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Tlkokul matematik ders kitaplarinin matematik dersi 6gretim programinda yer alan
kék degerler agisindan incelenmesi amaciyla yapilan bu ¢alismada, nitel arastirma
desenlerinden dokiiman analizi yontemi tercih edilmistir. Arastirmanin veri toplama
stirecinde, 2022-2023 yillarinda kullanilan MEB’e ait 1., 2., 3. ve 4. sinif matematik ders
kitaplar incelenerek kitaplardan toplanan verilere, veri analizi yontemlerinden olan
betimsel ve igerik analizi uygulanmistir. Ilk olarak kitaplarda yer alan kok degerler
belirlenmistir. Daha sonra bu kék degerlerden hangi iinitelerde, ne kadar bahsedildigi, kok
degerlerin hangi sikilikta ve nasil yer aldigr tespit edilmis ve icerik analizine tabi
tutulmustur. Arastirma kapsaminda égretim programinda yer alan kok degerler ve ilkokul
matematik ders kitaplarmda bulunan biitiin béliimler (konular, konusma balonlari, bilgi
kutusu, oyun zamani, birlikte yapalim gibi) incelenmistir. Bu incelemeler sonucunda
toplamda 856 boliim belivlenmis ve bu boliimler icerisinde en ¢ok kok degerin; 1. sinifta
‘birlikte yapalim’ , 2. sinifta ‘6grenelim’, 3. sinifta ‘boliim ve konu basliklar:’ ve 4. sinifta
‘hatirlayalim ve ¢calisalim’ kisumlarinda oldugu saptanmistir. Incelenen béliimler arasinda
kok degerlerden en ¢ok sevgi, en az ise dostluk, diiriistliik ve vatanseverlik degerlerine vurgu
yapildigr goriilmiistiir. Arastirmanmin sonucunda, incelenen 2022-2023 MEB yaywmlar
ilkokul matematik ders kitaplarmmin kok degerleri, beklenilen yeterlilikte yansitmadigi ve

kitap iceriklerinde bulunan kok degerlerin dengeli dagiimadig tespit edilmistir.

Anahtar sozciikler: Deger, kok deger, matematik dersi ogretim programi
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ABSTRACT

In this study, which was conducted to examine primary school mathematics textbooks
in terms of root values in the mathematics curriculum, document analysis method, one of the
qualitative research designs, was preferred. During the data collection process of the
research, Ist, 2nd, 3rd and 4th grade mathematics textbooks belonging to the Ministry of
National Education used in the years 2022-2023 were examined and descriptive and content
analysis, which is one of the data analysis methods, was applied to the data collected from
the books. First, the root values in the books were determined. Then, it was determined in
which units and how much these root values were mentioned, in which frequency and how
the root values took place, and it was subjected to content analysis. Within the scope of the
research, the root values in the curriculum and all the sections in the primary school
mathematics textbooks (topics, speech bubbles, information box, playtime, let's do it
together...) were examined. As a result of these examinations, a total of 856 sections were
determined and the most root value among these sections was, It was determined that in the
Ist grade, "let's do it together", in the 2nd grade "Let's learn”, in the 3rd grade "sections
and topics" and in the 4th grade "Let's remember and study". Among the examined sections,
the most root values are love; it was seen that the values of friendship, honesty and
patriotism were emphasized the least. As a result of the research, it was determined that the
examined 2022-2023 MEB publications did not reflect the root values of the primary school
mathematics textbooks with the expected proficiency and the root values in the contents of

the books were not evenly distributed.
Keywords: Mathematics curriculum, root value, value
GIRIS

Toplum, simirlart belli bir dogal cevrede, ortak amaclar i¢in bir araya gelmis ve
kargilikli olusturulan kurallara bagli olarak dayanigma iginde olan insanlardan olusur
(Basaran, 1983, s.48) ve bu insanlarin davraniglarini diizene koyar (Kongar, 1985).
Toplumun bir parcasi olan insan ise, egitimin konusudur (Giilbahar, 2004). Egitim,
toplumsal bir siirectir (Aslan, 2001) ve en 6nemli amaclarindan birisi kisilerin topluma
uyumunu saglamaktir. Bu uyumun saglanmasi noktasinda 6n plana ¢ikan nokta ise, topluma
ait degerlerdir (Teker ve Ellez, 2022). Cilinkii her toplum, kendine ait tutum ve davraniglara

gore birtakim deger yargilarina sahiptir (Giilbahar, 2004).



Ureyen Cimen & Ozmantar > 339

Deger kelimesi veya kavramini anlam bakimindan ele aldigimizda; bir seyin 6nemini
belirlemeye yarayan soyut 6l¢ii, bir seyin degdigi karsilik veya kiymet (TDK, 2013); arzu
edilebilen sey, olaylarla ilgili insan tavr1 veya ihtiyaclara gore verilen yargi (Bolay, 1997, s.
93); bireylerin topluma uyum saglamast igin belirlenen &lgiitler (Ozensel, 2003); bir nesneye
veya varliga verilen dénem ve iistiinliik derecesi (Onciil, 2000); toplumlar ve bireyler
tarafindan benimsenmis ve yasanmakta olan her tiir ideolojik kaynaga bagl duygu, diisiince,
davranis, kurallar veya kiymetler (Donmez ve Yazici, 2008) sekillerinde tanimlanmaktadir.
Bu tanimlar g6z 6niinde bulunduruldugunda, Senek’in (2018) de vurguladig: gibi degerlerin
sosyal yasanti veya sosyal iliskilerin hem nedeni hem de sonucu oldugu fikri ortaya
cikmaktadir. Deger kavraminin toplum ve toplumsal yasam ile bu kadar i¢ i¢ce olmasi,
Hokelekli’nin (2011) degerlerden armmmis bir egitimin diisiiniilemez oldugu fikrini
dogrulamaktadir. Bu yiizden, egitimin amagclarindan birisi de toplumun ortak degerlerini
yeni yetisen kusaklara aktararak 6gretmektir (Hokelekli, 2011, s.288) ki bu deger aktarimi
iilkelerce sistematik hale getirilerek egitim politikalarina dahil edilmistir (Teker ve Ellez,
2022). Degerlerin gelecek kusaklara aktarilmasinda ve yasatilmasinda ise okullar goérev
almaktadir (Belet, 2008, s.2). Ayrica degerlerin bireylere 6gretilmesi ve aktarilmasi ancak
degerler egitimi ile miimkiin iken (Goksu, 2018); deger egitiminin gerekliligi, egitimde
bireyin bir biitiin olarak disilniiliip ele alinmasindan kaynaklanmaktadir (Meydan,
2014).Degerler egitimi, degerlerin kazanilmasi ve kazandirilmasini kapsayan siireglerin
biitiinii (Yaman, 2014) olup; bireylerin ait olduklar1 toplumda daha kaliteli bir yasam
kurmalarimi saglamaktadir (Kirschenbaum, 1995). Degerler egitimindeki Onemli
noktalardan biri de insanlarda farkindalik olusturup bireylerin topluma ve tiim insanliga kars1

sorumlu hissetmesini saglamaktir (Senek, 2018).

Cocuklar zamanlariin biiyiik bir kismini1 okulda gegirmektedir. Dolayisiyla okullar
deger egitiminde Onemli bir konumdadir (Erden, 1998). Degerlerin oOzellikle kiigiik
yaslardan itibaren ¢ocuklara anlatilmasi, kazandirilmas: gerektigini vurgulayan Ucar ve
Cetinkaya’ya gore (2021), bu siirecte aileler, okullar, 6gretmenler ve 6gretim programlari
belirleyici faktor olarak 6nem kazanmaktadir. Degerlerin 6grencilere 6gretim programlari
araciliiyla kazandirilabilmesi, okullarda kullanilan 6gretim programlarinin etkili bir sekilde
hazirlanmasinin 6nemini gostermektedir (Akbag 2008; MEB, 2018; 2006). Buna bagli olarak
2018 yilinda yayimlanan matematik dersi 6gretim programinda ‘degerlerimiz’ baslig
altinda degerlerimizin éneminden bahsedilmistir. Ayrica egitim sisteminin asli gorevinin,

sadece akademik agidan basarili olan bireyler yetistirmek olmadigi vurgulanmigtir. Temel
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degerleri benimsemis bireyler yetistirmek; yeni neslin degerlerini, aliskanliklarini ve
davraniglarini etkileyebilmek amaciyla degerler ayr1 bir program olarak ele alinmayarak
biitiin egitim siirecine dahil edilmistir (MEB, 2018). Siirece dahil edilen degerler ‘kok
degerler’ olarak 6gretim programinda yer almistir. Programda kok degerler: adalet, dostluk,
diirtistliik, 6z denetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik, yardimseverlik olarak
aciklanmaktadir. Bu baglamda, 6gretim programinda agiklanan kok degerlerin ilkokul

matematik ders kitaplarindaki yansimasinin incelenmesi hedeflenmektedir.
Aragtirmanin Amaci ve Onemi

Bu ¢alismanin amaci, ilkokul matematik 1, 2, 3 ve 4. siif ders kitaplarinin Milli
Egitim Bakanlig1 tarafindan 2018 yilinda hazirlanmis olan matematik dersi Ogretim
programinda yer alan kdk degerleri; ne kadar icerdiginin, kdk degerlerin nasil islendiginin,
kitaplarda hangi degerlerin 6ne ¢iktiginin ve simif bazinda kok degerlerin dagiliminin nasil
oldugunun belirlenmesidir. Ogretim programlarinda belirtilen ve 6gretim programinin
amaglar1 arasinda yer alan kok degerlerin ders kitaplarina yansimasinin incelenmesi;

oncelikle alanyazini bilgilendirecektir.
Arastirmamin Sinirhiliklari ve Varsayimlar

