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ABSTRACT  The purpose of this study is twofold, to examine gifted students’ parents’ (n=202) irrational belief levels
and the level of mindful parenting, and to investigate whether or not gifted students’ parents’ irrational
belief levels explain the parents’ level of mindful parenting. The results showed that the level of mindful
parenting was not low and the level of irrational beliefs of the parents were not high. There was no
significant difference between the total scores of the Mindfulness in Parenting Scale (MIPQ) and
subscale scores that took into account the variables of parents’ educational background and monthly
income level. Mothers' scores were significantly higher than fathers’ in one subscale of the MIPQ. With
regards to the parents’ monthly income level and educational background variables, significant
differences were obtained in the level of total and subtest scores of Parents' Irrational Beliefs Scale
(PIBS). The total MIPQ and PIBS scores of the parents showed a significant negative low correlation,
and total PIBS scores explained a 4.56% variance in MPIQ scores. As parents' irrational belief levels
decrease, levels of mindful parenting increase. In addition, one of the variables that explains mindful
parenting is the irrational beliefs of parents.

Keywords:  Gifted students, Irrational beliefs, Mindfulness, Mindful parenting, Parents

Ustiin yetenekli Tiirk 6grencilerin ebeveynlerinin bilingli
ebeveynligi ve akilc1 olmayan inanglari

0Z Bu calismanin amaci iki yonliidiir. Oncelikle iistiin yetenekli 6grencilerin ebeveynlerinin (n=202) akilci
olmayan inang diizeylerini ve ebeveynlerin bilingli farkindalik diizeylerini incelemektir. Ikinci olarak
ebeveynlerin akilct olmayan inang diizeylerinin ebeveynlik konusundaki farkindalik diizeylerini
aciklayip aciklamadigini arastirmaktir. Bulgular, ailelerin ebeveynlikte bilingli farkindalik diizeylerinin
diisiik olmadigmni ve ebeveynlerin akilct olmayan inang diizeylerinin de yiiksek olmadigini
gbstermektedir. Ebeveynlikte Bilingli Farkindalik Olgegi (EBFO) toplam puanlar ile ebeveynlerin
egitim diizeyi ve aylik gelir diizeyi degiskenlerini dikkate alan alt dlgek puanlari arasinda anlamlt bir
fark bulunmamistir. EBFO’nin bir alt dlgeginde annelerin elde ettigi puanlar, babalarm elde ettigi
puanlardan anlamli derecede yiiksektir. Ebeveynlerin aylik gelir diizeyi ve egitim durumu degiskenleri
acisindan Ebeveynlerin Akilct Olmayan Inanglar1 Olgegi (EAIO) toplam ve alt test puanlar1 diizeyinde
anlamli farkliliklar elde edilmistir. Ebeveynlerin EBFO ve EAIO toplam puanlari negatif yénde anlamli
diisiik korelasyon gostermis ve toplam EAIO puanlarn EBFO puanlarindaki %4,56'lik varyansi
aciklamistir. Ebeveynlerin akilc1 olmayan inang diizeyleri azaldikca ebeveynlikte bilingli farkindalik
artmaktadir. Ayrica ebeveynlikte bilingli farkindaligi agiklayan degiskenlerden birisi, ebeveynlerin
akilc1 olmayan inanglaridir.

Anahtar  Afkulcr olmayan inanglar, Bilingli farkindalik, Ebeveynler, Ebeveynlikte bilingli farkindalik, Ustiin
Sozciikler:  yetenekli égrenciler
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INTRODUCTION

Attention toward the parents of gifted individuals can be traced back to Galton’s study with the families
of famous individuals about the inheritance of giftedness (Jolly & Matthews, 2012). From the past to
the present, researchers have been interested in gifted children's parents (Colangelo & Dettmann, 1983;
Jolly & Matthews, 2012; Keirouz, 1990; Koshy et al., 2013; Olszewski-Kubilius et al., 2014; Sogiit &
Cekic, 2020). For example, Jolly and Matthews (2012) examined 53 studies on parenting gifted learners
between the years 1983 and 2010. They categorized the studies under three themes: “parent influence,
parent perceptions of giftedness and ability, and parent satisfaction with the gifted programming” (p.
259). They also emphasized the gaps “in what we know about the parents of gifted children and their
parenting practices” (p. 274).

Another study involving 1,500 gifted students and their parents examined the relationship between
family environment and social competence of gifted students (Olszewski-Kubilius et al., 2014). The
results indicated that family members' relationships were harmonious, communicative, and flexible,
thereby consistent with research suggesting that loving, supportive, and respectful family environments
are important for the development of interpersonal skills, competence, and peer relationships for gifted
students. Koshy and colleagues (2013) conducted a study with 21 parents of gifted children to determine
their perceptions of support and what kind of support they needed to maximize the potential of their
gifted children. Most parents reported that they had good relationships with their children and had high
expectations for their children. However, 86% of parents felt inadequate to help with their child's
education and make decisions about further grades and university pathways (Koshy et al., 2013).

Parenting gifted children can sometimes be difficult due to gifted children’s diverse social-emotional
needs (Papadopoulos, 2021; Renati et al., 2023; Yaman & Sokmez, 2020). Being loved by the family,
developing a safe relationship with the family, and being understood, supported, and accepted by the
family are some examples of these social-emotional needs (Coskun et al., 2019; Demirkaya et al., 2021).
Addressing all those needs can be over demanding on the parents; therefore, they may feel helpless in
this journey due to their low level of general education and immediate vicinity, the intolerant and
discouraging attitudes of the environment, the wrong attitudes of other’s parents, their limited ability to
cope with the problems, and the challenges they face in getting professional help (Kok, 2023). In
addition, supporting the overall development of their gifted children can be challenging for parents since
the needs of these children can be different from typically developing counterparts. Therefore, all these
needs and expectations add more to gifted children’s parents’ agenda which is already filled with great
responsibilities.

According to S6giit and Cekig (2020), there is a negative, reciprocal and significant relationship between
parental self-efficacy perception and parenting stress in mothers and fathers of gifted and non-gifted
children. However, it has been found to be stronger in parents of gifted children. In addition, no
significant difference was found between parental efficacy perceptions and stress points of parents with
and without gifted children. Parents' self-efficacy is accompanied by a sense of confidence in having
and implementing a certain infrastructure for their children's development. On the other hand, in addition
to having the necessary knowledge and equipment for parenting skills, parents also need to have
awareness skills in their communication with their children (Fu et al., 2024). High levels of parenting
stress are also associated with the parent's cognitively negative interpretation of this stress (Durmaz,
2023; Limbers et al., 2020). Parents with high levels of parenting stress also have high levels of irrational
beliefs. Additionally, these parents have unrealistic expectations from both themselves and their children
(Durmaz, 2023; Neece et al., 2012).

Parenting gifted children requires parents first to recognize special characteristics of their children such
as asynchronous developmental process, increased sensitivity in emotional and other developmental
areas, and tendencies toward incompatibility (Jolly & Matthews, 2012; Kdksal, 2020) and then develop
rational beliefs towards them. Mindfulness in and of itself can be a way for gifted children’s parents to
eliminate the negative impact of their irrational beliefs on those aforementioned characteristics. It can
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be said that it is important for the families of gifted children to carry out the parenting process with
awareness and to have rational rather than irrational beliefs in order to carry out healthy parenting and
raise healthy children. Mindfulness enables parents to manage their own emotions and behavior and is
considered the key to teaching children how to engage in self-management (Durmaz, 2023; Larrucea-
Iruretagoyena et al., 2024; Wang et al., 2023). Thus, in this study, mindfulness and irrational beliefs
should be further explored among the parents of the gifted students. Expanding our knowledge of gifted
children’s parents and those of parenting practices may contribute to clarify emerging themes that have
been emphasized above and ensure progress in these areas. In the following sections, the concepts of
mindful parenting and irrational beliefs are discussed.

