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) 'YENI ISTANBUL' DERS KiTABININ YABANCI DIiL OLARAK TURKCE
OGRETIMINDE DILLER ARASI ARACILIK ACISINDAN INCELENMESI: B2
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MEDIATION IN TEACHING TURKISH AS A FOREIGN LANGUAGE: B2 LEVEL
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OZ: Bu aragtirmada "Yeni Istanbul" ders kitab1 yabancilara
Tiirkge 6gretiminde diller arasi aracilik agisindan incelenmistir.
Bu amagla incelenmek tizere B2 dil seviyesi secilmistir. Aracilik,
Diller i¢in Avrupa Ortak Bagvuru Metni'nin 2020
giincellemesinde  tanimlanan  alanlardan  biridir.  Aracilik
faaliyetleri ilice ayrilir: bir metne aracilik etme, kavramlara
aracilik etme ve iletisime aracilik etme. CEFR 2020, yabanci dil
ogretiminde ortak bir ¢erceve metin saglamasi agisindan biiyiik
O6nem tagimaktadir. Caligmada nitel arastirma yontemlerinden biri
olan dokiiman analizi kullanilmistir. "Yeni Istanbul" B2 ders
kitabinda yer alan etkinlikler dokiman analizi teknigi ile
incelenmigtir. Aracilik etkinliklerine iliskin bagliklar B2 ders
kitabinda yer alan tema isimlerinden olusturulmustur. Aragtirma
sonucunda en fazla etkinligin bir metne aracilik etme (f=15)
alaninda oldugu goriilmiistiir. Bunun yani sira iletisime aracilik
etme (f=13) ve kavramlara aracilik etme (f=11) ile ilgili
etkinlikler de tespit edilmistir. Diller arasi aracilik alt basligi
altinda sadece bir etkinlik/gorev tespit edilmistir.

Anahtar sdzcukler: Yabancilara Tirkge 6gretimi, D-AOBM,
aracilik, etkinlik, gérev.

Bu makaleye atif vermek icin:

ABSTRACT: In this research, the textbook "Yeni Istanbul" is
examined in terms of cross-linguistic mediation in teaching Turkish to
foreigners. For this purpose, B2 language level is chosen to be
examined. Mediation is one of the areas defined in the 2020 update of
the Common European Framework of Reference for Languages.
Mediation activities are divided into three: mediating a text, mediating
concepts and mediating communication. CEFR 2020 is of great
importance in terms of providing a common framework text in foreign
language teaching. Document analysis, one of the qualitative research
methods, is used in the study. The activities in the “Yeni Istanbul” B2
textbook are examined with the document analysis technique. The
titles related to mediation activities are created from the theme names
in the B2 textbook. As a result of the research, most activities are found
in the field of mediating a text (f = 15). In addition, activities related
to mediating communication (f=13) and mediating concepts (f=11) are
also identified. Only one activity/task is identified under the sub-
heading of cross-linguistic mediation.

Keywords: Teaching Turkish to foreigners, CEFR,
mediation, activity, task.

Suroglu Sofu, M. & Demirkol, R. (2024). 'Yeni Istanbul' ders kitabinin yabanci dil olarak Tiirk¢e 6gretiminde diller arasi aracilik
acisindan incelenmesi: B2 seviyesi, Trakya Egitim Dergisi, 14(3), 2042-2055.

Cite this article as:

Suroglu Sofu, M. & Demirkol, R. (2024). Analyzing of the textbook 'Yeni Istanbul' in terms of cross-linguistic mediation in
teaching Turkish as a foreign language: B2 level, Trakya Journal of Education, 14(3), 2042-2055.