Arastirma MEB yayinlariin okullarda ortak olarak kullanilmasi nedeniyle, Milli
Egitim Bakanlig1 tarafindan yayinlanan ve 2022-2023 Egitim-6gretim yilinda okutulan 1, 2,
3 ve 4. smif ilkokul matematik ders kitaplarinin igeriklerindeki kok degerler ile

sinirlandirilmastir.
KAVRAMSAL CERCEVE

Bu boliimde; deger kavrami ve Ozellikleri, degerler egitimi ve degerler egitimin
Oonemi, degerlerin 6gretimi ve matematik ile iligkisi, kok degerler ile ilgili aragtirmalara
iligkin bilgilere yer verilmektedir. Boliim akisinda segilen alt basliklarin; deger kavraminin

anlaminin ve dneminin dogru sekilde anlagilmasina yardimci olacagi diistiniilmektedir.
Deger Kavram ve Ozellikleri

Deger kavrami Tiirk Dil Kurumu (TDK, 2023) giincel sozligiinde; “bir seyin
onemini belirlemeye yarayan soyut 6l¢ii, bir seyin degdigi karsilik, kiymet; bir seyin para ile
olciilebilen karsiligi, bedel; iistiin nitelik, meziyet, iistiin, yararl nitelikleri olan kimse;

kisinin isteyen, gereksinim duyan bir varlik olarak nesne ile baglantisinda beliren sey, bir
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degiskenin veya bilinmeyenin sayt ile anlatimi; bir ulusun sahip oldugu sosyal, kiiltiirel,
ekonomik ve bilimsel degerlerini kapsayan maddi ve manevi ogelerin biitiinii” seklinde ifade
edilmektedir. Ayrica deger kavrami, insanlarin sosyallesme asamalarinda toplumsal rollere
uygun veya uygun olmayan sekilde davranilmasi durumunda 6nem kazanir (Polat, 2010).
Ahlaki bir kavramdan daha c¢ok hayati bir olgu (Turan ve Aktan, 2008), davraniglari
yargilamaya yarayan anlayis (Turan ve Ulusoy, 2016, s.5), kiiltiir ve topluma anlam ve énem
veren Olg¢iitler biitiinii (Tezcan, 1974, s.14) veya insanlarin degerini arttiran istiin nitelikler
(Yaman, 2012) olarak da tanimlanmaktadir. Bireylerin davranislarinin agiklanmasi ve
anlamlandirilmasindaki 6nemi g6z oniinde bulunduruldugunda (Kusdil ve Kagit¢ibasi,
2000), kisilerin giindelik iliskilerindeki davranislarinin birgogunun bir deger hiikmiine

dayandigi (Ersoy, 2018) sdylenebilir.

Degerlerin toplumsal yasamla i¢ ige olmasi (Aydin, 2011) kavrama ait birtakim
ozelliklerinin bilinmesinin 6nemini gostermektedir. Buna bagli olarak degerler, kisilere gore
degisen birtakim oOzelliklere sahiptir. Bu ozelliklerden bazilari kisaca ifade edilebilir.
Degerler: duygu yiiklii, goreceli ve hiyerarsik (Dogan, 2000); karar vermeyi kolaylastiran ve
davraniglar1 sekillendiren (Kasapoglu, 2013); sosyal ve inanglar1 igeren (Aydin, 2003),
toplumsal, degisime agik ve siireklilik iceren olgulardir (Fichter, 2006).

Degerler Egitimi ve Degerler Egitiminin Onemi

Egitimin en 6nemli hedefleri arasinda; iyi bir karaktere, bilince, donanima sahip olan,
icinde dogup biiyiitillen toplumun deger yargilarini benimseyen (Ulusoy, 2010); ahlaki
degerlere 6nem veren sorumluluk bilinci yiiksek vatandaglar yetistirilmesi yer almaktadir
(Tozlu ve Yiice, 2020). Bu hedeflere ulasilabilmesinde degerler egitiminin rolii biiytiktiir.
Gllmiis’e (2015) gore, degerler egitimi; toplumca benimsenmis degerlerin aile, ¢cevre ve
medya kuruluslarinin destegi ile okullar tarafindan bir program igerisinde ders i¢i ve ders
dis1 etkinlikler ile bireylere aktarilmasidir. Bu aktarim c¢ocukluktan itibaren once ailede

baglar; ardindan okulda devam eder (Cubukgu, 2010).

Degerler egitiminin amaci, kisinin iyi yonlerini ortaya ¢ikararak kisiliginin
gelismesine katkida bulunmaktir (Aydin ve Giirler, 2014). Duyussal alana yonelik degerlerin
bireylere kalic1 olarak kazandirilmasini saglamaya calisir. Buna bagli olarak, degerlerin ve
Ogretim programlarindaki degerler egitiminin Onemi her gecen gilin daha fazla

anlasilmaktadir (Dilmag ve Bircan, 2015, s.300-301).



Degerlerin Ogretimi ve Matematik ile Tliskisi

Belirli bir toplumun idealine yonelik degerlerin bireylere iletilmesinde énemli rol
oynayan egitim sisteminin aktarilma araci olan okul, degerlerin kazandirilmasinda etkili bir
kurumdur (Ercan, 2001). Okullarin gorevleri arasinda temel degerleri 6gretmek ve ahlaki
gelisime katkida bulunmak yer almaktadir (Akbas, 2004). Cocuklardaki temel degerleri
gelistirmek ilk 6nce ailenin (anne ve babanin) daha sonra egitimcilerin gorevidir (Bal, 2004).
Deger egitimi sadece okulda veya sadece ailede verilir ise 0grenciler evde ve okulda
karsilastiklar1 degerler arasinda kararsizlik yasar ve se¢im yapmak zorunlulugu hissedebilir
(Yazict 2006). Bu tiir bir sorunla karsilasmamak i¢in, aile ve okul birlikte hareket

edebilmelidir.

Okulda verilen dersler toplumun degerlerini aktarmada etkisiz kalirsa, yetisen
fertlerin topluma uyumu zorlasir ve toplumsal ¢atismalara zemin hazirlanir (Dogan, 2000,
s.102). Dolayisiyla okullarda ogretilen biitlin derslerin igeriginde degerler egitimini
barindirmasi beklenir. Bu baglamda 2018 yilinda yayimlanan matematik dersi dgretim
programinda matematik dersinin sadece akademik bagar1 odakli bir ders olmamasi gerektigi
vurgulanmaktadir. Dersin igeriginde genel egitimsel degerlere yer verilmesinin éneminden
bahsedilerek, deger ve tutumlarin Ogrencilere duygu ve davranis boyutlarinda

kazandirilmasinin 6grenciyi okulda daha mutlu ve giivende hissettirecegi ifade edilmektedir.
Kok Degerler

Kazandirilmasi hedeflenen degerler arasinda oncelikli 6neme sahip olan ve diger
disiplinlerle ortak olarak kazandirilmasi hedeflenen temel degerler olarak tanimlanan kok
deger kavrami; ‘adalet, sabir, saygi sevgi, sorumluluk, dostluk, diiriistliik, 6z denetim,
yardimseverlik ve vatanseverlik’ degerlerinden olugsmaktadir (Kok degerler temali etkinlik
kitab1 uygulama kilavuzu). Bu degerlerin anlamlarinin dogru olarak bilinmesinin degerlerin
benimsenmesi noktasinda fayda saglayacagi diisiiniilmektedir. Bu baglamda degerlerin

anlam ve tanimlarini birer ciimle ile agiklarsak;

Adalet: Hukuk kurallarina uygunluk, hukukun tistiinliigti, hukuk oniindeki biitiin

insanlarin esit kabul edilmesi olarak tanimlanmaktadir (Ekinci, 2016)

Sabir: Aci, yoksulluk, haksizlik vb. iiziicii durumlar karsisinda ses ¢ikarmadan

onlarin ge¢gmesini bekleme erdemi, dayang olarak tanimlanmaktadir (TDK, 2023)
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Saygi: Herkese deger verme, ictenlikle anlama, fiziksel goriinlimlere veya sahip
olunan etnik kdkene 6nem vermeden eylemler gerceklestirmedir (Yazici, 2008)

Sevgi: Karsidaki kisinin hakkina saygi gostererek hos goriilii olmak, tiim canlilara
kars1 duyarli ve sorumlu olmaktir (Ozmen, 1999)

Sorumluluk: Kisinin kendi davranislarin1 veya kendi yetki alanina giren herhangi
bir olayin sonuglarini tistlenmesi, mesuliyettir (TDK, 2023)

Dostluk: Iki veya daha fazla bireyin ortak bir duygu, inang, diisiince veya amag
benzerligi i¢in bir araya gelerek i¢tenlik duygusu icerisinde maddi veya manevi bir beklenti
icine girmeden samimiyetle iliski kurmasidir (Celik, 2008)

Diiriistliik: Soziinde ve davranislarinda dogruluktan ayrilmayan, dogru kimsedir
(TDK, 2023).

Oz denetim: Benligin benlik tarafindan kontrol edilme ¢abasidir (Muraven ve
Baumeister, 2000)

Yardimseverlik: Dogru ve yanlisi ayirmamiza yardim eden temel inanglardir
(Bostrom, 1999)

Vatanseverlik: Kisinin kendisini yasamini siirdiirdiigii iilkeye ait hissetmesidir
(Zamir ve Horowitz, 2013).

YONTEM

Arastirmanin Modeli

Kok degerlerin ilkokul matematik ders kitaplarindaki yansimasinin arastirma ve
incelenmesi lizerine yapilan bu calisma, nitel bir arastirmadir. Calisma kapsaminda ders
kitaplar1 biitin boliimleriyle incelenerek yorumlanmustir. ilkokul matematik ders
kitaplarinin incelenmesi yapilirken veri toplama yontemi olarak nitel arastirma

desenlerinden dokiiman incelemesi yontemi kullanilmistir.