Mindful Parenting

Mindfulness is broadly defined as intentionally paying attention to thoughts, feelings, and sensations
with nonjudgmental acceptance and can be characterized as both a general tendency to be mindful
(dispositional mindfulness) and a moment-to-moment state of awareness (state mindfulness) (Davidson
& Kaszniak, 2015; Kabat-Zinn, 2013; Mettler et al., 2023). On the other hand, mindful parenting or
mindfulness in parenting means allowing parents to pay full attention to their children in a conscious
and non-judgmental way and to enable parents to better interact with their children by taking their needs
into account, regardless of the situation at a particular moment (Aydin, 2023; Kabat-Zinn & Kabat-Zinn,
2021). Mindful parenting is not only an ongoing creative process but also an ongoing practice that may
grow to “include: (1) greater awareness of the child's unique nature, emotions, and needs; (2) a greater
ability to be present and listen with full attention; (3) recognizing and accepting things as they are,
whether pleasant or unpleasant; (4) recognizing one's own reactive impulses and learning to respond
more appropriately and imaginatively, with greater clarity and kindness” (Kabat-Zinn & Kabat-Zinn,
2021, p. 268).

Positive parenting, which emphasizes communication and a cozy atmosphere, is linked to mindful
parenting (Huynh et al., 2024; Orue et al., 2020). A child's overall development and interactions with
parents are positively affected by mindful parenting (Acet et al., 2024; Fu et al., 2024). This is because
mindful parenting is "a high-level construct that describes parents' efforts to self-regulate their own
emotions, needs, and automatic response patterns in order to support their children's short- and long-
term well-being" (Smith & Dishion, 2014, p. 138). In parent-child interaction, parents can develop and
increase their parenting skills calmly, more consistently, and in accordance with their values and goals
by adopting a mindful parenting approach (Duncan et al., 2009). Mindful parenting is associated with
parents feeling more competent and having fewer negative parent-centered attributions about their
parenting (Lippold et al., 2021). It is believed that parental care depends on the characteristics of
parenting, the psychological problems of the parent, the emotional and behavioral changes of the child,
and the quality of the family (Shorey & Ng, 2021). It has been demonstrated that there is a stronger
correlation between parental psychological functioning and behavior and the mindfulness practices of
accepting without passing judgment (Corthorn & Milicic, 2016), acting mindfully, and not reacting to
internal events (Burke et al., 2020). In Rivera and colleagues’ study (2022), with low socioeconomic
status, “mothers' ability to accept without judgment was found to be the most consistent predictor of
child functioning and parenting behavior” (p. 79). They also reported that mothers' lower levels of
acceptance were found to be a strong predictor of both greater child externalization and internalization
symptoms as well as more inconsistent and punitive parenting styles.

McCaffrey and colleagues (2017) investigated aspects of mindful parenting and found that mindful
discipline and being with the child were associated with more effective parenting styles. The impact of
attentive parenting and parental traits on the risky behaviors of adolescents was studied by Maglica and
colleagues (2021). The study revealed a negative correlation between risk behavior and teenage family
satisfaction, while a positive correlation was observed between adolescent contentment and self-
efficacy, empathy, and child-centered parenting. In a study by Maglica and colleagues (2020), parents
differed in only one dimension of mindful parenting: empathic understanding of the child, which was
higher in mothers. The results also showed that some differences between parents lead to external
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problems. Especially, father's acceptance of concern for the child and mother's self-efficacy were
associated with lower levels of externalizing problems, whereas father's empathic understanding of the
child and mother's unresponsiveness were associated with greater levels of externalizing problems in
children (Maglica et al., 2020).

The study by Cakir and Giiltekin Akduman (2023) investigated the correlations between preschoolers'
anxiety levels and friendship abilities, and their mothers' mindfulness levels in parenting. The overall
scores of mothers' mindfulness in parenting, the sub-dimensions of parental self-efficacy and being
present with the kid, and the anxiety level of the children were found to be negatively and weakly
correlated. Further, the overall mindfulness scores of mothers in parenting were found to have a
somewhat favorable correlation with the sub-dimensions of parental self-efficacy, being present with
the kid, and children's ability to make friends. Sezgin's (2022) research aimed to examine the relationship
between the father-child relationship and fathers' mindfulness levels in parenting. It was found that the
higher the education level of the fathers, the higher their mindfulness in parenting scores, especially the
higher their “being in the moment with the child". In addition, a positive, weakly significant relationship
was found between child-parent relationship and mindfulness levels in parenting.

Irrational Beliefs

The theoretical basis of Rational Emotive Behavioral Therapy (REBT) is the assumption that human
thought, emotions, and behavior are not separate processes but are integrally interrelated (Trip et al.,
2019). According to this therapy, humans apply two kinds of beliefs: rational and irrational beliefs,
which have psychological roots. Basically, rational beliefs have at least one of the following
characteristics: logical, empirically supported, healthy, adaptive, functional, and pragmatic. On the other
hand, irrational beliefs are illogical, nonpragmatic, maladaptive, unhealthy, dysfunctional, and/or do not
have empirical support (Ellis et al., 2010). It can be said that having rational beliefs enables individuals
to be more functional, whereas having irrational beliefs increases the possibility of encountering
difficulties in life.

In a recent study, Tiba and colleagues (2023) have found that the risk of bipolar disorder (hypomanic
personality) is related to irrational beliefs. Toth and colleagues (2022) found that athletes' irrational
beliefs were related to their competitive anxiety. Balkis and Duru (2022) found that the
rational/irrational beliefs of adults predicted life satisfaction indirectly via procrastination. Visla and
colleagues (2016) also found that irrational beliefs were positively correlated with various distress types,
such as general distress, depression, anger, guilt, and anxiety. Recent studies have shown that irrational
beliefs affect many areas of life.

When the studies conducted with families are observed, it was noticed that irrational thoughts are related
to various social and emotional variables. Warren and Locklear (2021) found that parents' rational and
irrational beliefs are associated with various parenting styles. For instance, they found a strong and
positive correlation between rational parenting views and authoritarian parenting styles. On the other
hand, illogical parenting beliefs were found to be significantly and positively associated to and
predictive of permissive parenting styles (Warren & Locklear, 2021). Shmueli and colleagues (2021)
examined whether parents and their children share similar rational and irrational factor structures,
revealing that only mothers and their children share similar structures. The researchers stated that this
may be attributed to the differences in the way fathers and mothers raise their children.

In addition to the effects of rational and/or irrational thinking on various psychological states, child
rearing, etc., there are also research findings on whether having these beliefs is affected by various
variables. There are some studies related to the irrational beliefs of mothers (Ozbiler, 2017) of trained
and untrained parents of gifted children (Ogurlu & Kahraman, 2018); relations between irrational beliefs
and stress (Ackerman, 1991; Starko, 1991); life satisfaction (Cekig et al., 2019); parental self-efficacy
(Aydin & Buga, 2020); and the effect of rational-emotive behavior therapy (REBT); and focused
training (Cekic et al., 2016). In these studies, it is seen that, in addition to examining whether the
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irrational thinking levels of families change according to variables such as monthly income level,
educational status, or gender.

