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Makale Bilgisi Oz

DOI: 10.21612/yader.2024.011 Bu arastirmanin amaci, Spor Bilimleri Fakiiltesi 3. sinif 6grencilerinin iletisim kaygt
diizeylerine ¢evrimigi yaratici drama yonteminin etkisini incelemektir. Bu amag

Makale Gegmisi dogrultusunda Spor Bilimleri Fakiiltesinde ogrenim goren dgrenciler igerisinde 10'u

Gonderim: 23.04.2024 kontrol grubu ve 10’u deney grubu olmak iizere toplam 20 6grenci arastirmaya ddhil
Kabul: 28.07.2024 edilmistir. Kontrol grubunda bulunan 10 6grenci sadece etkili iletisim becerileri dersi
alirken, deney grubunda bulunan 10 ogrenciye ise etkili iletisim becerileri dersinin
yamnda yaratici drama etkinlikleri cevrimici olarak wygulanmistir. Arastirmada
Anahtar Sozciikler McCroskey (1982) tarafindan gelistirilen ve McCroskey ve digerleri (1985) tarafindan
Tletisim tekrar gegerlik ve giivenirlik ¢alismast yapilan 4 boyut ve 24 maddeden olusan Iletisim

fletisim kaygist Kaygisi Olgegi (IKO-24) on test ve son test olarak 6grenci grubuna uygulanmigstir.

Arastirmada on test — son test kontrol gruplu yari deneysel desen kullanilmistir. Deney

Universite 6grencileri g e ;
fiversie ogrenciiert ve kontrol grubuna baslangigta iletisim kaygisi 6lgegi on test olarak uygulanmsg, sekiz

Yaratict drama atolye olarak uygulanan yaratict drama etkinlikleri sonrasinda da iletisim kaygist
Spor bilimleri olgegi son test olarak uygulanarak arasindaki farkin istatistiki olarak anlamli olup
olmadigina bakilmistir. Arastirmanin sonunda, ¢evrimici yaratici drama etkinliklerinin

Spor Bilimleri Fakiiltesi 6grencilerinin genel iletisim kaygisi, toplanti iletisim kaygist

— ve grup iletisim kaygisini deney grubu lehine anlamli bir diizeyde azalttigi bulunmustur.
Makale Tiirii . R . .
Bireylerarast iletisim kaygilarinda ise anlaml bir fark bulunmamistir. Arastirma

Arastirma Makalesi bulgularina dayanarak iiniversitelerde iletisim kaygisint azaltmak amaciyla yiiz yiize

va da ¢evrimici ortamda drama etkinliklerinin uygulanmasi onerilmektedir.
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Giris

Insan dogas1 geregi sosyal bir varliktir. Bu nedenle de cevresi ile siirekli iletisim ve etkilesim
halindedir. Insanlar iletisim sayesinde fikir aligverislerinde bulanabilmekte, duygu ve diisiincelerini
ifade edebilmekte ve birbirlerini anlayabilmektedir. Toplumsal bir varlik olan insanin, ¢evresi ile
saglikli bir iletisim kurabilmesi i¢in rahat olmasi ve iletisim kaygis1 yasamamasi gerekmektedir.
Yapilan calismalar tiim insanlarin iletisim kaygisi yasadigini ancak insanlarin ortalama tigte birinin
yiiksek diizeyde iletisim kaygist yasadigimi gostermektedir (Hunter vd., 2014; McCroskey, 2007;
McCroskey vd., 2014; Shi vd., 2015).

[letisim kaygis1, bireylerin iletisim esnasinda yasadig1 korku, gerilim ve endise hali olarak
tanimlanabilir (Beatty vd., 1998; Bodie, 2010; McCroskey, 1977). Kisi iletisim kurmak konusunda
endise duyuyorsa iletisim siirecindeki mesajlardan emin olamama (Cakmak ve Aktan, 2016; Cakmak
2018), iletisim esnasinda asir1 terleme ve yiiksek kalp atim hizi (Beatty ve Dobos, 1997), diger
bireylerle iletisim kurma olasiliginda azalma (McCroskey, 1984), insanlar 6nlinde konusmaktan
cekinme (Erdogan, 2018), iletisim sirasinda elde etmeyi diislindiigli faydadan ¢ok olumsuz duygular
yasama (Loureiro vd., 2020) gibi sikintilar yasamaktadir. Bu sebeple, iletisim kaygisi ¢oziime
kavusturulmasi ve 6nlem alinmasi gereken olumsuz bir durumdur (Cakmak ve Aktan, 2016).

Iletisim kaygilarinin engellenmesi ve ¢dziime kavusturulmasi icin en etkili yollardan biri
yaratict drama etkinlikleridir (Adigiizel, 2006; Cifci ve Altinova, 2017; G6élpimar vd., 2018). Yaratici
drama yontemi, bireylere bir grup icerisinde kendilerini hem s6zel hem de bedensel olarak ifade
edebilecekleri bir ortam sunar. Bu durum kisinin diger bireylerle ve grupla olan iletisim ve etkilesimini
arttirir. Drama etkinliklerine katilan kisiler genellikle iletisim ve etkilesim igeren etkinliklerin
kendilerine iyi geldiginin veya kendilerini iyi hissettirdiginin altin1 ¢izerler (Karaosmanoglu vd.,
2022). Wessels (1987), drama etkinlikleri ve rol yapma uygulamalarmin 6grencilerin etkinlige
odaklanmalar1 nedeniyle konusma gereksinimini artirdigini belirtmektedir. Bu tiir etkinlikler,
katilimcilarim hayal gliglerini kullanarak diger bireylerle iletisim kurmalarma ve etkilesime
gecmelerine olanak tanirken, bu siiregte iletisim becerilerini farkinda olmadan gelistirdiklerine
isaret etmektedir. Yaratict dramanin iletisim becerilerini gelistirmedeki etkisi, 6zellikle dogaglama
siireclerinde one cikar (Bessadet, 2022; Cifci ve Altinova, 2017). Dogaclama, katilimcilar1 anlik
olarak diisiincelerini dile getirmeye ve hizlica yanit vermeye yonlendiren bir drama teknigi olarak
bilinir (Emunah, 2019; Wessels, 1987). Bu siire¢, katilimcilarin géz temasi, konusma, beden dili,
jest ve mimik gibi iletisim becerilerini etkin bir sekilde kullanmalarini zorunlu kilar (Adigiizel,
2006; Emunah, 2019). Dogaglama esnasinda katilimcilar, duygularini ve diistincelerini baskalarina
aktararak iletisim becerilerini gelistirirler. Bu sayede, bireylerin iletisimdeki &zgiivenleri artar ve
kaygilar1 azalir, boylece daha etkili bir iletisim ortami1 saglanir (Karaosmanoglu vd., 2022; Golpinar
vd., 2018).

Yaratic1 dramanin bireylerin iletisim becerilerini arttirdigi (Akoguz, 2002; Arslan vd., 2010;
Dere, 2019; Dereli, 2018; Erdem, 2021; Karacil-Kilicaslan ve Yayla, 2018; Onur, 2016; Ormanci
ve Sasmaz Oren, 2010; Sengiil ve Unal,2018; Yeler, 2018), yazma kaygis1 iizerinde olumlu bir
etkiye sahip oldugu (Sevim ve Erem, 2013), okuma kaygilarmi azalttig1 (Yilmaz, 2009), konusma
becerilerini arttirdigi ve konusma kaygilarini azalttigi (Aykag ve Cetinkaya, 2013; Hamzaday1 vd.,
2018; Kardas, 2016), sinav kaygisini azalttig1 (Karatag ve Tagay, 2019) ve bireylerde durumluk
kaygiy1 azalttig1 (Dikici, 2010) yapilan calismalar sonucunda tespit edilmistir. Bu durumda yaratici
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dramanin hem bireylerde iletisim becerisi gelistirdigi hem de bireylerin kaygi diizeyini diigtirdiigli
sonucuna varilabilir. Bu bulgular 15181nda, egitim ve 6gretim faaliyetlerinin en 6nemli 6geleri arasinda
olan 6gretmenlerin etkili iletisim becerilerine sahip olmasi 6énemlidir (Azian vd., 2013; Cuhadar
vd., 2014). Etkili iletisim becerilerine sahip dgretmenler, 6grencilerin okula uyumlarinda (Pianta
vd., 1995), nitelikli bireyler yetistirilmesinde (Tungeli, 2013), 6grencilerin akademik bagarilarinin
artmasinda (Hallinan, 2008; O’Connor ve McCartney, 2007) ve 6grencilerin sosyal, duygusal ve
biligsel gelisimi {izerinde olumlu etkilere sahiptir (Rudasill, 2011; Buyse vd., 2009).

Oncelikle Cin’de baslayan ve daha sonra iilkemiz de dahil olmak iizere tiim diinyay1
etkileyen COVID-19 pandemisi, yiiz yilize gergeklestirilen egitimlerin ¢evrimi¢i ortamda
yapilmasina neden olmustur. Bu egitimlerden biri de yaratici dramadir. Pandemi 6ncesinde, fiziksel
bir mekénda ve yiiz yiize temas gerektiren drama egitiminin ¢evrimici ortamda yapilmasi olumsuz
bir kanaatle karsilanmisti (Metinnam ve Karaosmanoglu, 2021). Ancak Philip ve Nicholls (2007),
pandemi doneminden Once tiyatro ve drama derslerinin uzaktan egitim yoluyla verilebilecegini 6ne
siirmiislerdir. Pandemi siirecinde ise ¢evrimi¢i 6grenmenin, ¢cocuklarin olumsuz durum ve olaylara
kars1 daha dayanikli olmalarina ve egitim siirecinin daha saglikli ve eglenceli hale gelmesine olanak
sagladigi goriilmiistiir (Cziboly ve Bethlenfalvy, 2020). Cevrimigi yaratict drama uygulamalari,
yaratict drama uygulamalarinin bilesen ve siireclerinden olusmaktadir. Tek fark, bu kurgusal
gercekligi online platformda yaratmak, yasamak ve yasatmaktir. Dolayisiyla yaratici dramanin temel
bilesenleri, ilkeleri ve siiregleri ¢evrimigi yaratici dramada da gegerlidir (Utkiir-Giillithan vd., 2023).
Karaosmanoglu ve digerleri (2023) tarafindan yapilan arastirmada, COVID-19 siirecinde ¢evrimigi
drama dersi yiiriten drama Ogretmenlerinin dijital ortamin kisitliliklarina ve teknik sorunlara
yonelik ¢oziim stratejileri gelistirdikleri ortaya konulmustur. Ayrica, Nadarajan ve digerleri (2022)
tarafindan yapilan ¢alismada sunulan anket ve goriisme bulgulari, 6grencilerin ¢evrimigi yaratici
deneyimlerinde canli etkilesimler, 6gretmen-6grenci ve akran iligkileri, erisilebilirlik ve basartyla
ilgili ¢esitli zorluklar yasadiklarini ortaya koymustur.

