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Dear Readers,

We are delighted to present you the March 2024 issue of the Journal of Limitless Education
and Research.

The aim of our Journal, which has been continually published by the Limitless Education and
Research Association (LERA) for 8 years since 2016, is to contribute scientifically to the field of
education and research. To this end, theoretical and applied original studies are published for free
and shared with readers at nationwide and worldwide.

The Limitless Journal of Education and Research is published in Turkish and English three
times a year and indexed in EBSCO, Education Full Text (H. W. Wilson) Database Coverage List, which
is accepted as a field index by the Higher Education Council (UAK in Turkish). Additionally, it is
indexed in various national and international indexes such as ASOS, DRJI, ESJI, OAJI, ROAD, SIS,
SOBIAD, Worldcat, and receives numerous citations. To the SOBIAD impact factor, our journal is in
the top 90th among scientific journals in our country. Our initiatives and studies continue so as to
let our journal be scanned in national and international indexes.

SEAD Journal, an internationally peer-reviewed journal, is published with scientific
contributions of articles, research, and projects by academics, researchers, educators, and teachers
from different countries. Our journal has been maintaining its publication for eight years without
compromising its academic and scientific quality, delivering current and new studies to readers in
the field.

In this issue of our journal, five scientific research and articles related to education are
included. We would like to thank all the editors, authors, reviewers, and translators who contributed
to the preparation and publication of this issue.

We extend our respect with the hope that our journal will contribute to scientists,
researchers, educators, teachers, and students in the field.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,
Sizlere Dergimizin Mart 2024 sayisini sunmaktan biyik mutluluk duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana 8 yildir kesintisiz
olarak yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden katki saglamaktir.
Bu amagla kuramsal ve uygulamali 6zglin calismalar Ucretsiz yayinlanmakta, ulusal ve uluslararasi
dizeydeki okuyucularla paylasiimaktadir.

Sinirsiz Egitim ve Arastirma Dergisi (SEAD), yilda ¢ sayi olarak Tirkce ve ingilizce
yayinlanmakta, UAK tarafindan alan indeksi olarak kabul edilen EBSCO, Education Full Text (H. W.
Wilson) Database Covarage List’te taranmaktadir. Ayrica ASOS, DRII, ESJI, OAJI, ROAD, SIS, SOBIAD,
Worldcat gibi ulusal ve uluslararasi cesitli indekslerde taranmakta ve ¢ok sayida atif almaktadir.
SOBIAD etki faktériine gore Dergimiz, Ulkemizdeki bilimsel dergiler icinde ilk 90. sirada
bulunmaktadir. Dergimizin ulusal ve uluslararasi indekslerde taranabilmesi icin girisimlerimiz ve
¢alismalarimiz devam etmektedir.

Sinirsiz Egitim ve Arastirma Dergisi (SEAD), uluslararasi hakemli bir dergi olmakta, farkli
Ulkelerdeki akademisyen, bilim insani, arastirmaci, egitimci ve Ogretmen vyazarlarin makale,
arastirma, proje gibi bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel
kalitesinden 6din vermeden sekiz yildir yayin hayatini siirdiirmekte, giincel ve yeni calismalari
alandaki okuyuculara ulastirmaktadir.

Dergimizin bu sayisinda egitimle ilgili bes bilimsel arastirma ve makaleye yer verilmistir. Bu
sayinin hazirlanmasi ve yayinlanmasinda emegi gegen bitlin editor, yazar, hakem ve gevirmenlere
tesekkiir ediyoruz.

Dergimizin alandaki bilim insani, arastirmaci, egitimci, 6gretmen ve Ogrencilere katkilar
getirmesi dilegiyle saygilar sunuyoruz.

SINIRSIZ EGITIM VE ARASTIRMA DERGISI
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Investigation into the Vocabulary and their Origin of the Poems

in the 3" Grade Turkish Textbooks and Workbooks

Prof. Dr. Yalcin BAY, yalcinbay@anadolu.edu.tr, Anadolu University, 0000-0002-8449-9931
Sila AKINCI, sila.aydogdu95@gmail.com, Anadolu University, 0009-0001-9454-0838

Abstract: A good Turkish education is necessary in order to raise generations who can use their
language correctly and effectively. This education is usually given from the Turkish textbooks of the
Ministry of National Education, which are used in schools and considered as the primary source. However,
the adequacy and comprehensiveness of the number of Turkish words in the textbooks is a controversial
issue. In this study, it is aimed to determine the number of letters, syllables, words and different words in
the poems calibrated in Turkish 3" Grade Textbooks and workbooks by Private Publication (PP) and the
Turkish 3™ Grade textbooks and workbooks prepared by Ministry of National Education Publications
(MoNE) via using the document review method, which is one of the qualitative research methods, and to
find the origins of the words in the poems. According to the findings obtained in the study, there are total
of 719 words, 606 different words, 1770 syllables and 4278 letters in total in 13 poems in PP Turkish 3
coursebooks. 78.84% of these words are Turkish, 21.16% of which are words of foreign origin. There are
789 words, 649 different words, 1876 syllables and 4551 letters in total in 14 poems in MoNE1 Turkish 3
coursebooks. It is seen that 71.82% of these words are Turkish and 28.18% are foreign words. There are
281 words, 231 different words, 684 syllables and 1662 letters in total in 7 poems in MoNE2 Turkish 3
workbooks. It is seen that 78.76% of these words are Turkish and 21.24% are foreign words. It is assumed
that the results of the research will give ideas to review the textbooks and to develop different techniques
in vocabulary teaching.
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1. Introduction

Language is an indicator of cognitive development and also a means of understanding
and communication. This statement reveals how important language is in a child's emotional,
social, and cognitive development. Additionally, language is both tool and primary requirement
for a child to develop and fully utilize social skills. When social skills are mentioned, the first thing
that comes to mind is communication. The development of communication is also dependent
on the development of language itself (Melanlioglu & Ozbay, 2008). The general aims in the
Turkish Language Teaching Program are to ensure that students not only acquire listening,
speaking, reading, and writing language skills that will be useful in their daily lives but also

actively use these skills and communicate with their environment (MEB, 2017).

Another function of language is to enable thinking. Through language, we can think and
convey our thoughts to others. Words are at the core of thinking. The broader and richer our
vocabulary, the richer and more varied our thoughts become. Moreover, richness in words and

concepts indicates rationality during the process of thinking (Budak, 2000).

From the moment a child is born, they begin to hear the sounds around them and learn
words made up of those sounds through imitation. The words they hear and learn constitute
the child's first language, which is their mother tongue. Especially in Turkish lessons in schools,
systematic word teaching is provided to contribute to the mother tongue. Learning the mother
tongue correctly and in accordance with its rules is crucial for a child's language development.
Language development in children enables them to both understand and express their emotions
and thoughts comfortably (Kavcar, 1995). Generally speaking, these skills should be considered
as a whole. One of the parts that make up the whole is word teaching. Because as understanding
progresses and develops, the vocabulary will enrich, and the ability to express oneself will also

progress (Sever, 2000).

Looking at children in the preschool period, their vocabularies are extensive. In terms of
quantity and type, there is a great diversity of words. Word teaching is very important during
this period. It enriches the child's existing language (Ozbay, 2001). The language we speak
becomes meaningful through words. The more words with different meanings we know, the
stronger our level of expression and our mastery of Turkish will be. We derive this strength from
our vocabulary. Before discussing what a vocabulary is, it is necessary to look at what a word is.
The word has multiple definitions. Word means a meaningful sound or group of sounds, speech,

word, or lexicon (TDK, 2005). Kantemir (1997) defines a word as a sound or group of sounds that
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have meaning and allow us to form sentences. Akyol (1997), on the other hand, describes a word

as the accumulated form of experiences in memory.

Feelings and thoughts are expressed with words, we convey our concerns with words.
Besides conveying, words also enable our understanding. Knowing the meanings of words is
crucial. It is impossible to read without knowing the meanings of the words in the text and to
understand what is being said. If there are too many words whose meanings we do not know in

the text we read, it becomes difficult for us to understand that text (Melanlioglu & Ozbay, 2008).

The number of words accumulated in a person's vocabulary is very important in
expressing one's feelings and thoughts and understanding the people one communicates with.
The collection of words obtained through a person's experiences is called vocabulary
(Melanhoglu & Ozbay, 2008). Korkmaz (1992) defines vocabulary as all the words in a person's
or a group's vocabulary. In research, it is possible to see that vocabulary is referred to as word
stock, vocabulary, and lexical wealth. For example, in the Turkish Dictionary, vocabulary is
mentioned as word stock (TDK, 2005). However, Aksan (1980) expresses that "word storage" is
different in meaning from the others as follows: "Word storage consists of terms including
foreign-origin words, idioms, proverbs, concepts related to science, art, and technology, in
addition to basic or core words. The basic word stock, also known as basic vocabulary, consists
of elements seen in the oldest texts inherited from ancestors of a nation and considered of
primary importance to humans. These are elements such as organ names, names related to food
and drink, agricultural tools, animals closely related to humans, kinship names, and numerical

words."

Kavcar (2022) explains the spread of foreign-origin words in Turkish as linguistic
pollution. At the same time, he considers the admiration for foreign words and the inadequacy
in term production as current problems in our Turkish language. It can be said that the age group
that will be most affected by such problems will be primary school children. Especially adding
foreign-origin words to the vocabulary of primary school children, who are in a critical period in
mother tongue education, will lead to irreversible problems. It is a great responsibility for
families, especially for authorities of school and authors of Turkish textbooks, to conduct studies
that will enrich children's vocabularies and increase the number of Turkish words. Textbooks are
crucial in creating a love for language and raising language awareness in children (Bulut &

Karasakaloglu, 2021).
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Ziya Gokalp has several studies and views related to language. According to him, the
simplification of language and the removal of foreign words are important. He has made
significant contributions to efforts aimed at preserving and developing the Turkish language and

culture, with many works and important views on language.

Throughout history, our relations with many states and the acceptance of Islam have led
to the incorporation of many words and grammatical structures from Arabic, considered the
language of religion, and Persian, considered the language of literature, into our language.
However, it is noteworthy that the majority of these words have Turkish equivalents (Timurtas,
1964). Our language has been influenced by Western languages soon after the 19th century.
After the Tanzimat period, many French words were seen in Turkish. Today, our language is still
influenced by French and English. Due to these situations, differences have emerged over time
in spoken and written language. This situation initiated the works of authors such as Ziya Gokalp,
who advocates and supports the use of pure Turkish. In these studies, by making proposals to
simplify the structure of Turkish, it has been argued that the language should be more clear,
understandable, and concise. For this purpose, it has been suggested that foreign-origin words
should be removed from the language. In addition, he criticized the effects of Arabic and Persian-
origin words on Turkish and proposed alternative Turkish equivalents for these words (Timurtas,
1964). These are foreign-origin words derived from the essence of Turkish or adapted to Turkish.
He aimed for these words to preserve the richness of the Turkish language while being resistant
to foreign influences and reflecting Turkish culture. In this sense, it was thought that Turkishized
words would contribute to the development of the Turkish language and culture. For example,
the word "lesson" has been used instead of the Arabic-origin word "dars," and "joy" has been

used instead of the Arabic-origin word "sevk."

Textbooks and workbooks are one of the most important materials used in schools. It is
possible to reach the outcomes, objectives, and contents included in the curriculum with these
books. Making the language used in the activities in the books understandable makes learning
easier and ensures retention. Turkish textbooks include words used in the child's daily life. In
addition, many words of different origins are encountered. Turkish language lessons are where
the child learns basic language skills, and mother tongue instruction takes place through this
lesson. Therefore, especially in Turkish textbooks, the vocabulary should be rich, and the word
origins should belong to our own language. Turkish has a long history and is a rich language in
terms of word variety. It is very important to preserve this language and pass it on to future

generations. There is a need for an important strategy to make this transfer. Turkish textbooks
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constitute the source of this. Examining the origins of words found in Turkish textbooks is also
important for textbook authors to have prior knowledge and create resources (Sahin & Bay,

2021; Toprak, 1993).