Veri Seti

Arastirmanin veri seti, 2022-2023 egitim 6gretim yilinda okutulmak iizere belirlenen
ilkokul matematik ders kitaplar1 olusturmaktadir. Ders kitaplarina ait 6zellikler asagidaki

tablo 1’de sunulmaktadir.
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Tablo 1. Ilkokul Matematik Ders Kitaplarina Ait Bilgiler

Ders Kitabimin Simif diizeyi ~ Basim Yili ve Yayinevi Yazarlan
Hatice Bahgivanct,
1 2022-MEB yayinlari Orhan Cimen
Giilhanim Dursun
Asude Atli,
Elif Ebru Dogangiizel,
2 2022-MEB yayinlari Ayten Giines,
Dr. Nagihan Sahin
Enser Savas,
Naciye Turan Ekmekgi,
3 2022-MEB yayinlari Siiheyla Savas,
Yakup Oflar
Dr. Aslihan Kayapinar,
Dr. Nagihan Sahin,
4 2022-MEB yayinlari Giilsiim Erdem,

Burcu Sentiirk Leylek

Verilerin Toplanmasi ve Analiz Siireci

Arastirmanin verileri Foster’in (1995) dokiiman inceleme yontemiyle toplanmistir
(Kiral, 2020). Elde edilen verilerin incelenme asamasinda ilk olarak dokiimanlara
ulasilmistir. Bu siirecte 2022-2023 Egitim-Ogretim yillarina ait ilkokul matematik ders
kitaplar1 temin edilmistir. Daha sonra elde edilen dokiimanlarin orijinalligi, okullara
gonderilen basili kitaplar ve EBA {izerinden yayimlanan ders kitaplar1 araciligiyla kontrol
edilmistir. Yapilan kontroller sonrasinda dokiimanlar hedef (kok degerler) dogrultusunda
detayli olarak incelenmis ve amaca yonelik toplantilar diizenlenmistir. Inceleme ve
arastirmalar sonucunda elde edilen veriler betimsel analiz yontemi ile analiz edilerek elde

edilen bulgular veya veriler bilimsel yayin etigi ¢cergevesiyle sunulmus ve kullanilmistir.

Kitaplarin kok degerler agisindan incelenmesi asamasina kadar olan siireg igerisinde
incelemenin yapilabilmesi i¢in analiz tablosu olusturulmustur. Analiz tablosu
olusturulurken; kok degerleri igeren eserler ve 2018 yilinda yayimlanan matematik dersi
Ogretim programi detayli olarak incelenerek kok degerlerin farkli tanimlart belirlenmistir.
Kok degerlerin tanimlar1 ve anlamlari arastirildiktan sonra buna bagli olarak her kok deger
ile ilgili anahtar kelimeler tespit edilmistir. Anahtar kelimelerin belirlenmesi asamasinda alt1
kisilik bir ekip olusturulmustur. Olusturulsn ekiple birlikte beyin firtinasi yapilarak kok
degerleri ifade eden cesitli metinler yazilmistir. Metinler hazirlandiktan sonra hazirlanan
metinler i¢erisinde kok degeri tam olarak ifade edebilecek kelimeler tespit edilerek bir tablo
yapilmustir. Ardindan yapilan liste uzman kisi ile degerlendirilmis her bir kok degerin hangi

ifade ile iligkili olabilecegini gosteren yeni kelimeler olusturulup tabloya eklenmistir. Bu
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sekilde analiz tablosunun ilk hali tasarlanmistir. Daha sonra tasarlanan analiz tablosu ders

kitaplarinin igerigindeki biitiin boliimlere uygulanarak gerekli diizeltme ve gilincellemeler

yaptlmistir. Bu sekilde tablonun son sekli verilmistir. Biitlin bu islemlerden sonra

olusturulan analiz tablosunun giincel hali tablo 2’de sunulmaktadir.

Tablo 2. Kok Degerlerin Kodlanmasi

Kok Degerle flgili ifadeler

Kok Degerler

Hakl1 olmak, hukuka uygun olmak, hakk: gdzetmek, adil olmak, dogruluktan ayrilmamak,
Adalet hakkaniyetli davranmak, dogruyu ve hakki iistiin tutmak, dogru davranmak, hukukun iistiin

olmasi, vicdanin iistiin olmasi, se¢me, secilme, esit paylagmak

Dost olmak, dost¢ca davraniglarda bulunmak, diisman karsit1 olmak, yakin arkadas olmak,
Dostluk goniildas olmak, karsiliksiz paylasim yapabilmek

Dogruluktan ayrilmamak, yalan sdylememek, yanligsiz davranmak, diisiincenin gergekle
Diiriistliik

uygun olmasi, yargt ve dnermelerin gercege uygun olmast, agik olmak, tutarli olmak

0Oz denetim

Tepkilerin ve davraniglarin kontroliini saglamak, disiplinli olmak, sorumluluk sahibi
olmak, istenilmeyen davranis egilimlerini durdurmak, kendi davraniglarinin sorumlulugunu
almak, diislince, duygu ve davraniglarda yasanan ¢atismayi goniillii bir sekilde diizenleme
cabasinda bulunmak, 6z biling, ihtiyaglarin farkinda olmak, Saglikli yasamak ( beslenme,
spor, bakim)

Sabir

Bekleme erdemine sahip olmak, zorluklara karsi dayanikli olmak, tahammiil géstermek,
iizlicii durumlar karsisinda sebat gostermek, sakin olmak, birikim yapmak( para gibi)

Saygi

Hiirmette bulunmak, baskalarini rahatsiz etmekten ¢cekinmek, kutsallig1 dolayisiyla bir seye
dikkatli davranmak, sinir1 asmamak, 6l¢iili davranmak, kendine ve baskalarina deger
vermek, deger gormek, karsidakini oldugu gibi kabul etmek, ictenlikle anlamak, hitap
sekillerine dikkat etmek, nezaketli olmak

Sevgi

Karsidakine onu disiindiigiinii hissettirmek (degerli oldugunu), ilgi gostermek, mali-
duygusal-sosyal destekte bulunmak, birini mutlu etmek, hediye vermek, dnyargisiz olmak,
belli bir olguya (ana-baba, hayvan, spor vs) karsi sevgi, paylasmak, paylagimda bulunmak

Sorumluluk

Kendi davraniglarinin sonucunu iistlenmek, mesuliyet, yiikiimlii olmak, zamaninda yerine
getirme zorunlulugu hissetmek, kendine ve baskalarma 6zenli ve bakimli olmak, iistiine
diisen gorevleri yerine getirmek, secimlerin sorumlugunu alabilmek, kendi ihtiyag ve
isteklerini kargilamak

Vatanseverlik

Yurt sevgisi hissetmek, yasamini siirdiigii lilkeye ait hissetmek, kendisini iilkesi ile
tanimlamak, lilkesinin esenligi ile ilgili olmak, iilkesinin iyiligi i¢in fedakarlikta bulunmak,
kiiltiir 6gelerini bilmek ve sahip ¢ikmak

Yardimseverlik

Hayirsever olmak, yardimda bulunmak, kisisel bir kazang gézetmeksizin, isteyerek maddi
ve manevi destekte bulunmak, sahip olunan olanaklari digerlerinin iyiligi i¢in kullanmak,
bir kimsenin sikintisini gidermek, dayanigma icinde olmak

Analiz tablosu kullanilarak yapilan analiz siirecini somutlastirmak, stlirece dair

ornekler sunmak amaciyla tablo 3’te ilkokul matematik ders kitaplarindan kok degerlere ait

bazi gorseller ve kodlamalar sunulmustur.
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Tablo 3. Kok Degerlere Ait Ornek Analiz Tablosu

Kok Deger Gorsel Kodlama
(& ke vapa

Asagida verilen tikenmez kalem 15 Turk Lirasidwr. 15

Tark Lirasimi farkls sekillerde sdeyelim.
Tekenmez kalem 15 Tirk Lirasidir. r -:
Bu kolemi almak icin i
-

K A ... —

Ben tikenmez kalemin parasim
@ SO w:ﬁ i Hargliklar biriktirerek kalem almak
Sabur = e Kodlama
Birikim yapmak
@ (para gibi)
g ErOTECIN
: e _—
109
Ihtiyac1 olan ailenin ekmek ihtiyacinin
2 @ karsilanmasi
Yardimseverlik 9) B v i oln i lenn gk emet o ol fer Kodlama
qin B etmej 2 ltp et i paostnyr Yardimda bulunmak
Bir kimsenin sikintisint gidermek
2} TObLOEIU inceleﬂip SOFUlGrI CEVCIPIGHIHIZ.
Tablo: Atk Pil Toplamo Kampcngosw
Kumpunuugn Katdan Snrflur TOPlﬂﬂUﬂ Pil Suglll
= - Atik pil toplanmasi
Kodlama
Sorumluluk 1E 20 o .. .. .
Ustiine diisen gorevleri yerine
Hcr\gi 5|n|flur atik pil toplcmc kumpanﬁusmc getlrmek
katilmistir?
1-A sinfinin topladigr pil says kactir?
1-E simifinin toplodlgl pil sayisi kactir?
Hangi sinif doha fezla pil toplamistr?
(8 3 b N o, i 50k, e g 604 e o i Saglikh beslenme
o w 488 hlor cmefr. Neskhan Hervrin dd tolord en ol onlufo rrlondiinda tookam o olu? Kodlama
Oz denetim ’ ’ e ' 9
Saglikli yasamak

( beslenme, spor, bakim)
A 500 B &0 () 10 D) 1800

Gegerlilik ve Giivenilirlik

Bu calismada inanilirhgr (gegerliligi) ve tutarliligi (giivenirligi) saglamak
amaglanmigtir. Bu amagla nitel aragtirmalarin gecerli olabilmesi igin gerekli olan
kosullardan; giivenilirlik, inandiricilik ve arastirma sonucu elde edilen bulgularin
gercekliligi  kontrol  edilmelmistir  (Baltaci, 2019). Arastirmanin tutarliliginin
(glivenirliginin) saglanmasi ve anlasilmasi kisminda ise, siirecin yeterliligi, alinan kararlarin
ve yapilan degerlendirmelerin dogrulugu, alaninda uzman kisiler tarafindan kontroliiniin
saglamasi onem kazanmaktadir (Baltaci, 2019). Biitiin bu kosullara bagl olarak; uzman

kisilerle goriisiilmiis ve yapilan planlama dahilinde, calismada kullanilacak 6lgme
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araclarina, ders kitaplarina karar verilmistir. Daha sonra sirasiyla literatiir taramasi, dokiiman
se¢imi, kodlama tablosunun olusmasi, olusturulan tabloya bagli analizlerin yapilmas1 ve elde
edilen verilerin sunulmasi asamalar1 izlenmistir. Bu asamalar ve ders kitab1 analizleri
olusturulan kodlama tablosu goz 6niinde bulundurularak tez yazari, danigman 6gretmen ve

alanda uzman bir arastirmaci tarafindan bagimsiz bir sekilde gerceklestirilmistir.
BULGULAR

[lkokul matematik ders kitaplar1 kok degerler agisindan incelenirken; iiniteler, konu
ve boliimlerin icerdigi kok deger dagilimi ayr1 ayri incelenerek elde edilen veriler tablo
yapilarak sunulmustur. Ilkokul matematik 1. smif ders kitabinda yer alan béliimler ve

icerdigi kok deger sayilarini tablo 4’te verilmistir.