COVID-19 pandemisiyle beraber tiim diinyada oldugu gibi Tiirkiye de yeni normale adapte
olmaya calismistir. Drama, Tiirkiye’ de yeni normale hizla tepki veren alanlardan biri olmustur.
Bu duruma drama egitmeni yetistirmeyi amaglayan kurumlardan biri olan Cagdas Drama Dernegi
(CDD)’nin de etkisi olmustur. CDD, drama egitmeni yetistirme final agamasi olan bitirme projesinin
planlamasimi ve etkinliklerin tasarlanmasini c¢evrimici ortamda gerceklestirmistir. Daha sonra
egitmenlik egitiminin diger asamalarini da ¢evrimigi ortamlara uygun olarak tasarlayarak uygulamaya
gecmistir (Metinnam ve Karaosmanoglu, 2021). Bunun yan sira iiniversitelerde okutulan se¢meli
drama dersleri de COVID-19’la birlikte ¢evrimigi ortamlara uygun olarak tasarlanmis ve bunun
icin de farkli platformlar kullanilmistir. Daha ¢ok kameranin ve mikrofonun kullanildig: etkinlikler
uygulanmistir (Karaosmanoglu ve Metinnam, 2021). Universiteler, akademik veri ydnetim sistemi
(AVYY) ile birlikte Team Link, Adobe Connect, Webex, Skype, Zoom, Google Hangouts, Goto
Meeting, Eztalks, Classrroom, Google Meet, Discor, Eztalks gibi platformlarla uzaktan egitime
baslamistir (Bal Incebacak, 2022a). Drama dersleri online olarak verilirken drama etkinliklerinde ve
drama egitim programinda gerekli degisikliklerin yapildigi, online derslerde agirlikli olarak Zoom
dijital platformunun kullanildig1 ifade edilmistir (Karaosmanoglu vd., 2022).

Cevrimi¢i uygulanan yaratici drama uygulamalarmin etkili oldugunu gosteren ¢esitli
calismalara rastlanmistir. Utkiir-Giillithan ve digerleri (2023), cevrimigi yaratict drama etkinliklerinin
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ilkokul 6grencilerinin mutluluk ve eglenme diizeylerini artirdigi sonucuna ulagsmislardir. Bu
etkinliklere katilan 6grenciler, daha mutlu olduklarini ve daha fazla eglendiklerini ifade etmislerdir.
Benzer sekilde Bal Incebacak (2022a), iiniversite dgrencileri ile yaptig1 calismada, cevrimici drama
derslerine katilan 6grencilerin uzaktan egitimden keyif aldiklarini, egitim siirecinde aktif olduklarini
ve yiiz ylize egitimdeymis gibi hissettiklerini belirtmistir. Karaosmanoglu ve digerleri (2022) ise
drama egitmenlerinin yiiz yiize uyguladiklari drama egitim programlarini dijital platformlara
uygun hale getirerek basariyla uyguladiklarini belirtmislerdir. Drama egitimlerinde agirlikli olarak
Zoom dijital platformunu kullandiklarini, bu derslerde drama egitmenlerinin ¢evrimigi dersleri
degerlendirmek, geri bildirimde bulunmak ve 6grencilerin hazirbulunusluklarini tespit etmek icin
Kahoot, Menti, Padlet gibi Web 2.0 araglarmi kullandiklar1 sonucuna varmiglardir. Bal Incebacak
(2022b) ayrica, ¢evrimigi yaratict drama derslerinin sonunda tiniversite 6grencilerinin kendilerini
daha iyi ifade ettiklerini, uzaktan egitimde islenen diger derslerde pasif olduklarini ancak ¢evrimigi
uygulanan yaratic1 drama derslerinde daha aktif olduklarim belirtmistir. Ozkaya ve Altuntas (2021),
masallarla kok ve eklerin 6gretiminde ¢evrimigi yaratici drama etkinlikleri planlamiglardir. Bag ve
Arik Karamik (2023) tarafindan yiiriitiilen ¢alismada, 6gretmen adaylarinin matematik derslerinde
cevrimi¢i drama yontemini kullanarak &grenme kuramlarini uygulama konusundaki olumlu
goriiglerinin artt1g1 ortaya konulmustur.

Cevrimigi yaratici drama etkinliklerinin basariyla uygulandigini gosteren bulgular dnceki
arastirmalarda da mevcuttur (Bal Incebacak, 2022a; Cziboly ve Bethlenfalvy, 2020; Karaosmanoglu
vd., 2022; Utkiir-Giillihan vd., 2023). Cevrimigi planlanan yaratict drama etkinlikleri gibi yiiz
ylize planlanan ve uygulanan yaratict drama etkinliklerinde de beklenen olumlu etkinin goriildiigi
calismalara rastlanmigtir. Binici (2013), kendini ifade etmede zorlanan, grup karsisinda konusma
glicliigli ¢eken Ogretmenlerin yaratict drama yontemi sayesinde bu sikintilari astigi sonucuna
varmistir. Kaya (2018), yaratici drama yonteminin kaygi diizeyini olumlu etkilemede ve stresle bag
etmede anlamli bir etkisi oldugu sonucuna varmistir. Sevim ve Erem (2013) yaptiklar1 ¢calismada
yaratici drama yonteminin dgrencilerin yazma kaygilan tizerinde olumlu etki yarattigi sonucuna
varmiglardir. Kardas ve Akin (2019) yaratict drama yonteminin 6grencilerin Tiirkge konusma
kaygilarinin hafifletilmesinde etkili oldugu sonucuna varmislardir. Dikici ve arkadaslar1 (2010)
yaratict drama temelli grup rehberliginin 6grencilerin durumluk kaygi diizeylerini azaltmada etkili
bir yontem oldugu sonucuna ulagsmiglardir. Abact ve arkadaslarinin (2015) yaptiklar1 ¢alismada
kendini kontrol etme, iliskiyi baslatma ve siirdiirme, grupla bir isi yapma ve yiiriitme becerilerinin
kazandirilmasinda yaratict drama yontemin etkili oldugu sonucuna varilmistir. Yapilan ¢aligmalar
incelendiginde yaratici drama etkinliklerinin katilimeilarin iletisim becerileri ve kaygi diizeylerinde
olumlu etkiye sahip oldugu goriilmektedir.

Literatiirde, ¢evrimici uygulanan yaratict drama etkinliklerinin iletisim becerilerine olumlu
etkileri olduguna dair bulgulara rastlanmaktadir (Bal Incebacak, 2022b). Ancak, dogrudan iletisimle
ilgili cevrimi¢i drama uygulamalarina yonelik ¢alismalara rastlanmamustir. Cevrimigi yaraticit drama
yonteminin bu baglamda énemli bir potansiyele sahip oldugu goéz Oniine alindiginda, bu calisma
bu alandaki 6nemli bir boslugu doldurmay1 amaglamaktadir. Bu dogrultuda, bu ¢alismanin amaci,
Canakkale Onsekiz Mart Universitesi Spor Bilimleri Fakiiltesinde okuyan ve etkili iletisim dersi
alan 3. siif 6grencilerinin iletisim kaygi diizeylerine ¢evrimigi yaratict drama yonteminin etkisini
arastirmaktir.
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Yontem
Arastirmanin Yontemi

Spor Bilimleri Fakiiltesinde 6grenim goren 10 6grenci kontrol grubunda yer alarak sadece
etkili iletisim becerileri dersi almis, deney grubundaki diger 10 6grenci ise ayni dersin yani sira
cevrimici yaratict drama etkinliklerine katilmistir. On test ve son testin uygulandigi kontrol gruplu
yar1 deneysel desenin kullanildigi ¢alismalarda oldugu gibi deney ve kontrol grubuna baslangicinda
iletisim kaygist 6lgegi uygulanmis yaratict drama etkinlikleri sonrasinda iletisim kaygisi 6lgegi son
test olarak uygulanarak arasindaki farkin istatistiki olarak anlamli olup olmamasina bakilmigtir
(Johnson ve Christensen, 2014). Cevrimigi gergeklestirilen yaratict drama etkinliklerine baslamadan
once deney ve kontrol gruplarinin homojenligine bakilmistir. Arastirma yolu tablo 1’de gosterilmistir.

Tablo 1

Arastirma Deseni

Grup  On test Islem Son test

Kontrol Tletisim Kaygis1 Olgegi Islem yok

Deney iletisim Kaygisi Olgegi Cevrimici Yaratict Drama Etkinlikleri iletisim Kaygis
Olgegi

Calisma Grubu

2020-2021 akademik yilinda, Canakkale Onsekiz Mart Universitesi Spor Bilimleri
Fakiiltesi’nde kayithi olan ve etkili iletisim becerileri dersine katilan, ardindan arastirmaya goniillii
olan 20 6grenci, ¢alisma grubunu olusturmustur. Aragtirma grubunu ‘etkili iletisim becerileri’ dersini
segen Beden Egitimi ve Spor Ogretmenligi Béliimii ve Spor Yoneticiligi Boliimiinde 6grenim goren
goniillii 6grencilerden olusmustur. Deney grubunu 4 kadin 6 erkek 6grenci olustururken, kontrol
grubunu ise 5 erkek 5 kadin 6grenci olusturmustur. Arastirmaya katilan 6grencilerin deney ve kontrol
grubuna gore iletisim kaygi diizeyleri diisiik, orta ve yliksek seklinde siniflandirilarak Sekil 1°de
verilmistir.

Sekil 1
Arastirmaya Katilan Spor Bilimleri Ogrencilerinin Iletisim Kaygi Diizeyleri

7
6
5
4
3
2
1
0

Kontrol Grubu fletisim Kayp1 Dizeyleri Deney Grubu {letisim Kayg1 Dizeyleri

mDigik mOrta = Yiksek
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Veri Toplama Araclari

Calismada ogrencilerin iletisim kaygi seviyelerini 6lgmek ve c¢evrimi¢i yaratict drama
uygulamalarmin etkisini belirlemek amaciyla ILETISIM KAYGISI OLCEGI (IKO-24) kullanilmustir.
ILETISIM KAYGISI OLCEGI (IKO-24): McCroskey (1982) tarafindan gelistirilen 6lgek yine ayni
arastirmaci ve arkadaslari (McCroskey., 1985) tarafindan tekrar 1985 yilinda giincellenmistir. Olgek
Cakmak (2018) tarafindan Tiirkceye uyarlanmstir. Olcek, “grup iletisim kaygis1”, “toplant: iletisim
kaygis1”, “bireyler arasi iletisim kaygis1” ve “genel iletisim kaygis1” olmak {izere dort alt boyut ve
24 maddeden olugmustur. Boyutlarin puanlamasi McCroskey vd. (1985) arastirmasinda oldugu gibi
yapilmustir. “Grup =18 — (1) + (2) - 3) + (4) - (5) + (6)”, “Toplant1 =18 - (7) + (8) + (9) —(10) — (11) +
(12)”, “Bireylerarasi= 18 — (13) + (14) — (15) + (16) + (17) — (18)” ve “Genel =18 + (19) — (20) + (21)
—(22) + (23) — (24)” grup iletisim kaygis1 (1., 2., 3., 4., 5. ve 6. sorular). Iletisim kaygisinin diisiik, orta
ve yliksek olarak degerlendirilmesi boyutlara gore tablo 2’de gdsterilmistir.