With the studies conducted, it is observed that investigation of the origins of words in
literature in the texts of Turkish language textbooks at the primary education level is insufficient
(Aslan, 2006). For this purpose, poems in the 3™ grade Turkish language textbooks and
workbooks were examined. The number of letters, syllables, and words in the poems was
observed, and the origins of the words were also examined. As a result of the study, it was
determined how many of the words in the poems were Turkish words. It is thought that
awareness will be raised on the words found in Turkish language textbooks with the increase in

studies conducted in the future.
1.1. Purpose

The purpose of this research is to determine the number of letters, syllables, and words
in the poems contained in Turkish language textbooks and workbooks used at the 3™ grade level
of primary school, and to reveal the origins and frequencies of the words used in the poems.
Within the scope of these objectives, the sub-goals include determining the number of words,
different words, syllables, and letters in the poems; and identifying the percentage of words
used in the poems that belong to Turkish and other languages (such as Arabic, Persian, French,

Latin, English, onomatopoeia, etc.).
1.2. Sub-Goals

In the poems calibrated in the 3™ Grade Turkish language textbooks and workbooks in

primary school;
¢ How many total words, different words, syllables, and letters are there?
¢ What percentage of the words used are of Turkish origin?

¢ What percentage of the words used originate from languages other than Turkish (such

as Arabic, Persian, French, Latin, English, loanwords, and so on.)?
2. Method

This study aims to determine the origins of words found in the poems of Turkish

language textbooks and workbooks at the 3™ grade level of primary school, as well as to identify
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the numbers of letters, syllables, and words in the poems. Therefore, the document analysis

model, a qualitative research method, is utilized.

Document analysis is a method of obtaining data by examining written documents
containing information about the subject matter that would necessitate research. It allows
researchers to access information through document examination without conducting
interviews or observations regarding the researched topic. Thus, researchers can save both time
and resources. It is more appropriate to decide which document will serve as a source and is
significant by examining the subject matter of the research. Data sources such as reports, books,
photographs, audio, and video recordings related to the research should be systematically
analyzed after determining whether or not they are original (Karatas, 2015; Yildirnrm & Simsek,

2008).
2.1. Analysis Unit

The data for this research were collected by examining the poems contained in the 3™
Grade Turkish language textbooks used as course books in schools by the Ministry of National

Education (MEB) and published by MEB Publishing House and Private Publishing Houses.

The "3 Grade Turkish Language Textbooks for Primary School" published by MEB
Publishing House and Private Publishing Houses have been accepted as course books for a period
of 5 years by the Ministry of National Education and the Board of Education on 28.05.2018, and
are the main course books currently used in both public and private schools (MEB, 2022a; MEB,

2022b; Private Publishing, 2022).

Table 1.

List of 3" grade Turkish language textbooks for primary school

Number of MEB Approval
Class Grade Textbook Publisher Poems PP
. Date/Number
Examined
3" Grade Turkish Textbook MoNE1 14 28.05.2018/78
3" Grade Turkish Workbook MoNE 2 13 28.05.2018/78
3 Grade Turkish Textbook PP 7 18.04.2019/8

2.2. Data Collection and Analysis

The data for the study were collected from Turkish 3™ Grade course books and
workbooks prepared by MEB Publishing House and private publishing houses. The data
collection process proceeded as follows: the page numbers of the poems found in the Turkish

3™ grade course books and workbooks were identified, and the titles of the poems were noted.
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Then, the number of letters, syllables, and words in each poem was determined. During
the counting process, three different websites, namely "https://www.hesapla.online/syllable-
calculation", "https://charcounter.com/tr/", and "http://akinci.in/", were utilized to count
syllables, words, and characters. Additionally, to verify the accuracy of the counting, the
accuracy of the programs used was determined by manually counting several times before the
program count. Only letters were counted during the character count, and spaces were not
included in this count. When determining the number of syllables, special cases (such as "tren")

were taken into account, and the program that counted them as a single syllable was preferred.

In counting the number of words in the poems, repeated words were included in
addition to the count of different words, and each word was considered once in the findings

related to word origins, with information on the frequency of use provided.

Finally, information regarding the name of each word, its repetition frequency, and its
language of origin was recorded. The Turkish Language Association (TDK) and Nisanyan
dictionaries were used to determine the origins of words (TDK, 2022; Nisanyan, 2022). In
addition, foreign-origin words that have been adapted to Turkish, known as " Turkified," were
considered Turkish in origin and were not separately identified as originating from a foreign

language.

The document analysis method, a qualitative research method, was used in the study.
Frequency and frequency tables were created from the obtained data. Based on these tables,
data analysis was conducted. The data obtained from the poems in the 3™ grade Turkish
language course books and workbooks were tabulated. The collected data were tabulated, and

frequency and frequency analyses were performed and interpreted.
3. Findings

In the research, poems included in the 3" grade Turkish Language 3 textbooks and
workbooks were examined. Here, the list of poems found in the 3" grade Turkish Language 3 AB
textbook, and the poems found in the 3" grade Turkish Language 3 CD textbook and workbook,
along with their titles, and the numbers of letters, syllables, words, and different words in these
poems, were sequentially provided and interpreted. Subsequently, the frequencies of word
usage and word origins in the poems found in each of the three books were discussed, examined,

and interpreted.
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3.1. Findings Regarding the Numbers of Letters, Syllables, Words, and Different Words

in Poems

The page numbers and titles of the poems found in the 3™ grade Turkish Language 3 AB
textbook, along with the numbers of letters, syllables, words, and different words in these

poems, are presented in Table 2.

Table 2.

The number and units of poems found in the 3™ grade Turkish language textbook owned by the
private publishing house

No Page Name Number of Number of Number of Number

Words Different Words Syllables of Letters
1. 13 Glnaydin Size 38 27 93 223
2. 16 Kuglarla Yarig 25 23 61 145
3. 52 istiklal Marsi 153 137 350 884
4. 55 Cumhuriyet Bayrami 45 42 112 283
5. 78-79 Okulda Segim 66 55 166 369
6. 87 Okulda Segim 52 47 132 315
7. 100 Yurt Tirkasi 50 42 132 327
8. 131 Arkadaslarim 81 69 238 563
9. 155 Ufacik Tefeciktim 37 32 91 217
10. 164 Okul Tirkusu 46 36 100 246
11. 182 Top ve Komsu 54 43 109 256
12. 191 Vicudumuz 25 21 68 160
13. 206 Bilgisayar 47 32 118 290
Total 719 606 1770 4278

Table 2 shows that there are a total of 13 poems in the 3" grade Turkish Language 3
textbook owned by the private publishing house. Upon examination, it was determined that
there are a total of 719 words, 606 different words, 1770 syllables, and 4278 letters in the
examined poems, regardless of repetition numbers. Among these poems, the one with the
highest number of words is "istiklal Marsi" on page 52 with 153 words, while the poems with
the lowest number of words are "Kuslarla Yaris" and "Vicudumuz" on pages 16 and 191,
respectively, both with 25 words. The poem with the highest number of different words is
"stiklal Marsi" on page 52 with 137 different words, while the poem with the lowest number of
different words is "Viicudumuz" on page 191 with 21 different words. The poem with the highest
number of syllables and letters is "istiklal Marsi" on page 52, while the poem with the lowest

number of syllables and letters is "Kuslarla Yaris" on page 16, with 61 syllables and 145 letters.

The page numbers and titles of the poems found in the 3™ grade Turkish Language 3
textbook owned by the government publishing house, along with the numbers of letters,

syllables, words, and different words in these poems, are displayed in Table 3.
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Table 3.

The number and units of poems found in the 3™ grade Turkish Language 3 textbook owned by
the government publishing house

Number of Nu.mber of Number of Number
No Page Name Different
Words Syllables of Letters
Words
1. 12 Okul Donusi 90 63 184 434
2. 15 Macera 24 24 72 165
3. 38 Yasa Okulum Yasa 28 24 65 145
4, 46 istiklal Marsi 153 137 350 884
5. 59 Sana Borgluyuz Ta 63 50 171 423
Derinden

6. 105 Ben Bir Agacim 54 43 142 356
7. 144 Gazete 32 32 88 201
8. 169 Anneme ilk Mektup 84 74 193 456
9. 199 Okul Tiirkusu 46 39 100 246
10. 206 Diinya Cocuk Bayrami 59 47 147 354
11. 217 Beyaz Bulut 37 32 87 191
12. 225 Bir Diinya Birakin 41 21 94 243
13. 243 19 Mayis 50 32 104 261
14. 254 Mor Balik 28 26 79 192

Total 789 649 1876 4551

Upon examination of Table 3, it is observed that there are a total of 14 poems in the
Turkish Language 3 MoNE1 textbook. Upon examination, it was determined that there are a
total of 789 words, 649 different words, 1876 syllables, and 4551 letters in the examined poemes,
regardless of repetition numbers. Among these poems, the one with the highest number of
words is "istiklal Marsi" on page 46 with 153 words, while the poem with the lowest number of
words is "Macera" on page 15 with 24 words. The poem with the highest number of different
words is "istiklal Marsi" on page 46 with 137 different words, while the poem with the lowest
number of different words is "Bir Diinya Birakin" on page 225 with 21 different words. The poem
with the highest number of syllables and letters is "istiklal Marsi" on page 46, while the poem
with the lowest number of syllables and letters is "Yasa Okulum Yasa" on page 38, with 65

syllables and 145 letters.

The page numbers and titles of the poems found in the 3™ grade Turkish Language 3
MoNE2 workbook, along with the numbers of letters, syllables, words, and different words in

these poems, are provided in Table 4.
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Table 4.

The number and units of poems found in the Turkish language 3 MoNE2 textbook.

No Page Name Number of Number of Number of Number

Words Different Words Syllables of Letters
1. 22 Gogmen Kuslar 57 47 132 328
2. 25 ilkbahar 17 12 43 104
3. 49 Atatirk Demek 30 18 79 190
4, 51 23 Nisan 26 21 58 146
5. 84 Guzel Yurdum 48 38 116 289
6. 103 Sihirli Sozler 52 47 125 285
7. 143  Bir Yer Duglinliyorum 51 48 131 320
Total 281 231 684 1662

Upon examination of Table 4, it is observed that there are a total of 7 poems in the
Turkish Language 3 CD2 workbook. Upon examination, it was determined that there are a total
of 281 words, 231 different words, 684 syllables, and 1662 letters in the examined poems,
regardless of repetition numbers. Among these poems, the one with the highest number of
words is "Gogmen Kuslar" on page 22 with 57 words, while the poem with the lowest number
of words is "ilkbahar" on page 25 with 17 words. The poem with the highest number of different
words is "Bir Yer Duslinliyorum" on page 143 with 48 different words, while the poem with the
lowest number of different words is "ilkbahar" on page 25 with 12 different words. The poem
with the highest number of syllables and letters is "Go¢cmen Kuslar" on page 22, while the poem
with the lowest number of syllables and letters is "ilkbahar" on page 25, with 43 syllables and

104 letters.
3.2. Findings Regarding the Origins and Usage Frequencies of Words in Poems

It has been determined that there are words of twelve different language origins,
including Turkish, Arabic, Persian, French, Armenian, English, Greek, Mongolian, Italian,
Bulgarian, Latin, and Onomatopoeia, in the poems found in the 3™ grade Turkish Language 3 PP
textbook and the 3™ grade Turkish Language 3 MoNE textbook. The findings of the study are

organized according to seven languages whose word origins have been identified.

In the 13 poems in the 3™ grade Turkish Language 3 PP textbook, a total of 534 unique
words, varying in repetition and uniqueness, have been identified. The findings regarding the

origins of these words are presented in Table 5.
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Table 5.
The origins of the words in the poems found in the Turkish Language 3 PP textbook

Language f %
Turkish 421 78.84
Arabic 67 12.55
Persian 30 5.62
French 9 1.69
Armenian 1 0.19
English 1 0.19
Latin 1 0.19
Onomatopoeia 4 0.75
Total 534 100

When Table 5 is examined, it is determined that out of a total of 534 words, 421 are of
Turkish origin, while the remaining words consist of 67 Arabic, 30 Persian, 9 French, 1 Armenian,
1 English, 1 Latin, and 4 Onomatopoeia-origin words. In other words, 78.84% of the 534 words
are Turkish, 12.55% are Arabic, 5.62% are Persian, 1.69% are French, 0.19% are Armenian,

English, and Greek, and finally, 0.75% are Onomatopoeia-origin words.
In the Turkish Language 3 PP textbook, the most frequently used;
¢ Turkish word, with 10 repetitions each, are "bir" (one) and "ne" (what).

