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Abstract

This study tries to explore the effects of teaching lexical
collocations (verb+noun) explicitly through a teaching
program in a translation education context. The collocation
teaching program is named as Lexical Collocation Teaching
for Translation (LCTT). The implementation of LCTT
program to the students of Translation and Interpreting in
English took 10 weeks totally. It includes pre and post-
tests; finding verb +noun collocations from an English
novel through a concordance tool, Compleatlextutor
(http:/ / lextutor.ca/ concordancers/); spotting and
analysing verb +noun collocation pairs from a Turkish
novel and its English translation; translating sentences
consisting of verb+noun lexical collocations which were
found specifically difficult for Turkish learners (Nisanct,
2014; Sen Bartan, 2019), and lastly, translating Turkish
literary texts and listing and analysing verb+noun
collocations used throughout the source and the target text
(bilingual collocation lists). It is a quasi-experimental
research design which uses the one-group pre-test-post-
test only design (Creswell, 2014). The results of the study
indicate that LCTT program has a positive effect on both
students' awareness of lexical collocations and translation
performance of verb+noun lexical collocations.

Lexical collocation, explicit
teaching, concordance, literary
translation, contrastive analysis
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EXPLICIT LEXICAL COLLOCATION TEACHING IN
TRANSLATION

CEVIRIDE ACIK SOZCUKSEL ESDIZIM OGRETIMI

Ozgiir Sen BARTAN
Dr.Ogr.Uyesi, Kirikkale Universitesi, Fen Edebiyat Fakiiltesi,
Miitercim Terctimanlik A.B.D. ozgursenl@yahoo.com

Anahtar sozciikler

Sézctiksel esdizim, acik 6gretim,
bagimlt dizin, yazin cevirisi,
karsitsal coziimleme

Oz

Bu calismamin amact ceviri dgretimi baglaminda agik
sé6zctiksel esdizim dgretimi icin tasarlanan ve Ceviri ic¢in
Sézctiksel Esdizim Ogretimi (CSEO) adi verilen d6gretim
programimin etkilerini incelemektir. CSEQO programi Ingilizce
Muitercim Terctimanlik anabilim dalindaki 6grencilerine 10
hafta uygulanmistir. Bu programda Ontest, sontest,
Compleatlextutor (http://lextutor.ca/concordancers/) adl
cevirimici bagimli dizin aracini kullanarak verilen Ingilizce
edebi metinden eylem+ad esdizimleri bulma, Ttirkce-
Ingilizce cevirisi yapimis bir romandan eylem+ad
esdizimleri eslestirme ve c¢éziimleme ve o6zellikle anadili
Tiirkge olan égrencilericin zor bulunan eylem+adesdizimleri
iceren (Nisanci, 2014; Sen Bartan, 2019) ttimcelerin Ttirkce-
Ingilizce cevirilerinin yapimas, Tiirkce-Ingilizce yazinsal
ceviriler yapyp iki dilli esdizim listeleri c¢ikarma
uygulamalart yer almaktadir. Calismada tek grup kontrol
grupsuz dntest sontest deseni benimsenmistir. (Creswell,
2014). Calismanin sonuclart CSEO programinin égrencilerin
sozctiksel esdizim farkindaliklanini ve ceviri edimlerini
arttirdigini gostermektedir.
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INTRODUCTION

Collocations are sub-category of formulaic language
(Wray, 2002) which is regarded as one of the main
components in language processing and language
acquisition (Schmitt, 2010). Two of the most significant
views that define collocation were frequency-based and
phraseological approaches (Nesselhauf, 2005; Eren,
2016; Aksu Kurtoglu, 2016). The former approach is
concerned with the frequency of co- occurrence of lexical
items and its main contributors were Firth (1957),
Halliday (1966) and Sinclair (1991). Seretan (2013: 90)
discusses that the frequency-based approach provides
“a purely statistical account of collocation phenomenon
and unconcerned with the syntagmatic dimension of the
combinations involved”. Also, Cangr,
Buyuikkantarcioglu and Durrant (2017:467) emphasize
that “if researchers rely on corpus data only, the
frequency measures are likely to misguide them in their
analysis and interpretation”. Moreover, the latter
approach defines collocation as “co-occurence of two or
more lexical items as realizations of structural elements
within a given syntactic pattern” (Cowie, 1978:132).
Recently, the nature of the collocation was described by
Hoey (2005: 5) as “a psychological association between
words (rather than lemmas) which is evidenced by their
occurrence together in corpora more frequently than is
rational in terms of random distribution.”

