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Abstract

The purpose of this study was to examine the opinions of graduate students who
received education in the field of Curriculum and Instruction Graduate Program
(CIGP) regarding the teaching process. A case study design, which is one of the
qualitative research methods, was used in the research. The study group consisted
of 27 graduate students. The data was collected through interview technique. In
the analysis of the data, content analysis technique was used. The students stated
that they preferred the CIGP due to some reasons such as academic career,
personal development, personal interest, solving problems related to education,
providing benefits for students, having no other option, and the comprehensive
nature of the CIGP. They emphaszed that CIGP contributed to their professional
and academic development and improved their academic writing skill, teaching
skill, brodened their mind, and provided motivation for learning. On the other
hand, the students stated that they faced problems related to academicians,
themselves, policies, transportation, and distance education while taking
education in CIGP. They expressed the strengths of the CIGP as its contribution to
professional development. They also mentioned about the weaknesses of CIGP as
the lack of practical studies, teacher-centered instruction, failure to provide
scientific research skills, wide subject scope, inefficient classes, intensive
homework, lack of statistics courses, lack of continuity of studies, lack of project
work, and lack of opportunities for discussion. The students also emphasized the
need for student-centered teaching and practical application in the CIGP. Lastly,
they provided suggestions to academics and policy makers to make the CIGP
more effective. They stated that curriculum evaluation, educational technologies,
teaching methods and techniques, and teacher training should be offered in the
CIGP.
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INTRODUCTION

The progress of societies and the increase in welfare are directly related to the education given to their
members (Kadinsah et al., 2023). Within the education system, higher education constitutes the highest
level of education. Universities within the higher education system are prestigious and significant
institutions in society, with the responsibility of conducting national and international scientific research,
producing qualified human resources, providing quality education and teaching services, utilizing and
disseminating scientific knowledge and applications for the benefit of society and all humanity (Erdem,
2013). Moreover, higher education has a crucial function in society which involves generating new
knowledge, imparting it to students, and nurturing innovation (Su, 2012). Therefore, ensuring quality
teaching in higher education is crucial for achieving positive student learning outcomes. This requires
higher education institutions to meet the expectations of students and the needs of employers, both in
the present and the future.

Graduates from universities tend to earn more than those without a degree. Furthermore,
traditionally, university graduates experience better outcomes in terms of health, longevity, and family
formation (Koshy, Cabalu, & Valencia, 2022). Additionally, higher education has resulted in significant
changes in society, such as an increase in female participation in the labor force, as reported by the
OECD in 2019. Higher education institutions have the potential to bring about social change and
development and play a significant role in driving society forward. They are structured in a way that can
both influence and be influenced by the society (Arabaci, 2011; Bagci, 2016). Therefore, the success of
higher education institutions is crucial for achieving social and sustainable development (Kurt & Gimds,
2015). As can be understood, in the 21 century, higher education institutions have emerged as critical
drivers of social, economic, and technological progress. These institutions are designed to provide
individuals with the knowledge, skills, and competencies required to succeed in an ever-changing and
competitive global landscape. As such, higher education has become a cornerstone of modern society,
playing a critical role in shaping the future of our world. Universities and colleges have traditionally been
viewed as the backbone of intellectual and scientific discovery, providing individuals with the tools and
resources required to pursue their passions and make a difference in the world. Additionally, higher
education institutions have been shown to contribute significantly to a country’s ability to compete in
the global marketplace, drive social well-being, and foster sustainable development. In this context, the
role and importance of higher education institutions in the 215 century cannot be overstated.

Universities perform their responsibilities at different levels including undergraduate and graduate
levels. The first stage of undergraduate education is aimed at producing intermediate human resources,
whereas graduate education can be defined as a form of education that promotes individual and social
development through the production, criticism, and research of knowledge (Atik, Yapicioglu, Sever,
2020). After the increasing demand for higher education in Tirkiye in the 1950s, significant
developments were also experienced in graduate education. As Saglam (2007) stated, the rate of
dissemination and institutionalization of graduate education has accelerated all over the world after
World War . In this process, it is noteworthy that some regulations were made at the graduate level in
parallel with the increasing number of universities in Tirkiye. With the Law No. 4936 enacted in 1946,
universities were given the duty of graduate education and research, and with the Law No. 7334 enacted
in 1959, academies were also authorized to conduct graduate education and research. Later, with the
Law No. 2547 enacted in 1981, graduate education was restructured to include master's (MA), doctorate
(PhD), medical specialization, and artistic competence education (Saglam, 2007). Graduate education,
which started in other scientific fields in the 1950s in Turkiye, began in the field of education towards
the end of the 1960s. The graduate education studies initiated by Ankara University Faculty of Education
(Sciences) in 1969 continue with the responsibility of graduate schools and, after the 1980s, the institutes
(social sciences/education sciences) in education and research activities (Bikmaz, Aksoy, Tatar,
Altinytzik, 2013).

One of the science fields that provides graduate-level education services in Turkiye is the
Curriculum and Instruction (Cl) program. The program started providing education and training at the
undergraduate level in 1965 and at the graduate level in 1969. The program awarded its first graduates
in the master's program in 1971 and in the PhD program in 1974 (Demirhan-iscan & Hazir-Bikmaz, 2012).
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Until 1997, the Cl Graduate Program (CIGP) provided both undergraduate and graduate education
services, but the four-year undergraduate program was closed as part of the restructuring of education
faculties. Following this regulation, the Cl department continued to offer activities aimed at providing
students with expertise in the Cl field through courses that develop students’ knowledge, skills, and
understanding of education science, as well as the development, evaluation, and scientific research skills
of programs at the graduate level. Therefore, it can be said that this field of expertise has taken on
significant responsibilities to ensure that the development and evaluation of programs in primary,
secondary, high school, higher education, and adult education fields in Tirkiye are carried out on
scientific grounds (Kirim Yapicioglu, Atik-Kara and Sever, 2017).

Curriculum and instruction are the essential components of the educational process. The
curriculum is a purposefully designed plan for learning, which involves organizing, sequencing, and
managing interactions between the teacher and students (Su, 2012). It also outlines the standards that
students are expected to meet (Majzub, 2013). Therefore, the curriculum not only provides the plans for
learning but also the actual delivery of those plans.

The aim of graduate studies in the field of Cl can differ among universities, but the overarching
aim is to train students who possess the necessary skills, attitudes, and abilities to create educational
programs, provide guidance on their implementation and assessment, specialize in curriculum design,
and enhance the overall educational process. It appears that universities share these objectives when it
comes to preparing graduates for these competencies (Kaya, 2014). To ensure that the Cl program
continues to be relevant, this field must keep itself updated with the social, cultural, economic, and
political changes happening in the world. Given its essential role in enhancing the quality of the
education system, this discipline must first evaluate its own curricula to effectively carry out its functions
(Yapicioglu, Kara, and Sever, 2016).

One may wonder about the extent of Cl program equip students with the necessary knowledge
and skills to fulfill their significant responsibilities through graduate programs. Despite being few in
number, there are noteworthy studies that strive to address this inquiry and analyze the field from
different angles. Yildiran (2012) revealed the differences between CIGP in terms of course offerings. Eristi
(2013) examined the profile of faculty members working in the field. Bimen and Aktan (2014) conducted
a self-critical analysis of the Cl field, while Capuk (2014) compared graduate programs in Cl in the US
with those in Turkiye. Atik-Kara, Kirim-Yapicioglu and Sever (2020) examined the CIGP being
implemented in Turkiye. Karakus et al. (2020) analyzed the Cl offering graduate education in Turkiye and
the subjects of graduate and doctorate dissertations written in this field between 1974 and 2017. In
addition to these studies, some studies (Semerci and Meral, 2007; Ozdemir and Ari, 2008; Bikmaz et al.,
2013; Gomleksiz and Bozpolat, 2013; Kaya, 2014; Ozan and Kose, 2014; Kurt and Erdogan, 2015;
Kozikoglu and Senemoglu, 2015) have been carried out on examining the graduate and doctorate
dissertations in Cl.

As seen in the literature, studies that examine the CIGP in Turkiye are quite limited, and as such,
further research is needed to better understand the field. Specifically, there is a need for more studies
that take into account the opinions and experiences of graduate students in this program. While there
are some studies that examine aspects such as program structure and faculty profiles, there is a lack of
research that explores the perspectives of those who are actually going through the graduate program.
It is crucial to investigate the opinions of graduate students in the field of Cl because they represent the
future of education. As individuals who have taken advanced training in this field, they have valuable
insights into the current state of education and the direction in which it should be headed. By
understanding their perspectives and experiences, researchers can identify areas of strength and areas
for improvement within the field of Cl. Additionally, the insights gained from such a study can inform
the development of new strategies, and approaches can be used better to meet the needs of students
and educators alike. Ultimately, the opinions of graduate students in the field of Cl can provide important
guidance for shaping the future of education and ensuring that it continues to evolve in positive and
productive ways. Overall, more research is needed to improve our understanding of the effectiveness of
CIGP in Tirkiye. Therefore, the researchers hold the belief that the findings of this study will make great
contribution to the field and the studies in Cl. Accordingly, the following sub-problems were addressed:

1) What are the reasons for graduate students to take education in the CIGP?
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2) What are the graduate students’ opinions on the strengths of the CIGP?