¢ Arabic word, with 4 repetitions, are "temiz" (clean) and with 2 repetitions, are "mavi"

(blue), "Diinya" (world), and "istiklal" (independence).

¢ Persian word, with 5 repetitions each, are "hem" (both) and with 4 repetitions, are "ki"

(that).

¢ French word, with 3 repetitions each, are "demokrasi" (democracy), "trafik" (traffic),

and with 2 repetitions, is "onur" (honor).
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e : \ —_———— _:\ Tekrar
GUNAYDIN SIZE Kelime Kékeni Says1
GUnagdm dogo [ 1 Qﬁnat;dm Turkcge 5

~ = 2  Siz Tiitkce 1
GUnaydin donya | . )

. 4 Doga Tiitkge 1

Yasam ne giuzel 6 Dinya Arapca 1
Yeni bir gin 7 Yasam Tiitkce 2
Baslarken... 8 Ne Titkge 2
92 Gizel Turkcge 2

Uyaninca sabahlari 10 Yeni Turkge 2

i i 11 Bir Turkce 2
GUnaydin, derim 12 lom Tarkce 2
Anneme, babama 13 Basglamak Tiitkge 2
Kardeslerime 14 Uyanmak Tirkge 1
Kopegime bile... = 15 Sabah Turkcge 1

17 Demek Tiitkce 1

- . 18 Anne Tarkce 1

Sadece sozle degil 19 |Baba Tarkee 1
Guler yuzomle 20 Kardes Turkcge 1
Gulen gozlerimle 21 Kaopek Titkce 1
GUnaydin herkese... 22 Bile Turkge 1
Qc\’« 23 Sadece Tutkce 1

. 24 Soz Tiitkce 1

Yasam ne guzel pree— | 35 Degil Tarkce 1
Yeni bir gon  _ : ’ 26 Gillmek Tarkce 2
Baslarken... 27 Yiiziimle Tiitkce 1
28 Goz Tiitkce 1

Yesgio YONTER 29 Herkes Tiitkce 1

_

Image 1. Example of the poem "Good Morning to You" from the Turkish 3 PP textbook and its
units

Upon examining the image 1, the words, origins, and quantities of words used in the
poem "Good Morning to You" from the PP textbook have been determined. The word
"Gilnaydin" is the most repeated word in this poem, occurring 5 times and originating from

Turkish. The word "Diinya" appears once and is of Arabic origin.

In the Turkish Language MoNE1 textbook, across 14 poems, a total of 614 unique words,
with varying frequencies, have been identified. The findings regarding the origins of these words

are presented in Table 6.
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Table 6.

The origins of the words in the poems from the Turkish 3 MoNE1 textbook

Language f %
Turkish 441 71.82
Arabic 110 17.92
Persian 40 6.51
French 5 0.81
Greek 5 0.81
Mongolian 2 0.33
Bulgarian 1 0.16
Onomatopoeia 8 1.30
Italian 2 0.33
Total 614 100

When Table 6 is examined, it was determined that out of a total of 614 words, 441 are
Turkish, while the remaining words consist of 110 Arabic, 40 Persian, 5 French and Greek, 2
Mongolian, 1 Bulgarian, 8 Onomatopoeia, and 2 Italian origin words. In other words, 71.82% of
the words are Turkish, 17.92% are Arabic, 6.51% are Persian, 0.81% are French and Greek, 0.33%

are Mongolian and Italian, 0.16% are Bulgarian, and 1.30% are Onomatopoeic.
In the Turkish 3 MoNE1 textbook, the most frequently used;

e Turkish word, with 17 repetitions each, is "Bir"(One) and with 13 repetitions is "Bu"

(this).

e Arabic word, with 6 repetitions, is "Dilnya,"(World) and with 8 repetitions is

"E|"(Hand).

¢ Persian word, with 10 repetitions each, is "Her"(Each) and with 4 repetitions each is

"Ki"(That) "borg¢lu,”(Indebted) and "Ta"(Up to).
* Greek word, with 3 repetitions, is "Mayis,"(May) and with 2 repetitions is "Samsun."
* Mongolian word, with 2 repetitions, is "Ulus."(Nation).
¢ Bulgarian word, with 1 occurrence, is "Visne."(Cherry).

* Onomatopoeic word, with 2 repetitions, is " Fiskirmak."(Gush).
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19 MAYIS Tekrar

2 Kelime Kikeni Savisi
Buglin 19 Mayis T Tarlge 3
Genglik bayrami var! 2 Mavyis Rumca 3
Buaiin S fkund 3 Bugiin Turkge 5
uglin Samsun ufkundan 4 Genglik Tarkee >
Yeni bir glines dogar. S Bayram Turkee 2
6 Var Turkge 2
7 Samsun Fumca 2
Karanlhiga gémilmds, 8 [Ufnk Arapga 2
9 Yeni Turkge 2
Vatana nur oldu O, 10 Bir Tarkge 3
11 Gines Turkge 2
Yas baglayan ruhlara, 12 [Dogmak Turkee 2
Yireklere doldu O... 13 Karanlik Turkce 1
14 Gommek Turkge 1
- 15 Vatan Arapca 1
O bir yaman volkand, 16 Nur Arapca 1
17 Ohnak Tiirkge 1
Basbugdu, kahramandi... 18 o Turkee 5
Buglini kuran odur, 19 [Yas Tarkge 1
20 Baglamak Turkge 1
Yurdu kurtaran odur. 21 Ruh Arapca 1
22  Yirek Turkce 1
23 Dohnak Turkge 1
Bugiin 19 Mayis 24 Yaman Turkge 1
3 25 Volkan Fransizca 1

I

Genglik bayrami var! 26 Basbu Tirkge .
Bugiin Samsun ufkundan 27 Kahraman  Farsca 1
T 5 28 Kuran Arapca 1
Yeni bir glines dogar. >0 et Tarlge L
|. Hakk: TALA 30 Kurtarmak  Tiirkce 1

Image 2. Example and units of the poem "19 May" in the Turkish 3 MoNE1 textbook
Upon consideration of Image 2, in the MoNE1 textbook, the poem titled "19 Mayis" was
analyzed for its words, their origins, and the frequencies of occurrence. The words "today" and
“that" are the most repeated words in this poem, occurring 5 times each, and they are of Turkish
origin. The word "Mayis" appears 3 times and has a Greek origin. The word "volkan" appears

once and is of French origin. The word "ufuk" appears twice and is of Arabic origin.

In the Primary School Turkish 3 MoNE2 workbook, a total of 226 unique words were
identified in 7 poems, each with varying frequencies of occurrence. The findings regarding the

origins of these words are presented in Table 7.
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Table 7.
The origins of the words in the poems found in the Turkish 3 MoNE2 textbook

Language f %
Turkish 178 78.76
Arabic 27 11.95
Persian 12 5.31
Kyrgyz 1 0.44
Greek 2 0.88
Mongolian 2 0.88
Italian 1 0.44
Onomatopoeia 3 1.33
Total 226 100

When Table 7 is examined, it was determined that out of a total of 226 words, 178 are
of Turkish origin, while the remaining words consist of 27 Arabic, 12 Persian, 1 Kyrgyz, and
Italian, 2 Mongolian and Greek, and 3 Onomatopoeic words. In other words, 78.76% of the
words in the Turkish 3 MoNE2 textbook poems are of Turkish origin, 11.95% are Arabic, 5.31%
are Persian, 0.44% are Kyrgyz and Italian, 0.88% are Mongolian and Greek, and 1.33% are

Onomatopoeic.

In the Primary School Turkish 3 MoNE2 Workbook, the most frequently used words are

as follows;

e Turkish words: "gelmek"(to come) repeated 11 times, "yurt"(country) and "gtzel"

(beautiful) repeated 8 times each.
¢ Arabic word: "insan"(human) repeated 2 times.
¢ Persian words: "ilkbahar"(spring) repeated 6 times each.
¢ Kyrgyz word: "bilim"(science) repeated once.
* Greek words: "sira"(line) and "ihlamur"(linden) repeated once each.
* Mongolian words: "llke"(country) and "ulus"(nation) repeated once each.
o |talian word: "mi"(is it?) repeated once.

¢ Onomatopoeic word: "ses"(sound) repeated twice.
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GUZEL YURDUM

Cihana érnek olan
Yanimsin gtizel yurdum.
Tarihlere sigmayan

Sanimsin gizel yurdum.

Simsek olsa ¢akamaz,
Seller gelse akamaz,
Hi¢ kimse yan bakamaz,

Benimsin glizel yurdum.

Hurriyetin yolunda, {
Ozgirligin dalinda,
Al bayragin alinda,

Kanimsin gltizel yurdum.

ey -
.
Taze kardan arisin,
Sular gibi durusun,
g

Mevla’m seni korusun /_

Canimsin glizel yurdum. ——

Bestami YAZ%<

Yalcin BAY, Sila AKINCI
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Kelime
GUZEL
YURT
CIHAN
ORNEK
OLMAK

Y ANIM
TARIH
SIGMAK
SANIM
SIMSEK
CAKAMAZ
SEL

GEL
AKAMAZ
HIC
KIMSE
TAN
BAKAMAZ
BENIM
HURRIYET
YOL
OZGURLUK
DAL

AL
BAYRAK
ALIN

K ANIM
TAZE
KARDAN
ARI

sSU

GiBi
DURL
MEWVLANM
SENI
KORUSUN
CANIMSIN

Tekrar
Kikeni Savisi
Tirkge
Turkcge
Farsca
Turkcge
Tiirkge
Turkcge
Arapca
Turkcge
Arapca
Turkge
Turkcge
Arapca
Tirkge
Turkcge
Farsca
Turkge
Turkge
Turkge
Tirkge
Arapca
Tirkge
Turkge
Tirkge
Turkge
Tirkge
Tiirkge
Tirkge
Farsca
Turkcge
Tirkge
Tirkge
Tiirkge
Turkge
Arapca
Turkcge
Tirkge
Farsca
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Image 3. The example of the poem "My Beautiful Homeland" found in the Turkish 3 MoNE2

workbook

When Image 3 is examined, the words, origins, and frequencies of occurrence in the

poem titled "Glizel Yurdum" found in the MoNE1 textbook have been determined. The words

"glzel" and "yurt" are the most frequently repeated words in this poem, occurring 6 times each,

and they are of Turkish origin. The word "cihan" appears once and is of Persian origin. The word

"Mevlam" also appears once and is of Arabic origin.
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Table 8.

Primary school 3" grade textbooks: Distribution of word origins in poems included in the books

Origin of the Words

Language 1. Textbook PP 2. Textbook MoNE1 3. Textbook MoNE2

f % f % f %
Turkish 421 78.84 441 71.82 178 78.76
Arabic 67 12.55 110 17.92 27 11.95
Persian 30 5.62 40 6.51 12 5.31
French 9 1.69 5 0.81 0 0
Armenian 1 0.19 0 0 0 0
English 1 0.19 0 0 0 0
Latin 1 0.19 0 0 0 0
Onomatopoeia 4 0.75 8 1.30 3 1.33
Greek 0 0 5 0.81 2 0.88
Bulgarian 0 0 1 0.16 0 0
Italian 0 0 2 0.33 1 0.44
Kyrgyz 0 0 0 0 1 0.14
Mongolian 0 0 2 0,33 2 0.88
Total 534 100 614 100 226 100

When Table 8 is examined, it is revealed that the total number of Turkish words in all
three books is 1040, Arabic words amount to 204, Persian words to 82, and Onomatopoeic
words to 15. The total number of French words found only in two books is 14, while Greek words
amount to 7, Italian words to 3, and Mongolian words to 4. Additionally, there is only one
occurrence each of Armenian, English, Latin, Bulgarian, and Kyrgyz words found in only one
book. It is noted that Arabic words are the most commonly used foreign-origin words across the
examined books, followed by Persian words. The least used foreign-origin words are one each

of Armenian, English, Latin, Bulgarian, and Kyrgyz words.
4. Conclusion, Discussion and Suggestions

In this section, the results of the study are presented along with discussions and
recommendations aimed at contributing to Turkish language education at the elementary level

and enhancing the efficiency of textbooks.