Tablo 4. Birinci Siif Ders Kitabindaki Kok Degerlerin Dagilimi

1.S1mf

. . Konusma Bilgi n  Birlikt 1ra nit

Klt.a bmdaki — Konular Bglollllslarl Kutfsu Zgr)l,ll;nl Yapall:l SSizde Dege'jlen(iirme Toplam
Deger Sayilari

Sevgi 0 0 0 0 16 4 2 22
Adalet 0 0 0 1 2 1 0 4
Yardimseverlik 0 0 0 0 2 0 0 2
Sorumluluk 0 0 0 0 6 2 1 9
Oz denetim 0 0 0 0 0 1 0 1
Sabir 0 0 0 0 2 0 0 2
Sayg1 0 0 0 0 1 0 0 1
Vatanseverlik 0 0 0 0 0 0 0 0
Dostluk 0 0 0 0 1 1 0 2
Diiriistliik 0 0 0 0 0 0 0 0
Toplam 0 0 0 1 30 9 3 43

Tablo 4’teki bulgulara gore, birinci sinif ders kitabinin: konu, konugma balonu, bilgi
kutusu, oyun zamani, birlikte yapalim, sira sizde, iinite degerlendirme bdliimlerinden
olustugu goriilmektedir. Bu boliimler arasinda en ¢ok deger aktariminin birlikte yapalim
boliimiinde oldugu; konu anlatimi, konusma balonu ve bilgi kutusu kisimlarinda ise, higbir
deger aktarimi yapilmadigi tespit edilmistir. Deger aktarimlarinin genellikle; birlikte
yapalim, sira sizde ve iinite degerlendirme kisimlarinda oldugu; oyun zamani boliimiinde
sadece bir deger aktarimi yapildig: belirlenmistir. Kitaptaki iiniteler ve iinitelerin boliimlere
dagilimi incelendiginde toplamda 166 boliim tespit edilmis ve bu boliimlerden 43 tanesinin
kok degere isaret ettigi belirlenmistir. Tablo 4’teki kok degerlerin dagilimina bakildiginda,
vatanseverlik ve diiriistlik degerlerine ait vurgulamaya rastlanilmamistir. Geriye kalan

sevgi, adalet, yardimseverlik, sorumluluk, 6z denetim, sabir, saygi ve dostluk degerleri
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incelendiginde ise, en ¢ok sevgi; daha sonra sorumluluk degerine iliskin vurgulamalarin
oldugu tespit edilmistir. Dostluk, sabir ve yardimseverlik degerlerine toplamda 2’ser defa;
0z denetim ve saygi degerlerine ise 1’er defa atif yapildiginin belirlenmesi bu degerlerin
smirl sayida ele alindig1 diisiindiirmektedir. Ilkokul matematik 2. sinif ders kitabinda yer

alan boltimler ve icerdigi kok deger sayilarini tablo 5°te verilmistir.

Tablo 5. ikinci Sinif Ders Kitabindaki Kok Degerlerin Dagilimi

2.5mf ) _Acaba Unite

Kitabindaki Hatirlayahm Cahsalim Ogrenelim Ogrendik Eglenelim < . Toplam
Deger Sayilar mi? Degerlendirme;

Sevgi 1 4 9 2 0 1 17
Adalet 1 4 7 1 0 0 13
Yardimseverlik 0 1 6 1 0 0 8
Sorumluluk 2 2 5 0 0 0 9
Oz denetim 0 1 1 0 0 0 2
Sabir 0 1 2 0 0 0 3
Sayg1 0 1 4 0 0 0 5
Vatanseverlik 0 0 0 0 0 0 0
Dostluk 0 0 0 0 0 0 0
Diiriistliik 0 0 1 0 0 0 1
Toplam 4 14 35 4 0 1 58

Tablo 5’e¢ bakildiginda, ikinci smif ders kitabinin: konu anlatimi, hatirlayalim,
caligalim, 6grenelim, acaba 6grendik mi?, eglenelim, iinite degerlendirmesi boliimlerinden
olustugu belirlenmistir. Boliimler arasinda en ¢ok 6grenelim, en az {inite degerlendirmesi
kisimlarinda deger aktarimi yapilmistir. Kitabin eglenelim kisimlarinda herhangi bir deger
aktarimina rastlanilmaz iken, hatirlayalim ve acaba 6grendik mi? kisimlarinda ¢ok az sayida
deger aktarimina yer verilmistir. Kitaptaki tiniteler ve iinitelerin boliimlere dagilimi
incelendiginde toplamda 165 tane boliim tespit edilmistir. Tablo 5’e gore tespit edilen bu
boliimlerden 58 tanesinin kok degere isaret ettigi belirlenmistir. Kok deger dagilimlarina
bakildiginda en ¢ok sevgi, en az diriistliik degerine vurgu yapilirken vatanseverlik ve
dostluk degerlerine ait hi¢ veri bulunamamistir. Ilkokul matematik 3. sinif ders kitabinda yer

alan boliimler ve igerdigi kok deger sayilarint Tablo 6’da verilmistir.
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Tablo 6. Uciincii Simif Ders Kitabindaki Kok Degerlerin Dagilimi

3.Simf Boliim ve

Kitabindaki Konu Etkinlik Ornek Yapahm - Bﬁliim. < Unite. Toplam
Deger Sayilari  Bashklar Degerlendirme Degerlendirme

Sevgi 14 0 5 2 2 3 26
Adalet 4 0 3 0 1 2 10
Yardimseverlik 3 0 2 0 1 2 8
Sorumluluk 8 0 3 2 0 3 16
Oz denetim 1 0 1 0 0 0 2
Sabir 2 0 2 1 0 1 6
Saygi 0 0 0 0 0 0 0
Vatanseverlik 0 0 0 0 0 0 0
Dostluk 0 0 0 0 0 0 0
Dirstliik 1 0 0 0 0 0 1
Toplam 33 0 16 5 4 11 69

Tablo 6’ya bakildiginda, iiglincli simif ders kitabinin: boliim ve konu bagliklari,
etkinlik, 6rnek, yapalim, boliim degerlendirme ve iinite degerlendirme boliimlerinden
olustugu goriilmektedir. Boliimler arasinda en ¢ok deger aktarimin boliim ve konu basliklart;
en az ise boliim degerlendirme kisimlarinda oldugu belirlenmistir. Etkinlik béliimiinde deger
aktarimma rastlanilmamistir. Kitaptaki iiniteler ve {nitelerin boliimlere dagilimi
incelendiginde toplamda 280 tane boliim tespit edilmistir. Tablo 6’ya gore tespit edilen bu
boliimler arasinda 69 tanesinin kok degere isaret ettigi belirlenmistir. Kok degerlerin
dagilimma bakildiginda en fazla sevgi; en az diirlistlik degerlerine vurgu yapildigi
goriilmektedir. Saygi, vatanseverlik ve dostluk degerlerine ait bulguya rastlanilmamaistir.
[lkokul matematik 4. sinif ders kitabinda yer alan boliimler ve icerdigi kok deger sayilarini
Tablo 7°de verilmistir.

Tablo 7. Dordiincti Sinif Ders Kitabindaki Kok Degerlerin Dagilimi

4.Smif i Etkinlik Unite
Kitabindaki Hatirlayalim Ogrenelim Cahsalim Eglenelim . Degerlendirme Toplam
< Sepeti
Deger Sayilari Sorular
Sevgi 6 4 4 0 0 2 16
Adalet 3 2 0 0 0 1 6
Yardimseverlik 2 2 5 0 0 2 11
Sorumluluk 4 2 4 0 1 3 14
Oz denetim 1 0 1 0 1 4 7
Sabir 1 0 2 0 0 0 3
Saygi 1 0 2 0 0 1 4
Vatanseverlik 0 1 0 0 0 1 2
Dostluk 0 0 0 0 0 0 0
Diiriistliik 0 0 0 0 0 0 0
Toplam 18 11 18 0 2 14 63
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Tablo 7’ye bakildiginda, dordiincii sinif ders kitabinin, hatirlayalim, 6grenelim,
calisalim, eglenelim, etkinlik sepeti, tinite degerlendirme sorular1 boliimlerinden olustugu
goriilmektedir. Boliimler arasinda en az deger aktarimi etkinlik sepeti; en ¢ok deger aktarimi
ise hatirlayalim ve calisalim kisimlarinda bulunmaktadir. Eglenelim boliimiinde deger
aktarimina rastlanilmamistir. Kitaptaki {initeler ve tinitelerin boliimlere dagilimi
incelendiginde toplamda 245 boliim belirlenmis olup bu bdliimlerden Tablo 7’ye gore 63
tanesinin kok deger isaret ettigi goriilmektedir. Kok deger dagilimlarina bakildiginda en
fazla sevgi; en az vatanseverlik degerlerine vurgu yapildigr goriilmektedir. Dostluk ve
diiriistliik degerlerine ait vurgulamalara rastlanilmamistir. Inceleme sonucunda elde edilen
verileri daha somut hale getirmek ve 6rneklendirmek i¢in; 1, 2, 3 ve 4. sinif matematik ders

kitaplarindan alinan ve kok deger iceren gorsel soru 6rnekleri Tablo 8’de sunulmaktadir.