Tablo 2

Iletisim Kayg: Diizeylerinin Belirlenmesi
Toplam Yiiksek Diisiik
Toplam Puan >80 <51
Grup >20 <11
Toplant1 >20 <13
Kisiler arasi >18 <11
Genel >24 <14

McCroskey (1982) tarafindan gelistirilen ve McCroskey ve digerleri (1985) tarafindan tekrar
gecerlik ve giivenirlik ¢alismasi yapilan 6lgegin Giivenirlik katsayist olan Cronbach’s a (0.94) olarak
bulunmustur. Cakmak (2018) tarafindan Tiirk¢ceye uyarlanan oOlgegin Cronbach’s a (0.81) olarak
bulunmustur. Bu arastirmada ise 6lgegin 6n test Cronbach’s a (0,794) tespit edilirken McDonald’s ®
degerinin ise (0,863) oldugu tespit edilmistir. Katilimeilarin son test sonuglarma gére Cronbach’s o
(0,836) McDonald’s @ degeri ise (0,950) oldugu tespit edilmistir.

Yaratici Drama Atolyelerinin Uygulama Siireci

Caligmanin bu boliimiinde yaratici drama etkinlikleri kullanilarak Spor Bilimleri Fakiiltesinde
okuyan 3. smif &grencilerinin iletisim kaygi diizeylerinin diistiriilmesi amaglanmaktadir. Bu amacla
4 boyut ve 24 maddeden olusan Iletisim Kaygis1 Olgeginin (IKO-24) her bir boyutu icin iki atdlye
planlanmustir. Atdlyeler 180 dakikadan (3 saat) olugsmaktadir. Bu durumda ‘iletisim kaygist boyutu’ igin
2 atolye, ‘toplant1 iletisim kaygist boyutu’ icin 2 atdlye, ‘genel iletisim kaygis1 boyutu’ igin 2 atdlye,
‘bireylerarasi iletisim kaygisi boyutu’ i¢in 2 atdlye hazirlanmistir. Atolyeler yaratici drama alaninda
uzmanlasmis ii¢ akademisyenin degerlendirmeleri ve Onerilerine sunulmus ve gelen goriis ve Oneriler
dogrultusunda eksiklikler giderilmistir. Atdlyeler uygulanirken Web 2.0 araglarindan (Zoom, Padlet,
Google Form) faydalanilmistir. Deney grubunu olusturan 6grencilerin daha dnce yaratici drama deneyimi
olmadigi katilimcilar tarafindan ifade edilmistir. Yaratict drama uygulamalari, CDD’nin agtig1 Yaratici
Drama Egitmenligi/Liderligi Kurs Programimin bes asamasini basariyla tamamlamis olan arastirmaci
tarafindan planlanmig ve yiirtitiilmiistiir.
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Verilerin Analizi

Aragtirmada kontrol ve deney gruplarindan elde edilen verilerin normalliginin sinanmasi
icin carpiklik ve basiklik degerleri ile Shapiro wilk testinin sonuglar 6n test ve son test olarak ayri
incelenmistir. Tablo 3 incelendiginde kontrol ve deney grubu 6n test ve son test degerlerinin ¢arpiklik
ve basiklik degerinin + 1.5 ile -1.5 degerlerinin disinda oldugu ayrica shapiro w testi sonuglarinda
anlamli olan boyutlar oldugu tespit edilmistir (Tabachnick ve Fidell, 2013). Bu nedenle parametrik
olmayan Mann Whitney U ve Wilcoxin Rank testleri uygulanmistir. Istatistiki olarak deney ve kontrol
gruplarn arasindaki farkin anlamli oldugu durumlarda farkin etki biiyiikliigiiniin degerlendirilmesi
icin rank biserial korelasyon degeri incelenmistir. Rank biserial korelasyon degerine gore 0.30°dan
daha az bir degere sahipse kiiciik etki biiyiikliigiine, 0.30 < ile 0.50 aras1 bir degere sahipse orta
etki biiyiikliigiine ve son olarak > 0.50’den fazla olan deger mevcut ise biiyiik etkiye sahip oldugu
ifade edilebilir (Kerby, 2014). Olgegin giivenilirlik katsayisinin hesaplanmasinda Cronbach’s a ve
McDonald’s o degerleri kullanilmistir.

Tablo 3
Kontrol ve Deney Gruplarimn lletisim Kaygisi Alt Boyutlarina Gore Carpiklik ve Basiklik Degerleri

Grup Toplant1 Kisiler aras1 Genel Toplam

Carpiklik 0979 1.16 -0.229 1.78 1.85
On test Basiklik -0.419 2.01 0.450 2.90 4.03
Kontrol Shapirow  0.0016 0.166 0.155 0.003 0.011
Carpiklik 0.789  1.62 -0.793 0.386  0.960
Son test Basiklik -0.335 3.37 0.759 2.54 1.19
Shapirow  0.124  0.049 0.385 0.158 0.003
Carpiklik 0.562  0.720 1.65 1.49 0.988
On test Basiklik -0.955 1.13 2.65 2.28 0.0702
Shapirow  0.228  0.575 0.002 0.042  0.126
Deney Carpiklik 1.03 1.39 0.362 1.96 1.37
Son test Basiklik 1.53 3.05 0.980 5.68 3.84
Shapirow  0.148  0.048 0.044 0.001  0.007

Islem yolu

» Calismada McCroskey (1982) tarafindan gelistirilen ve McCroskey ve digerleri (1985)
tarafindan tekrar gecerlik ve giivenirlik ¢aligmasi yapilan 24 madde ve 4 boyuttan olusan Iletisim
Kaygis1 Olgegi (IKO-24) 6n test ve son test olarak uygulanacagia karar verilmistir.

* Spor Bilimleri Fakiiltesi 3. Smif 6grencisi olup ‘etkili iletisim becerileri’ dersini alan
toplam 45 6grenci arasindan, goniillii olan 20 6grenci belirlenmistir. Segilen 20 6grenciden 10’u
deney grubuna, diger 10’u ise kontrol grubuna rastgele segilmistir.

 Her grup i¢in ayr1 ayr1t Whatsapp grubu olusturulmustur. Whatsapp gruplari olusturulduktan
sonra her gruba iletisim Kaygis1 Olgegi 6n test olarak uygulanmustir.
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+ Tiim 6grencilerin Iletisim Kaygis1 Olgegini doldurmasmin ardindan, gruplar arasinda
farklilik olup olmadigini belirlemek i¢in independent sample t-testi uygulanmistir.

* Yapilan 6n test sonrasinda deney ve kontrol gruplar arasinda fark olmadig1 goriilmiistiir.

 Kontrol grubunu olusturan 6grencilere 6n test uygulandiktan sonra, haftada 3 saat olarak
aldiklari etkili iletigsim dersi diginda herhangi bir islem uygulanmamustir.

* Deney grubunu olusturan dgrencilere Iletisim Kaygisi Olgegi 6n test olarak uygulandiktan
sonra, haftada 3 saat olarak aldiklari1 etkili iletisim dersinin disinda, hazirlanan yaratict drama
atolyeleri haftada 1 giin ( 3 saat) ve 8 hafta boyunca uygulanmustir.

» Tiim atSlyeler uygulandiktan sonra Iletisim Kaygis1 Olgegi son test olarak hem deney grubu
hem de kontrol grubu 6grencilerine uygulanmistir.
Arastirma ve Yayin Etigi

Aragtirma gerceklestirilirken etik kurallara uygun bir sekilde hareket edilmistir. Canakkale
Onsekiz Mart Universitesinin “Lisansiistii Egitim Enstitiisiine” etik izin belgesi igin bagvuru
yapilmistir. Canakkale Onsekiz Mart Universitesi Lisansiistii Egitim Enstitiisii Etik Kurulundan
05.05.2021 tarih ve E-84026528-050.01.04-2100068774 sayil1 belge ile aragtirmanin etik kurallara
uygun oldugu yoniinde izin alinmustir.

Bulgular

Arastirmanin baglangicinda ¢evrimigi yaratict drama etkinliklerine gegilmeden 6nce kontrol
ve deney gruplarinin arasindaki istatistiki olarak anlamli bir fark olup olmadiginin anlasilabilmesi igin
Mann Whitney u testi uygulanmuistir.

Tablo 4
Kontrol ve Deney Grubu On Test Sonuglarinin Karsilagtirilmast
Alt Boyutlar Gruplar X SS t p
Grup Kontrol 15.2 3.56 55.0 0.332
Deney 16.7 4.03
Toplanti Kontrol 14.3 4.03 62.5 0.598
Deney 14.9 4.06
Bireyler Arasi Kontrol 12.7 2.77 57.0 0.360
Deney 14.1 3.15
Genel Kontrol 14.1 3.53 61.5 0.555
Deney 14.6 3.42
Toplam Kontrol 56.3 10.12 53.0 0.280
Deney 60.3 10.95

Tablo 4 incelendiginde kontrol grubu o6grencilerinin grup iletisim kaygi diizeyi 6n test
puan ortalamalarinin (x=15.2), deney grubu 6grencilerinin grup iletisim kaygi diizeyi 6n test puan
ortalamalarinin (x=16.7) oldugu goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin
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grup iletisim kaygi diizeyi On test ortalama puanlari arasindaki bu fark anlamli (p=0.332) degildir
(p>0.05). Kontrol grubu 6grencilerinin toplant: iletisim kaygi diizeyi 6n test puan ortalamalarmin
(x=14.3), deney grubu 6grencilerinin toplant1 iletisim kaygi diizeyi 6n test puan ortalamalarmin
(x=14.9) oldugu goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin toplant1 iletisim
kayg1 diizeyi 0n test ortalama puanlari arasindaki bu fark anlamli (p=0.598) degildir (p>0.05). Kontrol
grubu dgrencilerinin bireyler arast iletisim kaygi diizeyi 6n test puan ortalamalarinin (x=12.7), deney
grubu 6grencilerinin bireyler arasi iletisim kayg1 diizeyi 6n test puan ortalamalarinin (x=14.1) oldugu
goriilmektedir. Bu durumda kontrol ve deney grubu Ogrencilerinin bireyler arasi iletisim kaygi
diizeyi On test ortalama puanlar1 arasindaki bu fark anlamli (p=0.360) degildir (p>0.05). Kontrol
grubu Ogrencilerinin genel iletisim kaygi diizeyi On test puan ortalamalarinin (x=14.1), deney grubu
Ogrencilerinin bireyler arasi iletisim kaygi diizeyi O6n test puan ortalamalarinin (x=14.6) oldugu
goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin bireyler arasi iletisim kaygi diizeyi
On test ortalama puanlar1 arasindaki bu fark anlamli (p=0.555) degildir (p>0.05).