When examining the word inventory and origins of the words in the poems found in
Turkish 3™ grade textbooks, it was determined that approximately 75% of the words are of

Turkish origin, 14% are Arabic, 6% are Persian, and 5% are from other languages.

Looking at the research findings, it is noted that the total number of Turkish words in
all three books is 1040, Arabic words amount to 204, Persian words to 82, and Onomatopoeic

words to 15. Additionally, there are a total of 14 French words found only in two books, 7 Greek
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words, 3 Italian words, and 4 Mongolian words. Moreover, there is only one occurrence each of
Armenian, English, Latin, Bulgarian, and Kyrgyz words found in only one book. It is observed that
Arabic words are the most commonly used foreign-origin words across the examined books,
followed by Persian words. The least used foreign-origin words are one occurrence each of

Armenian, English, Latin, Bulgarian, and Kyrgyz words.

Examining history, it is evident that Turks, who have established states over vast
territories and lived with various cultures, have influenced the language as well. Particularly, the
inclusion of Turkish, Arabic, and Persian in Ottoman Turkish reflects this multicultural aspect.
The fact that Arabic and Persian words are the most frequently used after Turkish in Turkish 3™
grade MoNE1, MoNE2, and PP textbooks supports this notion. Other word origins, making up 5%
of the total, vary according to MoNE1, MoNE2, and PP1. In PP and MoNE1, approximately 1.25%
of the words are French, while in MoNE1 and MoNE2, approximately 0.84% are Greek, 0.60% are
Mongolian, and 0.38% are Italian. It can be said that approximately 1.12% of the words in MoNE1,
MoNE2, and PP1 are onomatopoeic. Additionally, each textbook contains Armenian, English,
Latin, Bulgarian, and Kyrgyz word origins, highlighting the diverse linguistic influences on the

textbooks, which can be attributed to the multicultural heritage of the language.

In the Turkish 3™ grade PP textbook, there are 13 poems, while in MoNE1, there are 14
poems. In MoNE2, the number of poems is fewer compared to the others, with only 7 poems.
The reason for this difference can be attributed to the nature of the Turkish 3" grade workbook.
The number of words found in the Turkish 3 textbook is similar between PP and MoNE1. While
719 words are identified in PP, 789 words are identified in MoNEL1. It is observed that the number
of different words, syllables, and letters is almost similar in PP and MoNE1. In MoNE2, the number
of different words, syllables, and letters is relatively low compared to PP and MoNE1, attributed

to the difference in the number of poems.

Considering the number of poems, there are no significant differences in the unit
numbers regardless of the publishers. When the number of poems decreases or increases,

naturally, the unit numbers increase or decrease.

Comparing the findings of this study with other studies in the literature, it can be said
that this study, which discusses the contribution and importance of vocabulary to the language,
shows similar characteristics. In this regard, Ozbay and Melanlioglu (2008) revealed in their
study how valuable vocabulary is in learning Turkish and how significantly it affects children's

comprehension and perception skills.
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In their research, Karasakaloglu and Bulut (2021) found that most of the words in the
informative texts in the Turkish language textbooks for the 4th grade of primary school are of
foreign origin. According to this research, while 72% of the words in the texts consist of Turkish
words, 28% consist of words of foreign origin. They also stated that most of the foreign-origin
words are composed of Arabic and Persian words. These results indicate that similar findings
were obtained with the conducted study. They also expressed that foreign-origin words in

textbooks have a negative impact on children's vocabulary.

Yildiz and Karababa (2018) inquired the origins of words in the 5th and 6th-grade Turkish
language textbooks. In the study, it was revealed that 17% of the words at the 5th-grade level
and 23% at the 6th-grade level are of foreign origin. It was explained that the majority of the
foreign-origin words in the examined textbooks are Arabic and French words. We can say that
the most commonly used foreign-origin words in this study are similar to those found in other

studies.

When we look at the examined textbooks, we can say that similar results were obtained
in terms of word origins. According to the results, apart from Turkish-origin words,
predominantly Arabic and Persian-origin words were used in the poems in the 3™ grade
textbooks. Considering that we use primary school textbooks as a source for learning basic

language skills, the prevalence of foreign-origin words is thought-provoking.

The number of poems in PP and MoNE1 textbooks is similar. The number of poems in
the DY2 textbook is low, which can be attributed to it being a workbook. There were a total of
13 poems, 719 words, 606 different words, 1770 syllables, and 4278 letters in PP. In MoNE1,
there were a total of 14 poems, 789 words, 649 different words, 1876 syllables, and 4551 letters.
Since the number of poems in the two textbooks is different, there is a difference in the unit
numbers. However, there is not a significant gap between them. The number of different words
in DY1 is higher than that in PP. From this, we can say that MoNE1 has a richer vocabulary. Ozbay
and Melanhoglu (2008) claimed in their research that vocabulary is crucial in Turkish language
teaching and also affects comprehension skills. Accordingly, the higher number of different

words in the MoNE2 textbook has helped children add more words to their vocabulary.

Revealing the vocabulary and their origins in Turkish textbooks for primary school is
crucial for Turkish language teaching. In this research, which includes poem analysis, it was

found that the proportion of Turkish-origin words used in Turkish textbooks, which are used as
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the primary source for teaching mother tongue, is low. Based on the results obtained in the

research, the following suggestions have been made;

¢ Instead of directly using foreign-origin words, Turkish equivalents should be used in

Turkish textbooks.

¢ In terms of accumulating vocabulary in Turkish textbooks, the frequency of Turkish

words should be increased.

e When preparing Turkish textbooks, different words that will increase the vocabulary

should be included in textbooks for each grade.
¢ The frequency of repeated teaching words should be determined by experts.
¢ The words in the texts in textbooks should be prepared according to the level.

¢ When preparing Turkish textbooks, publishers should develop criteria by creating a

common framework and prepare books accordingly.
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Ozet: Dilini dogru ve etkili bir bicimde kullanabilen nesillerin yetismesi icin iyi bir Tiirkce egitimi
gereklidir. Bu egitim genellikle, okullarda okutulan ve temel kaynak goriilen; MEB Tirkge ders kitaplariyla
verilmektedir. Fakat ders kitaplarindaki Turkge kelime sayisinin yeterliligi ve kapsayiciligi tartisilan bir
konudur. Bu galismada, nitel arastirma yontemlerinden dokiiman inceleme yontemi kullanilarak 6zel
yayinevi Turkce 3 ve MEB/devlet yayinlari Tirkce 3 ders ve galisma kitaplarinda bulunan siirlerdeki harf,
hece, kelime, ciimle ve farkli kelime sayilarini belirlemek ve siirlerdeki kelimelerin kdkenlerinin tespit
edilmesi amaclanmistir. Yapilan calismada elde edilen bulgulara gore 06zel yayinevi Tirkge 3 ders
kitabindaki 13 adet siirde toplamda; 719 kelime, 606 farkli kelime, 1770 hece ve 4278 harf bulunmaktadir.
Bu kelimelerin %78,84’Uniin Tirkge; %21,16'sinin yabanci kdkenli kelimeler oldugu gorilmektedir. Devlet
yayinevi 1. Turkge 3 ders kitabindaki 14 adet siirde toplamda; 789 kelime, 649 farkl kelime, 1876 hece ve
4551 harf bulunmaktadir. Bu kelimelerin %71,82’sinin Tirkce; %28,18’inin yabanci kokenli kelimeler
oldugu gorilmektedir. Devlet yayinevi Tirkge 3 galisma kitabindaki 7 adet siirde toplamda; 281 kelime,
231 farkh kelime, 684 hece ve 1662 harf bulunmaktadir. Bu kelimelerin %78,76’sinin Tirkce; %21,24’(inlin
yabanci kékenli kelimeler oldugu gorilmektedir. Arastirma sonuglarinin ders kitaplarinin yeniden gézden
gecirmek ve kelime 6gretiminde farkli teknikler gelistirme adina fikirler verecegi ongérilmektedir.

Anahtar Sézciikler: ilkokul, Tiirkge &gretimi, Tiirkce ders kitabi, Kelime kdkenleri, Kelime hazinesi

Kiinyesi: Bay, Y. & Akincl, S. (2024). Investigation into the vocabulary and their origin of the poems in the 3 grade
Turkish textbooks and workbooks, ilkokul 3. sinif Tiirkge ders ve calisma kitaplarinda yer alan siirlerdeki kelime
hazinesi ve kokenlerinin incelenmesi. The Journal of Limitless Education and Research, Sinirsiz Egitim ve Arastirma
Dergisi, 9(1), 128-169. https://doi.org/10.29250/sead.1387202.
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1. Giris

Dil, zihinsel gelisimin bir gbstergesi, ayni zamanda anlamanin ve anlasmanin aracidir. Bu
ifade dilin, bir cocugun duygusal, sosyal ve bilissel gelisiminde ne kadar 6nemli oldugunu aciga
citkarmaktadir. Ayrica dil, cocugun sosyal becerilerini gelistirmesinin ve bu becerileri tam
anlamiyla kullanip yerine getirebilmesinin araci ve ilk sartidir. Sosyal beceriler dendiginde ilk akla
gelen arac iletisimdir. iletisimin gelismesi de dilin kendini gelistirmesine baghdir (Melanlioglu &
Ozbay, 2008). Tirkce Ogretim Programindaki genel amaclarda da 6grencilerin giinliik
hayatlarinda ise yarayacak dinleme, konusma, okuma ve yazma dil becerilerini kazanmalarinin
yaninda bu becerileri aktif bir sekilde kullanmalari ve cgevresi ile iletisime ge¢melerinin

saglanmasi amaclanmistir (MEB, 2017).

Dilin bir diger islevi dislinmeyi saglamaktir. Dil sayesinde dislinir ve distndiklerimizi
baskalarina aktarabiliriz. Disinmenin temelinde kelimeler vardir. Kelime hazinemiz ne kadar
genis ve zengin ise dislincelerimiz de o kadar zengin ve cesitli olur. Ayni zamanda kelime ve

kavram bollugu disinme sirasinda akilciliga isaret eder (Budak, 2000).

Cocuk diinyaya geldigi ilk andan itibaren cevresindeki sesleri isitmeye baslar ve taklit
yoluyla isittigi sesleri, seslerden olusan kelimeleri 6grenir. Duydugu ve 6grendigi bu kelimeler
cocugun ilk dilini olusturur, bu dil onun ana dilidir. Okullarda 6zellikle Tirkce derslerinde sistemli
olarak kelime 6gretimi yapilarak ana dile katki saglanmaktadir. Ana dili dogru ve kurallarina
uygun 6grenmek ¢ocugun dil gelisimi agisindan ¢ok énemlidir. Cocuktaki dil gelisimi, cocugun
hem anlamasini hem de duygu ve diisiincelerini rahatlikla ifade etmesini saglar (Kavcar, 1995).
Genel olarak baktigimizda bu beceriler, bir bitiin olarak ele alinmalidir. Bitlini olusturan
parcalardan biri de kelime 6gretimidir. Clinkii anlama ilerlediginde ve gelistiginde, kelime

dagarcig zenginlesecek ve anlatma becerisi de ilerleme kaydedecektir (Sever, 2000).

Okul 6ncesi donemindeki cocuklara baktigimizda kelime hazineleri genistir. Sayi ve tir
olarak kelime cesitliligi cok fazladir. Kelime 6gretimi bu donemde ¢ok 6nemlidir. Cocugun sahip
oldugu dilin zenginlesmesini saglar (Ozbay, 2001). Konustugumuz dil kelimeler sayesinde anlamli
olur. Ne kadar farkh anlama gelen kelimeler bilirsek anlatim diizeyimiz ve Tirkce hakimiyetimiz
o derece gliclli olur. Bu glicimuizi kelime hazinemizden aliriz. Kelime hazinesinin ne olduguna
gecmeden once kelimenin ne olduguna bakmak gerekir. Kelimenin birden ¢ok tanimi vardir.
Kelime, anlamli ses veya ses birligi, s6z, sozclk, ligat anlamina gelmektedir (TDK, 2005).

Kantemir (1997) kelimeyi, anlami olan ve cimle olusturmamizi saglayan ses ya da ses toplulugu
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olarak tanimlamaktadir. Akyol (1997) ise kelimeyi, deneyimlerin bellekte birikmis sekli olarak

ifade etmektedir.