3) What are the graduate students’ opinions on the weaknesses of the CIGP?

4) What are the problems faced by the graduate students during their education process?
5) What are the graduate students’ opinions on the benefits of the CIGP?

6) What are the graduate students’ suggestions for the effectiveness of CIGP?

7) What are the graduate students’ opinions on the topics that CIGP should offer?

METHOD

1. Research Design

The study was designed as a case study. In case studies, factors such as environment, individual,
process, and events related to a particular situation are investigated comprehensively, and how these
factors affect and are affected by the situation are examined in detail (Creswell, 2007; Yin, 2017; Yildirim
& Simsek, 2018). The case investigated in this study is the teaching processes of graduate students in
the CIGP. The experiences of students in the teaching process were discussed in detail, and the current
situation was revealed.

2. Study Group

The study group consisted of 27 graduate students who received education in the CIGP in the
provinces of Afyon, Malatya, and Gaziantep, Tirkiye. A typical case sampling method was used to select
the students in the study group. Typical case sampling refers to cases that have enough information to
explain the phenomenon being studied among the many similar cases in the population (Patton, 2005).
At this point, it is a sampling method that includes individuals in the study group who can represent the
population and do not differ from the population in terms of their characteristics (Marshall & Rossman,
2014). Descriptive data on the study group is presented in Table 1.

Table 1. Descriptive data of the study group

Participant Code  Gender Education Level Marital Status Year of Work Experience
1 Female Master Single 1-5 years
12 Female Master Married 11-15 years
13 Female Master Married 6-10 years
14 Female Master Married 6-10 years
15 Male PhD Married 11-15 years
16 Male PhD Single 26 years and above
17 Female Master Single 6-10 years
18 Male PhD Married 11-15 years
19 Female Master Married 11-15 years
110 Female Master Married 11-15 years
111 Male PhD Single 6-10 years
112 Male Master Married 1-5 years
113 Male PhD Married 11-15 years
114 Female Master Married 11-15 years
115 Male PhD Single 1-5 years
116 Female Master Single 11-15 years
117 Female Master Married 16-20 years
118 Female PhD Single 1-5 years
119 Female PhD Married 6-10 years
120 Female Master Single 1-5 years
121 Female Master Married 11-15 years
122 Male Master Married 16-20 years
123 Female PhD Married 1-5 years
124 Female Master Married 11-15 years
125 Male PhD Married 11-15 years
126 Female PhD Married 11-15 years
127 Male PhD Married 16-20 years

As seen in Table 1, 10 male and 17 female graduate students participated in the study. 15 of the
students had master’'s degree and 12 of them had PhD degree. 19 of the students were married and 8
were single. The majority of the participants (n=12) had 11-15 years of work experience.
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3. Data Collection Tool and Process

In the study, an open-ended question form developed by the researchers was used as the data
collection tool. The draft form consisted of five questions. This form was presented to four experts, two
of whom were in qualitative research and two were in the Cl field. Two more questions were added to
the form after receiving feedback from the experts. Finally, the open-ended question form was sent to
an expert in Turkish Education to check its appropriateness in terms of language and clarity. The
punctuation errors were corrected after receiving feedback from the expert. In the study, the graduate
students’ opinions were collected online. Therefore, the open-ended question form was prepared as
Google Forms, and the relevant link was shared with the students. The data collection process was carried
out in March 2023 and lasted for 14 days.

4. Data Analysis

The content analysis technique was used to analyze the data obtained from the study. Content
analysis is an analysis technique in which word or word groups are coded, categorized, and themed in a
way that reflects the essence of the content in a text, considering certain rules (Blytkoztirk et al., 2020).
The main aim of content analysis is to reach concepts and relationships that can explain the data
obtained from the interview (Yildinrm and Simsek, 2018). The data obtained were transferred to a
Microsoft Word document. These documents were subjected to content analysis using the NVIVO
program. Firstly, descriptive codes were assigned to the data in the document. Then, codes with common
features were grouped under categories. As a result of the analysis, themes, categories, and codes were
created. In the following process, the accuracy of these codes and their appropriateness under the
relevant theme were checked, and the analysis process was completed. The analysis results of the
interviews were presented in the findings section using frequency (f) and interviewer codes such as |1
(Interviewer 1), 12, 13, ..., 127. To ensure the coding reliability of the study, data analysis was carried out
by two different researchers. Then the agreement between the analysis results of the researchers was
examined, and the agreement percentage was calculated (Miles and Huberman, 1994). In this calculation,
an agreement percentage of 92% was determined. Finally, the researchers came together and reached
a consensus on the codes that showed disagreement.

FINDINGS

In this section, the findings obtained as a result of the analysis of the research data are presented. The
findings regarding the reasons of the graduate students to take education in the CIGP are given in Figure
1.

'Making Progress in|
the Field of CIGP )

/

Professional

" Providing ‘
. Development |

" Academic ‘ =9 =8 Interest in the Field
Careerr of CIGP
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‘Comprehensiveness kf”
Education Field

of the CIGP Field

=3 f=3
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. - ) " Providing
‘ Having No Other ‘ Benefits for
Option Students

Figure 1. Reasons of the students to take education in CIGP

When Figure 1 is examined, it is seen that students’ reasons for choosing the CIGP include
academic career, professional development, to be interested in this program, solving problems related
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to education, providing benefits for students, having no other option, and the comprehensive nature of
the CIGP. Some examples of students’ opinions regarding this theme are as follows:
115: “Throughout my undergraduate studies, | had an interest in education courses and | always
imagined myself as an academician rather than a teacher. In addition, being involved in curriculum and
being in the heart of this work makes me happy.”

118: "To scientifically identify the deficiencies in the curriculum in Tiirkiye, provide solutions, and actively
contribute to improving the quality of the education system by working in the curriculum field.”

119: “To read and examine research on current topics related to teaching practices and curriculum,
engage in discussions on these topics, conduct my own research, and be part of an intellectual group
with whom | can discuss education at an advanced level.”

176: “I realized that | couldn't achieve sufficient development just by getting education related to my
field, and | chose CIGP because it would provide me with a more comprehensive education for my
profession.”

123: “ wanted to have graduate education in this field to contribute to the improvement of the education
system and help identify and solve the existing deficiencies in the curriculum. Additionally, | want to
provide the opportunity for children, who are our future, to have a comprehensive or effective curriculum
for their multifaceted development.”

124: "The reason | chose this field is that this was the only suitable program for me to do a PhD in.”

The opinions of the graduate students on the strengths of the CIGP process are shown in Figure

" Following Current |
Studies in the Field 4
of CIGP ) Qualified Faculty
Members

' Contributionto | le f

Professional
Development \f=6

Qualified
_— Education |

f=4

/Having a Regular‘ 1 Sé:gr::glt-hs Of. the
Study Plan earning 3> (\Wide Subiect
‘ ) Process ide Subject
Scope
/=2 =
7 i f=2 [ Conductin
Assighments 9
‘. 9 ) ) / Multidisciplinary
| Supervisor : Studies

Support

Figure 2. Students’ opinions on the strengths of the CIGP

Students have identified the strengths of CIGP as contribution to their professional development,
following current studies, qualified faculty members, qualified education, wide scope of subjects,
multidisciplinary studies, supervisor support, assignments and having a regular study plan. Sample
quotes from students regarding this theme are provided below:

126: “During this process, it was very beneficial for us to take courses on learning-teaching methods that

dffect the learning process and can be applied in the classroom during the teaching process, as well as

courses on assessment and evaluation. As a working teacher, | had the opportunity to apply the

knowledge and skills | acquired during the courses in my own classrooms. | was able to see the points

where | made mistakes or lacked in my classroom practices.”

124: “Taking courses from experienced and expert faculty members in their field is one of the strong
aspects of the program. Additionally, the assignments we had to complete at the end of the courses led
us to experience the research process firsthand and engage in academic work. | believe this has been
useful for us in the process of writing our doctoral theses.”

E-International Journal of Educational Research ISSN: 1309-6265 Vol: 14, No: 3, pp. 227-250 .

232



. E-Uluslararast Egitim Arastirmalart Dergisi ISSN: 1309-6265, Cilt: 14, No: 3, ss. 227-250

119: “The discussions we had about current educational practices, issues, and concepts in class activities,
and the evaluation process where we had to design our own research by conducting a literature review

on the topics of the courses we took are the strong aspects of the teaching process.”

115: “It provides us with the opportunity to establish connections with related fields (such as English,

social sciences, ecology, and natural sciences).”

The graduate students’ opinions on the weaknesses of the CIGP are given in Figure 3.