Tablo 8. Ders Kitaplarindaki Kok Deger Ornekleri

Gorsel Kok Deger Sinif Diizeyi ve Bulundugu Béliim
2) TOleHU incelegip SOTUIOH ce\"CIPlCIHInIZ.
Tablo: Atk Pil Topluma Kampungam
Kampanyaya Katlan Snflar | Toplanan Pil Says
1A 18 1.s1nif matematik ders kitabinin 197.
Sorumluluk S < .
I 20 sayfasindaki iinite degerlendirme

bolimiinde bulunmaktadir.
Hangi smiflor atk pil toplama kampanyasina
katlmistir?
1-A s|n|fln|n toplud@ Pil sayis kactr?
1-E 5|n|f|n|n loplad@ pil sayisi kactir?
Hungi smlf daha fuz[u pil toplumlg.tir?

OGRENELIM

° Asagidaki sorulart gérsele gére cevaplayniz.

2. siif matematik ders kitabmin 17.
Sevgi sayfasindaki 6grenelim boliimiinde
bulunmaktadir.

42 Park alaninda kac tane cocuk vardir? Sogmwz.
% 10 tane cocuk sayp daire icine aliniz.

4 Daire disinda kag cocuk kaldi sdyleyiniz.

7. Mahmet Ustonn firrinda her gin 610 sinit dretljor. Mahmet Usta bu

el o G 3.smif matematik ders kitabinim 94.
simitlrin 75 tonesi ihtigac sohilerine verior, Kolan smiterin hepsin safyor.

Yardimseverlik sayfasindaki tinite degerlendirme

Buna gre Mehmet Usta ginds ko smit sator? béliimiinde bulunmaktadar.

A 785 B) 425 0 4%
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4 .smif matematik ders kitabinin
Adalet 169.sayfasindaki 6grenelim boliimiinde
bulunmaktadir.

Tablo 8’deki gorsel drnekleri incelendiginde, 1. sinif ders kitabinda atik pil toplama
kampanyas1 yapilmasi sorumluluk; 2. sinif ders kitabinda gorseldeki ¢ocuklarin bir arada
mutlu sekilde paylasimda bulunmalar1 sevgi; 3. sinif ders kitabinda iiretilen simitlerden
ihtiya¢ sahiplerine verilmesi yardimseverlik; 4. sif ders kitabinda okul baskanligi i¢in

oylama yapilmasi adalet degerlerine vurgu olarak algilanmaistir.

Karsilastirmal Analizler
Bu boliimde 1, 2, 3 ve 4. simif matematik ders kitaplarinin kok degerlerin dagilimi

acisindan karsilastirmali incelemesi yapilmis ve bu kapsamda elde edilen bulgular Tablo

9’da sunulmustur.

Tablo 9. Biitlin Sinif Diizeylerine Gore Kok Deger Dagilimi

Kok Deger 1.Simf 2.Smmf 3.Simf 4.S1mf Toplam
Sevgi 22 17 26 16 81
Adalet 4 13 10 6 33
Yardimseverlik 2 8 8 11 29
Sorumluluk 9 9 16 14 48
Sabir 2 3 6 3 14
Oz denetim 1 2 2 7 12
Saygi 1 5 0 4 12
Dostluk 2 0 0 0 2
Vatanseverlik 0 0 0 2 2
Diiriistliik 0 1 1 0 2
Toplam 43 58 69 63 235

Tablo 9’daki bulgulara gore, incelemeler sonucunda elde edilen bilgilere dayanilarak
biitiin sinif diizeyleri kok degerler agisindan karsilagtirilmistir. Bu karsilastirma sonucunda
tespit edilen benzerliklerin farkliliklardan daha fazla oldugu belirlenmis olup degerlerin
aktarim sekline bakildiginda ise, 1 ve 2. siif diizeylerindeki gorsel dgelerin kullaniminin,
3. ve 4. sinif diizeylerine gore daha fazla oldugu goriilmiistiir. Kok degerler incelendiginde

dostluk, vatanseverlik ve diiriistliik kok degerlerine yapilan vurgulamalarin ¢ok az oldugu
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belirlenerek; 2, 3 ve 4. smif diizeylerinde dostluk degerine ait mesaj olmadigi tespit

edilmistir.

Tablo 10. Sevgi Kok Degerinin Alt Boyutlarinin Siif Diizeylerine Gére Dagilimi

Sevei Paylasimda

el Bulunularak Olusan Doga Bitki Hayvan  Kitap Cevre
degerininalt g, o; Sevgisi  Sevgisi  Sevgisi  Sevgisi Sevgisi L °PAm
boyutlar: g g g g g g
1.Simf 11 4 1 8 3 0 27
2.Smif 7 1 4 2 3 0 17
3.Simf 21 1 4 0 1 0 27
4.Smf 8 1 1 1 3 2 16
Toplam 47 7 10 11 10 2 87

Ayrica 1, 2 ve 3. smif diizeylerinde vatanseverlik degerine ait vurgulama
goriilmemektedir. Oz denetim kok degerine bakildiginda ise, yapilan vurgulama veya
mesajlarin 4. sinif diizeyine dogru artig gosterdigi goriilmektedir. Biitiin sinif diizeyleri goz
oniinde bulunduruldugunda, kok degerler arasinda en fazla sevgi degerine ait vurgulamalarin
oldugu gozlemlenmistir. Ayrica sevgi kok degerinin ¢esitlendirilerek alt boyutlar seklinde

islendigi gortilmistiir. Bu degere ait tespit edilen alt boyutlar tablo 10°da sunulmaktadir.

Tablo 10°da gorildigi gibi, sevgi degerinin alt boyutlar1 farkli sinif diizeylerinde
incelendiginde, en fazla vurgunun paylasimda bulunma sevgisi; daha sonra hayvan sevgisi,
bitki ve kitap sevgisi lizerine yapildig1 goriilmektedir. Paylagimda bulunularak olusan sevgi
degeri en fazla 3. siifta goriiliirken; hayvan sevgisi en fazla 1. sinifta goriilmektedir. Ayrica
sevgi kok degerinin temalar: biitiin sinif diizeylerinde ‘ziyaret etme, fidan-aga¢ dikme,
hediye alma-verme, misket-pasta-elma paylasimi yapma ° {izerine yogunluk kazanmuistir.
Yapilan incelemeler sonucunda 1. sinifta goriilen hayvan sevgisi degerinin hemen hemen
hepsinin de gorsel destekli olarak yapildig: belirlenmistir. Sonug olarak, tablo 10’a gore
biitiin sinif diizeylerinden sevgi degerine toplamda 87 atfin olmasi bu degere verilen nemin

bir gostergesi olarak kabul edilebilir.
TARTISMA

[lkokul matematik ders kitaplarmin kok degerler agisindan incelenmesi sonucunda
elde edilen bulgulara dayanarak birtakim ¢ikarimlarda bulunulmustur. Elde edilen bilgiler
ve tablolar géz ontinde bulunduruldugunda ders kitaplarinda tespit edilen kok degerlerin
cogunlukla sayisal olarak yeterli olmadig: belirlenmistir. Tespit edilen biitiin kok degerler

gbz Oniinde bulunduruldugunda sevgi ve sorumluluk degerleri diger kok degerlere gore



Ureyen Cimen & Ozmantar > 353

sayisal olarak daha fazla ifade edilmistir. Dolayisiyla kismen daha yeterlidir. Fakat genel
olarak kok degerlerin yeterli homojenlik ve esitlikte olmadig:r diisiiniilmektedir. Ders
kitaplarindaki kok deger sayisinin yetersiz bulunmasinin sebebi, biitiin sinif diizeylerinde
toplamda incelenen 856 tane Ogeden sadece 233 tanesinin kok deger icerdiginin
belirlenmesidir. Buna gore, kitap igeriklerinde bulunan biitiin 6gelerin sayisal olarak
neredeyse dortte biri oraninda kok deger vurgusu yapilmistir. Bu diisiinceye benzer bulgular
iceren Akhan, Subast ve Acil (2020) tarafindan yapilan ¢alismada, 0gretmen adaylari
ogretim programlarinda kok degerlerin  verilmesinin yeterli diizeyde olmadigini
vurgulamaktadir. Ayrica tablo 9°da gosterilen biitlin sinif diizeylerindeki kok degerler
dagilimlar1 g6z 6niinde bulunduruldugunda sevgi degerine toplamda 81; adalet degerine 33;
yardimseverlik degerine 29; sorumluluk degerine 48; sabir degerine 14; 6z denetim ve sayg1
degerlerine 14; dostluk, vatanseverlik ve diiriistliik degerlerine 2 atif yapilmas1 degerlerin
dagiliminin kok degerler o6zelinde yeterli homojenlikte ve esitlikte yapilamadiginin
gostergesidir. Bu baglamda, ortaokul matematik ders kitaplarindaki kok degerleri inceleyen
Akyol (2023) tarafindan yapilan bir ¢alismada ortaokul matematik ders kitaplarinda degerler
egitimine ¢ok az yer verildigi belirtilmistir. Kilcan (2020) tarafindan ortaokul ve imam hatip
ortaokullarinin matematik ders kitaplarinda yer alan kok degerlerin incelenmesi lizerine
yapilan ¢alismada da ders kitaplarinda kok degerlerin dengeli bir dagilimin yapilmadig

vurgulanmaktadir.