Duygu ve duslincelerimizi kelimeler ile ifade eder, derdimizi kelimeler ile anlatiriz.
Anlatmanin yaninda kelimeler, anlamamizi da saglamaktadir. Kelimelerin anlamlarini bilmek ¢ok
onemlidir. Okudugumuz metindeki kelimelerin anlamlarini bilmeden okuma yapmak ve
soylenen seyleri anlamak mimkin degildir. Okudugumuz metinde, anlamini bilmedigimiz ¢cok

fazla kelime var ise o metini anlamamiz giiclesir (Melanlioglu & Ozbay, 2008).

Kisinin duygu ve duslincelerini dile getirmesinde ve iletisime gectigi kisileri
anlayabilmesinde, birikiminde bulunan kelime sayisi cok 6nemlidir. Kisinin deneyimleri ile elde
ettigi kelimelerin hepsine kelime hazinesi denir (Melanlioglu & Ozbay, 2008). Korkmaz (1992)
kelime hazinesini, dildeki biitlin soézcikleri; bir kisinin ya da bir grubun sozcik dagarciginda
bulunan kelimeler olarak tanimlamistir. Yapilan arastirmalarda kelime hazinesinin; sozcik
dagarcigl, s6z varligi ve kelime serveti olarak adlandirildigini da gérmek miimkiin. Ornegin Tiirkce
Sozluk’'te kelime hazinesi, s6z varhgl olarak gecmektedir (TDK, 2005). Ancak “s6z varligl”nin
anlam olarak digerlerinden farkl oldugunu Aksan, (1980) soyle ifade etmistir: “S6z varhgi, temel
veya cekirdek kelimeler yaninda; yabanci kdkenli kelimelerden, deyimlerden, atasozleri, bilim,
sanat ve teknik alanlara ait kavramlardan olusan terimler ile kalip s6zlerden meydana
gelmektedir. Temel sézciikler de denilen temel s6z varligi, bir ulusa atalarindan kalmis olan en
eski metinlerde goriilen ve insan igin birinci derecede 6nemli sayilan 6gelerdir. Bunlar, organ
adlari, yiyecek-icecekle, tarim araglariyla, insanlarla yakin iliskisi bulunan hayvanlarla ilgili adlar,

akrabalik adlari ve sayi gosteren sézcliklerdir.”

Kavcar (2022), yabanci kokenli kelimelerin, Tirkgede yayginlasmasini dildeki kirlilik
olarak aciklamistir. Ayni zamanda yabanci sozciiklere olan hayranlik ve terim Uretimindeki
yetersizligi, Tirkcemizdeki glncel sorunlar olarak gérmektedir. Bu gibi sorunlardan en c¢ok
etkilenecek yas grubunun ilkokul ¢ocuklari olacag séylenebilir. Ozellikle ana dil 6gretiminde
kritik dénem olan ilkokul cocuklarinin kelime hazinelerine yabanci kékenli kelimelerin eklenmesi,
geri donlsi mimkin olmayan sorunlara yol agacaktir. Cocuklarin kelime hazinelerini
zenginlestirecek, Turkce kelime sayilarini arttiracak ¢alismalari yapmak aileler basta olmak (izere
okula ve Tirkge ders kitaplari yazarlarina biylk gorev dismektedir. Cocuklarda dil sevgisi ve dil

bilinci olusturmakta ders kitaplari cok 6nemlidir (Bulut & Karasakaloglu, 2021).
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Ziya Gokalp’in de dil ile ilgili bircok calismasi ve 6nemli gorisleri vardir. Ona goére dilin
sadelesmesi ve yabanci kelimelerden arinik olmasi 6nemlidir. Tark milletinin dilini ve kiltlrin

koruma, gelistirme cabalarina 6nemli katkilarda bulunmustur.

Tarihte bircok devlet ile kurmus oldugumuz iliskiler, islamiyeti kabul ettikten sonra din
dili sayilan Arapga'dan ve edebiyat dili kabul edilen Farsga'dan dilimize pek ¢ok kelime ve gramer
gecmistir. Ne var ki bu kelimelerin ¢ogunun Tirkge karsiliklari vardir (Timurtas, 1964). Dilimiz
XIX. ylzyilldan sonra Bati dillerinin etkisi altinda kalmistir. Tanzimat'tan sonra Turkiye
Tirkge’sinde ¢ok fazla Fransizca kelime goriilmustir. Buglin de dilimiz Fransizca ve ingilizce etkisi
altindadir. Bu durumlardan dolayi zamanla konusma ve yazi dilinde farkhliklar ortaya ¢ikmistir.
Bu durum Ziya Gokalp gibi sade Tirkce kullanilmasini savunan ve destekleyen yazarlarin
¢alismalarini baslatmistir. Bu calismalarda Tirkge'nin dil yapisini sadelestirmeye yonelik
onerilerde bulunarak, dilin daha acik, anlasilir ve 6z olmasi gerektigini savunmustur. Bunun igin
dildeki yabanci kokenli kelimelerin gikarilmasi gerektigini ileri sGrmistir. Ayrica, Arapga ve
Farsca kokenli kelimelerin, Tirkce Uzerindeki etkilerini elestirmis ve bu kelimelere alternatif
Tirkce karsiliklarini 6nermistir. (Timurtas, 1964) Bunlar Tirkce'nin 6ziinden tiretilmis ya da
Tirkce'ye uygun hale getirilmis yabanci kdkenli kelimelerdir. Bu kelimelerin, Tirk dilinin
zenginligini korurken yabanci etkilere karsi dayanikh olmasini ve Tirk kaltirini yansitmasini
amaclamistir. Bu anlamda Tirkgelesmis kelimelerin, Tirk dilinin ve kiltirtniin gelisimine katki
saglayacagini distiniilmustiir. Ornegin: "Ders" kelimesi Arapca kékenli "dars" kelimesinin yerine,

"Seving" Arapga kokenli "sevk" kelimesinin yerine kullaniimistir.

Ders ve c¢alisma kitaplar okullarda kullanilan en 6nemli materyallerden birisidir. Bu
kitaplar ile programda yer alan kazanimlara, hedeflere ve igeriklere ulasmak mimkinddr.
Kitaplarda yer alan etkinliklerde kullanilan dilin anlasilabilir olmasi, 6grenmeyi daha kolay hale
getirir ve kalicilhg saglar. Tiurkce ders kitaplarinda ¢ocugun gilnlik hayatinda kullandig
kelimelere yer verilir. Bunun vyaninda c¢ogunlugu farkli kokenli olan kelimelere de
rastlanilmaktadir. Tirkce dersi cocugun temel dil becerilerini 6grendigi bir derstir ve ana dil
ogretimi bu ders ile gerceklesir. Bu ylizden 6zellikle Tiirkge ders kitaplarindaki kelime hazinesinin
zengin ve kelime kdkenlerinin kendi dilimize ait olmasi gerekmektedir. Tiirkce uzun bir gegcmise
sahip ve kelime gesitliligi olarak zengin bir dildir. Bu dili yasatmak ve gelecek nesillere aktarmak
¢ok dnemlidir. Bu aktarimi yapmak icin 6nemli bir stratejiye ihtiyac¢ vardir. Kaynagini da Tiirkce
ders kitaplari olusturmaktadir. Tirkce ders kitaplarinda bulunun kelimelerin kokenlerini
incelemek, ders kitabi yazarlarinin 6n bilgiye sahip olmasi ve kaynak olusturmasi agisindan da

onemlidir (Sahin & Bay, 2021; Toprak, 1993).
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Yapilan c¢alismalarla birlikte, alan yazinda temel egitim dizeyinde Tirkce ders
kitaplarinda yer alan metinlerdeki kelimelerin kdkenlerini tespit etme calismalarinin yetersiz
kaldig1 gorilmektedir (Aslan, 2006). Bu amacla 3. Sinif Tlrkge ders ve calisma kitaplarindaki
siirler incelenmistir. Siirlerdeki harf, hece ve kelime sayilarina bakilmis, ayrica kelime kékenleri
incelenmistir. inceleme sonucunda, siirlerde bulunan kelimelerin ne kadarinin Tiirkce kelime
olup olmadigi tespit edilmistir. ilerleyen zamanlarda yapilan ¢alismalarin artmasi ile Tiirkce ders

kitaplarinda bulunan kelimeler (izerinde farkindalik olusturulacagi distintilmektedir.
1.1. Amag

Bu arastirmanin amaci, ilkokul 3. sinif dizeyinde kullanilan Tirkge ders ve galisma
kitaplarinin icerisinde yer alan siirlerdeki harf, hece ve kelime sayilarini belirlemek; siir icerisinde
gecen bu kelimelerin kokenlerini ve kullanim sikliklarini ortaya koymaktir. Bu amaglar
dogrultusunda siirlerde kag adet kelime, farkli kelime, hece ve harf oldugu; kullanilan kelimelerin
ylzde kacinin Tarkge ve Tiirkce disindaki diger dillere (Arapga, Farsga, Fransizca, Latince,

ingilizce, Onomatope vb.) ait oldugunun belirlenmesi alt amaglari olusturmaktadir.
1.2. Alt Amaglar
ilkokul 3. sinif Tiirkge ders ve ¢alisma kitaplarinda yer alan siirlerde;
¢ Toplam kag adet kelime, farkli kelime, hece ve harf vardir?
¢ Kullanilan kelimelerin ylzde kagi Tiirkgce kdkenlidir?

¢ Kullanilan kelimelerin yizde kaginin kokeni Tirkge disindaki diger dillere (Arapga,

Farsca, Fransizca, Latince, ingilizce, Yansimalar vb.) aittir?
2. Yontem

ilkokul 3. sinif diizeyindeki Tiirkce ders ve calisma kitaplarindaki siirlerde gecen
kelimelerin kokenlerini ve siirlerde gecen harf, hece ve kelime sayilarini belirlemeyi amacglayan

bu calismada; nitel arastirma yontemlerinden, dokiiman inceleme modeli kullaniimistir.

Arastirma yapmayi gerektirecek konu ile ilgili olgu ve olaylar hakkinda bilgi barindiran
yazili belgelerin incelenmesi ile veri saglanmasina dokiiman inceleme yontemi denir. Arastirilan
konu ile ilgili gérliisme ya da goézlem yapmaksizin bilgiye, belge inceleyerek ulasilabilir. Boylelikle
arastirmaci kaynak ve zaman tasarrufu yapmis olur. Hangi dokiimanin kaynak olusturacagina ve
onemli olduguna karar vermek igin arastirmanin konusuna bakarak karar vermek daha dogru

olur. Arastirma ile ilgili raporlar, kitaplar, fotograflar, ses ve video kayitlari gibi veri kaynaklar
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orijinal olup olmadig tespit edildikten sonra sistematik bir sekilde analiz edilmelidir (Karatas,

2015; Yildirim & Simsek 2008).
2.1. Analiz Birimi

Bu aragtirmanin verileri, ilkokul 3. sinif dizeyinde Milli Egitim Bakanhgi tarafindan
okullarda ders kitabi olarak okutulan, MEB Yayinevi ve Ozel Yayinevi tarafindan basilmis ilkokul

Tirkge 3 kitaplari igerisinde yer alan siirler incelenerek toplanmistir.

“ilkokul Tirkce 3. Sinif Ders ve Calisma Kitaplar”” MEB Yayinevi ve Ozel Yayinevi
tarafindan basiimis olup, Milli Egitim Bakanhgi ve Talim Terbiye Kurulu’nun 28.05.2018 tarih ve
78 sayil karari ile 5 yil stireyle ders kitabi olarak kabul edilmis olup devlet okullarinda ve 6zel
okullarda giincel olarak kullanilan temel ders kitaplaridir (MEB, 2022a; MEB, 2022b; Ozel
Yayincilik, 2022).

Tablo 1.
ilkokul Tiirkge 3. Sinif Ders ve Calisma Kitaplari Listesi

incelenen

Sinif Seviyesi Ders Kitabi Yayinevi siir Sayisi MEB Onay Tarih/Sayi
3. Sinif Tiirkge Ders Kitabi DY1 14 28.05.2018/78
3. Sinif Tirkce Calisma Kitabi DY2 13 28.05.2018/78
3. Sinif Tirkce Ders Kitabi (0) 7 18.04.2019/8

2.2. Verilerin Toplanmasi ve Analizi

Arastirmanin verileri MEB Yayinevi ve 6zel yayinevi tarafindan hazirlanan Tirkge 3. sinif
ders ve cgalisma kitaplarindan toplanmistir. Verilerin toplanmasi siireci asagidaki sekilde
ilerlemistir: Turkge 3. sinif ders ve galisma kitaplarinda bulunan siirlerin sayfa numaralari tespit

edilmis ve siirlerin isimleri not edilmistir.