Revealing the irrational beliefs of the parents of gifted children and the level of mindful parenting and
examining whether there are significant differences between these levels in terms of various variables
(i.e., monthly income level, gender, and education level) and whether they predict each other can give
us clues about making the parenting process more effective. Moreover, if the parents are aware of the
irrational beliefs, if any, at the point of raising a child and if they are supported to transfer mindfulness
to their lives, the psychological development and well-being of the parents may be supported. Thus,
individuals who are more psychologically sound and healthy can offer their children more peaceful and
suitable environments, and longitudinal research findings indicate that the family environment of gifted
children has an undeniable importance in their development (Freeman, 2017). There are a few studies
on examining the irrational beliefs of the parents of gifted children, but there is no study in Tiirkiye
examining diverse variables related to mindfulness in parenting—and also together with the irrational
beliefs of gifted children’s parents.

The Present Study

The aim of this study is twofold. Firstly, it is aimed to examine gifted students’ parents’ irrational belief
levels and the level of mindful parenting in relation to gender, educational background, and monthly
income level. Secondly, it is aimed to investigate whether or not those parents’ irrational belief levels
explain their level of mindful parenting. This study is the first in Tiirkiye to examine mindful parenting
and parents' irrational beliefs together in a specific subgroup of gifted students' parents. The research
guestions considered for the study are as follows:

1) What are the levels of mindful parenting and the levels of parents’ irrational beliefs?

2) Do the levels of mindful parenting and parents’ irrational belief levels show a significant difference
according to parental gender?

3) Do the levels of mindful parenting and parents’ irrational belief levels show a significant difference
according to the monthly income level of the parents?

4) Do the levels of mindful parenting and parents’ irrational belief levels show a significant difference
according to the educational background of the parents?

5) Are parents' irrational beliefs a significant predictor of mindful parenting?

METHOD
Research Design

This study was designed as survey research. Survey research is an appropriate methodology to explore
participants’ “attitudes and orientations”, and researchers prefer to use surveys “for descriptive,
explanatory and exploratory purposes” (Babbie, 2021, p. 251). In addition, since a single-time
description was made in this study, cross-sectional survey design was used (Babbie, 1990). An online
survey format was used to gather the data, which was compatible with the respondents' device choice.
The participants preferred to use a computer, a tablet, or a smartphone when responding to the survey.
Besides, the COVID-19 pandemic during the data collection required such a data collection procedure.

Participants

The research population consists of the parents of gifted students attending the Science and Art Centre
(SAC) in Usak province. SACs are the most widespread institutions affiliated to the Ministry of National
Education (MONE) in all provinces of Tiirkiye, where students identified as gifted receive after-school
education (MONE, 2022). For this reason, one of the most easily accessible institutions for reaching the
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families of gifted students are SACs. To reach the parents of gifted students, the researchers contacted
the director of the SAC in the province of Usak in line with the convenience sampling method in which
data were collected from a group of easily accessible and readily available people (Boke, 2010). A total
of 202 parents of gifted children participated in the study.

Table 1 affirms the demographic characteristics of the participants. With regard to participants’
educational backgrounds, 68 parents were graduates of K-12 (primary, secondary, and high school) and
134 parents had bachelor's or postgraduate degrees. Concerning the participants’ monthly income level,
most of the participants (N=121) appeared to have a high level of income (more than twice the minimum
wage determined by the government in 2020).

Table 1.
Demographic Characteristics of the Participating Parents
Variables N %
Gender Female 124 61.4
Male 78 38.6
Educational background  Primary school degree 14 6.9
Secondary school degree 13 64
High school degree 41 203
Bachelor’s degree 118 58.4
Graduate degree 16 7.9
Income level (Monthly)  Low (0-2000 Turkish Liras-TL) 28  13.9
Medium (2000-4000 TL) 53 26.2
High (>4000 TL) 121 59.9

Data Collection Procedure and Tools

The data were collected over a period of three weeks (April 16- May 8, 2020). Prior to the data collection
procedures, approval from the Ethics Committee of Usak University was sought by the researchers, and
following the Ethics Committee Meeting, approval was granted for the research. The document date and
number were 13/04/2020- 89784354-050.99/2020-40. The data collection tools were then transformed
into an online questionnaire, and the survey link was shared with the school principal. Since the data
were collected during the COVID-19 pandemic, the online form provided more functional data
collection. The school principal then shared the questionnaire link with all parents of gifted students
who enrolled in the SAC of Usak Turhan Akgay via social media networks. During the data collection
process, although researchers had asked parents to participate in the online survey voluntarily, the
principal reminded and encouraged parents several times to fill out the online survey.

Mindfulness in Parenting Questionnaire (MIPQ)

The original form of the MIPQ was a 4-point Likert-type scale with 28 items. It was designed to evaluate
the mindful parenting level (McCaffrey et al., 2017). MIPQ can be used not only with parents of children
but also with parents of adolescents. Greater level of mindfulness in parenting is indicated by higher
scores on the scale, and lesser level of mindfulness in parenting is indicated by lower scores. MIPQ has
two dimensions: Parental Self-Efficacy (also called Mindful Discipline, MIPQ-PSE) and Being in the
Moment with the Child (MIPQ-BMC). Aslan Gordesli et al. (2018) adapted the MIPQ into Turkish.
After the language equivalence of the scale was provided, the construct validity was examined with
Confirmatory Factor Analysis (CFA). Their research findings showed that the fit indicators were at
acceptable levels for the two-factor structure (¥?/sd=1.927, RMSEA=.049, GFI=.90, CFI=.90, IFI=.90).
In the subscales, the Cronbach alpha reliability coefficient was found to range from .73 to .87. There
were notable variations in the item total correlations, which ranged from .50 to .85 and significant
differences were found between the scores of the upper 27% and the lower 27% according to the t-test
results (Aslan Gordesli et al., 2018). Cronbach alpha coefficient calculated for the current study was
found .88 for the total scores, the alpha value was .85 for the MIPQ-PSE subscale scores and the alpha
value was .76 for the MIPQ-BMC subscale.
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Parent Irrational Beliefs Scale (PIBS)

Kaya and Hamamci (2011) developed the Parent Irrational Beliefs Scale (PIBS) which is a 5-point
Likert-type scale ranging from 1=strongly disagree to 5=strongly agree, and high scores on the scale
mean a high level of irrational beliefs in parenting. PIBS had two factors called Expectations (PIBS-E)
and Perfectionism (PIBS-P) explaining 38.33% of the total variance. Significant correlations were
reported among the subscales. Reliability was examined by calculating test-retest correlations, and as a
result .84 for the Expectations subscale and .80 for the Perfectionism subscale were found, and
Cronbach's alpha coefficient was calculated .89 for the Expectations subscale and .86 for the
Perfectionism subscale (Kaya & Hamameci, 2011). For the current study, the Cronbach alpha coefficient
was calculated and was found .89 for the T-PIBS, and the alpha value for the PIBS-E subscale score
was .84 and it was .88 for the PIBS-P subscale.

Data Analysis

In this study, quantitative data were collected. For the first four questions of the study, descriptive
statistics (mean, standard deviation, etc.) were calculated for the total scores obtained from the scales,
and then in the pairwise group comparisons, initially, it was examined whether the sample was normally
distributed and whether the variances were homogeneously distributed. Independent sample t-test was
used in pairwise group comparisons where normal distribution and variances were homogeneously
distributed; one-way ANOVA test was used in the comparison of groups of more than two; Mann-
Whitney U test was used in pairwise group comparisons where normal distribution and variance equality
preconditions were not met. For the last question of the research, the relationships between the variables
were examined by Pearson Correlation analysis, and then Simple linear regression analysis was
performed to calculate the predictive power of the variables. The 0.05 alpha level was accepted as a
criterion of statistical significance for all the statistical procedures performed. The analyses were
performed using the JAMOVI 2.3.12. programme.