The reason why researchers try to explore collocation
teaching, especially in the past decade, emerges from
the three views that collocation knowledge is good for L2
learning; it is required to assess the collocation
knowledge, and investigation of the factors that
influence the pace of acquisition of (types of)
collocations, and pedagogic interventions to accelerate
learning is necessary (Boers & Webb, 2018: 79).

Firstly, collocation knowledge is reported to be
closely associated with L2 proficiency, in that,
collocation competence can contribute to L2 proficiency
(Hsu & Chiu, 2008; Keshavarz & Salami, 2007). Apart
from the importance of collocation knowledge, the pace
of the collocation learning was discussed and the
studies indicate the slow development of L2 collocation
knowledge (Li & Schmitt, 2010; Levitzky-Avaid & Laufer,
2013).

Secondly, recent developments in the field of lexical
collocations have led to an interest in the assessment of
the collocation knowledge (Laufer & Waldman, 2011; Li
& Schmitt, 2010). To illustrate, Laufer and Waldman
(2011:647) investigate the use of English verb-noun
collocations in the writing of native speakers of Hebrew
at three proficiency levels and find that:

learners at all three proficiency levels
produced far fewer collocations than native
speakers, that the number of collocations
increased only at the advanced level, and
that errors, particularly interlingual ones,
continued to persist even at advanced levels

of proficiency.

Similarly, even advanced level learners have difficulty
in using collocations (Zughoul & Abdul-Fettah, 2001) or
they are hesitant to use them (Demir, 2017). Demir
(2017: 75) compared the use of English Ilexical
collocations in the texts (academic articles) written by
native writers of English and non-native writers
(Turkish) of English, and revealed that non-native
writers used 499 lexical collocations, native writers used
1548 lexical collocations. Moreover, Granger (1998)
studied collocations used in advanced EFL writing and
demonstrated the L1 influence on producing
collocations and the difference in native and EFL
corpora. Also, Boers et al. (2014:50) assessed commonly
used textbook exercises and explored “poor learning
outcomes” in terms of verb+noun collocations. It is clear
that L2 learners have problems regarding collocations.

Lastly, the effectiveness of teaching collocations is
argued in many researches (Boers et al., 2014; Chandra,
2014; Demir, 2017; Eyckmans et al., 2016; Ganji, 2012;
Gulec & Guleg, 2015; Kheirzadeh, &Marandi, 2014;
Lewis, 2000; Laufer, 2011; Laufer& Waldman, 2011;
Laufer & Girsai, 2008; Nesselhauf, 2005; Sonbul&
Schmitt, 2013; Webb & Kagimoto, 2011; Webb et al,
2013; Wray, 2000; Wray, 2013; Tekingtil, 2013). One of
the significant current discussions in teaching
collocations is the effectiveness of explicit and incidental
lexical collocation teaching. Studies on explicit
collocation teaching demonstrate its effectiveness
(Boers, Demecheleer, &Eyckmans, 2004; Chan & Liou,
2005; Laufer & Girsai, 2008; Lindstromberg& Boers,
2008; Sun & Wang, 2003; Webb & Kagimoto, 2011). For
instance, Sonbul and Schmitt (2013) examined different
conditions (enriched, enhanced, and decontextualized)
under which both adult native speakers and advanced
non-native speakers of English acquire collocations. It is
interesting to note that all three conditions of this study
led to significant long-term gains in explicit form recall
and recognition both for natives and non-natives.
Concerning incidental learning, Webb et al. (2013)
studied the effects of repetition on the learning of
collocation through reading stories incidentally and
indicated that the effect of incidental learning increases
if learners encounter collocations 15 times within a
graded reader. Likewise, Alharthi (2018) investigated the
effectiveness of reading in the incidental learning of
collocations. The study also addressed the question
whether out-of-class exposure such as watching TV,
listening to radio or music, reading English books and
using social media plays a significant role in the
learning of collocations. It is noteworthy that the target
collocations can be learned incidentally through reading
although the level of mastery was limited (Alharthi,
2018). Also, Durrant and Schmitt (2010) found that
repetition may have an effect on learning collocations
incidentally. On the contrary, to compare three
conditions of collocation teaching (explicit, incidental,
incidental+) Vural (2011:75) conducted a research and
the study demonstrated that “the subjects who received
explicit instruction showed higher learning gains than
those who received meaning-focused instruction of the
target items”. The tasks of the research were form-
detection, definition-matching, fill-in-blank exercises,
and translation / paraphrasing.
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Another significant current issue in teaching
collocations is the effectiveness of using concordancers
in collocation teaching (Chan & Liou, 2005; Kheirzadeh
& Marandi, 2014; Sun & Wang, 2003). Chan and Liou
(2005) examined the influence of using a web-based
Chinese-English  bilingual concordancer to teach
English verb-noun collocations and concluded that
explicit online instruction of collocations through
concordance was effective. Zanettin (1998:2) stated that
concordances can be printed out and examined in the
translation class in order to analyse the features of
source and target text and learners can make use of
corpora while translating..

