themes. In Table 4, the
distribution of sub-themes, codes, and their frequency
values related to the theme are provided.

The first sub-theme within the related theme, views on the
teacher's role, consists of the codes of lack of IEP
preparation in the online period, selection of goals
detached from reality, and difficulty in authority in the
online period. The second sub-theme, teacher-parent
communication, includes the codes guidance to the parent,
motivation, positive teacher attitude, teacher effort,
negative teacher attitude, and lack of guidance to the
parent. Some of the participant views on the sub-theme of
views on the teacher's role are as follows:

"When [my child] was in the first and second grades, yes, a
special program was prepared. Three days a week, besides normal
lessons, [my child] had individual lessons with a special
education teacher. Both the class teacher and the individual
education teacher explained to us how they would prepare the
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program. At the end of the year, they held a meeting and shared
what [my child] had gained, what had been done. But during this
distance education process, in the third grade, we couldn’t do this
at all.” [P12].

"I think my child wasn’t evaluated objectively in terms of
assessment. Because our teacher said things we couldn’t
understand, taught things that were irrelevant, and [my child]
already knew them.” [P2].

"Of course, the child’s behavior differs between school and home.
In online education, the child feels more comfortable at home, so
the teacher’s influence on their behavior isn't as effective. The
children don’t listen to the teacher.” [P3].

Some of the participants' views on the teacher-parent
communication sub-theme are as follows:

"Uh, sometimes they guide us by saying, "You can teach this topic
this way, you can benefit from this source.” For example, they
said, "You can do this, listen to music before giving words and
letters, you can play games related to it.” For example, when we
started with the letter "I, they suggested playing a game to find
words that start with that letter. They guide us like that.” [P8].

"For example, socially, the teacher always had them do drawings,
we shared them, took videos, and sent them. For example, our
teacher organized activities for the children on April 23rd and
October 29th. She compiled them into a video and sent it to us.
The children memorized poems at home and performed them. She
did all of that. The children didn’t fall behind at all; in fact, they
had many memories and were motivated.” [P10].

"Our interaction and communication with the teacher are quite
good, thank God. She helps us with everything. We haven't had
any issues so far, and our communication is great. We have a very
tolerant teacher who helps us as much as she can.” [P4].

"Our teacher frequently provides information. She calls us and
communicates with us over the phone. She informs us about what
we need to do and the level our child is at. Since my daughter
couldn't keep up with the class, she has an additional individual
lesson with her once a week on Zoom.” [P8].

"Our teacher didn’t believe us. We've been going through this
process, and she thought my child wasn’t really a mainstream
student and that she wasn’t being properly assessed. We don’t
have communication with our teacher; she teaches her lessons, we
participate, and we listen.” [P2].

"...Look, it’s been a year now, we've been home for a year, and the
school has been closed for a year. For a year, our teacher hasn’t
even called once. She hasn’t called to ask, 'Son, how are you?
Have you started education? How are your lessons?’ She never
does that.” [P13].

Table 4.

Sub-Themes and Codes of the Main Theme of Views on Classroom
Teachers in Online Education

Theme  Subtheme Code Frequency
- Not Preparing IEP
]
5 During the Online 10
8 Period
H
] 2 .
50 =0 Selection of Goals Far
g o . 6
é 5] from Reality
2
o]
3 3 Authority Difficulties 6
,Qg) - in the Online Period
=
% c Guidance for Parents 12
£ £
g S Motivation 10
< Qo
S ‘g
et 2 Positive Teacher
= . 9
£ £ Attitude
S
e o
2 = Teacher Effort 4
= 9]
© c Negative Teach
& gative Teacher 4
) Attitude
s
g Lack of Parental
= . 3
Guidance

The "Other Views and Requests" main theme includes two
sub-themes and five codes. The sub-themes are "Opinions
about the process in the online period" and "Requests."
Table 5 presents the distribution of sub-themes, codes, and
frequency values for the "Other Views and Requests" main
theme.

Some of the views in the "Opinions" sub-theme are
presented as follows:

"My child was already playing on the tablet every day. When
lessons became online, we saw that this could be used for
education... I think it can be used as a way to meet with teachers
through the computer. We can’t always go to school. We could
receive information about our children.” [P3].

"Because of the pandemic, I think everyone’s hands were tied at
once, but this happened without planning. No one asked me if I
had a computer at home. I mean, okay, let's use technology, but
it's also a cost for us.” [P7].

Some of the opinions in the "Requests" sub-theme are
presented as follows:

"I would like the support education to be provided in online
education. Normally, we used to take two hours of lessons per
week. I would have liked to receive support education during the
distance education process as well.” [P6].