RESULTS
The results are presented in detail below in the order of the research questions.
Levels of Mindful Parenting and The Levels of Parents’ Irrational Beliefs

Descriptive statistics regarding the total and subtest scores of both scales are presented in Table 2 below.
The maximum score that can be obtained from the MIPQ is 112, and the mean score of the scale that
can be obtained is 70 whereas parents acquired higher average scores on this scale (72.6). The maximum
score that can be taken from the PIBS scale is 145, and the mean score that can be obtained is 87 while
the average of the scores that participants acquired from this scale was 71.2.

Table 2.
Descriptive Statistics for MIPQ and PIBS Total and Subtest Scores
N Mean SD Range Minimum Maximum

T-MIPQ 202 72.6 9.41 51 45 96
MIPQ-BMC 202 33.8 4.47 24 20 44
MIPQ-PSE 202 38.8 5.82 29 23 52
T-PIBS 202 71.2 14.10 96 29 125
PIBS-E 202 33.7 7.40 50 17 67
PIBS-P 202 374 9.13 46 12 58

Note. T-MIPQ: Total scores of the MIPQ; MIPQ-BMC: Being in the Moment with the Child subtest scores of MIPQ; MIPQ-
PSE: Parental Self-Efficacy subtest scores of MIPQ; T-PIBS: Total test scores of PIBS; PIBS-E: Expectation subtest scores
of PIBS; PIBS-P: Perfectionism subtest scores of the PIBS.
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Differences in Mindful Parenting and Parents’ Irrational Beliefs According to the Parent Gender

In order to examine whether there are statistically significant differences in MIPQ total and subtest
scores and PIBS total and subtest scores according to parental gender, independent sample t-test
assumptions (normality and homogeneity) were examined first. As a result of the Shapiro-Wilk
normality test, it was determined that normality was provided for other dependent variables except T-
PIBS and PIBS-E scores. The Mann-Whitney U test was used for these two test scores, and the
independent sample t-test was used for the others.

In the test results, only in the MIPQ-BMC subtest, there was a significant difference between the mother
and father test scores in favor of the mothers [t (200) = 2.202; p = .029]. When the effect size of this
difference was calculated with Cohen d, it was found out that the effect size was small (Cohen d = .3182;
Cohen, 1988). There were no significant differences in T-MIPQ [t (200) = 1.481; p = .140], in MIPQ-
PSE [t (200) =.713, p=.477], in PIBS-P [ t (200) = -1.583, p =.115]. A Mann-Whitney U test indicated
that there were no statistically significant differences in T-PIBS (U = 4211, p =.122), in PIBS-E (U =
4621, p = .595). Table 3 also shows the descriptive statistics.

Table 3.
Descriptive Statistics Results According to the Gender
Gender N Mean Median SD Range Minimum Maximum
T-MIPQ Female 124 734 73.0 8.67 43 53 96
Male 78 713 72.0 1043 51 45 96
MIPQ-BMC Female 124 34.3 34.0 4.17 18 26 44
Male 78 329 33.0 4.81 24 20 44
MIPQ-SE Female 124 39.0 39.0 5.53 27 25 52
Male 78 384 39.0 6.27 29 23 52
T-PIBS Female 124 70.2 69.5 14.93 96 29 125
Male 78 72.7 72.0 12.64 60 41 101
PIBS-E Female 124 336 33.0 7.13 50 17 67
Male 78 33.9 34.0 7.86 46 17 63
PIBS-P Female 124 36.6 36.0 9.58 46 12 58
Male 78 38.7 39.0 8.27 37 18 55

Note. T-MIPQ: Total scores of the MIPQ; MIPQ-BMC: Being in the Moment with the Child subtest scores of MIPQ; MIPQ-
PSE: Parental Self-Efficacy subtest scores of MIPQ; T-PIBS: Total test scores of PIBS; PIBS-E: Expectation subtest scores
of PIBS; PIBS-P: Perfectionism subtest scores of the PIBS.

Differences in Mindful Parenting and Parents’ Irrational Beliefs According to the Monthly
Income Level

A one-way ANOVA (Fisher's) test was performed since the MIPQ total and subtest scores according to
monthly income level met the assumptions of normality and homogeneity. There were no statistical
differences at the p < .05 level in the T-MIPQ score [F (2, 199) = .834; p = .436], in MIPQ-BMC score
[F (2,199) = .276; p = .759], and in MIPQ-PSE [F (2, 199) = 1.182; p = .309].

The Kruskal-Wallis test was performed because the normality and homogeneity assumptions were not
met for the T-PIBS, PIBS-E, and PIBS-P scores according to monthly income level. Kruskal-Wallis test
showed that there were significant differences in the T-PIBS [H(2) = 19.6, p < .001], in the PIBS-E
[H(2) = 16.1, p < .001], and in the PIBS-P [H(2) = 19.6, p = .007]. Dwass-Steel-Critchlow-Fligner
(DSCF) test was conducted for multiple comparisons of differences among the median values of the T-
PIBS, PIBS-E, and PIBS-P. For the T-PIBS scores, there were differences on low-high monthly income
level (W = -4.61, p =.003); medium-high monthly income level (W =-5.18, p < .001). For the PIBS-E
scores, there were significant differences in low-high monthly income level (W = -4.29, p = .007);
medium-high monthly income level. (W = -4.57, p =.004). For the PIB-P scores, there were significant
differences in medium-high monthly income level. (W = -3.721, p = .023). Table 4 also shows the
descriptive statistics.
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Table 4.
Descriptive Statistics Results According to the Monthly Income Level of the Parents

Income N Mean  Median SD Range Minimum Maximum

T-MIPQ Low 28 70.8 68.0 1092 43 53 96
Medium 53 72.1 72 10.25 51 45 96
High 121 732 73 8.65 46 50 96

MIPQ-BMC Low 28 33.2 325 5.15 19 25 44
Medium 53 33.7 34 4.82 24 20 44
High 121 339 34 4.16 21 23 44

MIPQ-SE Low 28 37.6 37.0 7.15 29 23 52
Medium 53 384 39 6.20 27 25 52
High 121 39.3 40 5.28 27 25 52

T-PIBS Low 28 78.3 78.5 19.90 96 29 125
Medium 53 74.9 75 1462 72 35 107
High 121 67.9 67 11.08 59 39 98

PIBS-E Low 28 37.8 37.0 1099 50 17 67
Medium 53 354 35 6.42 32 21 53
High 121 320 33 6.24 35 17 52

PIBS-P Low 28 40.5 41.0 1195 46 12 58
Medium 53 39.5 39 9.75 44 14 58
High 121 358 36 7.73 37 17 54

Note. T-MIPQ: Total scores of the MIPQ; MIPQ-BMC: Being in the Moment with the Child subtest scores of MIPQ; MIPQ-
PSE: Parental Self-Efficacy subtest scores of MIPQ; T-PIBS: Total test scores of PIBS; PIBS-E: Expectation subtest scores
of PIBS; PIBS-P: Perfectionism subtest scores of the PIBS.

Differences in Mindful Parenting and Parents’ Irrational Beliefs According to the Educational
Background

Homogeneity of groups by educational background was not provided only for T-MIPQ-BMC, normality
assumptions were provided for all test scores. There were not statistically significant differences in T-
MIPQ [Fisher’s F(4, 194) = .807; p = .522), in MIPQ-BMC (Welch’s F(4, 36.4) = .884; p = .483), and
in MPPIQ-PSE (Fisher’s F(4,197) = 1.204; p = .310) according to parents educational level.

One-way ANOVA test assumptions were examined to determine whether there was a significant
difference in the T-PIBS and its subtests according to educational background variables, normality was
ensured except for the PIBS-E, and homogeneity was ensured for all test scores. There were statistically
significant differences in the T-PIBS [Fisher’s F(4, 197) = 8.60; p < .001) and in the PIBS-P [Fisher’s
F(4, 197) = 6.54, p < .001] according to the educational background of the parents.