L1 and L2 non-congruency was found to be one of
the main difficulties of collocation learning (Bahns &
Eldaw, 1993; Granger, 1998; Huang, 2001; Jurko,
2010; Martelli, 2007; Nesselhauf, 2003; Nisanci, 2014,
Sen Bartan, 2019; Zughoul & Abdul-Fettah, 2001).
Jurko (2010) conducted a study on lexical
(non)congruence of collocation and mentioned that high
frequency lexical collocations should be listed and
instructed. The frequency of occurrence can be a
decisive  factor in  discriminating synonymous
collocations (Jurko, 2010). Jurko (2010) stated that
such pair of collocations is of little contrastive
pedagogical value as the L1 into L2 translation
equivalent is completely predictable. For instance, “lose
patience” has a relatively high frequency of occurrence
in both Slovenian and English corpora however; its
translation equivalent is predictable, meaning that it
may be easy to translate from Slovenian to English
(Jurko, 2010:61).

Additionally, it is indicated that verb+noun lexical
collocations were specifically difficult for L2 (also
Turkish) learners (Bahns & Eldaw, 1993; Bonelli, 2000;
Liu, 2000; Nesselhauf, 2005; Nisanci, 2014; Sen Bartan,
2019; Vural, 2011). For instance, Sen Bartan (2017)
examined the most common lexical collocation errors
(verb+noun) in terms of restriction on collocability and
L1 influence; the study suggested that more restrictions
of collocation cause poorer collocation production, and
L1 influence plays an important role in translators’
erroneous collocations. To date there has been little
agreement on the findings about restriction, in that,
unlike Huang (2001), Martelli (2007), Nisanci (2014),
and Sen Bartan (2019) who found that higher degree of
restriction causes poorer collocation production, Bonelli
(2000), Granger (1998), Howart (1998),and Nesselhauf
(2005) reported that higher degree of restriction
facilitates collocation production.

In addition, Laufer & Girsai (2008) studied the effect
of L1-L2 translation on collocation learning. They
investigated the effect of “explicit contrastive analysis
and translation activities on the incidental acquisition of
single words and collocations”, and found that the
experimental group outperformed the other two control
groups on all the tests. Interestingly, comparing L1 and
L2 verb+noun lexical collocations and translation help
them learn collocations. However, more recently,
literature has revealed contradictory findings about the
effect of L1-L2 explicit contrastive analysis on
collocation learning. Eyckmans et al. (2016:127) studied
the “deliberate memorization of L2 phrases and tested
effectiveness of two proposals for how to help learner

recall the lexical composition of L2 phrases”. In one
condition, the participants were asked to compare L1
and L2 verb+noun collocations (e.g., turn the tide) and
in another condition, their task was to identify phrases
that alliterate. In the third condition, they did not have a
task to memorize the verb+noun collocations. The
researchers indicate the positive effect of alliteration
task, but not of the translation comparison task.