TURKCE GENISLETILMIS OZET

Giris

Yabanci dil olarak Tiirkge 6gretimi, son yillarda Tiirk kiiltiirlinii tanitan tarihi ve romantik dizilerin
ihrag¢ edilmesiyle birlikte giderek popiiler hale gelmistir. Diinyanin dort bir yanindaki insanlarm Tiirkce
O0grenme talebi artmig, bunun dogal sonucu olarak da yabancilara Tiirkge Ogretimi ile ilgili ¢aligmalar
artmistir. Fisekcioglu (2020), Tiirkgenin yabanci dil olarak ogretilmesi siirecinde &grencilerin dilini
ogrendikleri kiiltiirii tamimalarmin 6nemini vurgulamaktadir. Ogrenene sadece Tiirk kiiltiir bilgisini
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aktarmaktan ziyade, dilin &grenildigi kiiltiirle etkilesime odaklanilmaktadir. Altun (2019) 20. yiizyilin
baglarindan giiniimiize kadar bir dizi yenilik¢i bakig agisinin varligini ifade etmistir. Bu yaklasimlar, uygun
kosul ve ortamlarda rehberlik odakli bir anlayigla 6gretmenler tarafindan basariyla uygulanmaktadir.

Biger (2012), farkli bir dil 6grenme gerekliliginin eski ¢aglardan beri var oldugunu, ¢gogunlukla dini
ve ticari faktorlere dayandigini vurgulamaktadir. Kara (2010), etkili bir yabanci dil dgretimi i¢in 6grenci
merkezli yontemlerin ve uygun teknolojilerin kullanilmasimin sart oldugunu belirtmistir. Okur ve Keskin
(2013), dil ogrenenlerin yeni bir kiiltiirle karsilastiklarinda, o kiiltiirdeki bireylerin diigiince ve
davraniglarim arastirdiklarini, kendi kiiltiirleri ile 6grendikleri kiiltiir arasinda karsilastirmalar yaptiklarini
ve bu deneyimler sayesinde daha hoggdriilii bir tutum gelistirdiklerini belirtmislerdir.

Aracilik, aslen Vygotsky'nin sosyokiiltiirel teorisine dayanmaktadir (Asmali, 2018; Cheng, 2001).
Aracilik, dil kullanicilarinin sosyal yagamda "arac1" bir konumda olmasini temsil eder. "Mediation" terimi
bazi referans kaynaklarinda Tiirkgeye "arabuluculuk" olarak ¢evrilmis ancak Milli Egitim Bakanligimin
cevirisine gore "aracilik" daha uygun goriilmiistiir. Her dil kullanicisi, 6grenmekte oldugu yabanci dilin
konusuldugu ortamda bir arac1 konumundadir. Aracilik islevi iletisimin dogal bir sonucudur. Deniz, Oztiirk
ve Cekici (2021), bireylerin sosyal yasamda iletisim siirecini giiglendirmek ve kolaylagtirmak igin araci
roliinil iistlendiklerini ya da bir aracinin yardimina ihtiya¢ duyduklarini belirtmislerdir.

Yontem

Bu aragtirma, yabancilara Tiirkge 6gretiminde en yaygm kullanilan ders kitaplarindan biri olan
"Yeni Istanbul" B2 ders kitabini aracilik faaliyetleri acisindan incelemek iizere nitel arastirma desenini
benimsemektedir. Nitel arastirma, "goézlem, goriisme ve dokiiman analizi gibi nitel veri toplama
yontemlerinin kullanildigi, algilarin ve olaylarin dogal ortamda gergekei ve kapsamli bir bigimde ortaya
konmasina yonelik nitel bir siirecin izlendigi aragtirma tiirii" olarak tanimlanmaktadir (Yildirim ve Simsek,
2018). Arastirmada dokiiman analizi yontemi kullanilmistir. "Dokiiman analizi, nitel arastirmalarda
hedeflenen olgu ve olaylar hakkinda bilgi igeren yazili materyallerin analizini igeren etkili bir veri toplama
yontemidir" (Yildirim ve Simsek, 2018). Aracilik faaliyetlerine iligkin bagliklar B2 ders kitabindaki tema
isimlerinden olusturulmustur. Calismada etik kurul belgesi gerektiren bir asama bulunmamaktadir.