Tablo 5

Kontrol ve Deney Grubu Son Test Sonu¢larimin Karsilastirilmasi

Alt Boyutlar Gruplar X SS t p Rank Biserial

Grup Kontrol 14.7 2.64 35.0 0.033 0.514
Deney 12.1 3.90

Toplanti Kontrol 14.8 3.22 24.0 0.006 0.667
Deney 11.1 3.53

Bireyler Arasi Kontrol 12.9 3.12 41.5 0.076 -
Deney 10.6 342

Genel Kontrol 133 1.66 27.5 0.009 0.618
Deney 11.8 2.26

Toplam Kontrol 55.6 8.51 24.0 0.006 0.667
Deney 45.5 12.20

Tablo 5 incelendiginde kontrol grubu o6grencilerinin grup iletisim kaygi diizeyi son test
puan ortalamalarmin (x=14.7), deney grubu 6grencilerinin grup iletisim kaygi diizeyi son test puan
ortalamalarinin (x=12.1) oldugu goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin
grup iletisim kaygi diizeyi son test ortalama puanlari arasindaki bu fark anlamli (p=0.033) bulunmustur
(p<0.05). Kontrol grubu 6grencilerinin toplanti iletisim kaygi diizeyi son test puan ortalamalarinin
(x=14.8), deney grubu o6grencilerinin toplanti iletisim kaygi diizeyi son test puan ortalamalarinin
(x=11.1) oldugu goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin toplanti iletisim
kayg1 diizeyi son test ortalama puanlari arasindaki bu fark anlamli (p=0.006) bulunmustur (p<0.05).
Kontrol grubu 6grencilerinin bireyler arasi iletisim kaygi diizeyi son test puan ortalamalariin (x=12.9),
deney grubu 6grencilerinin bireyler arasi iletisim kaygi diizeyi son test puan ortalamalarinin (x=10.6)
oldugu goriilmektedir. Bu durumda kontrol ve deney grubu dgrencilerinin bireyler arasi iletisim kaygi
diizeyi son test ortalama puanlar1 arasindaki bu fark anlamli (p=0.076) degildir (p>0.05). Kontrol
grubu dgrencilerinin genel iletisim kaygi diizeyi son test puan ortalamalarinin (x=13.3), deney grubu
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ogrencilerinin bireyler arasi iletisim kaygi diizeyi son test puan ortalamalarmin (x=11.8) oldugu
goriilmektedir. Bu durumda kontrol ve deney grubu 6grencilerinin bireyler arasi iletisim kaygi diizeyi
son test ortalama puanlar1 arasindaki bu fark anlamli (p=0.006) bulunmustur (p<0.05). Tablo 5
incelendiginde grup iletisim kaygisi, toplant iletisim kaygisi ve genel iletisim kaygisi alt boyutlarinda
etki degeri biiyiik bulunmustur. Ayrica toplam etki biiyiikliigii de biiyiik bulunmustur.

Tablo 6

Kontrol Grubu On Test ve Son Test Wilcoxin Rank Analiz Sonuglar

Alt Boyutlar Gruplar X SS t P

Grup On Test 15.2 3.56 55.0 0.332
Son Test 16.7 4.03

Toplant1 On Test 14.3 4.03 62.5 0.598
Son Test 14.9 4.06

Bireyler Arasi On Test 12.7 2.77 57.0 0.360
Son Test 14.1 3.15

Genel On Test 14.1 3.53 61.5 0.555
Son Test 14.6 3.42

Toplam On Test 56.3 10.12 53.0 0.280
Son Test 60.3 10.95

Tablo 6 incelendiginde kontrol grubu o6grencilerinin grup iletisim kaygi diizeyi on test
puan ortalamalarinin (x=15.2), son test puan ortalamalarinin (x=16.7) oldugu goriilmektedir. Bu
durumda kontrol grubu 6grencilerinin grup iletisim kaygi diizeyi 6n test ve son test ortalama puanlari
arasindaki bu fark anlamli (p=0.332) degildir (p>0.05). Kontrol grubu 6grencilerinin toplanti iletigim
kaygi diizeyi On test puan ortalamalarinin (x=14.3), son test puan ortalamalarinin (x=14.9) oldugu
goriilmektedir. Bu durumda kontrol grubu 6grencilerinin toplanti iletisim kaygi diizeyi on test ve
son test ortalama puanlart arasindaki bu fark anlamli (p=0.598) degildir (p>0.05). Kontrol grubu
Ogrencilerinin bireyler arasi iletisim kaygi diizeyi On test puan ortalamalarinin (x=12.7), son test
puan ortalamalarinin (x=14.1) oldugu goriilmektedir. Bu durumda kontrol grubu 6grencilerinin
bireyler arasi iletisim kayg1 diizeyi on test ve son test ortalama puanlari arasindaki bu fark anlamli
(p=0.360) degildir (p>0.05). Kontrol grubu 6grencilerinin genel iletisim kaygi diizeyi 6n test puan
ortalamalariin (x=14.1), son test puan ortalamalarinin (x=14.6) oldugu goriilmektedir. Bu durumda
kontrol grubu &grencilerinin genel iletisim kaygi diizeyi on test ve son test ortalama puanlar
arasindaki bu fark anlamli (p=0.360) degildir (p>0.05).
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Tablo 7
Deney Grubu On Test ve Son Test Wilcoxin Rank Analiz Sonuglart
Alt Boyutlar  Gruplar X SS t p Mean Difference Rank Biserial
Grup OnTest 16.7 4.03 71.5  0.0012 4.88 0.833
Son Test  12.1 3.90
Toplant1 OnTest 149 4.06 64.0 0.007 4.00 0.939
Son Test 11.1 3.53
Bireyler Aras1 OnTest  14.1 3.15 43.0 0.0017 5.00 0.911
Son Test  10.6 3.42
Genel OnTest 14.6 342 540 0.008 3.50 0.964
Son Test  11.8 2.26
Toplam OnTest  60.3 10.95 78.0 0.002 15.77 1.000

Son Test 45.5 12.20

Tablo 7 incelendiginde deney grubu Ogrencilerinin grup iletisim kaygi diizeyi on test
puan ortalamalarmin (x=16.7), son test puan ortalamalarinin (x=12.1) oldugu gortilmektedir. Bu
durumda deney grubu 6grencilerinin grup iletisim kaygi diizeyi On test ve son test ortalama puanlari
arasindaki bu fark anlamli (p=0.0012) bulunmustur (p<0.05). Deney grubu 6grencilerinin toplanti
iletisim kaygi diizeyi on test puan ortalamalarinin (x=14.9), son test puan ortalamalarmin (x=11.1)
oldugu goriilmektedir. Bu durumda deney grubu 6grencilerinin toplant iletisim kaygi diizeyi 6n test
ve son test ortalama puanlari arasindaki bu fark anlamli (p=0.007) bulunmustur (p<0.05). Deney
grubu Ogrencilerinin bireyler arasi iletisim kaygi diizeyi 6n test puan ortalamalarinin (x=14.1), son
test puan ortalamalarmin (x=10.6) oldugu gorilmektedir. Bu durumda deney grubu &grencilerinin
bireyler arasi iletisim kayg1 diizeyi 6n test ve son test ortalama puanlari arasindaki bu fark anlaml
(p=0.0017) bulunmustur (p<0.05). Deney grubu &grencilerinin genel iletisim kaygi diizeyi 6n test
puan ortalamalarmin (x=14.6), son test puan ortalamalarmin (x=11.8) oldugu gortilmektedir. Bu
durumda deney grubu 6grencilerinin genel iletisim kaygi diizeyi 6n test ve son test ortalama puanlari
arasindaki bu fark anlamli (p=0.002) bulunmustur (p<0.05). Tablo 7 incelendiginde tiim alt boyutlarda
etki degeri biiyiik bulunmustur.

Tartisma, Sonu¢ ve Oneriler

Spor Bilimleri Fakiiltesinde okuyan 6grencilerin iletisim kaygi diizeylerine ¢evrimici yaratici
drama yOnteminin etkisini belirlemeyi amaglanan arastirmada; ¢evrimigi yaratici drama yonteminin
uygulandig1 deney grubu Ogrencilerinin grup iletisim kaygisi, toplanti iletisim kaygisi ve genel
iletisim kaygilar1 6n test ve son test puanlarinda deney grubu lehine anlamli bir fark bulunmustur.
Bireylerarasi iletisim kaygilarinda ise anlamli bir fark bulunmamustir. Yapilan ¢alismada 6grencilerin
genel, toplant1 ve grup iletisim kaygilariin anlamli bir sekilde diismesi, yapilan ¢evrimigi drama
etkinliklerinde 6grencilerin kendilerini daha rahat ifade edebilecegi bir ortama sahip olmasi ve
ogrencilerin etkinliklerden keyif almasinin etkili oldugu diisiiniilebilir. Ayrica, elde edilen bulgular,
yaraticidrama yonteminin iletisim becerilerini gelistirme ve kaygiy1 azaltmada giiclii bir arag oldugunu
gostermektedir. Cevrimigi platformlarin sagladigi esneklik ve erisim kolayligi da iletisim kaygisinin
azalmasina yardimci olan unsurlardan biri olmus olabilir. Bunun yaninda 6grencilerin yaratic1 drama
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siireglerinde aktif rol almalar1 ve grup ici etkilesimlerin yogunlasmasi, sosyal baglarin giiclenmesine
ve grup dinamiklerinin olumlu yonde gelismesine etki etmis olabilir. Drama etkinlikleri, 6grencilere
sozIi ve sozlli olmayan iletisim bigimlerini tecriibe etme firsati sunar (Okvuran, 2003) ve bu sayede
iletisim becerileri de gelisir (McNaughton, 2004; Omura vd., 2019).

Karaosmanoglu ve Metinnam (2022) yaptiklari ¢alismada ¢evrimici ortamda gergeklestirilen
drama derslerinin iiniversite 6grencilerine hizli diisiinme, farkli bakis agilarii gozlemleme, karar
verme, yorumlama, analiz yapma, 6zgiiven, empati ve iletisim gibi beceriler kazandirdigi sonucuna
varilmistir. Bunun yaninda 6grenciler drama ders igeriklerinin ¢esitli sanat yapitlarina temas etmelerine
ve kendilerini daha etkin bir sekilde ifade etmelerine katki sagladigini belirtmislerdir. Yapilan
caligmada 6grenciler drama derslerinden keyifaldiklarini, bu dersler sayesinde grup arkadaslarini daha
iyi tanidiklarini, grup ici iletisimlerinin daha ¢ok gelistigini ve bu derslerin yiiz yiize de yapilmasini
istediklerini, yaratict dramanin degerlendirme asamasinda atdlyelerin sonunda ifade etmislerdir. Bal
Incebacak (2022b) yaptiklar1 calismada Saglik Bilimleri Fakiiltesi’nde okuyan dgrencilerin uzaktan
yapilan egitimde sosyalligin ve etkilesimin ¢ok fazla olmamasi gibi olumsuz durumlarim oldugunu,
cevrimigi yaratict drama derslerinin etkilesim kurmalarina ve sosyallesmelerine yardimer oldugunu
ve yaratict drama dersinden memnun olduklarint belirtmislerdir. Yapilan ¢alismada da g¢evrimici
drama etkinliklerinin 6grencileri sosyallestirmekle beraber, grup iletisimlerini arttirdig1 ve genel
iletisim kaygilarini diisiirdiigli soylenebilir. Karaosmanoglu ve digerleri (2022) yaptiklar1 caligmada
¢evrimigi drama egitimi veren 58 egitimcinin yaklasik yarisinin ¢evrimici drama ¢alismalarinin etkili
olduguna inandigin1 ifade etmistir. Yapilan ¢calismada da ¢evrimigi drama etkinliklerinin 6grencilerin
kayg1 diizeylerini anlamli bir farkla diigtirmesi, ¢evrimi¢i drama etkinliklerinin etkili oldugu anlamina
gelebilir. Bal Incebacak (2022a), yaptig1 calismada cevrimici yaratici drama dersi alan 6grencilerin
uzaktan egitimden keyif aldiklarini, kendilerini yiiz yiize egitimde gibi hissettiklerini, siirecte aktif
rol aldiklarini ifade etmistir. Yapilan ¢alismada da ¢evrimici drama etkinliklerinde tiim 6grencilerin
aktif rol almasi, siirece dahil olmasi ve kendilerini ifade edebilecekleri ortam bulabilmesinin
onlarin iletisim becerilerinin gelismesine katki sunmasiin yaninda iletisim kaygilarini da azalttigi
sOylenebilir.