In recent years, there have been a great number of
studies that focus on problems of collocations in both
EFL and translation (Bahns & Eldaw, 1999; Eyckman,
Boers, & Lindstromberg, 2016; Howart, 1998; Huang,
2001; Laufer & Girsai, 2008; Liu, 2000; Martelli, 2007,
Mel’¢uk, 1998; Modarresi, 2009; Nesselhauf, 2005;
Nisanci, 2014; Noura, 2012; Sen Bartan, 2019; Seretan,
2013). Besides, it is reported that foreign language
learners have greater difficulty with lexical collocations
rather than grammatical ones (Bahns & Eldaw, 1999;
Bildircin, 2014).

Having wutilized the data from corpus-based and
descriptive collocation studies, recently, there have been
classroom based researches (Boers, Demecheleer,
Coxhead, & Webb., 2014; Boers & Webb, 2018;
Chandra, 2014; Demir, 2017; Ganji, 2012; Gulec &
Gllec¢, 2015; Kheirzadeh, & Marandi, 2014; Laufer,
2011; Laufer & Waldman, 2011; Nesselhauf, 2005;
Lewis, 2000; Sonbul & Schmitt, 2013; Wray, 2000;
Wray, 2013; Webb & Kagimoto, 2011; Webb, Newton &
Chang, 2013; Tekingul, 2013) to create learning
environment in order to teach collocations.

In terms of translation process, it is not an easy task
for translators to find the right collocation especially in
literary translation, due to the fact that up to 70% of
language is made up of fixed expressions (Hill, 2000).
The translator, in the process of translation, is always
looking for the most accurate and natural lexical
equivalents between the source and the target language
(Newmark, 1988). Noura (2012) emphasized that a
collocation is one of the most important problems in
translation. According to Seretan (2013: 87), “lexical
collocations are a key issue for Natural Language
Processing (NLP) systems since... they do not allow for
word-by-word processing”. Also, they are more difficult
to handle than other multi-word expressions do (such as
idioms), because of their morpho-syntactic flexibility.
Dvorkin (1991:19) mentioned that collocations are
difficult when their meaning is apparent however their
constituent elements cannot be given their translation
equivalents. In a translation education context, the
study utilizes especially the results of the researches
that demonstrate the effect of explicit contrastive
analysis and translation activities (Laufer & Girsali,
2008; Eyckmans et al., 2016), and concordance studies
(Chan & Liou, 2005; Kheirzadeh & Marandi, 2014; Sun
& Wang, 2003) and the studies that reported the most
difficult verb+noun lexical collocations for Turkish
learners. The previous studies on collocation knowledge
and teaching (Nisanci, 2014; Sen Bartan, 2019) have
explored the most difficult verb+noun collocations for
Turkish learners. To illustrate, in consequence of
revealing the problematic collocations, Sen Bartan
(2019) suggested that a contrastive analysis is essential
and bilingual lists of lexical collocation errors should be
prepared to find out the frequency of different types of
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lexical collocation errors that are specific to Turkish
learners of English as a foreign language.

It is important to question which collocations are
pedagogically worth teaching, and which model(s)
translator trainers need to implement. Yazici (2017: 44)
summarized the reasons of failure in the field of
translation from the perspective of Turkey and
mentioned that one of the main barriers was “the failure
in developing a translator training model peculiar to
Turkish students”. The general objective of the research
was to try to develop a genuine model for collocation
teaching consisting specifically difficult collocations for
Turkish learners.

This study tries to explore the effects of teaching
lexical collocations (verb+noun) explicitly through a
teaching program in a translation education context.
The collocation teaching program is named as Lexical
Collocation Teaching for Translation (LCTT). It includes
various activities mentioned in detail in the Method
section. The main aim of the research is to discover the
effect of LCTT on translating collocations in literary
translation.

The main research question and its sub-questions
are:

Is there a statistically significant difference between
pre and post-test scores of the translation learners who
were taught through LCTT?

1) Is there a statistically significant difference
between pre-test and post-test scores of finding
collocation pairs?

2) Is there a statistically significant difference
between pre-test and post-test scores of verb+noun
collocation translation?