"I don’t know if it would be possible, but if I were to make a
suggestion, I would most want teacher support from a special
education-trained teacher. The way they explain things should be
different from how I explain them. Their teaching techniques are
different and somehow it clicks with the child. I want teacher
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support, specifically quality support from a special education
teacher.” [P7].

"For support education, for example, we also receive eight hours
of physical therapy, which is provided by the government. But if
families don’t support it privately, these children can never
progress. We are required to take physical therapy and individual
lessons. Many parents like me support their children privately.
Yes, the state is trying to offer many opportunities, but it needs
to increase.” [P8].

Table 5.

Sub-Themes and Codes Regarding the Main Theme of Other Opinions
and Requests

Theme Subtheme Code Frequency
Future Use of Online 4
2 Education
B 9]
% 2
=] .
%;; g, Techn.olog1c§1l Support
2 o Need in Online 3
g Education
&
2 Support Education 6
'g Services Request
o 8
9 § Special Education 5
£ 5 Teacher Request
@) ~
Developmental and )

Health Requests

4. Discussion

In this study, the views of classroom teachers regarding
online education practices for students with special needs
in inclusive education are examined from the perspectives
of parents. What differentiates this study from other studies
in the literature was that the study was conducted after the
global Covid-19 pandemic, which affected the world. The
aim is for the participants to have overcome the effects of
the Covid-19 pandemic and to have re-experienced face-to-
face education. The study assumes that the views of the
participants regarding the teacher practices in the online
education they experienced can be objective. The study
focuses on the key factors determining the quality of
inclusive practices, namely access, participation, and
support.

As a result of the study, three themes and six sub-themes
were identified. The first of the findings is the theme of
transferring inclusive practices to the online environment.
It is observed that both positive and negative views were
present regarding this theme. Although the number of
parents who expressed positive views about online
education was limited, different results could be found in
the literature. Studies indicated that education services
provided through online education were comfortable
(Ceylan et al., 2022), practical in terms of time (Sirem & Bas,
2020), allowed for repetition (Moore & Kearsley, 2012),
were inclusive (Sirem & Bas, 2020), and that access was
easier than going to school (Kaynar et al, 2020).

Additionally, there were studies suggesting that
applications for individuals with special needs through
online education were effective (Armutcu-Arslan, 2008;

Barkaia et al., 2017; Benson et al., 2018).

The number of participants expressing negative views was
quite high. These negative opinions were primarily
attributed to factors such as the physical environment,
systemic issues, the necessity for parental involvement, the
need for support, and the psychological impacts of online
education. The differences in the physical environment
during online education led to various outcomes. The
inability to establish teacher authority in the online
environment (Frank, 2008), the lack of computer and
internet skills among students participating in online
education (Wehmeyer et al., 2004), and the presence of
noise during the online lessons (Guio et al.,, 2018) were
variables that explained the negative views related to the
physical environment's inadequacy in online education.
Among the systems used in online education, EBA TV was
one of the primary platforms. Previous studies indicated
that EBA TV was not suitable for individuals with special
needs, as noted by both teachers (Kurtdede-Fidan et al,,
2016; Tiirker & Giiven, 2016) and families of individuals
with special needs (Ceylan et al., 2022). One of the most
frequently mentioned issues by teachers was the absence of
individualized programs for students with special needs in
inclusive education settings (Kana & Aydm, 2017;
Kurtdede-Fidan et al., 2016).

The issues encountered in online education systems align
with the principles of inclusive education, particularly
those related to access and participation, as outlined in the
reports published by DEC and NAEYC in 2009. Access and
participation, which are crucial aspects in the education of
individuals with special needs, refer to the ability to access
the resources they need and to participate in activities.
Although this has not been specifically examined with
individuals with special needs, Xie and Yang (2020) in their
study reported that 20% of students lacked access to a
device for online education, and 38% of those who had a
device indicated that it was not suitable for online learning.

The importance of parental support in the educational
experiences of all students is extremely high. During the
online education process, the significance of this support
increases even further (Coley et al, 2020, Hanson &
Pugliese, 2020). Among the findings, it was noted that the
support element, which was a prerequisite for improving
the quality of inclusive practices, was provided by parents
during online education. However, given the presence of
working parents today, it is an expected finding that many
students with special needs struggle to receive the
necessary support in order to participate in lessons. Unay
et al. (2021) noted that some parents of students with
special needs provided support during the online
education process, while others did not provide any
support at all.
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Another finding related to the theme was the emergence of
psychological support needs for students with special
needs during the online education process. Studies have
shown that students with special needs experienced stress
during online education (Lee, 2020), felt anxious about
educational activities (Xiang et al., 2020), lost motivation for
lessons (Bozkurt et al., 2020), exhibited increased problem
behaviors (Schuengel et al., 2020), and faced difficulties in
social relationships (Prem et al., 2020). In order for inclusive
practices to be successful, it is essential to provide
psychological support for students with special needs.