Based on the Tukey test results, the significant differences in the T-PIBS scores were between primary
school degree and bachelor degree [t(197) = 3.35; p =.009]; primary school degree and graduate [t(197)
= 3.300, p = .010]; secondary school degree and bachelor [t(197) = 4.19, p < .001]; secondary school
degree and graduate [t(197) = 3.979, p < .001]; high school degree-bachelor degree [t(197) = 3.05, p =
.022]; high school degree-graduate [t(197) = 2.766, p = .048].

In the Tukey test results, the significant differences in the PIBS-P scores were between primary school
degree and bachelor degree [t(197) = 2.83, p = .040]; secondary school degree and bachelor [t(197) =
3.48, p = .006]; secondary school degree and graduate [t(197) = 3.007, p = .025]; high school and
bachelor [t(197) = 3.29, p = .010].

After conducting Kruskal-Wallis testing, there were statistically significant differences in PIBS-E [H(4)
=19.8, p <.001]. Dwass-Steel-Critchlow-Fligner (DSCF), test was conducted for multiple comparisons
of differences between the median values of the PIBS-E. For the PIBS-E scores, there were differences
in primary school degree and graduates (W = -4.39, p = .016); secondary school degree and bachelor
degree (W =-4.30, p = .020); secondary school degree and graduate (W = -5.10, p = .003). Table 5 also
shows the descriptive statistics.
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Table 5.
Descriptive Statistics Results According to the Educational Background
Educational background (degree) N Mean Median SD Minimum  Maximum

T-MIPQ Primary school 14 728 725 10.67 53 91
Secondary school 13 722 72 1297 45 90
High School 41 703 68 991 50 89
Bachelor 118 733 730 880 53 96
Graduate 16 734 735 829 57 93
MIPQ-BMC  Primary school 14 349 340 463 28 43
Secondary school 13 319 33 6.70 20 43
High School 41 330 32 499 23 43
Bachelor 118 341 340 401 25 44
Graduate 16 336 330 3.78 26 43
MIPQ-SE Primary school 14 379 380 6.48 25 51
Secondary school 13 402 43 6.61 25 48
High School 41 373 37 6.14 26 50
Bachelor 118 39.2  39.0 561 23 52
Graduate 16 399 400 502 31 50
T-PIBS Primary school 14 805 800 15.62 59 115
Secondary school 13 842 79 16.54 66 125
High School 41 753 75 14.89 41 107
Bachelor 118 68.1 68.0 12.33 29 99
Graduate 16 646 645 7.83 49 76
PIBS-E Primary school 14 381 370 753 30 58
Secondary school 13 399 40 9.00 32 67
High School 41 348 35 6.58 23 53
Bachelor 118 327 33.0 718 17 63
Graduate 16 301 285 507 23 39
PIBS-P Primary school 14 424 455 9.60 27 57
Secondary school 13 442 43 9.28 32 58
High School 41 406 41 9.60 18 55
Bachelor 118 354 355 836 12 56
Graduate 16 345 340 6.77 26 51

Note. T-MIPQ: Total scores of the MIPQ; MIPQ-BMC: Being in the Moment with the Child subtest scores of MIPQ; MIPQ-
PSE: Parental Self-Efficacy subtest scores of MIPQ; T-PIBS: Total test scores of PIBS; PIBS-E: Expectation subtest scores
of PIBS; PIBS-P: Perfectionism subtest scores of the PIBS.

Irrational Beliefs as A Predictor of Mindful Parenting

The correlation between the T-MIPQ and T-PIBS was statistically significant and negative (Pearson r =
-.213, p = .002). After checking the collinearity and normality assumptions, linear regression was
conducted. Results showed that the T-PIBS scores predicted the T-MIPQ scores [R? =. 0456, F (1, 200)
= 9.55, p=.002]. It can then be affirmed that the parents’ irrational beliefs significantly predicted their
mindful parenting level.

DISCUSSION

The first aim of this study was to examine gifted students’ parents’ irrational belief levels and the level
of mindful parenting in relation to gender, educational background, and socio-economic status.
Secondly, it was aimed to examine whether irrational belief levels of parents predict their mindful
parenting level. Descriptive statistics showed that participants’ level of mindful parenting was not low
and the level of the parents’ irrational beliefs were not high. In addition, statistical differences were
found in the total and subscale scores of mindful parenting and irrational beliefs in terms of some
variables. A statistically significant negative correlation was found between irrational beliefs and
mindful parenting. Moreover, the PIBS total scores predicted the MIPQ total scores, but the percentage
was very low.
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Relationship with the Existing Literature

Although mothers' scores were higher in terms of families' MIPQ scale total scores and subscale scores,
the score difference was discovered to be significant only for the MIPQ-BMC subscale. Similar to the
findings of the present study, Maglica and colleagues (2020) used the same scale and found that the
scores of mothers were significantly higher than the scores of fathers in the sub-dimension of empathic
understanding towards the child. Besides, there are findings in the literature that the general mindfulness
levels of the mothers are significantly higher than the fathers (Gouveia et al., 2016; Medeiros et al.,
2016; Moreira & Canavarro, 2015; Parent et al., 2016). Mothers spend more time together with their
children and they may be the main caregivers for their children. Consequently, they may even have a
closer chance to observe their children's needs, and this, in turn, might increase their awareness for their
children. The study conducted by Siu and colleagues (2016) proved that mindful parents are the ones
who are engaged in the lives of their children and attentive to their needs. In another study, fathers of
children with intellectual disabilities who reported themselves as more mindful also reported themselves
as more involved in child-related parenting tasks and roles related to child socialization (MacDonald &
Hastings, 2010). In the literature, it is seen that there are not always significant differences between the
mindfulness levels of the parents and that the mindfulness level of the parents can be affected by various
variables.

Although the scores of parents with high educational backgrounds and high monthly income levels were
observed to have higher scores in the MIPQ total and subscale scores in general, the differences between
the groups appeared to be not statistically significant in the current study. This situation can be
interpreted in the direction that the families generally see themselves as mindful in parenting regardless
of their educational background and monthly income level. On the other hand, the fact that parents'
children were diagnosed as gifted and started to receive education at SAC may have contributed to the
development of their conscious awareness in parenting. Orientation, parent meetings, family education
seminars, etc. attended by parents in these institutions may also have contributed to the increase in
parents' awareness of their parenting. This may have reduced the effect of the differences in monthly
income and educational status variables on the mindfulness of families whose children attend the SAC.
In contrast to the results of the current study, there are findings in the literature indicating that their
mindfulness scores are affected by their socio-economic status (Andrews, 2009; Jensen et al., 2019),
and families with higher socio-economic levels have higher mindfulness scores. Furthermore, there are
also findings in the literature suggesting that mindfulness scores are positively correlated with age
(Parent et al., 2016), and positively correlated with education level (Gouveia et al., 2016).

As a result of the analysis conducted on whether the PIBS total and subscale scores differ in terms of
various variables, significant differences were observed for some variables. When the PIBS total and
subscale scores were examined according to the parental gender, the irrational beliefs of the fathers were
discovered to be higher than those of the mothers, but the differences between the means were not
significant. Contrary to this, in some studies in the literature, mothers’ subscale scores were found to be
higher than the fathers’ (Aydin & Buga, 2020; Cekig et al., 2019). In a study conducted in a metropolitan
area in southeastern Tiirkiye, the irrational belief scores of mothers with gifted children on the
Expectancy subscale were significantly higher than those of fathers (Aydin & Buga, 2020). This
difference between the Expectation scores of parents of gifted children may arise from cultural
differences between the east and west of Tiirkiye. Although the fathers' score was higher in the present
research findings, this score did not create a statistical difference and the scores of the two groups were
similar to each other, but for individual couples, the irrational thinking levels of a child's mother and
father may be significantly different from each other (Starko, 1991).