METHOD
Participants

The participants of this study were Year 4 students
of the Department of English Translation and
Interpreting, Kirikkale University. All the learners (3
male and 7 female participants) were the students of the
researcher and took the Literary Translation (LT) course
during 2018 Spring Semester (February 2018-May
2018). During this course (14 weeks) the participants
were instructed topics such as major difficulties of LT,
translation models and strategies for LT, to translate
literary texts and LCTT program was implemented (10
weeks).

The program of the department offers a vocabulary
course which contains collocation teaching in one of its
sessions. Besides, they had no experience in using
concordance tools such as Compleatlextutor
(http:/ /lextutor.ca/concordancers/).

Instruments

The implementation of LCTT program to the students
of Translation and Interpretation in English took 10
weeks totally (see Table 1). It includes:

e pre and post tests,

e collocation instruction,

e finding verb +noun -collocations from an
English novel through a concordance tool,

Compleatlextutor
(http:/ /lextutor.ca/concordancers/),

e spotting and analysing verb +noun
collocation pairs from a Turkish detective
novel and its English translation,

e translating sentences consisting of
verb+noun lexical collocations which were
found specifically difficult for Turkish
learners (Nisanci, 2014; Sen Bartan, 2019),

e translating Turkish literary texts and listing
and analysing verb+noun collocations used
throughout the source and the target text
(bilingual collocation lists).

The procedure of the intervention was shown in
Table 1.
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Table 1:Research Design

11/1
2020

Instruments Time Date
Pre-test 90 min. Week 1-February 2018
Collocation Awareness Instruction 90 min. Week 2-February 2018
Finding verb +noun collocations from an English 180 min Week 3&4-March 2018
novel through a concordance tool, Compleatlextutor
Spotting and analysing verb +noun collocation pairs 90 min Week 5-March 2018
from a Turkish detective novel and its English
translation
Translating sentences consisting of verb+noun 180 min Week 6&7-March-April 2018
lexical collocations which were found specifically
difficult for Turkish learners(Nisanci, 2014,
SenBartan, 2019)
Translating Turkish literary texts into English and 180 min Week 8&9-April 2018
listing and analysing verb+noun collocations used
throughout the source and the target text (bilingual
collocation lists)
Post-test 90 min Week 10-April 2018

Pre and post-tests

As Table 1 shows, the participants took the pre-test in
February, 2018. Two achievement tests had been
prepared as pre and post- tests. The pre and post-tests
encompassed two parts which were prepared parallel to
the objectives of the collocation instruction: Part 1 and
Part 2. While the aim of Part 1 was to evaluate the
participants’ awareness of  verb+noun lexical
collocations, the goal of Part 2 was to evaluate the
translations of the sentences consisting of verb+noun
lexical collocations which were found specifically
difficult for Turkish learners. These collocations were
compiled from two related studies (Nisanci, 2014; Sen
Bartan, 2019).

Part 1: Learners were supposed to find 15 verb
+noun collocations from the extract of the Turkish
detective novel and their equivalents of English
translations. Learners were supposed to generate a
bilingual Turkish-English (TR-ENG) list of 15 verb+noun
collocations. The novel chosen for the study was
Patasana written by AhmetUmit (2000) and translated
by Amy Spangler (2011). This part was planned to
assess participants’ awareness of verb+noun lexical
collocations. Its aim was to lead the participants to find
the collocation pairs in the bilingual corpus and
evaluate their collocation awareness.

Part 2: Learners were supposed to translate 15
sentences (TR-ENG) consisting of verb+noun lexical
collocations. The data was gathered from various
researches which explore the most difficult verb+noun
collocations specifically for Turkish learners for this
study as shown in Table 2. The list of the verb+noun
collocations seem to be frequently used collocations in a
foreign language learning context, however, they were
the examples of collocation errors which were regarded
as due to L1 influence (Sen Bartan, 2019) therefore,
they may have the potential to reflect the TR-ENG
translation difficulties of translation trainers.
collocations

Table 2 :Target verb+noun lexical

(Nisanci, 2014; Sen Bartan, 2019)

Verb+noun collocations

1 to catch up with technology

2 to express someone’s opinion

3 to do nothing wrong

4 to turn on/off TV

5 to kiss someone’s lips/ forehead
6 to develop an addiction

7 to keep up with the world
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8 to maintain a balance

9 to do / cause damage

10 to make money

11 to raise children

12 to show/demonstrate the benefit
13 to do a favour

14 To develop/have/show empathy

15 to spend time

The aim of Part 2 was to have the participants
translate verb+noun lexical collocations which were
found specifically difficult for Turkish learners and to
find out if they could translate Turkish lexical
collocations as English collocation equivalents correctly.