Another theme identified in the study was teacher
practices. It was noted that teachers did not prepare
individualized education programs (IEPs) for students
with special needs, and those who did approach the
intended goals in an unrealistic manner. For individuals
with special needs, IEPs serve as a roadmap. It is extremely
important for the goals to be based on the student’s
performance, realistic, functional, and understandable, and
to be created by considering the student’s environment, the
tools and materials to be used, the methods, and the
frequency (Kargimn, 2019). To ensure participation, which is
one of the elements of inclusive education, the lessons
delivered through online education must be organized for
students with special needs, and necessary adaptations
must be made (DEC & NAEYC, 2009). Additionally, it was
observed that teachers' authority in the classroom was lost
and families, in a sense, took on the role of teachers. Mengi
and Alpdogan (2020) also studied the online education
applications for students with special needs from the
perspective of special education teachers and similarly
reported that teachers were unable to apply their
pedagogical roles in online education.

The study also found that teachers' communication skills
were a predictor of the effectiveness of online education. In
this study, it was found that teachers guided parents
during the online education process, developed positive
attitudes toward students, and supported their motivation.
However, opposite results to these findings were also
observed. The literature includes studies highlighting both
the positive behaviors of teachers (Akbayrak et al., 2021;
Alea et al., 2020; Mengi & Alpdogan, 2020; Stenhoff et al.,
2020; Unay et al,, 2021) and, unfortunately, their negative
behaviors (Ceylan et al., 2022; Wehmeyer, 2007; Ozmete &
Pak, 2023). It is believed that the impact of family
involvement in the online education process, where parents
play an active role, has been rediscovered. A report
published by the National Professional Development
Center on Autism Spectrum Disorder (NPDC, 2020) states
that interventions delivered through parents are classified
as evidence-based practices. The guidance provided by
teachers to parents, motivation efforts for students, and
positive attitudes are believed to increase the participation
of individuals with special needs in online education and
contribute to making online education more inclusive.

Finally, in the theme of other views and demands,
participants' opinions and requests are focused on the
future of online education and technological developments.
Findings related to access, participation, and support—
elements from the DEC and NAEYC (2009) report—were
obtained. Contrary to studies conducted with teachers
(Barnum, 2020; Unay et al, 2021), in this study, parents
stated that online education could be effective for
individuals with special needs in the future, provided that
the necessary conditions are met. The literature also
includes findings suggesting that online interventions can
be effective for individuals with special needs when the
required conditions are in place (NPDC, 2020). Regarding
difficulties in accessing
computers and the internet were mentioned. Rasmitadilla
et al. (2020) pointed out that online education was closely
tied to technology and that the necessary infrastructure

technological developments,

preparations should be made before starting online
education. Rice and Dykman (2018) also emphasized that
providing training on technology, collaboration, and
pedagogy to parents and teachers, along with the
establishment of technological infrastructure, was a
prerequisite for individuals with special needs to benefit
from online education.

In the "Demands" subcategory, the need for support has
been  highlighted.  Participants their
expectations not only for technology-based support such as

mentioned

computer and internet connectivity but also for support
related to special education services. Studies indicate that
access to the internet and the availability of devices are
crucial determinants of the quality of online education
(Jeste et al., 2020; Stenhoff et al., 2020). Gregory and Lodge
(2015) noted that the most common issues encountered in
distance education were internet access and the quality of
devices used to connect to the internet. Kargin (2019)
emphasized that for individuals with special needs to
receive quality education, support services should be
provided in accordance with their specific deficiencies. The
DEC and NAEYC (2009) report also stated that support
education services provided to individuals with special
needs enhancing their existing

were crucial for

performance.

In summary, the online education practices of classroom
teachers inclusive education have been
evaluated from the perspectives of parents within the
framework of the report published by DEC and NAEYC in
2009. Based on the parents' views, the elements of access
and support were frequently emphasized. This is believed
to be due to the interdependent nature of these two
elements. The study also has certain limitations. It was

involved in

conducted with participants living in Ankara, and it is
recommended that the views of individuals living in other
regions be examined. The study focused on the practices of
classroom teachers involved in inclusive education. It is
suggested that in future research, the online education
practices of teachers at higher grade levels and subject-area
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teachers be investigated. Additionally, since the study only
includes parent perspectives on teacher evaluation, future
studies could incorporate the views of teachers, students,
and other stakeholders to ensure data diversity. Finally, as
the current study was conducted using a qualitative
research method, it can be stated that there is a need for
studies using different methods in future research.
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