According to the findings of the current study, as the education and monthly income level of the parents
increase, their irrational belief scores on the perfectionism and expectations subscales decrease more
often. Similarly, in the literature, there are some studies showing that as the education level of the
families increases (Cekig et al., 2019; Ogurlu & Kahraman, 2018) and their socio-economic levels
increase (Cekig et al., 2019), their irrational belief scores on the perfectionism and expectation subscales
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decrease. The increase in the educational level of the parents may have influenced the families to think
rationally and therefore to have less irrational thoughts and beliefs at the point of thinking and belief.
Again, since parents with high income levels will increase the likelihood of having parents with high
education level in general, it may have affected the parents to have more rational beliefs when the
income level increases. However, Aydin and Buga (2020) stated in their study that as the educational
level of families with gifted children increased, their irrational beliefs about expectancy and
perfectionism increased, and significant differences were detected. In the same study, it was also stated
that although the scores of irrational beliefs about expectation and perfectionism increased as the socio-
economic levels of families increased, significant differences were not detected (Aydin & Buga, 2020).

Mindfulness in parenting levels and irrational beliefs were negatively correlated, and the irrational belief
scores predicted mindful parenting scores, but at a very low percentage. According to this finding, as
the irrational thinking levels of the families increase, their mindful parenting levels decrease. In addition,
irrational beliefs predict mindfulness in parenting of the family. According to this finding, it can be said
that irrational beliefs are one of the variables explaining mindful parenting, however, the power rate to
explain appeared to be low. Based on the findings, families' high level of awareness of parenting and
low level of irrational beliefs will provide a healthy family environment for the upbringing of the child.
Subsequent studies in the literature also support this conclusion. For instance, mindfulness is functional
in many ways, such as coping with irrational beliefs (David, 2014; David et al., 2010; Mellinger, 2010;
Sears & Kraus, 2009; Stefan & David, 2020) and coping with stress (Burke, 2010; Corthorn & Milicic,
2016; Norouzi et al., 2020). If parents develop their mindfulness skills and can use their rational beliefs
more effectively rather than their irrational beliefs, they can raise their children in a psychologically
healthy way. Further, modern and contemporary approaches such as Emotional Behavior Therapy,
Acceptance and Commitment Therapy, and Cognitive Behavioral Therapy benefit from mindfulness
techniques and are recommended for use in daily life (Ellis, 2006; Hofmann & Asmundson, 2008;
Jennings & Apsche, 2014).

CONCLUSION

Based on the findings of this study, it can be concluded that mothers are more aware than fathers, but in
general, parents’ level of mindful parenting were neither low nor very high. It can also be said that the
irrational thinking levels of parents with gifted children are neither very high nor very low level. In line
with these findings, it can be concluded that there are aspects in which the mindful parenting levels of
the parents need to be improved, and they also need to gain more rational thinking skills and reduce
their irrational thoughts. It was observed that irrational thinking was affected by education level and
socio-economic level, while the mindfulness levels of the families were not affected by these variables.
As the mindfulness level of the families’ increases, irrational thinking levels decrease, and irrational
thinking is one of the predictors of mindfulness in parenting.

Suggestions for Practice

Even if the mindful parenting level of gifted children's parents is not too low and their irrational beliefs
are not too high, informative seminars and workshops on mindfulness in parenting and irrational beliefs
can be organized to help parents to better understand these concepts and to use them more functionally
in parenting processes. In these seminars and workshops, these concepts can be introduced to and
discussed with families to help them realize which ones they are prone to and which ones they apply
more frequently in their parenting experiences with their children. In addition, intervention programmes
based on these concepts can be developed and applied to families in family education programmes to
be organized for the guidance of the families of gifted children who are less likely to use mindful
parenting and who are found to be prone to irrational beliefs.
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Suggestions for Future Research

Since this current study is one of the first studies to determine the mindfulness levels of the parents in a
special group in Tirkiye (children with a label of giftedness) and the effect size of the difference is not
very high, it is suggested that further studies should be conducted with larger samples in other cities of
Tiirkiye by selecting random samples. Also, comparison studies should be conducted with parents who
do and do not have gifted children. Future studies may use the other variables, for instance, families
with children from other special needs groups, and families with different cultural backgrounds and
beliefs.

Although fathers had higher PIBS scores than mothers, the difference was not found to be significant;
this may be re-examined in other studies. In the literature, it is seen that the findings of studies examining
irrational thinking of parents vary. It can be said that more studies are needed to understand the effect
of these variables in groups such as families with gifted children, parents with children affected by a
disability, and parents with normally developing children.

Consequently, there could be other variables rather than irrational beliefs that can have an effect upon
mindful parenting and more studies need to be conducted for predicting whether or not other variables
rather than the combination of the two variables affect mindfulness. It can be said that variables that
predict mindful parenting more strongly should be investigated. Experimental/ quasi-experimental
studies can be conducted to examine whether mindfulness and irrational beliefs in parenting together
have an effect on positive parenting. As the mindfulness level of the families increases, irrational
thinking levels decrease, and irrational thinking predicts the mindfulness level of the families, from
which follows that studies can be carried out to increase mindfulness parenting in families with high
irrational thinking levels.

Future studies may use different methods to examine mindful parenting and irrational beliefs; for
instance, observational methods and/or gathering data by multiple-way interviews to compare the
parents' responses related to mindful parenting and their irrational beliefs with their children’s responses.
If mindfulness in parenting and the irrational beliefs of families are measured in multiple ways, results
may change, and we can learn more about these concepts. Future studies may also investigate the effects
of having gifted and nongifted children and whether children's gender is important or not for mindfulness
in parenting and irrational beliefs of parents.

Limitations

This current study has some methodological limitations. One of the most important limitations of the
study is that the sample consists only of the parents of the students studying in the SAC of Usak Turhan
Akeay. This circumstance limits the generalizability of the study. In order to increase the diversity of
the sample in the study, the survey link was shared on the social media platform where all the parents
who attend the SAC are located. However, since volunteering was also essential, the number of parents
reached was limited.

Collecting the data in the online environment may also constitute a limitation. Babbie (2021)
emphasized that one of the disadvantages in the implementation of online surveys is the inability of
people to access the appropriate tool in answering the questionnaire. In the interview with the director
of the SAC where the research was conducted, it was learned that the children of the families took part
in a common social media group to actively communicate with the institution. It was assumed that
parents who have a mobile phone that provides access to social media platforms can easily respond to
the survey. In addition, since the research was conducted during the COVID-19 pandemic, it can be said
that face-to-face data collection was not possible, which made this type form of data collection
compulsory.