Tablo 9°da verilen kok degerin sinif diizeylerindeki dagilimi incelendiginde; 3. sinif
diizeyinden 69, 4. sinif diizeyinden 63, 2. sinif diizeyinden 58 ve 1. sinif diizeyinden 43 deger
tespit edilmistir. Buna bagli olarak farkli smif diizeylerindeki ders kitaplarinda, kok
degerlerin toplamda sayica birbirine yakin oldugu sdylenebilir. Fakat kok degerler ayr1 ayri
incelendiginde, baz1 kok degerlere 81defa (sevgi degeri); baz1 kok degerlere 2 defa (dostluk,
diiriistlik ve vatanseverlik) atif yapildigi goriilmistir ki bu durum kok degerlerin
ogrencilere esit Onem derecesinde kazandirilmasmi smirlandirabilir. Dolayisiyla kok
degerlerin esit sayida olmasa bile birbirine daha yakin sayilarda vurgulanmasi
beklenmektedir. Ayrica en fazla vurgunun sevgi kok degerine yapilmasi 6grencilerin o kok
degerin daha 6nemli oldugunu diisiinmesine neden olabilir. Daha fazla sayida vurgulanan
kok degerler kiiltiirde hangi kok degere daha fazla 6nem verildigi konusunda mesaj
iletilmesini de saglayabilir. Sahin ve Tugrul’un (2020) ikinci ve iiglincli sinif diizeyinde
matematik ders kitaplarini inceledigi calisma da, en fazla sevgi kok degerine yer verildigi

sOylenmektedir. Ayrica 1. sinif diizeyinde vatanseverlik ve diiriistliikk; 2. sinif diizeyinde
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dostluk ve vatanseverlik; 3. sif diizeyinde dostluk, vatanseverlik ve saygi; 4. simif
diizeyinde dostluk ve diirtistliik degerlerine yer verilmemesi bu degerlerin belirtilen sinif
diizeylerinde eksik kazanilmasina veya hi¢ kazanilmamasina sebep olabilir. Bu durumda
ders kitaplarindaki 6zellikle dostluk, diiriistliik ve vatanseverlik degerlerine ¢ok yetersiz
sayida yer verildigi diisiiniilmektedir. Buna bagli olarak, 2018 yil1 matematik dersi 6gretim
programinda vatanseverlik degerinin ilk defa yer aldig1 g6z oniinde bulunduruldugunda 1, 2
ve 3. simuf diizeylerinde vatanseverlik degerine hi¢ rastlanilmamasi, 4. sinif diizeyinde ise
sadece 2 defa rastlanilmasi bu degerin ilkokul matematik ders kitaplarina yansimasinin
yetersizliginin gdstergesi olabilir. Buna benzer olarak, Uzunkol ve Karaca’nin (2019)
yapmis oldugu ¢alismada da vatanseverlik degerinin 3 ve 4. smif ilkokul matematik ders
kitaplarinda her iki sinif diizeyinde toplam 8 adet ele alindig1 sdylenmektedir ki iki sinif
diizeyi i¢in bu vurgu sayist az bulunmaktadir. Ayrica Kilcan (2020) tarafindan yapilan bir
baska calismada, 5. ve 8. simif matematik ders kitaplarinda vatanseverlik kok degerine

rastlanilmadig1 vurgulanmistir.

Kitaplarda yer alan kok degerlerin kitaptaki islenis sekilleri ve temalari
degerlendirilmis ve bazi1 kok degerlerin belirli temalar tizerine yogunlastigi tespit edilmistir.
Omek olarak, adalet kok degeri cogunlukla “esit paylasim”; sabir kok degeri “para
biriktirme”; 6z denetim kok degeri ise “saglikli beslenme ve saglikli yagam” temalari
iizerinden islenmistir. Bu durum adalet, sabir ve 6z denetim kok degerlerine ait bakis a¢isinin
sinirlandirilmasina neden olabilir. Bu siirlilig1 azaltabilmek i¢in kok deger aktariminin ¢ok
az yapildigi boliimler olarak tespit edilen “oyun zamani, eglenelim ve etkinlik”
kisimlarindaki deger aktarimi arttirilabilir. Clinkii kitaplardaki “oyun zamani, eglenelim ve
etkinlik” boliimlerindeki deger aktarimina bakildiginda 1.smmif matematik ders kitabindaki
‘oyun zamani’ boliimiinde adalet kok degerine yonelik 1 deger aktarimi yapildig
goriilmiistiir. 2. siif matematik ders kitabindaki “eglenelim”, 3. simif matematik ders
kitabindaki “etkinlik”, 4.s1n1f matematik ders kitabindaki ‘eglenelim’ gibi etkilesime doniik
boliimlerinde ise deger aktarimina rastlanmamaistir. Uzunkol ve Karaca (2019) tarafindan 3
ve 4. sinif matematik ders kitaplarindaki degerler {izerine yapilan ¢alismada, toplam deger
aktariminin en az etkinlikler kisminda (%5.3) oldugu belirtilmistir. Bu durum yapilan bu
caligmadaki etkilesime doniik boliimlerin igerdigi kok degerin azlig1 konusundaki diisiince

ile uyusmaktadir.

Incelenen ilkokul matematik ders kitaplarindaki kok deger aktariminda dikkati ceken

noktalardan biri de kitaplardaki gorsel kullanimidir. Kitaplarin biitlinlinde gorsel
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kullaniminin yaygin olmasina ragmen, sinif seviyesi arttikca kok degerlerin gorsel 6gelerden
bagimsiz aktariminin arttig1 gdzlenmistir. Ornegin, 1.simif matematik ders kitabinda kok
degerlere daha fazla gorsel eslik ederken, sinif seviyesi arttik¢a problem tarzi soru tipleri 6n
plana ¢ikmis ve gorsel dgelerin etkisi azalmistir. Bu durumun olusmasinda sinif seviyesi
arttikca soyut diisiinme kapasitesinin de artmasinin etkisi olabilir. Buna benzer olarak Hatay
Ugar ve Cetinkaya (2021) tarafindan hayat bilgisi ders kitaplarinda yapilan ¢alismada, kok
degerlerin ders kitaplarinda en ¢ok metinler yoluyla yer aldigi sodylenmistir. Ilkokul
matematik ders kitaplarinda yaptigimiz calismada ise gorsellerden sikga yararlanildig:
gozlenmektedir. Bu durum da hayat bilgisi ders kitaplari ile ilkokul matematik ders kitaplar
gorsel kullanimi agisindan benzerlik tasimamaktadir. Bunun temel nedeni, ders tiirii ve

aktarim sekillerindeki farkliliklar olabilir.
SONUC

[lkokul matematik ders kitaplar1 kok degerler agisindan biitiiniiyle incelenmis ve

asagidaki sonuglar elde edilmistir.

Biitiin sinif diizeylerinde incelenen boliimlerden, 1. sinifta 166 6geden 43 tane; 2.
siifta 165 6geden 58 tane, 3. siifta 280 6geden 69 tane, 245 6geden 63 tane kok degere
vurgu yapildigi tespit edilmistir.

Ders kitaplarindaki kok degerlerin dagilimlart incelendiginde biitiin = siif
diizeylerinde en fazla sevgi degerine vurgu yapilmistir. En az vurgu yapilan kok degerler
ise, 1. sinifta 6z denetim ve saygi, 2. sinifta diiriistliik, 3. sinifta diiriistliik, 4. sinifta ise

vatanseverliktir.
ONERILER

Ders kitaplarinin yeniden diizenlenme asamasinda az yer verildigi belirlenen kok
degerlere daha fazla yer verilmesi ve boylece kok degerler agisindan daha dengeli bir

dagilimin olmasi saglanabilir.
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EXTENDED SUMMARY

Society consists of people who have come together for common purposes in a natural
environment with certain boundaries and are in solidarity depending on mutually
established rules (Basaran, 1983, p.48) and regulates the behavior of these people (Kongar,
1985). The human being, who is a part of the society, is the subject of education (Giilbahar,
2004). Education is a social process (Aslan, 2001) and one of its most important purposes
is to ensure that people adapt to society. The point that comes to the fore at the point of
ensuring this harmony is the values belonging to the society (Teker & Ellez, 2022). Because
every society has some value judgments according to its own attitudes and behaviors
(Giilbahar, 2004). When we consider the word or concept of value in terms of meaning; an
abstract measure to determine the importance of something, the value or value that
something is worth (TDK, 2013), the desired thing, the human attitude about the events or
the judgment given according to the needs (Bolay, 1997, p.93); criteria determined for
individuals to adapt to society (Ozensel, 2003); the importance and superiority given to an
object or entity (Onciil, 2000), It is defined as emotions, thoughts, behaviors, rules or values
(Donmez & Yazici, 2008) that are based on all kinds of ideological sources adopted and
lived by societies and individuals. Considering these definitions, as Senek (2018)
emphasizes, the idea that values are both the cause and the result of social life or social
relations emerges. The fact that the concept of value is so intertwined with society and social
life confirms Hokelekli (2011) that a value-free education is unthinkable. Therefore, one of
the aims of education is to teach the common values of the society by transferring them to
the new generations (Hokelekli, 2011, p.288), which has been systematized by countries and
included in education policies (Teker & Ellez, 2022). Schools are responsible for
transferring values to future generations and keeping them alive (Belet, 2008, p.2). In
addition, while teaching and transferring values to individuals is only possible with values
education (Goksu, 2018); The necessity of values education stems from the fact that the
individual is considered and handled as a whole in education (Meydan, 2014). It enables
individuals to establish a higher quality life in the society they belong to (Kirschenbaum,
1995). One of the important points in values education is to raise awareness in people and
make individuals feel responsible towards society and all humanity (Senek, 2018).

Children spend most of their time at school. Therefore, schools have an important position
in value education (Erden, 1998). According to Ucar and Cetinkaya (2021), who emphasize
that values should be explained and taught to children, especially from a young age, families,

schools, teachers and curricula gain importance as determining factors in this process. The
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fact that values can be taught to students through curricula shows the importance of effective
preparation of curricula used in schools (Akbas 2008; Yazici, 2006). Accordingly, the
importance of our values was mentioned under the title of 'our values' in the mathematics
curriculum published in 2018. In addition, it has been emphasized that the main duty of the
education system is not only to raise individuals who are academically successful. To raise
individuals who have adopted the basic values; In order to affect the values, habits and
behaviors of the new generation, values are not considered as a separate program and are
included in the whole education process (MoNE, 2018). The values included in the process
were included in the curriculum as 'root values'. Root values in the program are explained
as justice, friendship, honesty, self-control, patience, respect, love, responsibility,
patriotism, helpfulness. In this context, it is aimed to examine the reflection of the root values
explained in the curriculum in primary school mathematics textbooks.

The aim of this study is to examine the root values of primary school mathematics 1st, 2nd,
3rd and 4th grade textbooks in the mathematics course curriculum prepared by the Ministry
of National Education in 2018, It is to determine how much it contains, how the root values
are processed, which values stand out in the books, and how the distribution of the root
values is on a class basis. Examining the reflection of the root values stated in the curriculum
and among the aims of the curriculum in the textbooks, First of all, it will inform the
literature. The research is limited to the contents and root values of the Ist, 2nd, 3rd and 4th
grade primary school mathematics textbooks published by the Ministry of National
Education and taught in the 2022-2023 academic year.