Teacher-Centered
No Practice- _Instruction Inability to Gain Scientific
Oriented Studies ‘ Research Skills
\ oy /

Wide Subject
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Few Courses
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s = F—— | Ineffective
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/=1 f:\
Lack of Project =1 =1 Tiens)
Studies o
Homework
Lack of Continuity No Statistics
of Studies Course

Figure 3. Students’ opinions on the weaknesses of the CIGP

Students have expressed the weaknesses of CIGP as the lack of practical studies, teacher-centered
instruction, failure to provide scientific research skills, wide subject scope, inefficient classes, intensive
homework, lack of statistics courses, lack of continuity of studies, lack of project work, and lack of
opportunities for discussion. Some sample quotes from students on this topic are provided below:

179: "I think that the development of scientific research methods (qualitative and quantitative) is
inadequate in terms of improving skills. When conducting research, | had to proceed with uncertainty

and rely on my professors for guidance.”

126: “Some courses are covered too superficially. During the qualification process, | especially studied
from various sources, but later on, | forgot many things. In courses, instead of unnecessary details, the

essence of the subject can be given.”

110: “There was no statistics course within the 1.5-year course curriculum. | think this is a very significant

deficiency. | can say that graduate education is very inadequate without statistics.”

127: "I can say that having only one course related to the curriculum is the weakest aspect. At the doctoral
level, there was only one course on curriculum evaluation. For example, not having a curriculum

development course is a major deficiency.”

The opinions of the graduate students on the problems they faced while taking education in CIGP

are shown in Figure 4.
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Figure 4. Problems faced while taking education in CIGP

Students have stated that they faced problems related to academicians, students, policies,
transportation, and distance education while taking education in CIGP. Some examples of the opinions

expressed by students on this theme are given below:
119: “Especially during the thesis period, which requires individual work, | experienced lack of
motivation.”

13: "Working and pursuing a master’s degree at the same time was very challenging. | could not adapt
well enough.”

127: “Unfairness in exam evaluation by some instructors. Generally, the expectations of instructors from
Cl graduate students are high.”

117: “Studying preparatory class was very unnecessary and a waste of time. Those who study in this field
are teachers or educators, so what is the point of this preparation? If someone from another department
chooses this program, they should take the preparatory class education.”

125: “The qualification exam was very challenging for us. Since the instructors constantly scared us with
the qualification exam, we couldn't study efficiently. There was always fear and we never felt competent
enough.”

126: “I have seen that especially thesis monitoring processes was not conducted effectively. This was
challenging for me. My instructors on the thesis monitoring committees dismissed it without much
explanation. As a result, towards the end of the thesis completion process, the instructors said a lot of
things. If they had said these things on time, the process could have been easier for me. | think my thesis
completion process unnecessarily prolonged.”

17: "I realized that | read articles with less efficiency due to my fatigue during the commuting process,
since | joined the program from a distant city.”

14: “There were challenges during the distance education process. For instance, we had an instructor
who did not hold the classes at the scheduled time and changed the day and time of the class at the

3/Not Having Enough Time
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last minute. It was as if we had to tolerate constant changes in plans. It was a frustrating process for
me, who likes to act planned and see ahead clearly.”

Students’ opinions on the benefits of the CIGP are given in Figure 5.
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Figure 5. Students’ opinions on the benefits of the CIGP

Students have expressed that CIGP contributes to their professional and academic development.
Here are some quotes from students regarding this theme:

126: “In academic terms, | conducted more research and examined more national and international

sources. | realized my shortcomings better. | learned how to conduct research. | gained knowledge on

topics such as how to write an article and how to access different sources. | particularly believe that |

learned the academic article writing process.”

118: "I have pushed my cognitive limits a lot and created a desire for learning. It has also increased my
self-confidence emotionally and allowed me to be better in my field. | realized that | could gain some
competencies in my program and profession during the process while striving to learn what | know.”

14: “The program provided me with the opportunity to improve myself. It was very beneficial in terms of
developing both academic and professional skills. Additionally, it gave me the chance to closely observe
the academic world. It helped me develop a more critical perspective to evaluate what is good and bad
in the education world.”

123: “I believe that | have become better at thinking in detail about the problems of educational
programs and searching for solutions.”

122: “It contributed to my personal and academic development. | feel like | developed a scientific
perspective. It had positive contributions to changing my perspective.”

The students’ opinions on what should be done to make the CIGP more effective are shown in
Figure 6.
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Figure 6. Students’ suggestions for the effectiveness of CIGP

Students have provided suggestions to academics and policy makers to make the CIGP more

effective. Examples of quotations from students’ opinions on this topic are given below.
175: "I would like to see a practical course on curriculum development with the collaboration between
the Ministry of National Education and the Council of Higher Education. | would like to be involved in a
curriculum development process.”

15: "They should focus more on practice than theory, increase practical trainings, and conduct research
by examining school problems and planned applications on-site.”

119: “Collaborating with professors on research articles during the course process, especially practicing
extensively in the scientific research methods course.”

19: “I think this is a question that involves many stakeholders. But the first answer to the problem in all
aspects should be "merit”. If there is merit in the recruitment of administrative staff, the recruitment of
academic staff, and the selection of graduate students, things can be better.”

127: "Writing articles is one of the most important works that graduate students should produce. In this
context, there should be a course that explains in detail the stages of topic selection and writing articles.”

176: “CIGP is for teachers, so having classes outside of our working hours, in the evenings or on weekends,
has a positive impact. This way, we do not leave our students without a teacher while receiving our
education.”

112: “Creating separate sections for different areas of expertise (curriculum development, curriculum
evaluation, teaching processes).”

The students’ opinions about the topics that CIGP should offer are presented in Table 7.
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Figure 7. Students’ opinions about the topics that CIGP should offer

Students have stated that works should be done on curriculum, education, teaching,
teachers, and students related to the CIGP. Some sample quotes from students on this topic are
given below:

12: "All efforts towards evaluation, curriculum, determining the effectiveness of different teaching

methods, teacher education systems, student characteristics that affect learning and success, and

student assessment can be examined.”

123: "Topics can be studied for each stage of curriculum development. These stages include needs
analysis, curriculum design, curriculum implementation, curriculum evaluation. In addition, topics can
be studied for each component of the curriculum (objectives, educational situations, learning-teaching
processes, evaluation). Each of these can be studied in sections for their respective sub-branches.”

I71: “National problems in education, the use of information and communication technologies in
education, teachers’ problems, students’ problems, and current educational issues in the world can be
studied”

15: “Any research conducted in the school environment in the field of application will be more efficient
in achieving the goals of CIGP.”

RESULTS, DISCUSSION AND RECOMMENDATIONS

This study examined the graduate students’ opinions on the CIGP. The first sub-problem tried to explore
the reasons of the graduate students for preferring the CIGP. The findings of this study suggest that
graduate students are motivated to enroll in the CIGP for a variety of reasons, including academic and
professional development, personal interest, and desire to address educational challenges. The
comprehensive nature of the program, as well as its potential to help students and keep up with current
developments, were also cited as important factors in their decision to enroll. Wen and Sha (2014) stated
that many undergraduate students pursue graduate studies with the belief that it would be easier for
them to secure good job opportunities. Alabas, Kamer and Polat (2012) obtained the finding that
personal growth, professional advancement in the field of education, pursuing an academic career,
acquiring comprehensive knowledge in the field, enhancing the quality of teaching profession, and
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developing profound expertise in the profession were among the reasons for having a master degree.
Cepni, Kiling and Kilcan (2018) revealed that students perceive grauate education as an opportunity to
address academic shortcomings and enhance their academic lives. This suggests that participants view
graduate education as the initial step towards becoming an academician, with the intention of pursuing
it as a pathway to achieve that goal. Additionally, the study results demonstrated that most of the
students starting graduate education aim to be an academic member. In the study conducted by
Mavundla (2021) half of the participants indicated that they furthered their education in pursuit of more
opportunities. These findings have important implications for universities and educational institutions in
terms of designing programs that meet the diverse needs and motivations of graduate students, and
providing support for their academic and professional growth. By understanding the reasons behind
students’ preferences for certain programs, institutions can better tailor their offerings to meet the needs
of their students and ensure their success.

Within the second sub-problem of the study, it has become clear that the CIGP has numerous
strengths that contribute significantly to the professional development of graduate students. The
program boasts qualified instructors, offer qualified education, enable them to conduct literature review,
and support students through supervisor and administrative staff assistance. The program also offers a
wide scope of subjects, encourages multidisciplinary collaboration, assigns homework, provides
preparatory class education, and emphasizes regular study plans. These findings suggest that students
who pursue this program can expect to gain a strong foundation in the field of education and develop
a range of valuable skills and knowledge. By engaging with qualified instructors who prioritize current
research and offering a diverse range of subject matter, students are equipped to tackle the complexities
of the education sector. Additionally, the program’s emphasis on collaboration ensures that graduates
are well-prepared to work in diverse environments and engage with a variety of stakeholders. The
implications of these findings are significant for both students and employers in the education sector.
In the study conducted by Bueno (2019) the strengths of the Cl reported by the accreditation team are
as follows: 1) integrating nine enhancement courses, 2) assignment of the supervisor after being
admitted to the program, 3) books, guides, manuals and other instructional materials prepared by faculty
members, 4) physical conditions of the classes such as multimedia equipment, 5) Ensuring systematic
deployment of the process and compliance with the standards. Graduates of CIGP are likely to be highly
skilled and knowledgeable, making them attractive candidates for a range of positions within the
education sector. Employers can feel confident that graduates of this program have been trained to the
highest standards and possess the skills necessary to excel in their roles. In conclusion, the strengths of
the CIGP highlighted in these findings suggest that it is an excellent choice for students who wish to
pursue a career in education. By providing a comprehensive and rigorous education, the program equips
graduates with the skills, knowledge, and expertise necessary to succeed in a challenging and rapidly
evolving field.