Yapilan caligmada &grencilerin bireylerarast iletisim kaygilarinda anlamli bir fark
bulunmamistir. Bunun nedeni bireylerarast iletisim ve etkilesimin yogun oldugu yaratici drama
uygulamalarinin ¢evrimi¢i ortamlarda daha kisitli gergeklestirilmesinden kaynaklanmis olabilir.
Karaosmanoglu ve digerleri (2022) yaptiklar1 ¢alismada, drama egitimi veren 6gretmenler yiiz yiize
drama derslerini ¢evrimici derslerle karsilagtirmislar ve bazi tespitlerde bulunmuslardir. Drama
ogretmenleri ¢gember halinde olmanin, iletisim kurmanin, etkilesimde bulunmanin, ¢esitli oyunlar
oynamanin zor oldugu ¢evrimici ortamda drama ¢aligmalarinin tam olarak gergeklestirilemeyecegini
belirtmiglerdir. Yapilan ¢alismada da bireylerin fiziksel olarak birbirinden uzak olmasi, bireylerarasi
iletisim kaygilarinda anlamli fark olmamasini etkilemis olabilir. Hishon (2020) COVID-19
salgin1 sirasinda Ogrenciler ve oOgretmenler arasindaki fiziksel kopukluk nedeniyle cevrimigi
drama egitiminin zor oldugunu ifade etmistir. Cevrimigi ortamlarda yasanan fiziksel uzaklik
Ogrencilerin tam anlamryla kaynasamamasini ve giiglii iletisim kurmalarini etkilemis olabilir. Bu
durum da bireyler arasi iletisim kaygilarinda beklenen etkinin olmamasina neden olmus olabilir.
Karaosmanoglu ve Metinnam (2021) ¢evrimici drama dersi alan {iniversite 6grencilerinin goriislerini
aldiklar1 caligmada, 6grencilerin ¢evrimigi uygulanan yaratici drama dersinde kamera kullanimimin
sinirlt olmasi, baglant1 hizinin diisiik olmasi, ¢evrimigi ortamlarda iletisim ve etkilesimin az olmasi,
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caligmalarin yiiz yiize yapilmasinin daha uygun olacagi gibi goriis belirtmislerdir. Yapilan ¢aligmada
da benzer aksakliklarin ve durumlarin zaman zaman yasanmasi1 dgrencilerin bireylerarasi iletisim
kaygilarii anlamli bir sekilde diismemesinde etkili olmus olabilir.

Sonug olarak, ¢cevrimigi yaratici drama etkinliklerinin Spor Bilimleri Fakiiltesi 6grencilerinin
grup iletisim kaygisi, toplanti iletisim kaygis1 ve genel iletisim kaygisin1 anlamh diizeyde azalttigi
bulunmustur. Bireylerarasi iletisim kaygilarinda ise anlamli bir fark bulunmamistir. Arastirma
bulgular1 ve sonuglari dikkate alinarak agsagidaki dnerilerde bulunulabilir:

* Cevrimici uygulanan yaratict drama etkinliklerinin yiiz yiize planlanarak daha genis bir
grupla uygulanmasi onerilebilir.
» Tletisim Kaygis1 Olgegi 6n test olarak Spor Bilimleri Fakiiltesinde uygulanabilir ve kayg1

diizeyi yiiksek ¢ikan dgrencilerle iletisim kaygisini azaltacak atdlyeler planlanip uygulanabilir.

* Benzer Ozelliklere sahip iki farkli gruptan birine ¢evrimi¢i planlanan yarici drama
etkinlikleri, digerine yliz ylize planlanan yaratici drama etkinlikleri uygulanarak iletisim kaygi
diizeylerindeki etkiye bakilabilir.

Katki Orani Beyani

Birinci yazarin katki oran1 %50 (Atdlyelerin hazirlanmasi, uygulanmasi, giris ve tartisma), ikinci
yazarin katki oran1 % 30 (yontem ve bulgular), Ugiincii yazarin katki oran1 % 20 (bulgular ve
tartisma).

Cikar catismasi

Yazarlar arasinda herhangi bir ¢ikar catigsmasi yoktur.
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Ek 1
Ornek Ders Plami
Ders: Etkili Iletisim Becerileri
Konu: Tanisma/ Grup Ici Iletisim
Katilimeilar: Spor Bilimleri Fakiiltesi 3. sinif 6grencileri
Siire: 180 dakika
Yontem ve teknikler: Yaratic1 drama (rol oynama, dogaclama)
Mekan: Zoom platformu
Arac- Gerec: Padlet uygulamasi
Kazamimlar: Grup arkadaslar ile iletisim kurar.
Grup arkadaslarinin isimlerini bilir.

Grup arkadaslarinin isim hikayelerini bilir.
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Siire¢

A-Isinma / Hazirhk

1. Etkinlik
Lider dgrencileri Zoom programi iizerinde ekranda toplar ve kameralarin1 agmalarin sdyler. Ogren-
cilere sirastyla mikrofonlarini agip neseli bir sekilde isimlerini sdylemelerini ister. Lider bir siralama
yapar ve once kendisi  “Merhaba Ben Akif” der. Daha sonra tiim 6grenciler belirlenen siralamaya
gore Merhaba ben de ......... (ismini soyler). Bu etkinlik tiim katilimcilar tamamlanincaya kadar
devam eder.

2. Etkinlik

Lider 6grencilere bu etkinlikte herkesten isminin basina bir spor bransi bulmalarini ve bunu siralari
geldiginde ekran bagia gelerek sdylemeleri ister (6rnegin Merhaba ben Atletizmci Akif). Liderin
belirledigi siralamaya gore tiim katilimeilar spor dalini ve ismini birlikte soyler.

Bu ¢alismanin ikinci asamasinda katilimcilar isim ve spor ismine bir devinim katarak sdyler ve he-
men ardindan sdylenen isim ve devinim tiim katilimcilara ayn1 anda tekrar ettirilir.

3. Etkinlik (meydan okuma)

Lider 6grencilere oynayacaklart oyunun adinin ‘meydan okuma’ oldugunu sdyler. Bu oyunda lider
goniillii iki ebe belirler. Goniillii ebelerin kendilerine birer katilimer belirlemeleri gerektigini sdyler.
Goniillii ebeler sirayla kendi grubunda yarismak i¢in birer katilimci seger. Secilen 6grenciler liderin
verecedi yonergeye gore hareket eder ve grubuna puan kazandirmaya calisir (Ornegin ‘B harfinde
bir nesne veya C harfinden bir brans s0yleyin veya isminizin son harfiyle evden bir nesne getirin ve
ekranda gosterin. i1k sdyleyen ya da ilk getiren kazanir ve grubuna bir puan kazandirir.” gibi gérevler
verir.). Gontillii ebeler tiim katilimcilari sirastyla segerler. Tiim katilimcilar oynadiktan sonra en fazla
puani toplayan géniillii ebe oyunu kazanir (Ibrahim Toprak, 2021. CDD 2. Asama ¢evrimi¢i egitmen
egitimi uygulama atolyesi).

4. Etkinlik

Lider 6grencileri ikili gruba ayirir. Gruplar Zoom iizerinden farkl ara odalara gegerler. ikili gruplara
birbirlerine isimlerini, isimlerinin anlamlarini ve kim tarafindan isimlerinin konulduklarini anlatma-
larimi soyler. Bir siire sonra ikili gruplart degistirir. Lider tiim katilimcilar birbirleri ile eslestikten
sonra siireci sonlandirir.

B- Canlandirma

5. Etkinlik

Lider 6grencileri 3 gruba ayirir. Her grubun tiyelerinden ¢evrelerinden duyduklart veya kendilerinin
kurguladiklart ilging bir isim koyma hikayesi bulmalarini ister. Her katilimet, ilging bir isim koyma
hikayesi diistinlir ve paylasir. Grup tyeleri, dinledikleri hikayeler arasindan en ilging bulduklarini
secerler. Her grup, sectikleri en ilging isim koyma hikayesini birlikte canlandirir.
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6. Etkinlik

Lider 6grencileri 3 gruba ayirir. Her grubun iiyelerinden kendi hayali biyografilerini olugturmalarini
ister. Bu biyografiler, katilimcilarin hayal giiclinli kullanarak yaratacaklar1 yagam oykiilerini igerir.
Her katilimet1, hayalinde kendisini tinlii biri, taninmig bir bilim insani, sporcu veya herhangi baska
bir karakter olarak tasarlar ve bu karakterin yasam 6ykiisiinii olusturur. Her katilimci, grubuna sira-
siyla hayali biyografisini anlatir. Bu biyografi, karakterin dogumundan bugiine kadar basindan gegen
onemli olaylar icerir. Grup liyeleri, dinledikleri biyografiler arasindan en ilging bulduklarini secer-
ler. Her grup, segtikleri en ilging biyografiyi birlikte canlandirir.

C- Degerlendirme

7. Etkinlik

Lider padlet uygulamasim ekrana yansitir. Ogrencilere, dzellikle grup igi iletisimde neler grendikle-
rini, hangi etkinliklerin en faydali oldugunu ve bu siirecte hangi iletisim becerilerini gelistirdiklerini
diistinmelerini sdyler. Ardindan agagidaki sorular1 yoneltir.

* Grup caligsmasi sirasinda kendinizi ne kadar rahat ifade edebildiniz?
* Grup iiyelerinin iletisimi ve is birligi nasildi1?
» Hangi etkinlikler iletisim becerilerinizi gelistirmede etkili oldu?