This study, which is based on the research and examination of the reflection of root values
in primary school mathematics textbooks, is a qualitative research. Within the scope of the
study, the textbooks were analyzed and interpreted with all their sections. While examining
primary school mathematics textbooks, document analysis method, one of the qualitative
research designs, was used as a data collection method. The data set of the research consists
of primary school mathematics textbooks determined to be taught in the 2022-2023
academic year. The data of the study were collected by Foster's (1995) document analysis
method (Kiwral, 2020). At the stage of examining the obtained data, firstly the documents
were reached. In this process, primary school mathematics textbooks for the 2022-2023
academic years were provided. Then, the originality of the obtained documents was checked
through the printed books sent to the schools and the textbooks published via EBA. After the
controls, the documents were examined in detail in line with the target (root values) and

purpose-oriented meetings were held. The data obtained as a result of the examinations and
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researches were analyzed with the descriptive analysis method, and the findings or data
were presented and used within the framework of scientific publication ethics.

An analysis table has been created in order to make the examination during the process up
to the examination of the books in terms of root values. While creating the analysis table;
The works containing root values and the mathematics curriculum published in 2018 were
examined in detail and different definitions of root values were determined. Based on this,
keywords related to root values were determined and a text was created in the presence of
an expert team. The words expressing the root values in the created texts were determined
and the first version of the analysis table was designed. The designed analysis table was
applied in all parts of the textbooks, necessary corrections and updates were made and its
final shape was given. The current version of the created analysis table is presented in Table
1.

Table 1. Coding of Root Values

Root Values Expressions Related to Root Value

Being right, being in compliance with the law, observing the right, being just, sticking to the
Justice truth, behaving equitably, holding the truth and right above all, acting right, being superior
to the law, being superior to conscience, choosing, being elected, sharing equally

Being friendly, behaving in a friendly manner, being anti-enemy, being close friends, being

Friendship heartfelt, being able to share freely

Not leaving the truth, not lying, behaving without mistakes, being in line with the truth, being

Hones . . - . . . .
i consistent with the truth in judgments and propositions, being clear, being consistent

To control reactions and behaviors, to be disciplined, to be responsible, to stop undesirable
behavior tendencies, to take responsibility for one's own behavior, to voluntarily regulate
the conflict in thoughts, feelings and behaviors, to be self-aware, to be aware of needs, to
live healthy (nutrition, sports). , care)

Self-control

To have the virtue of waiting, to be resistant to difficulties, to endure, to persevere in the

Patience . . c o ;
face of distressing situations, to be calm, to save (like money)

To show respect, to avoid disturbing others, to be careful about something because of its
sanctity, not to exceed the limit, to behave in moderation, to value oneself and others, to be
valued, to accept the other person as they are, to understand sincerely, to pay attention to
the way of addressing, to be polite

Respect

To make the other person feel that he/she thinks about him/her (that he/she is valuable), to
show interest, to provide financial-emotional-social support, to make someone happy, to
give gifts, to be unprejudiced, to love, share, share about a certain phenomenon (parents,
animals, sports etc.)

Love

To assume the consequences of one's own actions, to be responsible, to feel obliged to fulfill
Responsibility it on time, to be attentive and caring to oneself and others, to fulfill one's duties, to take
responsibility for choices, to meet one's own needs and desires

To feel the love of the country, to feel belonging to the country where he lives, to define
Patriotism himself with his country, to be interested in the well-being of his country, to make sacrifices
for the good of his country, to know and own the cultural elements
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To be charitable, to help, to provide material and moral support voluntarily without
considering personal gain, to use the opportunities for the good of others, to relieve
someone's distress, to be in solidarity

Helpfulness

Table 2. Sample Analysis Table of Root Values

Root Value Image Coding
Asogida ve(;l;::;ﬁkenmez kalem 15 Tark Lirasid. 15
Tark Lirasini farkl sekillerde sdeyelim.
\ Tekenmez kalem 15 Tirk Lirasidhr & .\“1
Bu kolemi almok icin. 0y
ol A ... Buying a pen by saving allowances
&5
< B S
o PPOe . A Coding
. seklinde Sdeyecegm . .
Patience - Making deposits
v e b ata Sdmgocem o) (like money)
il AR LA
P Groonsrs .
ﬂ. Syleyiniz. ey
109
Meeting the bread need of the family
in need
Helpfulness i influag i i Unli i .
Ipfi %) B frno i oln i lenn gk emee nigan ol fer Coding
gin 8 ekmegi ! uilege et eklde puJushnpr. to help
relieve someone's distress
2) Tabloyu inceleyip sorulan cevaplaymniz.
Table: Atk Pil Toplumo Kompcngom
K al a Katdan Snifla Toplanan Pil Saysi .
empongoye Katlon Sefler ’ ’ Waste battery collection
R il 1A 18
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While examining primary school mathematics textbooks in terms of root values, The root
value distribution of the units, topics and sections were examined separately and the data
obtained were presented in a table. The sections in the primary school mathematics 1st grade

textbook and the number of root values it contains are given in Table 3.
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Table 3. Distribution of Root Values in the First Grade Textbook

Value Itis

Numbers in Topics Speech  Information I-Tlay Do your Unit . Total
the Ist Grade Bubbles box time  together Evaluation

Book turn

Love 0 0 0 0 16 4 2 22
Justice 0 0 0 1 2 1 0 4
Helpfulness 0 0 0 0 2 0 0 2
Responsibility 0 0 0 0 6 2 1 9
self-control 0 0 0 0 0 1 0 1
Patience 0 0 0 0 2 0 0 2
Respect 0 0 0 0 1 0 0 1
Patriotism 0 0 0 0 0 0 0 0
Friendship 0 0 0 0 1 1 0 2
Honesty 0 0 0 0 0 0 0 0
Total 0 0 0 1 30 9 3 43

According to the findings in Table 3, it is seen that the first grade textbook consists of: topic,
speech bubble, information box, game time, let's do it together, it's your turn, unit evaluation
sections. Among these sections, the most value transfer is in the Let's do it together section;
It was determined that no value transfer was made in the lecture, speech bubble and
information box sections. Value transfers are generally; let's do it together, it's your turn
and unit evaluation parts; It was determined that only one value transfer was made in the
game time section. When the units in the book and the distribution of the units to the sections
were examined, a total of 166 sections were determined and it was determined that 43 of
these sections indicated the root value. Looking at the distribution of root values in Table 3,
no emphasis on patriotism and honesty values was found. When the remaining values of
love, justice, benevolence, responsibility, self-control, patience, respect and friendship are
examined, it is seen that the most love is; Then, it was determined that there were emphases
on the value of responsibility. Friendship, patience and helpfulness values 2 times in total;
The fact that self-control and respect values were cited only once, suggests that these values
are considered in limited numbers. The sections in the primary school mathematics 2nd
grade textbook and the number of root values it contains are given in Table 4.

Table 4. Distribution of Root Values in the Second Grade Textbook

izafzs Z‘;m(l;’::[sle Let's Let's fet’s I'wonder if Have fun Um't. Total
Book remember  work  learn you learn? Evaluation

Love ) 4 9 2 0 1 17
Justice ) 4 7 0 0 13
Helpfulness 0 1 6 1 0 0 8
Responsibility 2 2 5 0 0 0 9
self-control 0 1 1 0 0 0 2
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Patience 0 1 2 0 0 0 3
Respect 0 1 4 0 0 0 5
Patriotism 0 0 0 0 0 0 0
Friendship 0 0 0 0 0 0 0
Honesty 0 0 1 0 0 0 1
Total 4 14 35 4 0 1 58

Looking at Table 4, it has been determined that the second grade textbook consists of:
lecture, remember, study, learn, wonder if we learned?, have fun, unit evaluation. Let's learn
the most among the departments, value transfer has been made at least in the unit evaluation
parts. While there is no value transfer in the let's have fun parts of the book, let's remember
and wonder if we learned? very few value transfers are included in the sections. When the
units in the book and the distribution of the units to the sections were examined, a total of
165 sections were determined. It was determined that 58 of these sections determined
according to Table 5 pointed to the root value. Looking at the root value distributions, while
the values of love and honesty were emphasized the most, no data were found on the values
of patriotism and friendship. The sections in the primary school mathematics 3rd grade
textbook and the number of root values it contains are given in Table 5.

Table 5. Distribution of Root Values in the Third Grade Textbook

Numbers of Chapter
Value in the and Department Unit

3rd Grade Subject Activity  Example  Let's do Evaluation Evaluation Total
Book Headings

Love 14 0 5 2 2 3 26
Justice 4 0 3 0 1 2 10
Helpfulness 3 0 2 0 1 2 8
Responsibility 8 0 3 2 0 3 16
self-control 1 0 1 0 0 0 2
Patience 2 0 2 1 0 1 6
Respect 0 0 0 0 0 0 0
Patriotism 0 0 0 0 0 0 0
Friendship 0 0 0 0 0 0 0
Honesty 1 0 0 0 0 0 1
Total 33 0 16 5 4 11 69

Looking at Table 5, it is seen that the third grade textbook consists of chapters and topics,
activity, example, let's do it, chapter evaluation and unit evaluation. The chapters and topics
of the most transfer of value between the chapters, it was determined that it was at least in
the department evaluation parts. No transfer of value was found in the activity section. When
the units in the book and the distribution of the units to the sections were examined, a total
of 280 sections were identified. Among these sections determined according to Table 5, it

was determined that 69 of them pointed to the root value. Considering the distribution of
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root values, the most love; It is seen that the least emphasis is placed on honesty values. No
evidence of values of respect, patriotism and friendship was found. The sections in the
primary school mathematics 4th grade textbook and the number of root values it contains
are given in Table 6.

Table 6. Distribution of Root Values in the Fourth Grade Textbook

Value

Numbers in let's let's find Let's Have Event Evall/:;:‘ion Total
the 4th Grade remember out work fun Cart .