Based on the findings presented, it is evident that the CIGP has some weaknesses that impact the
experience of students. The identified weaknesses suggest that the program may not be providing the
necessary skills and knowledge for students to succeed in the education sector fully. The lack of practical
studies, scientific research skills, and opportunities for discussion can limit the program’s effectiveness
in preparing students for real-world challenges. The identified weaknesses may also impact the ability
of students to engage with and apply the knowledge gained through the program. To address these
weaknesses, the program may need to consider revising its curriculum to incorporate more practical
studies, scientific research skills, and opportunities for discussion. The program can also benefit from
incorporating more statistics courses and focusing on providing continuity in studies and project work.
Additionally, the program may need to address issues related to teacher-centered instruction and
inefficient classes, which can negatively impact the learning experience of students. In conclusion, while
the CIGP has several strengths, the identified weaknesses highlight the need for the program to review
its curriculum and make changes to address the concerns raised by graduate students. By doing so, the
program can ensure that students receive the education and training necessary to succeed in the
education sector and overcome the challenges faced during their studies. Aydin, Ozfidan and Carothers
(2017) addressed five major challenges to curriculum and instruction as follows: the changing
demographics in educational institutions, the frequent policy changes, the role of emerging technologies
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in school settings, globalization with diversity, the refugee and immigration issue. Sever, Yapiciogl and
Atik (2019) examined CIGP in Turkiye based on field experts’ views. The findings revealed the problems
raised in the development of the field were gathered under the themes of quality of the studies, basic
terms, expert recognition and cooperation with different institutions. Gozutok, Alkin, and Ulubey (2010)
listed the problems in the Cl master’s program as the lack of course types, the program'’s failure to adopt
an interdisciplinary approach, and the lack of practice. Demirbolat (2005) suggested that the number of
elective courses should be increased for students who continue their graduate education and that the
programs should be practical.

The findings suggest that students in the CIGP have encountered various problems related to
academicians, themselves, policies, transportation, and distance education. These challenges may have
significant implications for the students’ overall educational experience and ability to succeed in the
program. Additionally, these challenges can negatively impact students’ learning experience and hinder
their ability to succeed in the program. Potane and Mariano (2022) found that students had difficilties
in focusing on their studies while having graduate education. In the study of Sever, Yapiciogli and Atik
(2019), field experts criticized the fact that instructors prefer to have the students do presentations
during the learning-teaching process more and that they do not apply a variety of teaching methods.
Capuk (2014) compared graduate programs in Turkiye and found that teacher-centered methods are
commonly used, while student-centered instruction is more prevalent in the USA. Interestingly, while
teaching and learning processes are a popular topic in theses and studies, instructors tend to use limited
methods and techniques when teaching, indicating a gap between research and practice. Instructors
who majored in different fields face challenges such as language barriers, differing perspectives, and a
tendency to focus on courses related to their profession, which can create a disconnect between their
goals and what they actually do. According to Eristi (2013), there are a significant number of instructors
who either have completed or are currently pursuing undergraduate, master or doctoral degrees in fields
of science that differ from their area of instruction. Similarly, a study by Gézltok, Alkin, and Ulubey (2010)
identified instructors with different undergraduate and graduate education as a potential issue. This
problem may be due to the lack of a graduate program in the relevant field. To address this issue, one
possible solution could be to establish specific criteria for instructor selection based on the requirements
of the field. Consequently, it is crucial to evaluate the effectiveness of graduate education programs.
These programs aim to cultivate a skilled workforce, enhance research and development capabilities,
and produce academic and industry experts. Through scientific research, it is important to identify and
propose solutions for these problems.

The findings indicated that students often face multiple challenges when it comes to managing
their academic work and personal life. Some of the most common problems identified include managing
the learning process and life simultaneously, which can be challenging for students who are balancing
school with work or other responsibilities. Another common issue identified was a lack of motivation,
which can make it difficult for students to stay focused and engaged in their studies. This lack of
motivation can be due to a variety of factors, such as feeling overwhelmed, experiencing academic
difficulties, or struggling with mental health issues. The finding also highlights the importance of self-
esteem and research skills in academic success. Students who lack self-esteem may struggle with
confidence in their abilities and may be less likely to take risks or pursue opportunities. Similarly, students
who struggle with research skills may have difficulty conducting effective research, which can impact
their ability to produce high-quality work. Overall, this finding underscores the need for students to
develop strong time management, motivation, self-esteem, and research skills in order to succeed
academically. It also suggests that universities and educational institutions can support students by
providing resources and support to help them overcome these challenges. Students also mentioned
about the travelling problems and online education-related problems. Transportation challenges may
impact students’ ability to attend classes, access resources, or participate in activities related to the
program. Distance education challenges may also impact students’ ability to access resources,
communicate with instructors or peers, and engage in the program effectively. Aydin, Ozfidan and
Carothers (2017) highlighted that to guarantee that educational systems continue to meet the needs of
society, teachers, teacher educators, policymakers, and families must work together to overcome the
challenges. The implications of these findings are significant, as the identified challenges can negatively
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impact the students’ overall educational experience and ability to succeed in the program. It is essential
for the program to take steps to address these challenges and provide support and resources to help
students overcome them. This may involve offering additional resources or support services, improving
communication and feedback mechanisms, or implementing changes to program policies or structure.
In conclusion, the challenges faced by students in the CIGP related to academicians, students, policies,
transportation, and distance education are significant and require attention from the program. By
addressing these challenges, the program can provide students with a better overall educational
experience and increase their ability to succeed in the program and the education sector.

Students have expressed that CIGP contributes to their professional and academic development.
They indicated that this program enabled them gain academic writing skill and contributed to their
teaching skills. Academic writing is a crucial skill for graduate students as it is a key component of their
academic and professional development. Effective academic writing requires the ability to clearly
articulate complex ideas and arguments, and to support them with evidence from credible sources
(Defazio, Jones, Tennant, Hook, 2010). It is essential for graduate students to master the mechanics of
academic writing, such as proper citation and referencing, as well as the technical aspects, such as
organization and structure. Furthermore, graduate students must be able to write clearly and concisely
that is appropriate for their intended audience, whether it is their professor, academic peers, or a wider
audience of professionals in their field. Developing strong academic writing skills is not only important
for success in graduate studies, but also in future academic and professional endeavors, as it allows for
effective communication of ideas and research findings.

Additionally, graduate student stated that CIGP increased their curriculum knowledge. Teachers’
knowledge and understanding of the curriculum are essential for the effective implementation of
educational programs. The curriculum provides the framework for teaching and learning, and teachers
play a critical role in interpreting and adapting it to meet the needs of their students. In this sense,
teachers are individuals who form the basis of a nation. (Karafil & Oguz, 2019). As teachers become more
knowledgeable about teaching practices and implement the curriculum in the best way possible in the
classroom, the learning process can be much more effective. Therefore, regardless of who prepares the
curriculum, teachers should make a great effort to understand and learn it (Alsubaie, 2016). Based on
this, it can be argued that teachers with strong curriculum knowledge can identify gaps and make
adjustments to the curriculum as needed to ensure that it remains current and relevant. Without this
foundational knowledge, teachers may struggle to deliver high-quality instruction, leading to gaps in
learning and missed opportunities for students. Therefore, the findings in this study are crucial in terms
of ongoing professional development opportunities for teachers.

The sixth sub-problem of the study have provided suggestions to academics and policy makers
to make the CIGP more effective. For policymakers, graduate students suggested that academic
employment should be provided, which shows that teachers have worries related to being employed as
an academician. Additionally, they stated that there should be lessons on academic writing. Academic
writing can be challenging for beginners and graduate students due to its technical nature (Chakma, Li
& Kabuhung, 2021). While academic writing is difficult for everyone, certain writers may face additional
obstacles (Langum & Sullivan, 2020), with graduate students perhaps being the most affected. This is
because they are required to conduct scientific research, contribute to the existing body of literature,
and specialize in a particular field (Kabaran, 2022). An academic writing lesson can provide numerous
benefits for graduate students. Firstly, it can improve their writing skills, allowing them to communicate
their research and ideas more effectively. This, in turn, can lead to better grades and more successful
academic careers. Secondly, it can help students learn how to properly cite sources and avoid plagiarism,
an essential skill in academia. Additionally, an academic writing class can help students develop critical
thinking skills, as they are required to analyze and evaluate various sources and arguments. Finally, such
a class can provide students with valuable feedback from peers and instructors, allowing them to refine
their writing and communication skills even further.