Bulgular

Birinci temada "metne aracilik etme" etkinlikleri, dgrencilere okuma metinleri hakkindaki
goriislerinin sorulmasi1 ve mesajlara cevap vererek iilkelerini tanitmalar1 seklinde gergeklestirilmistir.
"fletisime aracilik etme" etkinlikleri, dgrencilere iilkelerindeki turizm faaliyetlerini sorarak, iilkelerini
tanitan bir sunum hazirlayarak ve dini ve kutsal yerleri ifade ederek yerine getirilmistir. "Kavramlara
aracilik etme" etkinlikleri ise ikili gruplar halinde gezi planlama ve ii¢lii gruplar hélinde gezi posterleri
hazirlama seklinde gerceklestirilmistir.

Ikinci temada "bir metne aracilik etme" etkinligi bilgisayarlarla ilgili bir okuma metni {izerinde
hakkinda bilgi vermeleri istenerek gergeklestirilmistir. "Kavramlara aracilik etme" etkinligi, gruplar halinde
icat tasarlama ve proje dosyasi hazirlama, gruplar olusturarak cep telefonlari hakkinda bilgi verme ve
dorder kisilik gruplar halinde tanitict metinler yazmayi igermektedir.

Ugiincii temada yer alan "bir metne aracilik etme" etkinligi, metinlerde yer alan iki farkli goriisten
birini secip ifade etmeyi iceriyordu. "iletisime aracilik etme" etkinlikleri arasinda moda dénemleri hakkinda
goriis bildirme, tiirkiiler hakkinda konusma ve geleneksel miizik aletlerini tanitma yer aldi. "Kavramlara
aracilik etme" etkinlikleri ise iiglii gruplar halinde proje hazirlama, secilen bir kisi ya da iiriinii videoda
anlatma ve {i¢lii gruplar halinde reklam metni hazirlamay1 igermektedir.

Dordiincii temada yer alan "bir metne aracilik etme" etkinliginde ise medyada goriilen haberlerin
aktarilmasi, okunan kiiltiir-sanat haberlerinin ifade edilmesi ve metinlerde yer alan iki farkli goriisten
birinin segilerek ifade edilmesi yer ald1. "lletisime aracilik etme" etkinligi, bir video i¢in kendi iilkelerinden
iic haber hikayesi ¢ekerek yerine getirilmistir. "Kavramlara aracilik etme" etkinligi ise birlikte bir okul
gazetesi hazirlayarak gerceklestirilmistir.
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Besinci temada, "bir metne aracilik etme" etkinlikleri, gordiikleri bir eseri anlatma, faydali buluslar
hakkinda konusma ve verilen bir metni dolayli anlatima doniistiirmeyi igeriyordu. "Iletisime aracilik etme"
etkinliklerinde ise iilkelerindeki doga harikalar1 hakkinda bilgi verme, yasadiklar1 sehirde ziyaret edilmesi
gereken bir yer hakkinda bilgi verme ve goriintiilii gériisme sirasinda bir arkadaglarinin sdylediklerini
Tiirk¢eye cevirme yer aldi.

Besinci temada yer alan "kavramlara aracilik etme" etkinligi, gruplar olusturularak doga harikalar
hakkinda bilgi verilmesi ve dorderli gruplar halinde alternatif "diinya harikalar1" listeleri olusturulmasiyla
gergeklestirilmistir.