Book Questions

Love 6 4 4 0 0 2 16
Justice 3 2 0 0 0 1 6
Helpfulness 2 2 5 0 0 2 11
Responsibility 4 2 4 0 1 3 14
self-control 1 0 1 0 1 4 7
Patience 1 0 2 0 0 0 3
Respect 1 0 2 0 0 1 4
Patriotism 0 1 0 0 0 1 2
Friendship 0 0 0 0 0 0 0
Honesty 0 0 0 0 0 0 0
Total 18 11 18 0 2 14 63

Looking at Table 6, it is seen that the fourth grade textbook consists of the sections: Let's

remember, let's learn, let's work, let's have fun, activity basket, and unit evaluation

questions. Minimum value transfer activity basket between departments, The most transfer
of value is in the Let's Remember and Work sections. No value transfer was found in the
Let's Have Fun section. When the units in the book and the distribution of the units to the
sections are examined, a total of 245 sections have been determined and it is seen that 63 of
these sections indicate the root value according to Table 6. Looking at the root value
distributions, the most love, It is seen that the least emphasis is placed on patriotic values.

Emphasis on the values of friendship and honesty was not encountered. In order to make the
data obtained as a result of the examination more concrete and to exemplify, Examples of
visual questions with root values taken from Ist, 2nd, 3rd and 4th grade mathematics

textbooks are presented in Table 7.

Table 7. Examples of Root Value in Textbooks

Image Root Value Grade Level and Department
2) Toblogs incelegip sorclon cevaploynz
Toblo: Atk Pi Toplamo Kampanyas
Kampanyaya Katlan Snfler | Toplanan Pl Says
4 18 It is in the unit evaluation section
£ 2 Responsibility on page 197 of the 1st grade

Hangi snflar cbk pll foplama kampongasna mathematics textbook.

katmste?
1-A snfinn topladky pl says kactr?
LE snfinn toplods pl says kactr?
Hangi snf daha faclo pil toplamstr?
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It can be found in the "Let's Learn"

Love section on page 17 of the 2nd grade
math textbook.
% Park olarinda kog tone cocuk vardir?
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When the visual examples in Table 7 are examined, it is seen that it is the

responsibility to carry out a waste battery collection campaign in the 1st grade textbook; In

the 2nd grade textbook, the happy sharing of the children in the image together is love;

Giving the bagels produced in the 3rd grade textbook to the needy; Voting for school

president in the 4th grade textbook was perceived as an emphasis on justice values.

In this section, a comparative analysis of the Ist, 2nd, 3rd and 4th grade mathematics

textbooks were made in terms of the distribution of root values, and the findings obtained in

this context are presented in Table 8.

Table 8. Root Value Distribution by All Grade Levels

Sub-

dimensions Love Made by  Nature Plant Animal  Book  Environmental Total
of love Sharing love Love love Love Love

value

Grade 1 11 4 1 8 3 0 27
Grade 2 7 1 4 2 3 0 17
Grade 3 21 1 4 0 1 0 27
Grade 4 8 1 1 1 3 2 16
Total 47 7 10 11 10 2 87
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According to the findings in Table 8, all grade levels were compared in terms of root values,
based on the information obtained as a result of the examinations. As a result of this
comparison, it was determined that the similarities detected were more than the differences,
and when the way the values were transferred, it was seen that the use of visual elements at
the Ist and 2nd grade levels was higher than at the 3rd and 4th grade levels. When the root
values are examined, it is determined that the emphasis on the root values of friendship,
patriotism and honesty is very low; It has been determined that there is no message of
friendship value at the 2nd, 3rd and 4th grade levels. In addition, there is no emphasis on
patriotism at the 1st, 2nd and 3rd grade levels. When the self-control root value is examined,
it is seen that the emphasis or messages increased towards the 4th grade level. Considering
all grade levels, it was observed that there was the highest emphasis on the value of love
among the root values. In addition, it was observed that the root value of love was diversified
and processed in the form of sub-dimensions. The sub-dimensions determined for this value
are presented in Table 9.

Table 9. Distribution of Sub-Dimensions of the Root Value of Love by Grade Levels

Root Value Grade 1 Grade 2 Grade 3 Grade 4 Total
Love 22 17 26 16 81
Justice 4 13 10 6 33
Helpfulness 2 8 8 11 29
Responsibility 9 9 16 14 48
Patience 2 3 6 3 14
Self-control 1 2 2 7 12
Respect 1 5 0 4 12
Friendship 2 0 0 0 2
Patriotism 0 0 0 2 2
Honesty 0 1 1 0 2
Total 43 58 69 63 235

As can be seen in Table 9, when the sub-dimensions of love value are examined at different
grade levels, the most emphasis is on the love of sharing, later it is seen that it was made on
the love of animals, plants and books. While the value of love created by sharing is seen in
the 3rd grade at most; love for animals is seen mostly in the first grade. In addition, the
themes of the root value of love have intensified at all grade levels on 'visiting, planting
saplings-trees, receiving-giving gifts, sharing marbles-cakes-apples'. As a result of the
examinations, it was determined that almost all of the animal love values seen in the Ist
grade were made with visual support. As a result, according to Table 10, the fact that there
are 87 references to the value of love from all grade levels can be considered as an indicator

of the importance given to this value.
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Based on the findings obtained as a result of the examination of primary school mathematics
textbooks in terms of root values, some inferences were made. Considering the information
and tables obtained, it is seen that the number of root values determined in the textbooks is
not at a sufficient level and not in sufficient homogeneity and equality. The reason for the
insufficient number of root values in the textbooks is that it was determined that only 233 of
the 856 items examined at all grade levels contained root values. Accordingly, the root value
was emphasized by almost a quarter of all the elements in the contents of the book. In the
study conducted by Akhan, Subasi, and A¢il (2020), which contains findings similar to this
idea, pre-service teachers emphasize that it is not sufficient to give the root values in the
curriculum. In addition, considering the distribution of root values at all grade levels shown
in Table 9, the value of love is 81 in total; 33 to the value of justice; benevolence value is
29; responsibility value 48, patience value 14, 14 to the values of self-control and respect;
Making 2 references to the values of friendship, patriotism and honesty is an indication that
the distribution of values cannot be made with sufficient homogeneity and equality in terms
of root values. In this context, in a study conducted by Akyol (2023), which examined the
root values in secondary school mathematics textbooks, it was stated that very little place
was given to values education in secondary school mathematics textbooks. In the study
conducted by Kilcan (2020) on the examination of the root values in the mathematics
textbooks of secondary schools and imam hatip secondary schools, it is emphasized that a

balanced distribution of root values is not made in the textbooks.

When the distribution of the root value given in Table 9 is examined, 69 values from the 3rd
grade, 63 from the 4th grade, 58 from the 2nd grade and 43 from the Ist grade were
determined. Accordingly, it can be said that the root values are close to each other in total
in the textbooks at different grade levels. But when the root values are examined separately,
some root values are 81 times (love value); It has been observed that some root values are
referred to twice (friendship, honesty and patriotism), which may limit the equal importance
of root values to students. Making the most emphasis on the root value of love may cause
Students to think that that root value is more important. In the study by Sahin and Tugrul
(2020) in which they examined second and third grade mathematics textbooks, it is said that
the root value of love was included the most. Also at the level of st class patriotism and
honesty; friendship and patriotism at the 2nd grade level; Friendship, patriotism and respect
at the 3rd grade level; Failure to include the values of friendship and honesty at the 4th

grade level may cause these values to be gained incompletely or not at all at the specified
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grade levels. In this case, it is thought that especially the values of friendship, honesty and
patriotism in the textbooks are given an insufficient number of places. Accordingly,
considering that the patriotism value was included for the first time in the 2018 mathematics
curriculum, the fact that patriotism was never encountered at the Ist, 2nd and 3rd grade
levels, and only 2 times at the 4th grade level, is an indication of the inadequacy of the
reflection of this value in primary school mathematics textbooks. it could be. Similarly, in
the study conducted by Uzunkol and Karaca (2019), it is said that the patriotism value is
discussed in 3rd and 4th grade primary school mathematics textbooks in total 8 at both
grade levels, which is low for two grade levels. In addition, in another study conducted by
Kilcan (2020), it was emphasized that the root value of patriotism was not found in the 5th

and 8th grade mathematics textbooks.

The ways in which the root values in the books are handled and the themes in the book were
evaluated and it was determined that some of the root values focused on certain themes. For
example, the root of justice is mostly 'equal sharing'; patience root value 'save money'; The
root value of self-control, on the other hand, was processed through the themes of 'healthy
nutrition and healthy life'. This situation may cause limitations in the perspective of the root
values of justice, patience and self-control. In order to reduce this limitation, the value
transfer in the "play time, let's have fun and activity" sections, which are determined as the
sections where the root value transfer is done very little, can be increased. Because when
we look at the value transfer in the 'play time, let's have fun and activity' sections in the
books, it was seen that 1 value transfer was made for the root value of justice in the ‘play
time' section of the Ist grade mathematics textbook. No value transfer was found in the
interactive sections such as "let's have fun" in the 2nd grade mathematics textbook, "activity"
in the 3rd grade mathematics textbook, and "let's have fun" in the 4th grade mathematics
textbook. In the study conducted by Uzunkol and Karaca (2019) on the values in the 3rd and
4th grade mathematics textbooks, it was stated that the total value transfer was the least in
the activities part (5.3%). This is in line with the idea of the low root value contained in the

interaction-oriented sections in this study.

One of the striking points in the transfer of root value in the primary school mathematics
textbooks examined is the use of visuals in the books. Although the use of visuals is common
throughout the books, it has been observed that the transfer of root values independent of
visual elements increases as the grade level increases. For example, while more visuals

accompany the root values in the Ist grade mathematics textbook, as the grade level
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increased, problem-style question types came to the fore and the effect of visual elements
decreased. This situation may be due to the increase in abstract thinking capacity as the
grade level increases. Similarly, in a study conducted by Hatay Ugar and Cetinkaya (2021)
in life studies textbooks, it was stated that root values are mostly found in textbooks through
texts. In our study in primary school mathematics textbooks, it is observed that visuals are
frequently used. In this situation, life studies textbooks and primary school mathematics
textbooks are not similar in terms of visual use. The main reason for this may be the

differences in the type of course and the way of delivery.