Briefly, the researcher prefers to use this test type
due to the fact that the program is different from the
EFL/ESL collocation teaching programs and it focuses
on collocation awareness and collocation translation
performance.

Lexical collocation teaching for translation
(LCTT)

The development of the LCTT was initiated in the
spring of 2018. The main characteristic of the LCTT is
that it focuses on certain Turkish collocations and their
English translation equivalents (see Table 2). The first
activity was on collocation awareness instructed by the
researcher, and the participants were introduced what
collocation is, types of lexical -collocations, the
difficulties of translating TR-ENG collocations, sample
translations from different corpora such as English
translations of Turkish novels and TR-ENG translations
of Turkish students which took the course in the
previous years.

Having instructed the information on collocation and
explored sample  collocation  translations, the
participants were encouraged to find verb +noun
collocations from an English novel through a
concordance tool, Compleatlextutor
(http:/ /lextutor.ca/concordancers/) which is one of the
important pillars of the program. They downloaded the
concordance tool before the class to be ready to study
on The Unexpected Guest by Agatha Christie. It is
possible to study online via concordance tool, however,
in case of any internet problems, it was planned to
download the tool beforehand.

They, simply, copied and pasted the text (10 pages
for each student) in the tool and researched for
verb+noun collocations, and then they listed what they
found. This activity was supposed to prepare them to
study on a bilingual corpus, i.e. the Turkish novel
Patasana by Ahmet Umit and its English translation by
Amy Spangler.

Subsequently, they spotted and analysed the
verb+noun collocation pairs in this bilingual corpora.
Bilingual corpora have been used to translate, to learn
about terminology and content, and to explore texts
(Zanettin, 1998).

Data Collection and Analysis

It is a quasi-experimental research design which
uses the one-group pre-test-post-test only design
(Creswell, 2014). In this quasi-experimental research
design, the participants were pre-tested before the
intervention and post-tested after the intervention
(Buyukozturk et al. 2008). Data analysis was performed
using the statistical package for social sciences (SPSS)
21. The participants were pre-tested and post-tested
before and after the LCTT program.

RESULTS and DISCUSSION

The results of the statistical analyses are
presented in this section with regard to the relevant
research questions. In order to address the main
research question, -Is there a statistically significant
difference between pre and post-test achievements of the
translation learners who were taught through LCTT? -
the statistical package for social sciences (SPSS 21) was
used and the data were analysed via paired samples t-
test to statistically conclude whether or not LCTT model
had an impact on collocation learning. The data in Table
3 below demonstrate that the model has a statistically
significant effect (p.00001) on collocation teaching.
Participants’ mean score of the pre-test was 11.5 (38%)
while the mean score of the post-test was 23.4 (78%)
over 30 points.

Table 3: The results of paired samples t-test scores of
the pre-test and post-test

P(two
N Mean SD T tailed)
Pre- 10 11.50 10.94
test
-8.58 .00001
Post- 15 2340 827
test

p<.05

Briefly, Table 4 (See Table 4) summarises the pre and
post-test results.
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Table 4: The results of pre and post-test of Part 1 and
Part 2

Pre- Post- Pre- Post-

test: test: test: test: Part

Part 1 Part 1 Part 2 2
Average Score 6.1 12.7 5.2 10.7
Percentage %40 %85 %35 %71.3

The results for the dependent variables were
considered separately, and to answer the first sub-
question, -Is there any statistically significant difference
between pre-test and post-test scores of finding
collocation pairs achievements?- the data were
analysed statistically via paired samples t-test and
concluded whether or not LCTT model had an impact on
finding verb+noun collocations pairs (TR-ENG). The data
in Table 5 below demonstrate that the model has a
statistically significant effect (p.000017) on finding
collocation pairs.