Altinc1 temada yer alan "bir metne aracilik etme" etkinligi, DNA testleri ile ilgili haberler hakkinda
goriis bildirme, hangi fikri desteklediklerini ifade etme, uzay istasyonunda yasamak hakkinda konusma,
paranin insanlik tarihine katkilar1 hakkinda konugma ve GDO'lu gidalar ile ilgili bir metni 6zetleme seklinde
gergeklestirilmistir. "lletisime aracilik etme" etkinligi ise Ogrencilerden iilkelerindeki para birimi
tasarimlart hakkinda bilgi vermeleri istenerek gerceklestirilmistir. Sonuglar, ZindZiuviené'nin (2023)
bulgularin1 dogrular sekilde, 6gretmenlerin dil dersleri sirasinda bu "besinci” dil becerisini gelistirmede
zorluklarla kargilastigini  gostermektedir. Bu zorluk, aracilik becerisinin iiretken dil &zellikleri
gerektirmesinden kaynaklanmaktadir.

Tartisma ve Sonug

Arastirma sonuglarma gore, en fazla etkinlik 'bir metne aracilik etme' (f=15) alaninda tespit
edilmistir. Buna ek olarak, 'iletisime aracilik etme' (f=13) ve 'kavramlara aracilik etme' (f=11) ile ilgili
etkinlikler de tespit edilmistir. Diller arasi aracilik baslig1 altinda sadece bir etkinlik/gorev tespit edilmistir.
Bu etkinlik, 6grencilerin kendi iilkelerinden bir kisiyle kendi ana dillerinde bir roportaj yapmalarini ve bunu
Tiirkgeye c¢evirmelerini igermektedir. 'Bir metne aracilik etme' baghig1 altinda yer alan 'belirli bir bilgiyi
aciklama', 'yazili bir metni ¢evirme', 'not alma', 'yaratici metinleri analiz etme' ve 'eslestirme' alt bagliklar
altinda herhangi bir veri tespit edilememistir. 'Iletisime aracilik etme' bashg: altinda ise hassas durumlarda
ve catigmalarda iletisimi kolaylastirmaya yonelik herhangi bir etkinlik yer almamaktadir. Arastirma
sonuglari, "'Yeni Istanbul' B2 ders kitabmin 'bir metne aracilik etme' basligi altindaki alt bashklar agisindan
gelistirilebilecegini gostermistir. Yabancilara Tiirkge Ogretimi kapsaminda alanyazin incelendiginde,
yapilan caligmalar arasinda aracilik ile ilgili ¢ok az sayida yaymn oldugu gériilmektedir. Ozer ve Turhan
Tuna (2020) da arastirmalarinda yabancilara Tiirk¢e 6gretimi alaninda konu temelli ¢aligmalarin biiyiik
¢ogunlugunun materyal gelistirme alaninda yapildigini tespit etmislerdir.

INTRODUCTION

Teaching Turkish to foreigners has become increasingly popular in recent years with the exportation
of historical and romantic series that introduce Turkish culture. The demand for learning Turkish from
people all around the world has increased, leading to a natural consequence of a rise in studies related to
the teaching of Turkish to foreigners. Fisekcioglu (2020) emphasizes the importance of students getting
acquainted with the culture they are learning the language of in the process of teaching Turkish as a foreign
language. Rather than merely transmitting Turkish cultural knowledge to the learner, the focus is on the
interaction with the culture in which the language is learned. Altun (2019) has expressed the existence of a
series of innovative perspectives from the early 20th century to the present. These approaches are
successfully employed by teachers with a guidance-oriented understanding in appropriate conditions and
atmospheres. Biger (2012) emphasizes that the necessity of learning a different language has existed since
ancient times, often based on religious and commercial factors. Kara (2010) has stated that the use of
student-centered methods and appropriate technologies is essential for effective foreign language teaching.
Okur and Keskin (2013) have noted that language learners, when encountering a new culture, delve into
the thoughts and behaviors of individuals in that culture, make comparisons between their own culture and
the learned culture, and develop a more tolerant attitude through these experiences.