Tiim 6grenciler cevaplarini Padlet uygulamasina yazdiktan sonra, lider bu cevaplar1 okur ve tartisma

baglatir. Ardindan 6grencilere, grup ici iletisimi ve etkinliklerin verimliligini artirmak igin Onerilerde
bulunmalari istenir.
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The aim of this study is to examine the effect of online creative drama method on
the communication anxiety levels of 3rd grade students of Canakkale Onsekiz Mart
University Faculty of Sport Sciences. For this purpose, a total of 20 students, 10 of
whom were in the control group and 10 of whom were in the experimental group, were
included in the study. While 10 students in the control group took only the Effective
Communication Skills course, 10 students in the experimental group received creative
drama activities online in addition to the Effective Communication Skills course.
In the study, the Communication Anxiety Scale (CAQ-24), which was developed
by McCroskey (1982) and revalidated by McCroskey et al. (1985), consisting of 4
dimensions and 24 items, was applied to the student group as a pre-test and post-
test. A quasi-experimental design with pretest-posttest control group was used in the
study. The communication anxiety scale was initially applied to the experimental and
control groups as a pre-test, and afier the creative drama activities applied as eight
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the difference was statistically significant. At the end of the study, it was found that
online creative drama activities significantly reduced the general communication
anxiety, meeting communication anxiety and group communication anxiety of the
students of the Faculty of Sports Sciences in favor of the experimental group. No
significant difference was found in interpersonal communication anxiety. Based on
the findings of the study, it is recommended to implement face-to-face or online drama
activities in universities to reduce communication anxiety.
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Introduction

Human beings are social beings by nature. Therefore, he/she is in constant communication
and interaction with his/her environment. Through communication, people can exchange ideas,
express their feelings and thoughts and understand each other. As a social being, humans need to
be comfortable and not experience communication anxiety in order to communicate with their
environment in a healthy way. Studies show that all people experience communication anxiety, but
an average of one-third of people experience high levels of communication anxiety (Hunter et al.,
2014; McCroskey, 2007; McCroskey et al., 2014; Shi et al., 2015).

Communication anxiety can be defined as the state of fear, tension and anxiety that individuals
experience during communication (Beatty et al., 1998; Bodie, 2010; McCroskey, 1977). If a person
is anxious about communicating, he/she experiences problems such as being unsure of the messages
in the communication process (Cakmak & Aktan, 2016; Cakmak 2018), excessive sweating and high
heart rate during communication (Beatty & Dobos, 1997), decreased likelihood of communicating
with other individuals (McCroskey, 1984), hesitating to speak in front of people (Erdogan, 2018), and
experiencing negative emotions rather than the benefit he/she thinks to obtain during communication
(Loureiro et al., 2020). For this reason, communication anxiety is a negative situation that needs to
be solved and prevented (Cakmak & Aktan, 2016).

One of the most effective ways to prevent and solve communication anxiety is creative drama
activities (Adigiizel, 2006; Cif¢i & Altinova, 2017; Golpinar et al., 2018). Creative drama method
provides an environment where individuals can express themselves both verbally and physically in
a group. This increases the communication and interaction of the individual with other individuals
and the group. People who participate in drama activities often emphasize that activities involving
communication and interaction are good for them or make them feel good (Karaosmanoglu et al.,
2022). Wessels (1987) states that drama activities and role-playing practices increase the need
for students to talk because they focus on the activity. While such activities allow participants to
communicate and interact with other individuals by using their imagination, he points out that they
develop their communication skills unknowingly in this process. The effect of creative drama in
developing communication skills is especially prominent in improvisation processes (Bessadet, 2022;
Cifci & Altinova, 2017). Improvisation is known as a drama method that directs participants to express
their thoughts instantly and respond quickly (Emunah, 2019; Wessels, 1987). This process requires
participants to effectively use communication skills such as eye contact, speech, body language,
gestures and facial expressions (Adigiizel, 2006; Emunah, 2019). During improvisation, participants
improve their communication skills by transferring their feelings and thoughts to others. In this way,
individuals’ self-confidence in communication increases and their anxiety decreases, thus providing a
more effective communication environment (Karaosmanoglu et al., 2022; Golpinar et al., 2018).

Creative drama increases individuals’ communication skills (Akoguz, 2002; Arslan et
al, 2010; Dere, 2019; Dereli, 2018; Erdem, 2021; Karacil-Kiligaslan & Yayla, 2018; Onur, 2016;
Ormanci & Sasmaz Oren, 2010; Sengiil & Unal, 2018; Yeler, 2018), has a positive effect on writing
anxiety (Sevim & Erem, 2013), reduces reading anxiety (Yilmaz, 2009), increases speaking skills
and reduces speaking anxiety (Ayka¢ & Cetinkaya, 2013; Hamzaday: et al, 2018; Kardas, 2016),
reduces exam anxiety (Karatas & Tagay, 2019) and reduces state anxiety in individuals (Dikici.,
2010). In this case, it can be concluded that creative drama both develops communication skills in
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individuals and reduces the anxiety level of individuals. In the light of these findings, it is important
that teachers, who are among the most important elements of education and training activities, have
effective communication skills (Azian et al., 2013; Cuhadar et al., 2014). Teachers with effective
communication skills have positive effects on students’ adaptation to school (Pianta et al., 1995),
raising qualified individuals (Tungeli, 2013), increasing students’ academic achievement (Hallinan,
2008; O’Connor & McCartney, 2007) and students’ social, emotional and cognitive development
(Rudasill, 2011; Buyse et al., 2009).

The COVID-19 pandemic, which first started in China and then affected the whole world,
including our country, caused face-to-face trainings to be held online. One of these trainings is
creative drama. Before the pandemic, drama education, which requires face-to-face contact in a
physical space, was viewed negatively online (Metinnam & Karaosmanoglu, 2021). However, Philip
and Nicholls (2007) suggested that theater and drama courses could be taught through distance
education before the pandemic period. During the pandemic process, it was observed that online
learning enabled children to be more resilient to negative situations and events and made the education
process healthier and more fun (Cziboly & Bethlenfalvy, 2020). Online creative drama practices
consist of the components and processes of creative drama practices. The only difference is to create,
live and experience this fictional reality on the online platform. Therefore, the basic components,
principles and processes of creative drama are also valid in online creative drama (Utkiir-Giillithan
et al., 2023). In the study conducted by Karaosmanoglu et al. (2023), it was revealed that drama
teachers who conducted online drama lessons during the COVID-19 process developed solution
strategies for the limitations of the digital environment and technical problems. Furthermore, in the
study by Nadarajan et al. (2022), survey and interview findings revealed that students experienced
various challenges related to live interactions, teacher-student and peer relationships, accessibility,
and success in their online creative experiences.

With the COVID-19 pandemic, Turkey, like the rest of the world, has tried to adapt to the
new normal. Drama has been one of the fields that reacted quickly to the new normal in Turkey. The
Contemporary Drama Association (CDA), one of the institutions aiming to train drama instructors,
has also had an impact on this situation. CDA carried out the planning of the final stage of drama
instructor training, the graduation project, and the design of the activities online. Later, it designed
and implemented the other stages of the instructor training in accordance with online environments
(Metinnam & Karaosmanoglu, 2021). In addition, elective drama courses taught at universities were
also designed in accordance with online environments with COVID-19 and different platforms were
used for this. More activities using cameras and microphones were implemented (Karaosmanoglu &
Metinnam, 2021). Universities started distance education with platforms such as Team Link, Adobe
Connect, Webex, Skype, Zoom, Google Hangouts, Goto Meeting, Eztalks, Classrroom, Google Meet,
Discor, Eztalks, along with the academic data management system (AVYS) (Bal incebacak, 2022a).
It was stated that necessary changes were made in drama activities and drama education program
while drama courses were given online, and Zoom digital platform was mainly used in online courses
(Karaosmanoglu et al., 2022).

There are various studies showing that online creative drama practices are effective. Utkiir-
Giillithan et al. (2023) concluded that online creative drama activities increased the happiness and fun
levels of primary school students. Students who participated in these activities stated that they were
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happier and had more fun. Similarly, Bal Incebacak (2022a), in his study with university students,
stated that students who participated in online drama courses enjoyed distance education, were
active in the education process and felt as if they were in face-to-face education. Karaosmanoglu
et al. (2022), on the other hand, stated that drama instructors successfully implemented their face-
to-face drama education programs by adapting them to digital platforms. They concluded that they
mainly used the Zoom digital platform in drama education programs and that drama instructors used
Web 2.0 tools such as Kahoot, Menti, and Padlet to evaluate online lessons, provide feedback, and
determine students’ readiness. Bal Incebacak (2022b) also stated that university students expressed
themselves better at the end of online creative drama courses and that they were passive in other
distance education courses but more active in online creative drama courses. Ozkaya and Altuntas
(2021) planned online creative drama activities in teaching roots and affixes with fairy tales. In the
study conducted by Bag and Arik Karamik (2023), it was revealed that pre-service teachers’ positive
views on applying learning theories by using online drama method in mathematics courses increased.

Findings showing that online creative drama activities were successfully implemented are also
available in previous studies (Bal Incebacak, 2022a; Cziboly & Bethlenfalvy, 2020; Karaosmanoglu
et al., 2022; Utkiir-Giilliihan et al., 2023). In addition to the creative drama activities planned online,
there are also studies in which the expected positive effect was seen in creative drama activities
planned and implemented face-to-face. Binici (2013) concluded in his study that teachers who had
difficulty in expressing themselves and had difficulty speaking in front of the group overcame these
problems thanks to the creative drama method. Kaya (2018) concluded that creative drama method
had a significant effect on positively affecting the anxiety level and coping with stress. Sevim and
Erem (2013) concluded that creative drama method had a positive effect on students’ writing anxiety.
Kardas and Akin (2019) concluded that creative drama method was effective in alleviating students’
Turkish speaking anxiety.

Dikici et al. (2010) concluded that creative drama-based group guidance is an effective
method in reducing students’ state anxiety levels. Formun UstiiAbaci et al. (2015) concluded that
creative drama method was effective in gaining self-control, initiating and maintaining a relationship,
doing and executing a job with a group. When the studies are examined, it is seen that creative drama
activities have a positive effect on the participants’ communication skills and anxiety levels.

In the literature, there are findings that creative drama activities applied online have positive
effects on communication skills (Bal Incebacak, 2022b). However, there are no studies on online
drama practices directly related to communication. Considering that online creative drama method
has an important potential in this context, this study aims to fill an important gap in this field.
Accordingly, the aim of this study is to investigate the effect of online creative drama method on the
communication anxiety levels of 3rd grade students studying at Canakkale Onsekiz Mart University
Faculty of Sport Sciences and taking effective communication course.

Method
Research Model

Ten students studying at the Faculty of Sport Sciences were in the control group and took
only the Effective Communication Skills course, while the other 10 students in the experimental
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group participated in online creative drama activities as well as the same course. As in the studies
using the quasi-experimental design with control group in which pre-test and post-test were applied,
the communication anxiety scale was applied to the experimental and control groups at the beginning,
and after the creative drama activities, the communication anxiety scale was applied as a post-test and
the difference was statistically significant (Johnson & Christensen, 2014). Before starting the online
creative drama activities, the homogeneity of the experimental and control groups was checked. The
research design is shown in Table 1.

Table 1
Research Design
Group Pre test Process Post-test
Control Communication No process Communication anxiety
anxiety scale scale
Experimental Communication Cevrimigi Yaratici Drama Communication anxiety
anxiety scale Etkinlikleri scale

Research Group

In the 2020-2021 academic year, 20 students enrolled in Canakkale Onsekiz Mart
University, Faculty of Sport Sciences, who attended the Effective Communication Skills course
and then volunteered for the study constituted the study group. The research group consisted of
volunteer students studying in the Department of Physical Education and Sports Teaching and Sports
Management Department who chose the ‘Effective Communication Skills’ course. The experimental
group consisted of 4 female and 6 male students, while the control group consisted of 5 male and 5
female students. The communication anxiety levels of the students participating in the study were
classified as low, medium and high according to the experimental and control groups and are given
in Figure 1.