Students also stated that supervising process should be done effectively, academic discussions
should be held. According to Halse and Malfroy (2010), supervisors who are assigned to graduate
students play a crucial part in their training and research. The quality of supervision is closely linked to
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the progress of the student, highlighting the significance of this role in higher education. Cepni, Kiling
and Kilcan (2018) indicated that certain participants perceive graduate education as a challenging phase
that requires significant support from an advisor. Several studies have also provided evidence
highlighting the crucial role of a thesis advisor in enhancing the quality of graduate education (Sezgin,
Kiling, and Kavgaci, 2012; Unver, 2003). Chidi and Sylvia (2020) found that supervisor related factors
contribute to the delay of graduate students’ completion of their thesis/dissertation. Dogan and Bikmaz
(2015) suggest that the relationship between a supervisor and their student can impact and shape the
emotional and professional growth of the student. According to Bacwayo, Nampala, Oteyo (2017),
supervisors have a responsibility to assist students in discovering and pursuing their interests. To achieve
this, supervisors should offer direction on which books and journal articles to read. By doing so, students
will feel that their supervisor is invested in their work and is providing valuable input (Bacwayo, Nampala,
Oteyo, 2017). Based on the information presented in the literature it can be argued that graduate
students feel that they do not get the required support from their supervisors. It is essential for
universities to provide proper training and support for supervisors to ensure that they are equipped with
the necessary skills and knowledge to guide their students effectively. Additionally, universities should
encourage open and regular communication between supervisors and students, as this can help to
identify and address any issues that may arise during the supervision process. The finding that students
believe that effective supervision and academic discussions are essential highlights the importance of
these factors in graduate education. Universities and regulatory bodies must continue to continue to
prioritize these aspects of graduate education to ensure that students receive the support and guidance
necessary to achieve their academic goals.

The last sub-problem of the study addressed the students’ opinions on the topics that CIGP should
offer. Students have stated that works should be done on curriculum, education, teaching, teachers, and
students related to the CIGP. Similarly, in the study of Sever, Yapiciogh and Atik (2019) it was indicated
that CIGPs required course reorganization. The findings highlighted issues such as outdated course
content, similarities in course material, an imbalance between theory and practice, and a lack of course
variety. The study also examined the teaching and learning processes and the evaluation methods used
in the courses. One of the most significant criticisms was the inadequacy of courses to incorporate recent
developments in the field. Bimen and Aktan (2014) suggest that the lack of diversity and options in our
education system and its distance from fields such as philosophy, politics, and sociology may be
responsible for this inadequacy. In the CIGP field, research on teaching and learning processes is
abundant, but the number of courses dedicated to this topic in the program is relatively limited. Similarly,
while curriculum evaluation is a popular research topic, there are few courses in the program specifically
dedicated to this subject (Kirim-Yapicioglu, Atik-Kara, and Sever, 2015). Stimer (2014), in a chapter
written for the international curriculum studies handbook, also criticizes the lack of practice-based
courses. Furthermore, Capuk’s (2014) comparative study highlights that while the US emphasizes
practice-based courses, Tirkiye does not have such courses. However, experts in the field suggest that
there may not be enough practice-based content or courses to effectively teach the skills required for
the field. Therefore, to achieve a balance between theory and practice in graduate education, it is
essential to offer a variety of courses that teach basic knowledge and skills related to the field, and to
update the course content regularly in line with developments in the field to ensure the sustainability of
the program.

In conclusion, this study has shed light on the opinions of graduate students in the Cl field in
Tirkiye, identifying both strengths and weaknesses of the program. The findings suggest that while
students appreciate the comprehensive nature of the program and its potential to address educational
challenges, there are also areas for improvement, such as the need for more practical experience and
greater emphasis on research. These insights can be valuable for universities and educational institutions
seeking to develop effective graduate programs in the field of Cl. By taking into account the perspectives
and experiences of graduate students, institutions can better tailor their programs to meet the diverse
needs and motivations of their students, ultimately contributing to the overall improvement of the
education system. Overall, this study underscores the importance of continued research into the
effectiveness of graduate programs in education and highlights the need for ongoing efforts to improve
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and evolve these programs to meet the changing needs of students and educators. Based on the results
of the study, the following suggestions and future research directions can be considered:

Despite promising findings of this study, it has some limitations. This study is limited to 27
graduate students who had graduate education in three different Provinces in Turkiye. More
comprehensive studies can be conducted by including graduate students from different provinces. The
data of the study were obtained through the open-ended questions prepared by the researchers. In the
following studies, online or face-to-face interviews can be conducted with graduate students. Lastly, the
current study focused on the graduate students’ opinions. In the following studies participants’ personal
characteristics (education level, marital status, year of work experience) can be utilized to make
comparisons and interpretations.
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Ozet

Bu ¢alismanin amaci, Egitim Programlart ve Ogretim (EPO) alaninda egitim alan
lisansiistii égrencilerin dgretim stirecine iliskin gériislerini incelemektir. Arastirmada
nitel arastirma yéntemi icerisinde yer alan durum calismast deseni kullandmustr.
Calisma grubunu EPO alaninda lisansiistii egitim almis 27 égrenci olusturmustur.
Arastirma verileri, gériisme teknigi kullanilarak elde edilmistir. Verilerin analizinde
icerik analizi teknigi kullandmustir. Ogrenciler, akademik kariyer, kisisel gelisim, kisisel
ilgi, egitimle ilgili sorunlart ¢ézme, dgrencilere fayda saglama, baska seceneginin
olmamast ve alanin kapsamli olmast gibi nedenlerle EPO alaninda lisansiistii egitim
almayt tercih ettiklerini belirtmislerdir. Bu programin mesleki ve akademik
gelisimlerine katkida bulundugunu, akademik yazma becerilerini, G6gretme
becerilerini gelistirdigini, zihinlerini genislettigini ve dgrenme icin motivasyon
sagladigint vurgulamislardir. Buna karsin 6grenciler EPO alaninda egitim alirken
akademisyenler, kendileri, politikalar, ulasim ve uzaktan egitim ile ilgili sorunlar
yasadiklarint belirtmislerdir. Ogrenciler, EPO'niin gliclii y6niiniin mesleki gelisime
katkt saglamast oldugunu ifade etmislerdir. Ayrica uygulamali ¢alismalarin
olmamasi,  6gretmen merkezli 6gretim, bilimsel arastirma  becerilerinin
saglanamamasi, genis konu kapsami, verimsiz siniflar, yogun édevler, istatistik
derslerinin olmamasi, calismalarin sirekliliginin olmamast, proje calismast ve
tartisma firsatlarimin olmamast gibi zayif yénlerinden de bahsetmislerdir. Ogrenciler
ayrica EPO alaninda 6grenci merkezli 6gretime ve pratik uygulamaya ihtiyac
duyuldugunu vurgulamglardir. Son olarak, 6grenciler, EPO alanimn daha etkin
olabilmesi icin akademisyenlere ve politika yapicilara énerilerde bulunmuslardr.
Program dederlendirme, egitim teknolojileri dgretim ybntem ve teknikleri ve
égretmen egitiminin EPO alaninda yer verilmesi gereken konular oldugunu dile
getirmislerdir.

Anahtar Kelimeler: Program, ytiksekégretim, 6gretim, program ve dgretim.
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Genisletilmis Ozet

Problem: Yiksekogretim, egitim sistemi icindeki en yiksek egitim dizeyini olusturmaktadir.
Yiksekogretim sistemi icinde yer alan Universiteler, ulusal ve uluslararasi bilimsel arastirma yapma,
nitelikli insan kaynagdi yetistirme, kaliteli egitim ve O6gretim hizmetleri sunma, bilimsel bilgi ve
uygulamalari toplum yararina kullanma ve yayma sorumlulugu ile toplumda saygin ve &nemli
kurumlardir (Erdem, 2013). Yiksekogretim kurumlar, toplumsal degisim ve gelisme saglama
potansiyeline sahiptir ve toplumu ileriye gotiirmede énemli bir rol oynamaktadir (Arabaci, 2011; Bagci,
2016). Bu nedenle, yiiksekdgretim kurumlarinin basarisi, sosyal ve strdirilebilir kalkinmanin saglanmasi
icin cok 6nemlidir (Kurt ve Gimis, 2015).