The other limitation of the study is that the scales used were in the form of self-reports. This reliance on
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self-report assessment limits the accuracy value of the findings of the irrational beliefs of the families
and their mindful parenting to the answers of the family. Although self-report questionnaires can be
administered quickly to large groups of people with less effort, they have some disadvantages. One of
the main disadvantages of the self-report questionnaires might be the possibility of providing invalid
answers, which may derive from social desirability bias (answering a socially acceptable one)
(Demetriou et al., 2015). Also, participants’ responses may also be influenced by defensive strategies
(Moreira & Canavarro, 2015). Again, since the data was collected during the COVID-19 pandemic, it
can be said that Likert-type self-report scales are more functional data collection tools, since the tension,
uncertainty and uncertainty caused by this period on individuals restricts the participation of families in
online or face-to-face interviews or any training practices.
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TURKCE GENISLETILMIS OZET

Ustiin yetenekli bireylerin ebeveynlerine yonelik ilgi, Galton'un iinlii bireylerin aileleriyle {istiin
yetenekli olma ve kalitim iliskisi iizerine yaptig1 ¢alismaya kadar uzanmaktadir (Jolly ve Matthews,
2012). Jolly ve Matthews (2012), 1983-2010 yillar1 arasinda iistiin yetenekli 6grencilerin ebeveynleri
iizerine yapilan 53 c¢alismay1 incelemistir. Calismalari {i¢ tema altinda siniflandirmislardir: "Ebeveyn
etkisi, ebeveynlerin iistiin zekd ve yetenek algilart ve ebeveynlerin {istiin zekalilar programindan
memnuniyeti" (s. 259). Ayrica, "istlin yetenekli cocuklarin ebeveynleri ve onlarin ebeveynlik
uygulamalar1 hakkinda bildigimiz konulardaki bosluklar1" vurgulamiglardir (s. 274). Arastirmacilarin
bu vurgusuna dayanarak, iistlin yetenekli gocuklarin ebeveynleri ve ebeveynlik uygulamalar1 hakkindaki
bilgilerimizi artirmak, yukarida vurgulanan temalarin netlesmesine ve bu alanlarda ilerleme
saglanmasina katkida bulunabilir.

Ebeveynler de bazen o0zel ihtiyaclart nedeniyle iistiin yetenekli cocuklariyla ilgili zorluklar
yasayabilmektedir. Ustiin yetenekli ¢ocuklarin farkli egitim ihtiyaglar1 olsa da, temel sosyal ihtiyaglart
yagsitlariyla benzerdir. Ailelerin karsilastiklar: en 6nemli sorun, iistiin yetenekli ¢ocuklarinin gelisimini
desteklemenin zor olmasidir. Cocuklarinin bazi ihtiyaglarinin yasitlarindan farkli olmasi, ¢ocuklarinin
ihtiyaclarim1 karsilamak icin uygun firsatlar bulma veya yaratma konusunda ailelere daha biiyiik
sorumluluklar yliklemektedir.

Ebeveynlerin gocuklarimi yetistirmelerinde bilingli farkindalik ve akilcit olmayan inanglar olumlu ve
olumsuz katki saglayabilecek degiskenler arasindadir. Alanyazinda bilingli farkindalik genel olarak
diisiinceleri, duygular1 ve hisleri yargilamadan kabul ederek bunlara kasith olarak dikkat etmek olarak
tanimlanmakta; hem genel bir bilingli olma egilimi (egilimsel bilingli farkindalik) hem de an be an
farkindalik hali (durumsal bilingli farkindalik) olarak nitelendirilmektedir (Kabat-Zinn, 2013; Davidson
ve Kaszniak, 2015; Mettler vd., 2023). Ote yandan, bilingli ebeveynlik veya ebeveynlikte bilingli
farkindalik, ebeveynlerin bilingli ve yargilayici olmayan bir sekilde ¢ocuklarna tiim dikkatlerini
vermelerine ve belirli bir andaki durumdan bagimsiz olarak ebeveynlerin ¢ocuklarinin ihtiyaglarin
dikkate alarak onlarla daha iyi etkilesime girmelerine olanak saglamak anlamina gelmektedir (Aydin,
2023; Kabat-Zinn ve Kabat-Zinn, 2021). Bilingli ebeveynlik, genel olarak olumlu ebeveyn-cocuk
etkilesimlerini ve cocuk gelisimini destekler. Farkindalikli ebeveynlik uygulamalarini benimseyen
ebeveynler, ¢gocugun biiyliyen ve gelisen dogasinda aktif bir rol alarak, yeteneklerinde ve gercekten
mevcut olma isteklerinde temel bir degisim yasarlar. Ebeveynler 'ebeveynlikte farkindalik' konusunda
yetkinse, ebeveyn iletisim davranisini gelistirmis olurlar, bu da ¢cocuklariyla iletisimlerinin iyi olmasina
ve ¢ocuklarin davranis sorunlarinin azalmasina katki saglar (Fu vd., 2024).

Ote yandan, rasyonel inanglara sahip olmanin bireylerin daha islevsel olmasini sagladigi, irrasyonel
inanglara sahip olmanin ise yasamda zorluklarla karsilasma olasiligini artirdigi sdylenebilir. Akilci
ve/veya akilct olmayan diisiince/inanglarin ¢esitli psikolojik durumlar, ¢ocuk yetistirme vb. iizerindeki
etkilerinin yani sira, bu inanglara sahip olmanin ¢esitli degiskenlerden etkilenip etkilenmedigine dair
arastirma bulgular1 da mevcuttur. Bu ¢aligmalarda ailelerin akilc1 olmayan diisiince diizeylerinin sosyo-
ekonomik diizey, egitim durumu, cinsiyet vb. degiskenlere gore degisip degismediginin incelenmesinin
yan sira gesitli psikolojik degiskenlerle iliskisinin de incelendigi goriilmektedir. Ustiin yetenekli
cocuklarin ebeveynlerinin akilci olmayan inanglarinin ve ebeveynlikte farkindalik diizeylerinin ortaya
cikarilmasi ve bu diizeyler arasinda cesitli degiskenler (sosyo-ekonomik durum, cinsiyet ve egitim
diizeyi gibi) acisindan anlamli farkliliklar olup olmadiginin ve birbirlerini yordayip yordamadiklarinin
incelenmesi, ebeveynlik siirecinin daha etkili hale getirilmesi konusunda ipuglar1 verebilir. Ayrica
ebeveynlerin ¢ocuk yetistirme noktasinda varsa akilct olmayan inanglarinin farkinda olmalari ve bilingli
farkindalig1 yasamlara aktarmalar1 desteklenirse, ebeveynlerin psikolojik geligsimleri ve iyi oluslar
desteklenebilir. Ustiin yetenekli cocuklarin ebeveynlerinin akilci olmayan inanglarini inceleyen birkag
calisma bulunmaktadir, ancak Tirkiye'de istiin yetenekli ¢ocuklarin ebeveynlerinin ebeveynlikte
bilingli farkindalikla ilgili ¢esitli degiskenleri, ebeveynlerinin akilci olmayan inanglariyla birlikte
inceleyen bir ¢alismaya rastlanmamustir.
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Bu g¢aligmanin amaci, iistiin yetenekli cocuklarin ebeveynlerinin ebeveynlikte bilingli farkindalik ve
akilc1 olmayan inang diizeylerini ebeveyn cinsiyeti, egitim durumu ve sosyo-ekonomik durum gibi
degiskenler acisindan incelemektir. Ayrica, ebeveynlerin akile1 olmayan inang diizeylerinin
ebeveynlikte bilingli farkindalik diizeylerini agiklayip agiklamadigi da arastirilmistir. Bu ¢aligmanin
giiclii yonlerinden biri, Tirkiye'de ebeveynlikte bilingli farkindaligi ve bunun ebeveynlerin akilci
olmayan inanglart ile iliskisini {istiin yetenekli 6grencilerin ebeveynlerinden olusan belirli bir alt grupta
inceleyen ilk ¢aligma olmasidir.