Figure 1
Communication Anxiety Levels of Sport Science Students Participating in the Study
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Data Collection Tool

In the study, COMMUNICATION ANXIETY SCALE (CAS-24) was used to measure the
communication anxiety levels of the students and to determine the effect of online creative drama
practices. COMMUNICATION ANXIETY SCALE (CAS-24): The scale developed by McCroskey
(1982) was updated by the same researcher and his colleagues (McCroskey., 1985) in 1985. The scale was
adapted into Turkish by Cakmak (2018). The scale consists of 24 items and four sub-dimensions: “group
communication anxiety”, “meeting communication anxiety”, “interpersonal communication anxiety”
and “general communication anxiety”. The scoring of the dimensions was done as in McCroskey et
al. (1985). “Group =18 - (1) + (2) - (3) + (4) - (5) + (6)”, ‘Meeting = 18 - (7) + (8) + (9) - (10) - (11)
+ (12)’, ‘Interpersonal = 18 - (13) + (14) - (15) + (16) + (17) - (18)” and ”General = 18 + (19) - (20) +
(21) - (22) + (23) - (24)” ‘Group communication anxiety (questions 1, 2, 3, 4, 5 and 6). The evaluation
of communication anxiety as low, medium and high is shown in Table 2 according to the dimensions.

Table 2

Determination of Communication Anxiety Levels

Total High Low
Total Points >80 <51
Group >20 <11
Meeting >20 <13
Interpersonal >18 <11
General >24 <14

The reliability coefficient of the scale developed by McCroskey (1982) and revalidated by
McCroskey et al. (1985) was found to be Cronbach’s o (0.94). The scale adapted into Turkish by Cakmak
(2018) was found to be Cronbach’s a (0.81). In this study, while the pretest Cronbach’s a of the scale was
found to be (0.794), McDonald’s ® value was found to be (0.863). According to the post-test results of
the participants, Cronbach’s o was (0.836) and McDonald’s @ value was (0.950).

Implementation Process of Creative Drama Workshops

In this part of the study, it is aimed to reduce the communication anxiety levels of 3rd grade
students studying at the Faculty of Sports Sciences by using creative drama activities. For this purpose,
two workshops were planned for each dimension of the Communication Anxiety Scale (CAQ-24)
consisting of 4 dimensions and 24 items. The workshops consist of 180 minutes (3 hours). In this
case, 2 workshops were prepared for ‘communication anxiety dimension’, 2 workshops for ‘meeting
communication anxiety dimension’, 2 workshops for ‘general communication anxiety dimension’ and
2 workshops for ‘interpersonal communication anxiety dimension’. The workshops were submitted to
the evaluations and suggestions of three academicians specialized in the field of creative drama, and the
deficiencies were eliminated in line with the opinions and suggestions received. Web 2.0 tools (Zoom,
Padlet, Google Form) were utilized while implementing the workshops. It was stated by the participants
that the students in the experimental group had no previous creative drama experience. The creative
drama practices were planned and conducted by the researcher who successfully completed the five
stages of the Creative Drama Instructor/Leader Course Program offered by CDA.
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Data Analysis

In order to test the normality of the data obtained from the control and experimental groups
in the study, the skewness and kurtosis values and the results of the shapiro wilk test were analyzed
separately as pretest and posttest. When Table 3 was examined, it was determined that the skewness
and kurtosis values of the control and experimental group pre-test and post-test values were outside
the values of + 1.5 and -1.5, and there were significant dimensions in the results of the shapiro
w test (Tabachnick & Fidell, 2013). Therefore, nonparametric mann whitney u and wilcoxin rank
tests were applied. In cases where the difference between the experimental and control groups was
statistically significant, the rank biserial correlation value was examined to evaluate the effect size
of the difference. According to the rank biserial correlation value, it can be stated that if it has a
value less than 0.30, it has a small effect size, if it has a value between 0.30 < 0.50, it has a medium
effect size, and finally, if there is a value > 0.50, it has a large effect (Kerby, 2014). Cronbach’s o and
McDonald’s o values were used to calculate the reliability coefficient of the scale.

Table 3

Skewness and Kurtosis Values of Control and Experimental Groups According to Communication Anxiety
Subdimensions

Group Meeting Interpersonal General Total

Skewness 0.979  1.16 -0.229 1.78 1.85
Pretest Kurtosis -0.419 2.01 0.450 2.90 4.03
Control Shapirow  0.0016 0.166 0.155 0.003 0.011
Skewness  0.789  1.62 -0.793 0.386 0.960
Post-test  Kurtosis -0.335  3.37 0.759 2.54 1.19
Shapirow  0.124  0.049 0.385 0.158 0.003
Skewness  0.562  0.720 1.65 1.49 0.988
Pretest Kurtosis -0.955 1.13 2.65 2.28 0.0702
Shapirow  0.228  0.575 0.002 0.042 0.126
Experimental Skewness  1.03 1.39 0.362 1.96 1.37
Post-test  Kurtosis 1.53 3.05 0.980 5.68 3.84
Shapirow  0.148  0.048 0.044 0.001 0.007

Process path

* In the study, it was decided to apply the Communication Anxiety Scale (CAQ-24) consisting
of 24 items and 4 dimensions, which was developed by McCroskey (1982) and revalidated by
McCroskey et al.

* Among a total of 45 students who were 3rd year students of the Faculty of Sports Sciences
and who took the ‘Effective Communication Skills’ course, 20 students who volunteered were
selected. Of the 20 students, 10 were randomly assigned to the experimental group and the other 10
to the control group.
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* A separate Whatsapp group was created for each group. After the Whatsapp groups were
created, the Communication Anxiety Scale was applied to each group as a pre-test.

* After all students completed the Communication Anxiety Scale, independent sample t-test
was applied to determine whether there was a difference between the groups.

* After the pre-test, it was seen that there was no difference between the experimental and
control groups.

* After the pre-test was administered to the students in the control group, no action was taken
except for the Effective Communication Lesson, which they took 3 hours a week.

* After the Communication Anxiety Scale was administered to the students in the experimental
group as a pre-test, creative drama workshops were applied 1 day a week (3 hours) for 8 weeks, apart
from the Effective Communication Course they took 3 hours a week.

* After all the workshops were applied, the Communication Anxiety Scale was applied as a
post-test to both the experimental group and the control group students.

Research and Publication Ethics

Ethical rules were followed while conducting the research. An application was made to the
‘Institute of Graduate Education’ of Canakkale Onsekiz Mart University for ethical permission.
Permission was obtained from Canakkale Onsekiz Mart University Graduate Education Institute
Ethics Committee with the document dated 05.05.2021 and numbered E-84026528-050.01.04-
2100068774 that the research is in accordance with ethical rules.

Findings

At the beginning of the study, Mann Whitney u test was applied to understand whether there
was a statistically significant difference between the control and experimental groups before the online
creative drama activities were started.

Table 4
Comparison of Control and Experimental Group Pre-Test Results
Subdimensions Groups X SS t p
Group Control 15.2 3.56 55.0 0.332
Experiment 16.7 4.03
Meeting Control 14.3 4.03 62.5 0.598
Experiment 14.9 4.06
Interpersonal Control 12.7 2.77 57.0 0.360
Experiment 14.1 3.15
General Control 14.1 3.53 61.5 0.555
Experiment 14.6 342
Total Control 56.3 10.12 53.0 0.280
Experiment 60.3 10.95
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When Table 4 is examined, it is seen that the mean pretest scores of the control group
students at the group communication anxiety level were (x=15.2), while the mean pretest scores of
the experimental group students at the group communication anxiety level were (x=16.7). In this
case, the difference between the pretest mean scores of the control and experimental group students
at the group communication anxiety level was not significant (p=0.332) (p>0.05). It is seen that
the pre-test mean scores of the control group students at the meeting communication anxiety level
were (x=14.3), while the pre-test mean scores of the experimental group students at the meeting
communication anxiety level were (x=14.9). In this case, the difference between the pretest mean
scores of the meeting communication anxiety level of the control and experimental group students is
not significant (p=0.598) (p>0.05). It is seen that the mean pretest scores of the control group students
at the interpersonal communication anxiety level were (x=12.7), while the mean pretest scores of
the experimental group students at the interpersonal communication anxiety level were (x=14.1).
In this case, the difference between the pretest mean scores of the control and experimental group
students’ interpersonal communication anxiety level is not significant (p=0.360) (p>0.05). It is seen
that the mean pretest scores of the control group students at the general communication anxiety level
were (x=14.1), while the mean pretest scores of the experimental group students at the interpersonal
communication anxiety level were (x=14.6). In this case, the difference between the control and
experimental group students’ pre-test mean scores of interpersonal communication anxiety level was
not significant (p=0.555) (p>0.05).

Table 5

Comparison of Control and Experimental Group Posttest Results

Subdimensions Groups X SS t p Rank Biserial

Group Control 14.7 2.64 35.0 0.033 0.514
Experiment 12.1 3.90

Meeting Control 14.8 3.22 24.0 0.006 0.667

Experiment 11.1 3.53
Interpersonal Control 12.9 3.12 41.5 0.076 -
Experiment 10.6 342

General Control 133 1.66 27.5 0.009 0.618
Experiment 11.8 2.26
Total Control 55.6 8.51 24.0 0.006 0.667

Experiment 45.5 12.20

When Table 5 is examined, it is seen that the posttest mean scores of the control group
students at the group communication anxiety level were (x=14.7), while the posttest mean scores
of the experimental group students at the group communication anxiety level were (x=12.1). In
this case, the difference between the group communication anxiety level posttest mean scores
of the control and experimental group students was significant (p=0.033) (p<0.05). It is seen that
the posttest mean scores of the control group students at the meeting communication anxiety level
were (x=14.8), while the posttest mean scores of the experimental group students at the meeting
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communication anxiety level were (x=11.1). In this case, the difference between the post-test mean
scores of the control and experimental group students’ meeting communication anxiety level was
found to be significant (p=0.006) (p<0.05). It is seen that the post-test mean scores of the control
group students’ interpersonal communication anxiety level were (x=12.9), while the post-test mean
scores of the experimental group students’ interpersonal communication anxiety level were (x=10.6).
In this case, the difference between the posttest mean scores of the control and experimental group
students’ interpersonal communication anxiety level is not significant (p=0.076) (p>0.05). It is seen
that the posttest mean scores of the control group students at the general communication anxiety level
were (x=13.3), and the posttest mean scores of the experimental group students at the interpersonal
communication anxiety level were (x=11.8). In this case, the difference between the posttest mean
scores of the control and experimental group students’ interpersonal communication anxiety level was
found to be significant (p=0.006) (p<0.05). When Table 5 is examined, the effect size was found to
be large in the sub-dimensions of group communication anxiety, meeting communication anxiety and
general communication anxiety. In addition, the total effect size was also found to be large.