The culture of a society is the mirror of that society's thought. In order to decipher the cultural identity
of a nation and to have an idea about its value judgments, it is first necessary to learn the language of that
nation (Ozkan, 2017). Learning a new language or culture enables students to look at events, facts and
situations from different perspectives. This also affects students' learning of the target language and their

2044



adaptation to the target culture (Sarikaya vd., 2023). Cultural elements need to be transferred in language
teaching. Otherwise, foreign language teaching will be incomplete. Because language is the mirror and
transmitter of culture (Iscan, 2011).

The different methods, approaches, and understandings in foreign language teaching in Europe have
led to some problems. In response, the Council of Europe initiated efforts to adopt a common understanding
in foreign language teaching. The result of these workshops was the creation of the Common European
Framework of Reference for Languages (CEFR), providing a common framework for foreign language
teaching. This framework was updated in 2018 and 2020. Foreign language teaching is no longer seen as
just imparting some linguistic elements to students; the action-oriented approach (AOA) has been
introduced through the CEFR. The action-oriented approach sees language users as "social actors" and
emphasizes the communicative and functional dimensions of language. Mediation is originally based on
Vygotsky's sociocultural theory (Asmali, 2018; Cheng, 2001). Mediation represents language users being
in an "intermediary" position in social life. The term "mediation" has been translated to Turkish as
"arabuluculuk" in some reference sources but "aracilik" has been considered more suitable according to the
translation of the Ministry of National Education. Every language user is in an intermediary position in the
environment where the foreign language they are learning is spoken. The function of mediation is a natural
outcome of communication. Deniz, Oztiirk, and Cekici (2021) have stated that individuals take on the role
of intermediary to strengthen and facilitate the communication process in social life or they need the
assistance of a mediator.

The Turkish Language Teaching Program as a Foreign Language published by the Tiirkiye Maarif
Foundation also includes definitions related to mediation. According to this definition, mediation is
described as follows: "In case communication cannot be established for a language and culture-related
reason between the receiver and the source person(s), the situation of enabling and sustaining
communication through written and/or oral activities such as translation, interpretation, explanation,
detailing, decoding with graphics-diagrams, exemplifying, explaining idiomatic expressions, summarizing,
asking questions, answering questions, presenting suggestions" (Tiirkiye Maarif Foundation,
2020). Piccardo, North, and Goodier (2019) have pointed out that the Development of Mediation
Competence (DMC) opens a complex vision of language learning and use that goes beyond the traditional
four skills (listening, speaking, reading, writing) to include interaction and mediation. Béresova (2019) has
detailed the concept of mediation by offering explanatory descriptive scales that refer to various aspects
such as communication, learning, social and cultural mediation. North (2016) has expressed that mediation
as a language activity is more challenging than reception, interaction, or production because it often
involves cognitive and interpersonal difficulties, usually combining all of these. This is because mediation
involves an effort to establish a bridge that always puts itself in the background to facilitate mutual
understanding among others.

Leung and Jenkins (2020) have emphasized that the 2018 complementary volume of the CEFR
detailed the concept of multilingual mediation, which was added in the original publication in 2001. The
2020 text also acknowledges an important aspect of contemporary language communication. Additionally,
Leung and Jenkins (2020) have stated that some significant dimensions of mediation, such as emotional
intelligence, can only be understood contextually and cannot be easily rated on any exclusionary
scale. Although the importance of mediation tasks was introduced in the 2001 framework text, the
development of mediation skills has been detailed in the latest edition of the CEFR (Council of Europe,
2020). Zindziuviené (2023) has mentioned that teachers face challenges in developing this "fifth" language
skill during language lessons. Unlike the other four language skills (reading, writing, speaking, and
listening), teachers often grapple with the dilemma of how and when to initiate mediation activities. This
situation highlights the question of how mediation should be applied in the process of teaching and learning
a foreign language.