Daha sonra her siirin harf, hece ve kelime sayisi tespit edilmistir. Sayim sirasinda hece,

kelime ve harf sayan 3 farkli  “https://www.hesapla.online/hece-hesaplama,

https://charcounter.com/tr/, http://akinci.in/” siteden yararlanilmistir. Ayrica sayimin

dogrulugunu kontrol etmek amagl program sayimindan dnce birkag¢ kez elle sayilip kullanilan
programlarin dogrulugu tespit edilmistir. Karakter sayimi sirasinda sadece harfler sayilmis ve
bosluklar bu sayima dahil edilmemistir. Hece sayisini belirlerken 6zel durumlu kelimeler (tren

gibi) gz 6niinde bulundurulmus ve tek hece olarak sayan program, tercih edilmistir.

Siirlerde bulunan kelime sayilarinda farkl kelime sayisinin yaninda tekrar eden kelimeler
de sayima dahil edilirken; kelime kdkenlerine ait bulgularda her kelime bir kez ele alinip kullanim

sikhklarina ait bulgulara yer verilmistir.
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Son olarak siirlerde yer alan her kelimenin adi, tekrar sayisi ve hangi dile ait oldugunu
ifade eden koken bilgisi kayit altina alinmistir. Kelimelerin hangi kdkene ait oldugunun tespit
edilmesinde Tirk Dil Kurumu ve Nisanyan sézlikleri kullaniimistir (TDK, 2022; Nisanyan, 2022).
Bunun yaninda Tirkge'nin 6ziinden tiretilmis yani Tirkge'ye uygun hale getirilmis yabanci
kokenli kelimeler (Turkgelesmis) kdken olarak Tiirkge oldugu igin ayrica tespit edilmemis Tiirkce

kokenli olarak ele alinmustir.

Arastirmada nitel arastirma yontemlerinden dokiiman inceleme yontemi kullaniimistir.
Elde edilen verilerin siklik ve frekans tablolari olusturulmustur. Bu tablolardan yola gikilarak veri
analizi yapilmistir. ilkokul 3. sinif Tiirkge ders ve ¢alisma kitaplarindaki siirlerden elde edilen
veriler tablolastirilmistir. Elde edilen veriler, tablolara aktarilarak frekans ve siklik analizi yapilmis

ve yorumlanmistir.
3. Bulgular

Arastirmada, ilkokul Tiirkce 3 ders ve calisma kitaplarinda yer alan siirler incelenmistir.
Burada sirasiyla ilkokul Tiirkge 3 OY ders kitabi, ilkokul Tiirkge 3 DY ders ve calisma kitaplarinda
yer alan siirlerin listesi, adi ve bu siirlerdeki harf, hece, kelime ve farkli kelime sayilari verilmis ve
yorumlanmistir. Ardindan her Uc kitapta bulunan siirlerdeki kelimelerin kullanim sikliklari ve

kelime kdkenleri ele alinip incelenmis ve yorumlanmistir.
3.1. Siirlerdeki Harf, Hece, Kelime ve Farkli Kelime Sayilarina Ait Bulgular

ilkokul 3. sinif Tiirkce 3 QY ders kitabinda yer alan siirlerin sayfa numaralari, isimleri ve

bu siirlerde yer alan harf, hece, kelime ve farkli kelime sayilari Tablo 2.”de sunulmustur.

Tablo 2.

Ozel yayinevi ait ilkokul 3. sinif Tiirkce ders kitabinda yer alan siirlerin sayisi ve birimleri

No Sayfa isim Kelime Sayisi  Farkh Kelime Sayisi Hece Sayisi  Harf Sayisi
15. 13 Glnaydin Size 38 27 93 223
16. 16 Kuglarla Yarig 25 23 61 145
17. 52 istiklal Marsi 153 137 350 884
18. 55  Cumhuriyet Bayrami 45 42 112 283
19. 78-79 Okulda Segim 66 55 166 369
20. 87 Okulda Se¢im 52 47 132 315
21. 100 Yurt TirkUs 50 42 132 327
22. 131 Arkadaslarim 81 69 238 563
23. 155 Ufacik Tefeciktim 37 32 91 217
24, 164 Okul Tarkasa 46 36 100 246
25. 182 Top ve Komsu 54 43 109 256
26. 191 Vicudumuz 25 21 68 160
27. 206 Bilgisayar 47 32 118 290
Toplam 719 606 1770 4278
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Tablo 2. incelendiginde, 6zel yayinevine ait ilkokul 3. sinif Tiirkce 3 ders kitabinda
toplamda 13 adet siir oldugu goriilmektedir. incelenen siirlerde tekrar sayilarina bakilmaksizin
toplamda 719 kelime, 606 farkli kelime, 1770 hece ve 4278 harf oldugu belirlenmistir. Bu siirler
arasindan en fazla kelime sayisina sahip olan siir 153 kelime ile 52. sayfada yer alan “istiklal
Marsi” en az kelime sayisina sahip olan siirler ise 25 kelime ile 16. ve 191. sayfalarda yer alan
“Kuslarla Yarig” ve “Viicudumuz” adh siirlerdir. Farkli kelime sayisi, en fazla olan siir, 137 farkl
kelime sayisi ile 52. sayfada bulunan “istiklal Marsi” en az farkli kelime sayisina sahip olan siir 21
farkl kelime sayisiile 191. sayfada yer alan “Vicudumuz” adli siirdir. Hece ve harf sayisi en fazla
olan siir 52. sayfada bulunan “istiklal Marsi” olurken, en az hece ve harf sayisina sahip siir; 16.

sayfada bulunan 61 hece ve 145 harf sayisi ile “Kuslarla Yaris” siiridir.

Devlet yayinlarina ait ilkokul Tiirkce 3 ders kitabinda yer alan siirlerin sayfa numaralari,

isimleri ve bu siirlerde yer alan harf, hece, kelime ve farkli kelime sayilari Tablo 3.’te verilmistir.

Tablo 3.

Devlet yayinlarina ait ilkokul Tiirkge 3 ders kitabinda yer alan siirlerin sayisi ve birimleri

- Kelime Farkh Kelime Hece Harf
No Sayfa Isim
Sayisi Sayisi Sayisi Sayisi
1. 12 Okul Doniist 90 63 184 434
2. 15 Macera 24 24 72 165
3. 38 Yasa Okulum Yasa 28 24 65 145
4. 46 istiklal Marsi 153 137 350 884
5. 59 Sana Borgluyuz Ta 63 50 171 423
Derinden

6. 105 Ben Bir Agacim 54 43 142 356
7. 144 Gazete 32 32 88 201
8. 169 Anneme ilk Mektup 84 74 193 456
9. 199 Okul Turkusu 46 39 100 246
10. 206 Diinya Cocuk Bayrami 59 a7 147 354
11. 217 Beyaz Bulut 37 32 87 191
12. 225 Bir Duinya Birakin 41 21 94 243
13. 243 19 Mayis 50 32 104 261
28. 254 Mor Balik 28 26 79 192
Toplam 789 649 1876 4551

Tablo 3. incelendiginde, Tiirkce 3 DY1 ders kitabinda toplamda 14 adet siir oldugu
gorilmektedir. incelenen siirlerde tekrar sayilarina bakilmaksizin toplamda 789 kelime, 649
farkl kelime, 1876 hece ve 4551 harf oldugu belirlenmistir. Bu siirler arasindan en fazla kelime
sayisina sahip olan siir 153 kelime ile 46. sayfada yer alan “istiklal Marsi” en az kelime sayisina
sahip olan siir ise 24 kelime ile 15 sayfada yer alan “Macera” adl siirdir. Farkli kelime sayisi, en
fazla olan siir, 137 farkli kelime sayisi ile 46. sayfada bulunan “istiklal Marsi”, en az farkli kelime

sayisina sahip olan siir 21 farkli kelime sayisi ile 225. sayfada yer alan “Bir Diinya Birakin” adli
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siirdir. Hece ve harf sayisi en fazla olan siir 46. sayfada bulunan “istiklal Marsi” olurken, en az
hece ve harf sayisina sahip siir; 38. sayfada bulunan 65 hece ve 145 harf sayisi ile “Yasa Okulum
Yasa” siiridir.

ilkokul Tiirkce 3 DY2 calisma kitabinda yer alan siirlerin sayfa numaralari, isimleri ve bu

siirlerde yer alan harf, hece, kelime ve farkli kelime sayilari Tablo 4.’te verilmistir.

Tablo 4.

Tlirkce 3 DY2 ders kitabinda yer alan siirlerin sayisi ve birimleri

No Sayfa isim Kelime Sayisi  Farkli Kelime Sayisi  Hece Sayisi  Harf Sayisi

1. 22 Gogmen Kuglar 57 47 132 328

2. 25 ilkbahar 17 12 43 104

3. 49 Atatlirk Demek 30 18 79 190

4. 51 23 Nisan 26 21 58 146

5. 84 Guzel Yurdum 48 38 116 289

6. 103 Sihirli Sozler 52 47 125 285

7. 143  Bir Yer Duglindyorum 51 48 131 320
Toplam 281 231 684 1662

Tablo 4. incelendiginde, Tiirkce 3 DY2 calisma kitabinda toplamda 7 adet siir oldugu
gorilmektedir. incelenen siirlerde tekrar sayilarina bakilmaksizin toplamda 281 kelime, 231
farkl kelime, 684 hece ve 1662 harf oldugu belirlenmistir. Bu siirler arasindan en fazla kelime
sayisina sahip olan siir 57 kelime ile 22. sayfada yer alan “Go¢men Kuslar”; en az kelime sayisina
sahip olan siir ise 17 kelime ile 25 sayfada yer alan “ilkbahar” adli siirdir. Farkl kelime sayisi, en
fazla olansiir, 48 farkli kelime sayisi ile 143. sayfada bulunan “Bir Yer Diisiiniyorum”, en az farkh
kelime sayisina sahip olan siir 12 farkli kelime sayisi ile 25. sayfada yer alan “ilkbahar” adli siirdir.
Hece ve harf sayisi en fazla olan siir 22. sayfada bulunan “Gé¢men Kuslar” olurken, en az hece

ve harf sayisina sahip siir; 25. sayfada bulunan 43 hece ve 104 harf sayisi ile “ilkbahar” siiridir.
3.2. Siirlerdeki Kelimelerin Kokenlerine ve Kullanim Sikliklarina iliskin Bulgular

ilkokul Tiirkce 3 OY ders kitabi ve ilkokul Tiirkce 3 DY ders ve calisma kitaplarinda yer
alan siirlerdeki kelimelerin Tiirkge, Arapga, Farsca, Fransizca, Ermenice, ingilizce, Rumca,
Mogolca, italyanca, Bulgarca Latince ve Onomatope olarak on iki farkli dil kékenine ait kelimeler
oldugu belirlenmistir. Arastirmanin bulgular, kelime kokeni belirlenmis yedi dile gore

diizenlenmistir.

ilkokul Tiirkce 3 QY ders kitabindaki 13 siirde birbirinden farkl ve farkli sayilarda tekrar
eden toplam 534 6zglin kelime belirlenmistir. Belirlenen bu kelimelerin kokenlerine ait bulgular

Tablo 5’te verilmistir.

156 Sinirsiz Egitim ve Arastirma Dergisi, 9 (1), 128 - 169



(P77 llkokul 3. Simf Tiirkce Ders ve Calisma Kitaplarinda Yer Alan Siirlerdeki...

Yalcin BAY, Sila AKINCI

Tablo 5.