Universiteler lisans ve lisansiisti diizeylerde olmak tizere farkl diizeylerde sorumluluklarini yerine
getirmektedir. Lisans egitiminin ilk asamasi orta diizeyde insan kaynagi yetistirmeyi hedeflerken,
lisansistl egitim bilgiyi Greten, elestiren ve arastiran bireysel ve toplumsal gelisimi destekleyen bir egitim
bicimi olarak tanimlanabilir (Atik, Yapicioglu, Sever, 2020). Turkiye'de ylksekodgretime olan talebin
1950’'lerde artmasiyla birlikte, lisansiisti egitimde de 6nemli gelismeler yasanmistir. Il. Diinya Savasi
sonrasinda lisansustl egitimin yayginlasmasi ve kurumsallasmasi diinya genelinde hizlanmistir. Bu
sUrecte, Tirkiye'deki Universitelerin sayisindaki artisa paralel olarak lisanslsti dizeyde bazi
dizenlemeler yapildigi dikkat cekicidir. 1946 yilinda cikarilan 4936 sayili Kanun ile Universitelere
lisansiistl egitim ve arastirma gorevi verilirken, 1959 yilinda ¢ikarilan 7334 sayili Kanun ile akademiler de
lisansustl egitim ve arastirma yapma yetkisi kazanmislardir. Daha sonra, 1981 yilinda ¢ikarilan 2547 sayili
Kanun ile lisanslstu egitim yiksek lisans, doktora, tipta uzmanlik ve sanat dalinda yeterlilik egitimlerini
de kapsayacak sekilde yeniden yapilandiniimistir (Saglam, 2007). Turkiye'de diger bilim alanlarinda
1950'lerde baslayan lisansustl egitim, egitim alaninda 1960larin sonunda baslamistir. Ankara
Universitesi Egitim Fakdiltesi tarafindan 1969 yilinda baslatilan lisansisti egitim calismalari, 1980’lerden
sonra da enstitllerin (sosyal bilimler/egitim bilimleri) sorumlulugunda egitim ve arastirma faaliyetleriyle
devam etmektedir (Bikmaz, Aksoy, Tatar, Altinytzik, 2013).

Turkiye'de lisansisti egitim hizmeti veren bilim alanlarindan biri de Egitim Programlari ve Ogretim
(EPO) programidir. Program, lisans diizeyinde egitim vermeye 1965 yilinda baslamis ve lisansisti
dizeyde egitim vermeye 1969 yilinda baglamistir. Program, yliksek lisans programinda ilk mezunlarini
1971 yilinda ve doktora programinda ise 1974 yilinda vermistir (Demirhan-iscan & Hazir-Bikmaz, 2012).
EPO alaninda lisansisti calismalarin hedefleri Gniversiteler arasinda farklilik gésterse de genel amag
ogrencileri egitim programlari olusturma, uygulama ve degerlendirmelerinde rehberlik saglama,
program tasariminda uzmanlasma ve genel olarak egitim strecini gelistirme konusunda gerekli beceri,
tutum ve yeteneklere sahip bireyler olarak yetistirmektir (Kaya, 2014).

Tirkiye'de EPO alaninda lisans Gstii programlarini inceleyen calismalar oldukca sinirlidir ve bu
nedenle alana daha iyi bir anlayis kazandirmak igin 6zellikle, bu programlarda lisansusti egitim alan
ogrencilerin gorisleri ve deneyimlerini dikkate alan daha fazla calismaya ihtiyag vardir. Bu alanda ileri
dizeyde egitim alan bireyler olarak, 6grenciler egitimin mevcut durumu ve hangi yonde ilerlemesi
gerektigi hakkinda degerli gériislere sahiptirler. Bu nedenle, bu arastirmanin temel amaci EPO alaninda
egitim alan lisanslsti o6grencilerinin 6gretim surecine iliskin gorUslerini incelemektir. Arastirma
bulgularinin EPO alanindaki calismalara biiyiik katki saglayacagi diistinilmis, bu dogrultuda, asagidaki
alt problemlere yanit aranmistir:

Ogrencilerin EPO alaninda lisansiistii egitim almalarinin nedenleri nelerdir?

Ogrencilerin EPO alaninda lisansiisti egitim stirecinin giicli ydnlerine iliskin gérigleri nelerdir?
Ogrencilerin EPO alaninda lisanstisti egitim sirecinin zayif yonlerine iliskin gorisleri nelerdir?
Ogrencilerin EPO alaninda lisansiisti egitim sirecinde karsilastiklar guicliikler nelerdir?
Ogrencilerin EPO alaninda lisansiistii egitim siirecinin faydalarina iliskin gérisleri nelerdir?
Ogrencilerin EPO alaninda lisansiistii egitim siirecinin daha etkili olmasina iliskin énerileri
nelerdir?

7. Ogrencilerin EPO alaninda lisansistii egitim sirecinde yer almasi gereken ders konularina
iliskin gorusleri nelerdir?

oA wWN =
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Yéntem: EPO alaninda lisansistii egitim almis égrencilerin dgretim siireclerinin incelenmesi amaciyla
gerceklestirilen bu calismada nitel arastirma yontemi benimsenmistir. Calismada nitel arastirma
yontemlerinden durum calismasi deseni kullanilmistir. Durum ¢alismasi, sinirlari belirlenmis bir ya da
birka¢ konuya ait durumun anlasilmasi ve netlik kazanmasi icin gesitli veri toplama araglari ile
derinlemesine incelemelerin yapildigi nitel bir arastirma yaklasimidir (Creswell, 2007; Yin, 2017). Bu
calismada incelenen durum EPO alaninda lisansiistii 6grenim goren égrencilerin 6gretim siirecleridir.
Ogrencilerin  6gretim siirecinde yasadiklari detayli olarak ele alinmis ve mevcut durum ortaya
koyulmustur.

Calisma grubu Afyon, Malatya ve Gaziantep illerinde EPO alaninda lisansisti 6grenim almis 27
mezun 6grenciden olusmaktadir. Calisma grubundaki 6grenciler belirlenirken tipik durum 6rneklemesi
kullanilmistir. Tipik durum 6rnekleme, evreni temsil yetenegi olan ve sahip oldugu 6zellikler bakimindan
evrenden farklilasmayan bireylerin calisma grubuna dahil edildigi 6rnekleme yontemidir (Marshall &
Rossman, 2014). Calismaya 10 erkek ve 17 kadin 6grenci katilmistir. Ogrencilerin 15'i yiiksek lisans, 12'si
doktora mezunudur. Ogrencilerin 19'u evli 8'i ise bekardir. Ogrencilerin 6'sinin 1-5 yil, 5'inin 6-10 yil,
12'sinin 11-15 yil, 3'Gntin 16-20 yil, 1'inin 26 yil ve st hizmet yilina sahip oldugu sdylenebilir.

Calismada veri toplama araci olarak arastirmacilar tarafindan gelistirilen yari yapilandirilmis
goriisme formu kullanilmistir. Taslak gorisme formu 5 adet sorudan olusmustur. Bu form ikisi nitel
arastirmalarda, ikisi EPO alaninda dért uzmanin gériisiine sunulmustur. Uzman déniitleri sonrasi forma
iki adet soru eklenmistir. Son olarak gértisme formu dil ve anlatim agisindan uygunlugunun kontroli igin
Tirkge Egitimi alaninda bir uzmana iletilmistir. Uzman donitl sonrasi noktalama isaretlerindeki
eksiklikler giderilmistir. Calismada 6grencilerin gorisleri ¢evrimici olarak toplanmistir. Google formlar
kullanilarak olusturulan ¢evrimicgi goriisme formunun erisim linki 6grencilere iletilmistir. 2023 yili Mart
ay! icerisinde gerceklestirilen veri toplama stireci 14 gin strmustar.

Calismadan elde edilen verilerin analizinde icerik analizi teknigi kullanilmistir. icerik analizi; belirli
kurallar dikkate alinarak bir metinde yer alan icerigin 6ziinu yansitacak bicimde kod, kategori ve tema
seklinde kelime ya da kelime gruplarinin olusturuldugu bir analiz teknigidir (Blyukozturk, vd., 2020).
Ogrenci gériismelerinden elde edilen Microsoft Word dokiimanina aktarilmistir. Bu dokiimanlar NVivo
11 programi kullanilarak icerik analizine tabi tutulmustur. Oncelikle dokiimandaki verilere tanimlayici
kodlar verilmistir. Bu asamadan sonra ortak yonleri olan bu kodlar kategoriler altinda toplanmustir. Analiz
sonucunda tema, kategori ve kodlar olusmustur. Sonraki strecte; bu kodlarin dogrulugu ve kodlarin
uygun tema altinda bulunup bulunmadigi kontrol edilmis ve analiz siireci tamamlanmistir. Ogrencilerle
gerceklestirilen goriisme verilerinin analiz sonuglari frekans (f) ve gériismeci kodlari kullanilarak bulgular
bélimiinde verilmistir. Ogrencilerle gérismeci kodlari olarak G1 (Gériismeci1), G2, G3 ..., G27 seklinde
kodlar kullaniimistir. Calismanin kodlayici glvenirliginin saglanabilmesi amaciyla veri analizi iki ayri
arastirmaci tarafindan gergeklestirilmistir. Ardindan arastirmacilar tarafindan yapilan analiz sonuglari
arasinda uyusum incelenmis ve uyusum ylzdesi hesaplanmistir (Miles ve Huberman, 1994). Bu
hesaplamada uyusum yiizdesinin % 92 oldugu belirlenmistir. Son olarak arastirmacilar bir araya gelmis
ve uyumsuzluk gosteren kodlarda uzlasma saglanmistir.