The CEFR indicates that mediation is a multidimensional concept, but these dimensions share
common features. During mediation, individuals focus more on the thoughts of the person or institution
they are mediating than their own thoughts. An individual conducting a mediation activity must reach an
adequate emotional and empathic level; otherwise, mediation becomes impossible. Especially, the concept
of cross-linguistic mediation requires a certain level of cultural competence. Mediation activities are
divided into three categories: mediating a text, mediating concepts, and mediating communication.
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Figure 1. Mediation (CEFR, 2020)

During mediation of a text, it is possible to use different language structures from Language A and
Language B, various nuances of the same language, different communication channels, or even a
combination of various styles of the same language. However, there may also be a similarity between
Language A and Language B: it has been clearly stated in CEFR 2001 that communication can take place
within the same language. On the other hand, when communication occurs among many different
languages, dialects, or communication channels, there is a possibility of including a language C or even a
language D in the relevant communication context (CEFR, 2020). Descriptors for mediating a text are
evaluated under the following six headings:

Relaying specific information

Explaining data

Processing text

Translating a written text

Note-taking

Expressing a personal response to creative texts
Analysis and criticism of creative texts

Nk wh =

In addition to mediating a text, mediating concepts also play a significant role in CEFR. A generally
accepted fact in education is that language is a tool used to understand thought processes and express these
thoughts interactively and within a shared structure. In this context, it is crucial how knowledge and
concepts are accessed through language. This happens in two basic situations: first, in a collaborative
working environment, and second, when an individual takes on a guiding, teaching, or educating role
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formally or informally. In both cases, it is almost impossible to develop these concepts before overcoming
problems related to them. Therefore, under the main heading of "mediating concepts," two separate scales
are presented for activities related to 'collaboration within the group' and 'leading group work.' These scales
aim to facilitate access to information and enhance thought processes more effectively using this language
function.

Communication problems between people are not only limited to language; besides mediation to
understand a text, but difficulties in understanding may also arise from insufficient familiarity with the
relevant field. Understanding another person involves the effort to translate from one perspective to another
by considering both perspectives. This may sometimes require referring to a third person or field. Creating
delicate situations, tensions, and conflicts to ensure understanding and communication can sometimes be
challenging situations. When dealing with a specific language or languages, especially if they involve
intercultural elements, developing mediation skills to enhance communication for better results in
communication encounters becomes important for teachers, educators, students, and professionals directly
related to this field. In this context, descriptors for mediating communication have been created in CEFR
(2020). Mediating communication is examined under three headings: providing a multicultural
environment, assuming the role of a mediator, and facilitating communication in delicate situations and
conflicts. Howell (2017) noted that the term "cross-linguistic mediation" in English was first used by Maria
Stathopoulou. Cross-linguistic mediation is a much broader concept than traditional translation and
interpretation. Cross-linguistic mediation is defined in CEFR as follows:

"The earlier versions of descriptors attempted to accommodate various formulations wanting to take
into account cross-linguistic mediation. However, it became apparent that making distinct distinctions was
quite difficult. The terms 'mother tongue," 'first language,’ and 'language of instruction' are often not
synonymous, and even expressions like 'source language' and 'target language' have been confusing. (For
example, a user may be mediating into their mother tongue while using another language; in such a case,
the other language is the source language, and the mother tongue is the target language.) Attempts to
address these differences meant that at some point the compilation of descriptors would triple in size with
very minor formulation changes." (CEFR, 2020).

The problem statement of this research is chosen as "What are the elements of cross-linguistic
mediation in the textbook 'Yeni Istanbul'?" for this purpose. The reason for selecting this topic within the
scope of the study is the insufficient number of studies on mediation in literature. In their research, Ozer
and Turhan Tuna (2020) determined that the subject-based most studies in the field of teaching Turkish to
foreigners were conducted on material development. Therefore, there is a need to increase studies on
mediation.