Tiirkge 3 OY ders kitabinda yer alan siirlerdeki kelimelerin kékenleri

Dil f %
Tirkce 421 78,84
Arapga 67 12,55
Farsca 30 5,62

Fransizca 9 1,69
Ermenice 1 0,19
ingilizce 1 0,19
Latince 1 0,19
Onomatope 4 0,75
Toplam 534 100

Tablo 5. incelendiginde, toplam 534 kelimenin, 421’i Tiirkce, geriye kalan kelimelerin
67’si Arapca, 30’u Farsca, 9'i Fransizca, 1’i Ermenice, 1’i ingilizce, 1’i Latince ve 4’ii Onomatope
kokene sahip kelimeler oldugu belirlenmistir. Bir baska ifadeyle 534 kelimenin %78,84’( Tiirkge,
%12,55’i Arapga, %5,62’si Farsca, %1,69’u Fransizca, %0,19’u Ermenice, ingilizce ve Rumca son

olarak %0,75’i Onomatope kdkene sahip kelimeler oldugu tespit edilmistir.
ilkokul Tiirkce 3 OY kitabinda en sik kullanilan;
¢ Tirkce kelime, 10’ar tekrarla “bir” ve 9 tekrarla “ne” dir.
e Arapga kelime, 4 tekrarla “temiz” ve 2 tekrarla “mavi”, ”Diinya” ve “istiklal”dir.
 Farsca kelime, 5’er tekrarla “hem” ve 4 tekrarla “ki”dir.

* Fransizca kelime, 3 tekrarla “demokrasi”, “trafik” ve 2 tekrarla “onur”dur.
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e : \ —_———— _:\ Tekrar
GUNAYDIN SIZE Kelime Kékeni Says1
GUnagdm dogo [ 1 Qﬁnat;dm Turkcge 5

~ = 2  Siz Tiitkce 1
GUnaydin donya | . )

. 4 Doga Tiitkge 1

Yasam ne giuzel 6 Dinya Arapca 1
Yeni bir gin 7 Yasam Tiitkce 2
Baslarken... 8 Ne Titkge 2
92 Gizel Turkcge 2

Uyaninca sabahlari 10 Yeni Turkge 2

i i 11 Bir Turkce 2
GUnaydin, derim 12 lom Tarkce 2
Anneme, babama 13 Basglamak Tiitkge 2
Kardeslerime 14 Uyanmak Tirkge 1
Kopegime bile... = 15 Sabah Turkcge 1

17 Demek Tiitkce 1

- . 18 Anne Tarkce 1

Sadece sozle degil 19 |Baba Tarkee 1
Guler yuzomle 20 Kardes Turkcge 1
Gulen gozlerimle 21 Kaopek Titkce 1
GUnaydin herkese... 22 Bile Turkge 1
Qc\’« 23 Sadece Tutkce 1

. 24 Soz Tiitkce 1

Yasam ne guzel pree— | 35 Degil Tarkce 1
Yeni bir gon  _ : ’ 26 Gillmek Tarkce 2
Baslarken... 27 Yiiziimle Tiitkce 1
28 Goz Tiitkce 1

Yesgio YONTER 29 Herkes Tiitkce 1

_

Gorsel 1. Tiirkce 3 OY ders kitabinda yer alan “Giinaydin Size” adli siir 6rnedi ve birimleri
Gérsel 1. incelendiginde, OY ders kitabinda bulunan “Giinaydin Size” adl siirde gegen
kelimeler, kelimelerin kokenleri ve kelime adetleri belirlenmistir. “Glnaydin” kelimesi bu siirde
en cok tekrar eden kelime olup, 5 kere tekrar etmistir ve Tiirkce kdkenlidir. “Diinya” kelimesi, 1

kere tekrar etmis ve Arapca kokenli bir kelimedir.

ilkokul Tiirkge DY1 ders kitabindaki 14 siirde birbirinden farkl ve farkl sayilarda tekrar
eden toplam 614 6zgilin kelime belirlenmistir. Belirlenen bu kelimelerin kokenlerine ait bulgular

Tablo 6’da verilmistir.
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Tablo 6.

Tiirkce 3 DY1 ders kitabinda yer alan siirlerdeki kelimelerin kékenleri

Dil f %
Tirkce 441 71,82
Arapga 110 17,92
Farsca 40 6,51

Fransizca 5 0,81
Yunanca 5 0,81
Mogolca 2 0,33
Bulgarca 1 0,16
Onomatope 8 1,30
italyanca 2 0,33
Toplam 614 100

Tablo 6. incelendiginde, toplamda 614 kelimenin 441’i Tiirkce, geriye kalan kelimelerin
110’u Arapca, 40’1 Farsca, 5’i Fransizca ve Rumca, 2’si Mogolca, 1’i Bulgarca, 8'i Onomatope ve
2’si italyanca kdkene sahip kelimeler oldugu belirlenmistir. Bir baska ifadeyle, kelimelerin
%71,82'si Tiirkce, %17,92’si Arapca, %6,51’si Farsca, %0,81’i Fransizca ve Yunanca, %0,33'U
Mogolca ve italyanca, % 0,16"1 Bulgarca, %1,30’u Onomatope, kékene sahip kelimeler oldugu

tespit edilmistir.
ilkokul Tiirkce 3 DY1 kitabinda en sik kullanilan;
e Tirkce kelime, 17’ser tekrarla “bir” ve 13 tekrarla “bu” dur.
¢ Arapca kelime, 6 tekrarla ”Dlnya”, 8 tekrarla “el” dir.
¢ Farsca kelime, 10’ar tekrarla “her” ve 4 tekrarla “ki”, “borg¢lu” ve “ta”dir.
¢ Yunanca kelime, 3 tekrarla “mayis” ve 2 tekrarla “Samsun”dur.
* Mogolca kelime, 2 tekrarla “Ulus” dur.
¢ Bulgarca kelime, 1 kelime ile “visne”dir.

¢ Onomatope kelime, 2 tekrarla “fiskirmak”dir.
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19 MAYIS Tekrar

2 Kelime Kikeni Savisi
Buglin 19 Mayis T Tarlge 3
Genglik bayrami var! 2 Mavyis Rumca 3
Buaiin S fkund 3 Bugiin Turkge 5
uglin Samsun ufkundan 4 Genglik Tarkee >
Yeni bir glines dogar. S Bayram Turkee 2
6 Var Turkge 2
7 Samsun Fumca 2
Karanlhiga gémilmds, 8 [Ufnk Arapga 2
9 Yeni Turkge 2
Vatana nur oldu O, 10 Bir Tarkge 3
11 Gines Turkge 2
Yas baglayan ruhlara, 12 [Dogmak Turkee 2
Yireklere doldu O... 13 Karanlik Turkce 1
14 Gommek Turkge 1
- 15 Vatan Arapca 1
O bir yaman volkand, 16 Nur Arapca 1
17 Ohnak Tiirkge 1
Basbugdu, kahramandi... 18 o Turkee 5
Buglini kuran odur, 19 [Yas Tarkge 1
20 Baglamak Turkge 1
Yurdu kurtaran odur. 21 Ruh Arapca 1
22  Yirek Turkce 1
23 Dohnak Turkge 1
Bugiin 19 Mayis 24 Yaman Turkge 1
3 25 Volkan Fransizca 1

I

Genglik bayrami var! 26 Basbu Tirkge .
Bugiin Samsun ufkundan 27 Kahraman  Farsca 1
T 5 28 Kuran Arapca 1
Yeni bir glines dogar. >0 et Tarlge L
|. Hakk: TALA 30 Kurtarmak  Tiirkce 1

Gorsel 2. Tiirkge 3 DY1 ders kitabinda yer alan “19 Mayis” adli siir 6rnedi ve birimleri
Gérsel 2. incelendiginde, DY1 ders kitabinda bulunan “19 Mayis” adh siirde gecen
kelimeler, kelimelerin kdkenleri ve kelime adetleri belirlenmistir. “Bugin” ve “0” kelimeleri bu
siirde en cok tekrar eden kelimeler olup, 5 kere tekrar etmistir ve Tirkge koékenlidir. “Mayis”
kelimesi, 3 kere tekrar etmis ve Rumca kokenli bir kelimedir. "Volkan” kelimesi, 1 kere tekrar

etmis ve Fransizca kokenlidir. ”Ufuk” kelimesi 2 kere tekrar etmis ve Arapca kokenlidir.

ilkokul Tiirkge 3 DY2 calisma kitabindaki 7 siirde birbirinden farkli ve farkli sayilarda
tekrar eden toplam 226 6zgiin kelime belirlenmistir. Belirlenen bu kelimelerin kokenlerine ait

bulgular Tablo 7’de verilmistir.
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Tablo 7.

Tiirkce 3 DY2 ders kitabinda yer alan siirlerdeki kelimelerin kékenleri

Dil f %
Tirkce 178 78,76
Arapga 27 11,95
Farsca 12 5,31
Kirgizca 1 0,44

Yunanca 2 0,88
Mogolca 2 0,88
italyanca 1 0,44
Onomatope 3 1,33
Toplam 226 100

Tablo 7. incelendiginde, toplamda 226 kelimenin 178’i Tiirkce, geriye kalan kelimelerin
27’si Arapga, 12’si Farsca, 1’i Kirgizca ve italyanca, 2’si Mogolca ve Yunanca, 3’ Onomatope
kokene sahip kelimeler oldugu belirlenmistir. Bir baska ifadeyle Tiirk¢e 3 DY2 ders kitabindaki
siirlerde bulunan kelimelerin %78,76's1 Tirkce, %11,95’i Arapca, %5,31’si Farsca, %0,44'(,
Kirgizca ve italyanca, %0,88’i Mogolca ve Yunanca, %1,33’(i Onomatope, kdkene sahip kelimeler

oldugu tespit edilmistir.
ilkokul Tiirkce 3 DY2 Calisma Kitabinda en sik kullanilan;
¢ Tirkge kelime, 11’er tekrarla “gelmek” ve 8 tekrarla “yurt” ve “glizel”dir.
* Arapca kelime, 2 tekrarla “insan”dir.
e Farsca kelime, 6'sar tekrarla “ilkbahar”dir.
e Kirgizca kelime 1 tekrarla “bilim”dir.
¢ Yunanca kelime 1 tekrarla “sira” ve “thlamur”dur.
* Mogolca kelime 1 tekrarla “llke” ve “ulus”tur.
« italyanca kelime 1 tekrarla “mi” dir.

e Onomatope kelime sayisi 2’ser tekrarla “ses”tir.
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GUZEL YURDUM

Cihana érnek olan
Yanimsin gtizel yurdum.
Tarihlere sigmayan

Sanimsin gizel yurdum.

Simsek olsa ¢akamaz,
Seller gelse akamaz,
Hi¢ kimse yan bakamaz,

Benimsin glizel yurdum.