Bulgular: Ogrenciler EPO alanini tercih nedenlerinin; akademik kariyer, EPO alaninda gelisim saglamak,
EPO alanina olan merak, mesleki gelisim saglamak, akademik gelisim saglamak, egitim alani ile ilgili
sorunlari ¢cozmek, 6grencilere faydali olmak, baska secenedin olmamasi, glincel ¢alismalari takip etmek,
mesleki bilgi eksikligi hissetme, EPO alaninin kapsamli olmasi oldugunu belirtmistir.

Ogrenciler EPO 8grenim sireglerinin gicli ydnlerini; mesleki gelisime sagladigi katki, giincel
calismalarin takibi, nitelikli 6gretim Uyeleri, egitimin kaliteli olmasi, konu kapsaminin genis olmasi,
multidisipliner ¢alisabilme, danisman destedi, verilen 6devler ve diizenli imkani olarak belirtmistir.

Ogrenciler EPO 6grenim siireclerinin zayif yénlerini; uygulamaya yénelik calismalar olmamasi,
ogretmen merkezli 6gretim, bilimsel arastirma becerileri kazandiramamasi, konu kapsamlarinin genis
olmasi, verimsiz dersler, yogun 6dev verilmesi, istatistik dersinin olmamasi, calismalarin sureklilik
gOstermemesi, proje calismalarinin olmamasi, tartisma imkaninin olmamasi, 6gretim programlarina
yonelik dersin az olmasi olarak ifade etmistir.
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Ogrenciler EPO 6grenim siirecinde akademisyen, kendilerine iliskin, politika, ulagim ve uzaktan
egitim kaynakh sorunlar yasadiklarini belirtmislerdir. Akademisyen kaynakli sorunlar arasinda beklentinin
yiksek olmasi, anlayissiz olunmasi, danisman desteginin olmamasi, 6grenciler tzerine yapilan baski,
etkilesim zayifligi, 6lgme-degerlendirme adaletsizligi, arastirmalarda destek olunmamasi, ders disi
konulara girilmesi sorunlarinin oldugunu ifade etmislerdir. Ogrenci kaynakli sorunlar olarak dgrenim
streci ile yasamin birlikte ylrttilmesi, motivasyon eksikligi, yeterince zaman ayiramama, 6zgtven
eksikligi, kavram karmasasi yasanmasi, kaynaklarin tam metnine erisim, nicel calismalar sorunlarinin
oldugu ifade edilmistir. Politika kaynakl olarak hazirligin 6égretim siresine dahil olmamasi, arastirma
izinlerinin verilmemesi, arastirma sirecinde okul yoneticilerinin tutumu, calisilan kurumun izin
vermemesi, hazirlik sinifinin olmasi, tez izleme ¢alismalarinin yetersizligi, Gniversiteler arasindaki 6gretim
farkliliklari, se¢gmeli dersi 6grencinin segmemesi, yeterlilik sinavi zorlugu, veri toplama siireci sorunlarinin
oldugunu ifade etmistir. Ulasim kaynakli olarak da yorgunluk, verimsizlik ve maddi kayip sorunlarinin
oldugu belirtilmistir. iletisimde yanlis anlama ve derslerin programa uygun yapilmamasi da uzaktan
egitim kaynakli sorunlar arasindadir.

Ogrenciler EPO 8grenim sirecinin mesleki ve kisisel gelisime katki sagladigini ifade etmistir.
Ogrenciler bu siirecin akademik yazim becerileri kazandirma, égretmenlik becerilerine katki, 6gretim
programi bilgisi kazandirma, elestirel bakis acisi kazandirma, akademik yasami tanima, egitim
sistemindeki sorunlarin farkindaligi, multidisipliner bakis acisi, giincel c¢alismalarin takip edilmesi
yonleriyle akademik gelisimlerine katkilar sagladigini belirtmistir. Ogrenciler ufku genisletme, 6grenme
motivasyonu saglama, ézgiveni artirma, sosyal cevre edinme, hosgorili olma, 6z-disiplin, is birligi
icerisinde ¢alisma, 6z-degerlendirme, yasam boyu 6grenmenin dnemini anlama ve 6zgir olma yonleriyle
de kisisel gelisimlerine katkilar sagladigini ifade etmistir.

Ogrenciler EPO 6grenim siirecinin daha etkili ve verimli olmasi icin akademisyenlere ve politikaya
yonelik éneriler sunmustur. Ogrenciler akademisyenlere yonelik uygulamaya yénelik ¢alismalarin olmasi,
o6grenci odakli 6gretim yapilmasi, danismanlik strecinin etkili kilinmasi, akademik tartismalarin yapiimasi,
akademisyenlerle makale yazilmasi, arastirmalarin sorun ¢ozme odakli olmasi, deneysel calismalar
yapilmasi, karma desen arastirma calismalarinin yapilmasi, derslerin daha verimli olmasi, tez konularinin
o6gretim programlariyla ilgili olmasi, motivasyonun saglanmasi, basarinin 6dullendirilmesi, mezun-
dgrenci bulusmasinin yapiimasi seklinde énerilerde bulunmustur. Ogrenciler politikaya yonelik liyakatin
esas alinmasi, akademisyen istihdaminin saglanmasi, makale yazim derslerinin olmasi, derslerin
calisanlara gore ayarlanmasi, adaletin esas alinmasi, surecgteki paydaslara deger verilmesi, maddi destek
saglanmasi, EPO alt uzmanlik alanlarinin olmasi, ders iceriklerinin genisletilmesi, tez danisman seciminin
ders donemi sonrasi olmasi, seminerlerin yapilmasi, se¢meli ders havuzunun genisletilmesi, hibrit
ogretimin olmasi, derslerin yiz ylze olmasi, donemlik ders sayisinin azaltilmasi seklinde onerilerde
bulunmustur.

Ogrenciler EPO 6gretim alanina yénelik 6gretim programlarina, egitime, 6gretime, 6gretmene ve
dgrenciye yonelik konularda calisma yapilmasi gerektigini belirtmistir. Ogrenciler gretim programlariyla
ilgili; program degerlendirme, program gelistirme, program gelistirmede ihtiyag analizi, program teorisi,
ogretim programlarina yonelik farkli goruslerin incelenmesi, égretmenlerin program okuryazarligini
artirma gibi calisma konulari secilebilecegini belirtmistir. Ogrenciler egitimle ilgili; egitim teknolojileri,
egitim kapsamli tim konular, giincel egitim konulari, egitimdeki sorunlar, Tirk egitim tarihi, zorunlu
egitim ile ilgili calisma konular secilebilecegini ifade etmistir. Ogrenciler 6gretimle ilgili; yontem ve
teknikler, 6lcme ve degerlendirme, okul ortamina yonelik arastirmalar, 6gretim slrecleri gibi calisma
konular secilebilecegini belirtmistir. Ogrenciler 6gretmenlerle ilgili; égretmen yetistirme, 6gretmen
sorunlari, 6gretmenlerin mesleki gelisimi ile ilgili calisma konulari segilebilecegini ifade etmistir. Bunun
yani sira 6grenci sorunlar ve basarisina yonelik calismalar yapilabilecegini vurgulamistir.

Sonug, Tartisma ve Oneriler: Arastirmanin birinci alt problemi kapsaminda lisansiisti &grencilerin
akademik ve profesyonel gelisim, kisisel ilgi ve egitimsel zorluklari ele alma istegi gibi cesitli nedenlerle
EPO alaninda egitim almak istedikleri bulgusu elde edilmistir. Programin kapsayici yapisi ve 6grencilere
yardimci olmasi ve giincel gelismeleri takip etme potansiyeli de bu tercihlerini etkileyen énemli faktorler
arasindadir. Bu bulgular, lisansiisti 6grencilerin farkl ihtiya¢ ve motivasyonlarini karsilayan programlar
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tasarlamak, akademik ve mesleki gelisimlerine destek saglamak agisindan Universiteler ve egitim
kurumlari icin dnemli ¢cikarimlara sahiptir.

Calismanin ikinci alt probleminde, EPO lisansiisti egitim sirecinin mesleki gelisimlerine énemli
Olclide katki saglayan cok sayida glicli yoni oldugu ortaya ¢ikmistir. Bu bulgular, bu programi takip
eden 6grencilerin egitim alaninda glicli bir temel kazanmayi ve bir dizi degerli beceri ve bilgi gelistirmeyi
bekleyebileceklerini gostermektedir. Glincel arastirmalara 6ncelik veren ve ¢ok cesitli konular sunan
nitelikli ogretim elemanlariyla etkilesim kuran &grenciler, egitim sektorinin karmasikliklarinin
Ustesinden gelebilecek donanima sahip olurlar. Ek olarak, programin is birligine ve etkili iletisime
vurgusu, mezunlarin farkli ortamlarda calismaya ve cesitli paydaslarla iliski kurmaya iyi hazirlanmalarini
saglar.