Table 5:Part 1-The results of pre and post-tests of
finding collocation pairs

N Mean SD T P
Pre-test 1
Part 1 0 61 7,43
-5.78 .000017
Post-test 1
Part 1 0 12,7 5,57
p<.05

The second sub-question was: Is there a
statistically significant difference between pre-test and
post-test scores of verb+noun collocation translation
achievements?

In Table 6, it is clearly seen that the model has a
statistically significant effect (p.000017) on translating
verb+noun collocations (TR-ENG).

Table 6:Part 2-The results of pre and post-tests of
translating collocations

N Mean SD T P
Pre-test
Part 2 10 52 2.62
-6.24 .00001
Post-test
Part 2 10 10.7 512
p<.05

Briefly, the findings of the current study support the
previous researches concerning the effects of explicit
contrastive analysis and translation activities (Laufer &
Girsai, 2008; Eyckmans et al., 2016; Vural, 2011) and
concordance studies (Chan & Liou, 2005; Kheirzadeh &
Marandi, 2014; Sun & Wang, 2003) on teaching lexical
collocations. To illustrate, Chan and Liou (2005) stated
that learners made significant collocation improvement
after the online practices. This programme gradually
raised awareness on collocations through a concordance
tool and it seems from the results that the participants
were encouraged to use them correctly. Also Vural
(2011) who found out the effectiveness of explicit
collocation teaching stated that
translation/paraphrasing is one of the effective explicit
instruction techniques. In line with Vural’s study, this
research displayed that collocation translation is an
effective way of improving verb+noun -collocation
performance.

It is possible that these results are due to the
performed procedures and supportive instruments of
the model. For instance, using a concordancer is an
important component in the model, and plays a key role
in awareness of lexical collocations, in the same token,
through translations of verb+noun collocations in a
sentence, learners had the chance to analyse the
challenging verb+noun collocations contrastively. Also,
in small bilingual corpora, analysing the translated
lexical collocations (TR-ENG) gave them the chance to
understand the process of translating collocations.
Lastly, as the study was limited by certain number of
participants, a small scale corpus, and concentrated
solely on verb+noun collocations, caution must be
applied, therefore the findings might not be transferable
to other types of lexical collocations.

CONCLUSION

The aim of the research was to explore the effects of
teaching lexical collocations (verb+noun) explicitly
through a teaching program in a translation education
context. The results of the analysis reveal that the model
has a positive effect on both finding collocation and
translating Turkish-English (TR-ENG) lexical
collocations. An implication of these findings is that
both exercises of finding collocation and translating
lexical collocations should be taken into account when
teaching collocations in the context of translation
education.

To reemphasize, each translation situation is unique,
no technique, model or program can offer all the
possible solutions to the problems of teaching and
translating lexical collocations, yet, the aforementioned
exercises can raise awareness of collocations and
introduce and encourage using them properly in TR-
ENG translations.

The challenge is to avoid prematurely approaching or
interpreting lexical collocations, and to adopt a model
based teaching in a systematic framework.

Thus, this study may lead to a better understanding
of the nature of acquisition of collocations in that the
learners had the chance to work on collocations in a
corpus and bilingual corpora. These texts were students’
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TR-ENG literary translations, two detective novels and
one of its English translation. Hence, the participants
were exposed to an explicit contrastive analysis of
verb+noun collocations both via hardcopies and a
concordance tool. Soyer (2015: 577) emphasized the
importance of similarities and differences between
languages while teaching collocations. Even if the
explicit teaching of certain collocations which are
specifically difficult for Turkish learners through LCTT
has a positive effect on learning collocations, it is not
easy and true to claim that explicit approach rather
than incidental one is the only way of dealing with
collocations. Besides, it is crucial to focus on lexical
collocations and generate “pedagogic interventions to
accelerate learning” (Boers & Webb, 2018: 79) for
education of especially TR-ENG translations as L2
learners produce fewer collocations than native speakers
even at advanced level (Laufer & Waldman, 2011:647).

Lastly, further data collection is required to
determine exactly how LCTT affects teaching other types
of collocations such as noun+verb, adj+noun etc., in
other words, it is suggested to analyse the effect of the
model on the other collocation types.
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