Hurriyetin yolunda, {
Ozgirligin dalinda,
Al bayragin alinda,

Kanimsin gltizel yurdum.
B

o’ s
Taze kardan arisin,

Sular gibi durusun,

Mevla’m seni korusun /_

Canimsin glizel yurdum. ——

Bestami YAZ%<

\_/

Gorsel 3. Tiirkge 3 DY2 ¢alisma kitabinda yer alan “Glizel Yurdum” adli siir 6rnegi ve birimleri
Gérsel 3. incelendiginde, DY1 ders kitabinda bulunan “Giizel Yurdum” adl siirde gecen
kelimeler, kelimelerin kokenleri ve kelime adetleri belirlenmistir. “Glzel” ve “yurt” kelimeleri bu
siirde en ¢ok tekrar eden kelimeler olup, 6 kere tekrar etmistir ve Tirkge kdkenlidir. ”"Cihan”

kelimesi, 1 kere tekrar etmis ve Farsca kokenli bir kelimedir. "Mevlam” kelimesi, 1 kere tekrar

etmis ve Arapca kokenlidir.
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Tablo 8.

ilkokul 3. sinif ders ve ¢alisma kitaplarinda yer alan siirlerdeki kelime kékenlerinin kitaplara gére
dagilimi

Kelime Kokenleri

Diller 1. Kitap OY 2. Kitap DY1 3. Kitap DY2

f % f % f %
Turkce 421 78,84 441 71,82 178 78,76
Arapga 67 12,55 110 17,92 27 11,95
Farsca 30 5,62 40 6,51 12 5,31
Fransizca 9 1,69 5 0,81 0 0
Ermenice 1 0,19 0 0 0 0
ingilizce 1 0,19 0 0 0 0
Latince 1 0,19 0 0 0 0
Onomatope 4 0,75 8 1,30 3 1,33
Yunanca 0 0 5 0,81 2 0,88
Bulgarca 0 0 1 0,16 0 0
italyanca 0 0 2 0,33 1 0,44
Kirgizca 0 0 0 0 1 0,14
Mogolca 0 0 2 0,33 2 0,88
Genel Toplam 534 100 614 100 226 100

Tablo 8. incelendiginde; her (g kitaptaki toplam Tirkce kelime sayisi 1040, Arapca
kelime sayisi 204, Farsca kelime sayisi 82 ve Onomatope kelime sayisi 15’dir. Sadece iki kitapta
bulunan toplam Fransizca kelime sayisi 14, Yunanca kelime sayisi 7, italyanca kelime sayisi 3 ve
Mogolca kelime sayisi 4’tiir. Sadece bir kitapta bulunan toplam Ermenice kelime sayisi 1, ingilizce
kelime sayisi 1, Latince kelime sayisi 1, Bulgarca kelime sayisi 1 ve Kirgizca kelime sayisi 1'dir.
incelenen kitaplarda en fazla kullanilan yabanci kokenli kelimelerin Arapga kdkenli kelimeler
oldugu tespit edilmistir. Arapca kelimelerden sonra en fazla kullanilan kelimelerin ise Farsca
kelimeler oldugu belirlenmistir. En az kullanilan yabanci kékenli kelimeler 1’er kelime ile

Ermenice, ingilizce, Latince, Bulgarca ve Kirgizca’dir.
4. Sonug, Tartisma ve Oneriler

Bu béliimde arastirmanin sonuglarina, tartismaya ve ilkokulda dil 6greniminin temelini
olusturan Tirkge derslerine katki saglamak ve ders kitaplarini daha verimli hale getirmek

amaciyla birtakim dnerilere yer verilmistir.

ilkokul 3. sinif Tiirkge ders ve calisma kitaplarinda yer alan siirlerdeki kelime hazinesi ve
kokenlerinin incelendigi ¢ ders kitabindaki kelimelerin ortalama % 75’i Tirkge, %14’(i Arapga,

% 6’s1 Farsga ve %5'ini diger dillerin olusturdugu tespit edilmistir.

Arastirma sonuclarina baktigimizda her Ug kitaptaki toplam Tirkce kelime sayisi 1040,

Arapca kelime sayisi 204, Farsca kelime sayisi 82 ve Onomatope kelime sayisi 15’dir. Sadece iki
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kitapta bulunan toplam Fransizca kelime sayisi 14, Yunanca kelime sayisi 7, italyanca kelime
sayisi 3 ve Mogolca kelime sayisi 4’tir. Sadece bir kitapta bulunan toplam Ermenice kelime sayisi
1, ingilizce kelime sayisi 1, Latince kelime sayisi 1, Bulgarca kelime sayisi 1 ve Kirgizca kelime
sayisi 1’dir. incelenen kitaplarda en fazla kullanilan yabanci kdkenli kelimelerin Arapca koékenli
kelimeler oldugu tespit edilmistir. Arapga kelimelerden sonra en fazla kullanilan kelimelerin ise
Farsca kelimeler oldugu belirlenmistir. En az kullanilan yabanci kokenli kelimeler 1’er kelime ile

Ermenice, ingilizce, Latince, Bulgarca ve Kirgizca’dir.

Tarihe baktigimizda ¢ok genis topraklarda devletler kurmus ve farkh kdlttrler ile bir
arada yasamis olan Tiarklerden bahsedebiliriz. Bu yasam tarzi ve cok kilturlulik dile de
yansimistir. Ozellikle Osmanlicanin icerisinde Tiirkce, Arapca ve Farsca dillerini barindirmasi
Tiirkge 3 DY1, DY2 ve QY ders ve calisma kitaplarinda, Tiirkgeden sonra en ¢ok kullanilan
kelimelerin Arapga ve Farsga olmasi bu durumu desteklemektedir. Kitaplardaki kelimelerin %
5°lik kismi olusturan diger kelime kdkenleri ise DY1, DY2 ve OY1’ e gore farklhlik géstermektedir.
OY ve DY1’ de kelimelerin ortalama % 1,25 Fransizca, DY1 ve DY2’deki kelimelerin ortalama %
0,84’(i Yunanca, % 0,60’ Mogolca, % 0,38'i italyancadir. DY1, DY2 ve OY1’deki kelimelerin
ortalama %1,12’si onomatope kelimelerden olustugu soylenebilir. Her bir ders kitabinda farkli
olarak Ermenice, ingilizce, Latince, Bulgarca ve Kirgizca kelime kdkenleri de bulunmaktadir. Farkli
kelime kdkenlerinin ders kitaplari igerisinde olmasi anlasilacagi gibi dilin gegmisteki ¢cok kilturll

hayattan etkilendigini ve giinimuizde de hala bu etkisini devam ettirdigi soylenebilir.

ilkokul Tiirkge 3. sinif OY’nde siir sayisi 13 iken DY1’ de siir sayisi 14’tiir. DY2’de siir sayisi
digerlerine oranla daha az ve 7 tane siir bulunmaktadir. Bu farklihigin nedeni olarak Tiirkge 3. sinif
calisma kitabi olmasindan kaynakli oldugu sdylenebilir. Tiirkge 3 ders ve galisma kitabinda
bulunan kelime sayisi OY ve DY1’de birbirine yakindir. OY’ de 719 kelime sayisi tespit edilirken
DY1’de 789 kelime sayisi tespit edilmistir. OY'nde ve DY1’de farkli kelime sayisi, hece ve harf
sayisin hemen hemen birbirine yakin sayilarda oldugu tespit edilmistir. DY2'de farkli kelime
sayisi, hece ve harf sayisi; OY ve DY1’e gore siir sayisi farklilik gosterdigi icin az sayida oldugu

belirlenmistir.

Siir sayilarini gdz dnlinde bulundurdugumuzda, yayinevleri degisse bile birim sayilarinda
cok blyiik farkhhklar yoktur. Siir sayisi azaldiginda ya da arttiginda birim sayilari dogal olarak

artip azalmaktadir.

ilgili arastirmadaki bulgular ile alan yazindaki diger arastirmalar, kiyaslandiginda kelime

hazinesinin dile katkilarindan ve 6éneminden bahsedildigi bu arastirmayla benzer o6zellikler
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gosterdigini sdyleyebiliriz. Buna gore Ozbay ve Melanlioglu (2008) yaptiklari arastirmada kelime
hazinesinin Tirkce 6greniminde ne kadar degerli oldugunu ve ¢ocuklarin anlama ve algilama

becerilerini 6nemli 6lglide etkiledigini ortaya ¢ikarmislardir.

Karasakaloglu ve Bulut (2021) arastirmalarinda ilkokul 4. Sinif Tlirkce ders kitaplarindaki
bilgilendirici metinlerde yer alan kelimelerin ¢ogunu yabanci kdkenli kelimelerin olusturdugunu
tespit etmislerdir. Bu arastirmaya goére metinlerdeki kelimelerin %72’sini Tirkgce kelimeler
olustururken, %28’ini yabanci kokenli kelimeler olusturmaktadir. Yabanci kokenli kelimelerin
¢ogunun da Arapca ve Farsca kelimelerden olustugunu soylemislerdir. Buradaki sonuglar, yapilan
calisma ile benzer sonuglar elde edildigini gostermektedir. Ayni zamanda ders kitaplarinda
bulunan yabanci kékenli kelimelerin ¢ocuklardaki s6z varligini olumsuz yénde etkiledigini dile

getirmislerdir.

Yildiz ve Karababa (2018) 5. ve 6. sinif Tiirkge ders kitaplarindaki kelimelerin kokenlerini
incelemiglerdir. Bu arastirmada kelimelerin 5. sinif diizeyinde % 17; 6. Sinif diizeyinde ise % 23
oraninda yabanci kékenli kelimeler oldugunu ortaya cikarmislardir. incelenen kitaplardaki
yabanci kokenli kelimelerin en fazla Arapca ve Fransizca kelimeler oldugu acgiklanmistir. Yapilan

arastirmada en ¢ok kullanilan yabanci kdkenli kelimeler ile benzerlik gosterdigini sdyleyebiliriz.

incelenen ders ve calisma kitaplarina baktigimizda kelime kdkeni olarak ayni sonuclarin
elde edildigini soyleyebiliriz. Cikan sonuglara goére 3. sinif ders ve ¢alisma kitaplarindaki siirlerde
Tirkce kokenli kelimeler disinda agirlikli olarak Arapga ve Farsga kokenli kelimelere yer
verilmistir. ilkokul ders kitaplarinin temel dil becerilerini 6grenmede kaynak olarak kullandigimizi

distnursek yabanci kokenli kelimelerin agirlikta olmasi diistindlriciddr.

OY ve DY1 ders kitaplarindaki siir sayilari birbirine yakindir. DY2 ders kitabindaki siir sayisi
azdir. Calisma kitabi olmasindan kaynakli bir durum oldugu séylenebilir. OY’nde toplamda 13
adet siir, 719 kelime, 606 farkli kelime, 1770 hece ve 4278 tane harf bulunmustur.DY1’'de
toplamda 14 adet siir, 789 kelime, 649 farkli kelime, 1876 hece ve 4551 tane harf bulunmustur.
Her iki ders kitabindaki siir sayisi farkli oldugu igin birim sayilarinda farklihk olmustur. Fakat
aralarinda ¢ok bir ugurum yoktur. DY1’deki farkl kelime sayisi OY’ndeki farkli kelime sayisindan
daha fazladir. Buradan kelime hazinesi olarak DY1’in daha zengin oldugunu sdyleyebiliriz. Ozbay
ve Melanlioglu (2008) yapmis olduklari arastirmada, kelime hazinesinin Tirkce 6gretiminde ne
kadar 6nemli oldugunu, ayrica anlama becerisini de etkiledigini 6ne stirmislerdir. Buna gére DY2
ders kitabinda bulunan farkl kelime sayisinin fazla olmasi ¢ocuklarin kelime dagarciklarina daha

cok kelime eklemelerine yardimci olmustur.
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ilkokul Tiirkge ders kitaplarindaki kelime hazinesinin ve kdkenlerinin ortaya ¢ikariimasi
Tirkce 6gretimi acisindan ¢ok dnemlidir. Siir incelemesini igine alan bu arastirmada ana dili
O0gretiminde temel kaynak olarak kullanilan Tirkge kitaplarinin igerisinde kullanilan Tirkce
kokenli kelimelerin oraninin distk oldugu saptanmistir. Arastirmada elde edilen sonuclar

dogrultusunda su 6nerilerde bulunulmustur;

e Tirkce kitaplarinda, yabanci kékenli kelimeleri dogrudan kullanmak yerine, Tiirkce

karstliklari kullaniimahdir.

e Tiurkce ders kitaplarindaki kelime hazinesinin birikimi agisindan Tirkce kelimelerin

kullanim sikhgi daha ¢ok arttiriimalidir.

e Tirkce ders kitaplari hazirlanirken her sinifa ait ders kitabinda, kelime hazinesini

arttiracak farkl kelimelere yer verilmelidir.
e Ogretilecek kelimelerin tekrar sikligi uzmanlarca belirlenmelidir.
¢ Ders kitaplarinda yer alan metinlerdeki kelimeler seviyeye uygun hazirlanmalidir.

e Tilrkge ders kitaplari hazirlanirken yayinevleri ortak bir cerceve olusturarak olgitler

gelistirmeli ve buna uygun kitaplar hazirlamahdir.

CIKAR CATISMASI BEYANI
Yazarlar bu galismalarinda herhangi bir sekilde gikar ¢atismasi olmadigini beyan ederler.
ARASTIRMA VE YAYIN ETiGi BEYANI

Yazarlar bu galismalarinda arastirma ve yayin etigine uyuldugunu beyan ederler. Arastirma
klinik ve deneysel insan ve hayvanlar lizerindeki ¢alismalar kapsaminda degildir. Bu nedenle

Etik Kurul Karari alinmamistir.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cergeve, Arastirma, Gorsellestirme” kismini Sila AKINCI,
“Yéntem Tasarimi, Yazi Taslagl, inceleme ve Diizenleme” kismi Prof. Dr. Yalgin BAY,” tarafindan

yapildigini beyan ederler.
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