Lisansustli 6grenciler, programin onemli zayifliklari olarak pratik calisma eksikligi, 6gretmen
merkezli 6gretim ve yetersiz bilimsel arastirma becerilerinin eksikligini dile getirmislerdir. Ek olarak,
ogrenciler konularin genis kapsami, derslerin verimli olmamasi, ddevlerin yogun olmasi ve istatistik
dersinin olmamasi, ¢alismalarin siireklilik géstermemesi, proje calismasi ve tartisma firsatlari ile ilgili
zorluklarla karsi karsiya kaldiklarini belirtmislerdir. Tespit edilen bu zayif yonler, programin 6grencilerin
egitim sektdriinde basarili olmalari igin gerekli bilgi ve becerileri tam olarak saglamayabilecegini
distndirmektedir. Pratik calismalarin, bilimsel arastirma becerilerinin ve tartisma firsatlarinin eksikligi,
programin 6grencileri gercek diinyadaki zorluklara hazirlamadaki etkinligini sinirlayabilir. Tespit edilen
zayifliklar, 6grencilerin program aracihgiyla kazanilan bilgileri kullanma ve uygulama becerilerini de
etkileyebilir. Bu zayifliklari ele almak igin, program igeriginin daha pratik calismalari, bilimsel arastirma
becerilerini ve tartisma firsatlarini icerecek sekilde gézden gecirilmesi gerekebilir. Aydin, Ozfidan ve
Carothers (2017), program ve Ogretime yonelik bes ana zorlugu su sekilde ele almistir: egitim
kurumlarinda degisen demografik yapi, politikalarin sik sik degismesi, okul ortamlarinda gelisen
teknolojilerin roli, cesitlilikle birlikte kiresellesme, miilteci ve gdé¢menlik sorunu. Gozitok, Alkin ve
Ulubey (2010) EPO yiiksek lisans programindaki sorunlari programin disiplinler arasi yaklagimi
benimsememesi ve uygulama eksikligi olarak siralamistir.

Arastirma bulgulari, 6grencilerin akademisyenler, 6grenciler, politikalar, ulasim ve uzaktan egitim
ile ilgili gesitli sorunlarla karsilastiklarini gdstermektedir. Bu zorluklarin, 6grencilerin genel egitim
deneyimi ve programda basarili olma becerileri tGzerinde dnemli etkileri olabilir. Akademisyenlerle ilgili
zorluklar arasinda beklentilerin daha ylksek olmasi, destek veya rehberlik eksikligi, motivasyon eksikligi
yer almaktadir. Bu zorluklar, 6grencilerin 6grenme deneyimlerini olumsuz etkileyebilir ve programda
basarili olmalarini engelleyebilir. Sever, Yapiciogl ve Atik'in (2019) calismasinda alan uzmanlari 6gretim
elemanlarinin 6grenme-6gretme surecinde 6grencilere sunum yaptirmayi daha ¢ok tercih etmelerini ve
cesitli 6gretim yontemlerini uygulamamalarini elestirmislerdir. Capuk (2014), Tirkiye'deki lisansusti
programlari karsilastirmis ve Turkiye'de 6gretmen merkezli yontemlerin yaygin olarak kullanildigin,
ABD'de ise 6grenci merkezli 6gretimin daha yaygin oldugunu bulmustur.

Ogrenciler, EPO'niin mesleki ve akademik gelisimlerine katki sagladigini ifade etmislerdir. Bu
programin kendilerine akademik yazma becerisi kazandirdigini ve 6gretim becerilerine katki sagladigini
belirtmislerdir. Akademik yazma, akademik ve mesleki gelisimlerinin énemli bir bileseni oldugu igin
lisanststl dgrenciler icin cok dnemli bir beceridir. Etkili akademik yazi, karmasik fikir ve argimanlari
aclkca ifade etme ve bunlari gtvenilir kaynaklardan kanitlarla destekleme becerisini gerektirir (Defazio,
Jones, Tennant, Hook, 2010). Lisanststl 6grencilerinin, uygun alinti yapma ve kaynak gdsterme gibi
akademik yazi mekaniklerinin yani sira organizasyon ve yapi gibi teknik yonlerinde de ustalagmalari
esastir. Ayrica, lisanslstli 6grenciler EPO'niin  egitim programina iliskin bilgilerini artirdigini
belirtmislerdir. Ogretmenlerin bu alandaki bilgisi ve anlayisi, egitim programlarinin etkili bir sekilde
uygulanmasi icin gereklidir. Programlar, 6gretme ve 6grenme icin bir cerceve saglar ve dgretmenler,
ogrencilerinin ihtiyaclarini karsilamak icin programi yorumlama ve uyarlamada kritik bir rol oynar. (Karafil
ve Oguz, 2019). Ogretmenler, 6gretim uygulamalari hakkinda daha bilgili hale geldikce ve programi
sinifta miimkdn olan en iyi sekilde uyguladikca, 6grenme sireci cok daha etkili olabilir.

Calismanin altinci alt problemi, EPO'niin daha etkin hale getirilmesi icin akademisyenlere ve
politika yapicilara 6nerilerde bulunmustur. Politika yapicilar agisindan lisansusti 6grencilerin akademik
istihdam saglanmasi gerektigini dnermesi 6gretmenlerin akademisyen olarak istihdam edilme kaygisi
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tasidigini  gostermektedir. Ayrica akademik yazma derslerinin olmasi gerektigini belirtmislerdir.
Akademik yazma, teknik yapisi nedeniyle yeni baslayanlar ve lisanslsti 6grenciler igin zorlayici olabilir
(Chakma, Li & Kabuhung, 2021). Akademik yazi yazmak herkes icin zor olsa da, bazi yazarlar ek engellerle
karsilasabilir (Langum & Sullivan, 2020), belki de en fazla etkilenenler lisanslsti 6grencilerdir. Clnki
bilimsel arastirma yapmalari, mevcut literatlire katkida bulunmalari ve belirli bir alanda uzmanlagmalari
gerekmektedir (Kabaran, 2022). Akademik bir yazi dersi, lisansistl 6grenciler igin ¢cok sayida fayda
saglayabilir. Ogrenciler ayrica sdanismanlik siirecinin etkin bir sekilde yapilmasi, akademik tartismalarin
yapilmasi gerektigini belirtmiglerdir. Halse ve Malfroy'a (2010) gore, lisansustli 6grencilere atanan
danismanlar, onlarin egitim ve arastirmalarinda ¢cok énemli bir rol oynamaktadir. Danismanligin kalitesi
ogrencinin ilerlemesiyle yakindan baglantilidir ve bu rolin ylksek 6gretimde 6nemlidir. Bacwayo,
Nampala, Oteyo'ya (2017) gore de danismanlarin 6grencilerin ilgi alanlarini kesfetmelerine ve takip
etmelerine yardimci olma sorumlulugu vardir.

Calismanin son alt problemi, dgrencilerin EPO alaninda yer almasi gereken konulara iliskin
gorislerini ele almistir. Ogrenciler, egitim programi, egitim, dgretim, dgretmen ve 6grenci konularinda
calismalar yapilmasi gerektigini belirtmislerdir. Benzer sekilde Sever, Yapiciogl ve Atik"in (2019)
calismasinda da EPO alaninda ders diizenlemesi yapilmasi gerektigini belirtmistir. Bulgular, giincel
olmayan ders icerigi, ders materyalindeki benzerlikler, teori ve pratik arasindaki dengesizlik ve ders
cesitliligi eksikligi gibi konularin altini gizmistir.

Sonug olarak, bu calisma, Tirkiye'deki EPO alaninda lisans Gsti egitim almis &grencilerinin
gorislerine 1sik tutarak, programin hem glicli hem de zayif yonlerini belirlemistir. Bulgular, 6grencilerin
programin kapsamli dogasini ve egitim sorunlarini ¢cézme potansiyelini takdir ettiklerini gosterirken,
daha fazla pratik deneyim ve arastirmaya daha fazla vurgu yapilmasi gibi gelistirilmesi gereken alanlar
oldugunu da ortaya koymaktadir. Bu perspektifleri dikkate alarak, elde edilen bulgular EPO lisans stii
programlari gelistirmek isteyen Universiteler ve egitim kurumlar igin degerli olabilir. Kurumlar,
ogrencilerinin cesitlilik gosteren ihtiyaclarini karsilamak icin programlarini daha iyi sekillendirebilir ve
sonucta egitim sisteminin genel iyilestirmesine katki saglayabilir. Genel olarak, bu calisma, EPO alaninda
lisans Ustl programlarinin etkililigi Gzerine devam eden arastirmalarin nemini vurgularken, dgrencilerin
ve egitimcilerin degisen ihtiyaclarini karsilamak icin bu programlarini sirekli olarak gelistiriimesi
gerektigini vurgulamaktadir.
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