Bu calismada tarama yontemi kullamilmistir. Katilimeilar, Usak Turhan Akgay Bilim ve Sanat
Merkezi'nde (BILSEM) egitim goren iistiin yetenekli 6grencilerin ebeveynleridir. Uygun &rnekleme
yontemi kullanilarak, ¢evrimici anketi goniillii olarak dolduran toplam 202 veli ¢aligmaya katilmistir.
Calismada Ebeveynlikte Bilingli Farkindalik Olgegi (EBFO) ile Ebeveynlerin Akilc1 Olmayan Inanglar
Olgegi (EAIO) kullamlmistir. EBFO'nin iki boyutu vardir: Ebeveyn Ozyeterliligi ve Cocukla Anda
Olma. EBFO’nde 6lgekten alinan yiiksek puanlar ebeveynlikte bilingli farkindalik diizeyinin daha
yiiksek oldugunu, diisiik puanlar ise ebeveynlikte bilingli farkindalik diizeyinin daha diisiik oldugunu
gostermektedir (Aslan Gérdesli vd., 2018). Kaya ve Hamamci (2011) tarafindan gelistirilen EAIO’nde
Beklentiler ve Miikemmeliyetcilik olarak adlandirilan iki faktore sahiptir. Olcekten alman yiiksek
puanlar ebeveynlikte yiiksek diizeyde akilci olmayan inanglar anlamina gelmektedir.

Bu arastirmanin bulgularina gére, betimsel istatistikler, katilimcilarin EBFO puan ortalamalarmin diisiik
olmadigim gostermektedir. Ayrica, ailelerin EAIO 6lgeginden aldiklari toplam puan ortalamalarinin da
yiiksek olmadigi belirlenmistir. Ayrica ebeveynlikte bilingli farkindalik ve akilct olmayan inanglarin
toplam ve alt dlgek puanlarinda bazi degiskenler agisindan farkliliklar bulunmustur. Ailelerin EBFO
Olcegi toplam puanlari ve alt 6lgek puanlar agisindan annelerin puanlart daha yiiksek olmasina ragmen,
puan farkinin sadece EBFO’nin Cocukla Anda Olma alt 6lcegi i¢in anlamli oldugu bulunmustur. Akilci
olmayan inanglar ile bilingli ebeveynlik arasinda negatif yonde anlamli bir korelasyon bulunmustur.
Ailelerin akile1 olmayan diislince diizeyleri arttikca ebeveynlikte bilingli farkindalik diizeyleri
azalmaktadir. Ebeveynlerin EBFO ve EAIO toplam puanlar1 negatif yonde anlamli diisiik korelasyon
gostermis ve toplam EAIO puanlar1 EBFO puanlarindaki % 4,56'lik varyansi agiklamustir. Ayrica, ok
diisiik diizeyde de olsa, akilci olmayan inanglar ailenin bilingli ebeveynlik diizeyini yordamaktadir.
Ebeveynler bilingli farkindalik becerilerini gelistirir ve akilct inanglarini akilci olmayan inanglarindan
daha etkili bir sekilde kullanabilirlerse, cocuklarini psikolojik olarak saglikli bir sekilde yetistirebilirler.

Bu galigmanin bulgularina dayanarak, annelerin babalara gore daha yiiksek bilingli farkindalik diizeyine
sahip oldugu, ancak genel olarak degerlendirildiginde her iki ebeveynin de bilingli farkindaliginin diisiik
olmadig1 sdylenebilir. Ustiin yetenekli gocuga sahip ebeveynlerin akilci olmayan inang diizeylerinin de
¢ok yiiksek olmadigi sdylenebilir. Anne- babalarin akilci olmayan inanglarin egitim diizeyi ve sosyo-
ekonomik diizeyden etkilendigi, ailelerin bilingli farkindalik diizeylerinin ise bu degiskenlerden
etkilenmedigi goriilmiistiir. Ailelerin bilingli farkindalik diizeyi arttikca akile1 olmayan inang
diizeylerinin azaldig1, akilc1 olmayan inancin ailelerin bilingli farkindalik diizeyini yordadigi, buradan
hareketle akilc1 olmayan inang diizeyi yiiksek olan ailelerde bilingli farkindalif1 artirmaya yonelik
caligmalar yapilmasi 6nerilebilir. Aragtirma bulgu ve sonuglarindan yola ¢ikilarak ailelerin ebeveynlikte
bilingli farkindalikla hareket etmelerini ve akilc1 olmayan inanglara yonelik farkindaliklarini arttirmaya
iligkin ¢esitli calistay, seminerlerin diizenlenmesi 6nerilebilir. Bunun yaninda bilingli farkindalig: diisiik,
akilc1 olmayan inanglara egilimi yiiksek ailelere yonelik miidahale programlarinin diizenlenmesi de
oOnerilebilir. Bu c¢alismada 6zel yetenekli ¢ocuklarin ailelerinin bilingli farkindaligini inceleyen ilk
calismalardan olmasi anne- baba arasindaki bilingli farkindalik puan farkinin etki biiyilikliigiiniin ¢ok
yiiksek olmamasi nedeniyle ileri calismalarin yapilmasi, yine c¢aligmalarda segkisiz Ornekleme
yontemleri ile katilimci segilerek yapilmasi onerilebilir. Benzer sekilde babalarmn EAIO puanlari
annelere gore daha yiiksek olmasina ragmen aradaki fark anlamli bulunmamistir, bu durum bagka
calismalarda yeniden incelenebilir. Bilingli farkindalikli ebeveynlik iizerinde akilci olmayan inanglarin
disinda baska degiskenlerin de etkisi olabilir ve iki degiskenin birlesiminden ziyade bagka degiskenlerin
bilingli farkindalig1 etkileyip etkilemedigini tahmin etmek i¢in daha fazla ¢alismaya ihtiya¢ oldugu
sOylenebilir. Bilingli ebeveynligi daha giiglii yordayan degiskenlerin arastirilmasi gerektigi soylenebilir.
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GUCYETER, SANAL-KARAHAN ve AKTUG;, Ustiin yetenekli Tiirk 6grencilerin ebeveynlerinin bilingli ebeveynligi ve akilc
olmayan inanglar

Bu mevcut ¢alismanin bazi metodolojik sinirliliklart bulunmaktadir. Aragtirmanin sinirhiliklarindan biri,
orneklemin sadece Usak Turhan Akgay BILSEM'de 6grenim géren dgrencilerin velilerinden olusmasi
ve bu durumun arastirmanin genellenebilirligini sinirlamasidir. Arastirmada orneklem cesitliligini
artirmak amactyla BILSEM'e katilan tiim velilerin bulundugu sosyal medya platformunda anket
baglantis1 paylasilmigtir. Ancak goniilliiliik de esas oldugundan ulasilan veli sayis1 simirli kalmigtir.
Verilerin ¢evrimici ortamda toplanmasi da bir diger sinirlilig1 olusturmaktadir. Arastirma uygulama
siirecinde BILSEM miidiiriiyle yapilan goriisme sonunda ailelerin kurumla aktif iletisim kurmak igin
kullandiklar1 ortak bir sosyal medya grubu oldugu 6grenildi. Bu tiir sosyal medya platformlarin
kullanabilen cep telefonuna sahip ebeveynlerin bu medya platformundaki paylasim baglantisina
tiklayarak anket baglantisini kolaylikla yanitlayabilecekleri varsayilmistir. Ayrica aragtirmanin pandemi
doneminde yapilmig olmasi, o donemin sartlarinda yiiz ylize veri toplama zorlastig1 i¢in ¢evrimigi yolla
veri toplama tercihi daha islevsel bulunmustur. Calismanin bir diger sinirliligi ise kullanilan 6l¢eklerin
0z bildirim seklinde olmasidir. Bu durum, ailelerin akilci olmayan inanglar1 ve bilingli ebeveynliklerine
iliskin bulgularin dogruluk degerini (6z bildirim degerlendirmesine dayanmasi nedeniyle) ailenin
yanitlartyla siirlamaktadir. Yine veri toplama siireci pandemi doneminde oldugundan, bu dénemin
bireyler iizerinde yarattig1 gerilim ve belirsizlik duygular ailelerin katilimlarin kisitladigindan, Likert
tipi Ozbildirim dlgeklerinin veri toplamada daha islevsel oldugu soylenebilir.
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