Table 6

Control Group Pre-Test and Post-Test Wilcoxin Rank Analysis Results

Subdimensions Groups X SS t P

Group Pretest 15.2 3.56 55.0 0.332
Post-test 16.7 4.03

Meeting Pretest 14.3 4.03 62.5 0.598
Post-test 14.9 4.06

Interpersonal Pretest 12.7 2.77 57.0 0.360
Post-test 14.1 3.15

General Pretest 14.1 3.53 61.5 0.555
Post-test 14.6 3.42

Total Pretest 56.3 10.12 53.0 0.280
Post-test 60.3 10.95

When Table 6 is examined, it is seen that the pre-test mean score of the control group students’
group communication anxiety level was (x=15.2) and the post-test mean score was (x=16.7). In
this case, the difference between the pretest and posttest mean scores of the control group students’
group communication anxiety level was not significant (p=0.332) (p>0.05). It is seen that the pre-
test mean score of the control group students’ meeting communication anxiety level was (x=14.3)
and the post-test mean score was (x=14.9). In this case, the difference between the pretest and
posttest mean scores of the control group students’ meeting communication anxiety level is not
significant (p=0.598) (p>0.05). It is seen that the pre-test mean score (x=12.7) and post-test mean
score (x=14.1) of the control group students’ interpersonal communication anxiety level. In this
case, the difference between the pre-test and post-test mean scores of the control group students’
interpersonal communication anxiety level was not significant (p=0.360) (p>0.05). It is seen that
the pre-test mean score of the control group students’ general communication anxiety level was
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(x=14.1) and the post-test mean score was (x=14.6). In this case, the difference between the pretest
and posttest mean scores of the control group students’ general communication anxiety level was not
significant (p=0.360) (p>0.05).

Table 7
Experimental Group Pre-Test and Post-Test Wilcoxin Rank Analysis Results
Subdimensions Groups X SS t p Mean Difference Rank Biserial
Group Pretest 16.7 4.03 71.5 0.0012 4.88 0.833
Post-test  12.1 3.90
Meeting Pretest 14.9 4.06 64.0 0.007 4.00 0.939
Post-test  11.1 3.53
Interpersonal  Pretest 14.1 3.15 43.0 0.0017 5.00 0.911
Post-test  10.6 342
General Pretest 14.6 3.42 54.0 0.008 3.50 0.964
Post-test  11.8 2.26
Total Pretest 60.3 1095 78.0 0.002 15.77 1.000

Post-test  45.5 12.20

When Table 7 is examined, it is seen that the experimental group students’ group communication
anxiety level pre-test mean score (x=16.7) and post-test mean score (x=12.1). In this case, the difference
between the group communication anxiety level pretest and posttest mean scores of the experimental
group students was significant (p=0.0012) (p<0.05). It is seen that the mean pre-test score of the
experimental group students’ meeting communication anxiety level was (x=14.9) and the mean post-
test score was (x=11.1). In this case, the difference between the pretest and posttest mean scores of
the experimental group students’ meeting communication anxiety level was found to be significant
(p=0.007) (p<0.05). It is seen that the pre-test mean score of the experimental group students at the
interpersonal communication anxiety level was (x=14.1) and the post-test mean score was (x=10.6).
In this case, the difference between the pre-test and post-test mean scores of the experimental group
students’ interpersonal communication anxiety level was significant (p=0.0017) (p<0.05). It is seen
that the experimental group students’ general communication anxiety level pre-test mean score was
(x=14.6) and post-test mean score was (x=11.8). In this case, the difference between the pretest and
posttest mean scores of the experimental group students’ general communication anxiety level was
significant (p=0.002) (p<0.05). When Table 7 is examined, the effect value was found to be large in
all sub-dimensions.

Discussion, Conclusion and Recommendations

In the study, which aimed to reduce the communication anxiety levels of students studying
at the Faculty of Sports Sciences with the online creative drama method, a significant difference was
found in favor of the experimental group in the pre-test and post-test scores of group communication
anxiety, meeting communication anxiety and general communication anxiety of the experimental
group students to whom the online creative drama method was applied. No significant difference was
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found in interpersonal communication anxiety. It can be thought that the significant decrease in the
general, meeting and group communication anxieties of the students in the study was due to the fact
that the students had an environment where they could express themselves more comfortably in the
online drama activities and that the students enjoyed the activities. In addition, the findings show that
creative drama method is a powerful tool for improving communication skills and reducing anxiety.
The flexibility and ease of access provided by online platforms may have been one of the factors that
helped reduce communication anxiety. In addition, students taking an active role in creative drama
processes and intensifying in-group interactions may have contributed to the strengthening of social
bonds and the positive development of group dynamics. Drama activities provide students with the
opportunity to experience verbal and non-verbal forms of communication (Okvuran, 2003) and thus
improve their communication skills (McNaughton, 2004; Omura et al., 2019).

In their study, Karaosmanoglu and Metinnam (2022) concluded that online drama courses
provide university students with skills such as quick thinking, observing different perspectives,
decision making, interpretation, analysis, self-confidence, empathy and communication. In addition,
the students stated that the drama course content contributed to their contact with various works of
art and to express themselves more effectively. In the study, the students stated that they enjoyed
the drama lessons, that they got to know their groupmates better thanks to these lessons, that their
communication within the group improved more, and that they also wanted these lessons to be held
face-to-face at the end of the workshops at the evaluation stage of creative drama. Bal Incebacak
(2022b) stated in their study that students studying in the faculty of health sciences stated that
there were negative situations such as the lack of sociality and interaction in distance education,
that online creative drama courses helped them interact and socialize and that they were satisfied
with the creative drama course. In this study, it can be said that online drama activities socialize
students, increase their group communication and reduce their general communication anxiety. In
their study, Karaosmanoglu et al. (2022) found that approximately half of the 58 educators who
provided online drama education stated that online drama activities were effective. In this study, the
fact that online drama activities reduced students’ anxiety levels with a significant difference may
mean that online drama activities are effective. Bal Incebacak (2022a). In her study, students who
took online creative drama courses stated that they enjoyed distance education, felt like they were
in face-to-face education, and took an active role in the process. In this study, it can be said that all
students taking an active role in online drama activities, being involved in the process and finding
an environment where they can express themselves contribute to the development of communication
skills and reduce communication anxiety.

In the study, no significant difference was found in students’ interpersonal communication
anxiety. This may be due to the fact that creative drama practices, in which interpersonal
communication and interaction are intense, are carried out more limited in online environments. In
their study, Karaosmanoglu et al. (2022) compared face-to-face drama classes with online classes and
made some findings. Drama teachers stated that drama activities cannot be fully realized in the online
environment where it is difficult to be in a circle, communicate, interact, and play various games.
In this study, the fact that individuals were physically distant from each other may have affected the
lack of a significant difference in interpersonal communication concerns. Hishon (2020) stated that
online drama education was difficult due to the physical disconnection between students and teachers
during the COVID-19 pandemic. The physical distance experienced in online environments may
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have affected students’ inability to fully integrate and establish strong communication. This may
have caused the lack of the expected effect on interpersonal communication concerns. In the study
by Karaosmanoglu and Metinnam (2021), in which they took the opinions of university students
taking online drama courses, students expressed opinions such as the limited use of cameras in the
creative drama course applied online, low connection speed, low communication and interaction in
online environments, and that it would be more appropriate to conduct studies face-to-face. The fact
that similar problems and situations were experienced from time to time in this study may have been
effective in not significantly reducing students’ interpersonal communication anxiety.

As aresult, it was found that online creative drama activities significantly reduced the group
communication anxiety, meeting communication anxiety and general communication anxiety of
the students of the Faculty of Sport Sciences. No significant difference was found in interpersonal
communication anxiety. Considering the findings and results of the research, the following suggestions
can be made:

« It can be suggested that creative drama activities applied online can be planned face-to-face
and applied with a larger group.

* The communication anxiety scale can be applied as a pre-test in the Faculty of Sports
Sciences and workshops to reduce communication anxiety can be planned and implemented with
students with high anxiety levels.

* The effect on communication anxiety levels can be examined by applying creative drama
activities planned online to one of two different groups with similar characteristics and creative
drama activities planned face-to-face to the other group.
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Attachment 1

Example of Lesson Plan

Class: Effective Communication Skills

Topic: Introductions/ Group Communication

Participants: 3rd year students of the Faculty of Sports Sciences
Duration: 180 minutes

Methods and techniques: Creative drama (role playing, improvisation)
Space: Zoom platform

Tools and Equipment: Padlet application
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Outcomes: S/he communicates with groupmates.
S/he knows the names of group friends.

S/he knows the name stories of their groupmates.
Process

A-Warming Up / Preparation

1. Activity

The leader gathers the students on the screen on the Zoom program and asks them to turn on their
cameras. He asks the students to turn on their microphones and say their names cheerfully. The leader
makes a ranking and first says “Hello, I am Akif”. Then all students say Hello, [ am ......... (name)
according to the order determined. This activity continues until all participants are completed.

2. Activity

In this activity, the leader asks everyone to find a sport branch after their name and to say it on the
screen when it is their turn (e.g. Hello, I am Akif, an athlete). According to the order determined by
the leader, all participants say the sport branch and name together. In the second stage of this activity,
the participants say the name and the sport name with a movement and then the name and the move-
ment are repeated by all participants at the same time.

3. Activity (Challenging)

The leader tells the students that the name of the game they are going to play is ‘challenge’. In this
game, the leader chooses two volunteer midwives. The leader tells the volunteer midwives that they
need to choose one participant each. The volunteer midwives take turns to choose a participant to
compete in their group. The selected students act according to the instructions given by the leader
and try to score points for their group (e.g. ‘Say an object from the letter B or a branch from the letter
C or bring an object from home with the last letter of your name and show it on the screen. The first
one to say it or the first one to bring it wins and earns a point for his/her group.”). Volunteer midwives
select all participants in turn. After all participants play, the volunteer midwife who scores the most
points wins the game (ibrahim Toprak, 2021. CDA Phase 2 online trainer training implementation
workshop).

4. Activity

The leader divides the students into pairs. The groups go to different breakout rooms via Zoom. The
leader tells the pairs to tell each other their names, the meaning of their names and by whom they
were named. After a while the pairs switch groups. The leader ends the process after all participants
are paired with each other.

B- Acting
5. Activity

The leader divides the students into 3 groups. The leader asks the members of each group to come up
with an interesting naming story that they have heard from their environment or that they have made
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up themselves. Each participant thinks of an interesting naming story and shares it. Group members
choose the ones they find most interesting among the stories they have listened to. Each group acts
out the most interesting naming story together.

6. Activity

The leader divides the students into 3 groups. He/she asks the members of each group to create their
own imaginary biographies. These biographies include life stories that the participants will create
using their imagination. Each participant imagines himself/herself as a famous person, a well-known
scientist, an athlete or any other character and creates the life story of this character. Each participant
tells his/her imaginary biography to the group in turn. This biography includes important events
from the character’s birth to the present day. Group members choose the biographies they find most
interesting. Each group acts out the most interesting biography together.

C- Evaluation

7. Activity

The leader projects the padlet application on the screen. The leader asks the students to think about
what they have learned, especially in group communication, which activities have been the most
useful and which communication skills they have developed during this process. Then he/she asks
the following questions.

» How easily were you able to express yourself during the group work?
* How was the communication and cooperation of the group members?
» Which activities were effective in developing your communication skills?

After all students have written their answers on the Padlet application, the leader reads these answers

and initiates a discussion. Then the students are asked to make suggestions to improve communica-
tion within the group and the efficiency of the activities.
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