METHODOLOGY
Research Model

This research adopts a qualitative research design to examine the "Yeni Istanbul" B2 textbook, which
is one of the most widely used textbooks for teaching Turkish to foreigners, in terms of mediation activities.
Qualitative research is defined as "a type of research where qualitative data collection methods such as
observation, interviews, and document analysis are applied; it follows a qualitative process aimed at
realistically and comprehensively detecting perceptions and events in their natural environment" (Y1ldirim
and Simsek, 2018).

Data Analysis

The document analysis method is employed in the research. "Document analysis is an effective data
collection method in qualitative research that involves the analysis of written materials containing
information about the targeted phenomena and events" (Yildirim and Simsek, 2018). Headings related to
mediation activities were created from the theme names in the B2 textbook. There is no stage in the study
that requires an ethics committee document.
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FINDINGS

First Theme: Findings Related to “Leylegi Havada Gérmek”
Mediating a Text
Expressing a personal response to creative texts

“Siz, misafir veya ev sahibi olarak “cekyat turizmini” tercih eder misiniz? Neden?”” (Yeni Istanbul,
2020)

Relaying specific information

“Bir gezi forumunda iilkenize gelmek isteyen biri sizden iilkenizle ilgili bilgi istiyor. Mesaji
cevaplayalim ve {lilkemizi tanitalim.” (Yeni Istanbul, 2020)

In the context of the first theme, the "mediating a text" activities have been addressed through the
task of seeking students' opinions on reading texts and responding to the message by introducing their
countries.

Mediating Communication
Facilitating pluricultural space

“Daha once hi¢ yaylaya gittiniz mi? Sizin {ilkenizde yayla turizmi var mi1? Sizce insanlar neden
yaylalara giderler?” (Yeni Istanbul, 2020)

“Ulkemiz hakkinda bir sunum hazirlayalim ve arkadaslarimiza sunalim.” (Yeni Istanbul, 2020)

“Sizin iilkenizde farkli dinlere ait kutsal yerler var m1? Anlatalim.” (Yeni Istanbul, 2020)

“Sizin kiiltiirtinlizde bdyle kitaplar yazan kisiler var mi1? Bu kisiler hakkinda kisaca bilgi verelim.”
(Yeni Istanbul, 2020)

The activities related to "mediating communication" in the first theme are fulfilled through tasks such
as inquiring about tourism activities in students' countries, preparing a presentation introducing their
countries, and expressing religious and sacred places. These tasks contribute to the creation of a
multicultural environment in the classroom.

Mediating Concepts
Collaborating Within a Group

“Ikiser kisilik gruplar olusturalim. Arkadasmizla birlikte bir yolculuga cikacaksmiz. Beraber
yolculugumuzu planlayalim. Planimizi tamamlayip simif arkadaslarimiza anlatalim.” (Yeni Istanbul,
2020)

“Ugerli gruplar halinde ¢alisalim ve bir tur afisi tasarlayalim. Afisimizde asagidaki bilgilere yer
verelim.” (Yeni Istanbul, 2020)

The activities related to "mediating concepts" in the first theme involve tasks such as planning a
journey in pairs and preparing tourism posters in groups of three.

Table 1.
Mediation activities related to the first theme in the 'Yeni Istanbul B2 coursebook

Mediation Activities )]

Mediating a Text

Mediating Communication

Mediating Concepts

Second Theme: Findings Related to “Gecmisten Giiniimiize”
Mediating a Text

Expressing a personal response to creative texts
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“lIk bilgisayarmiza kag yasinda sahip oldunuz? ilk bilgisayarmizi neler yapmak igin kullandimniz?”
(Yeni Istanbul, 2020)

The activity of "mediating a text" in the second theme is fulfilled through the task of expressing
opinions on a reading text related to computers.

Mediating Communication
Facilitating pluricultural space

“Sizin iilkenizde ilging ulasim araglar1 var midir? Varsa nelerdir?” (Yeni Istanbul, 2020)
The activity related to "facilitating communication" in the second theme is fulfilled through the task
of students providing information about transportation vehicles in their own countries.

Mediating Concepts
Collaborating Within a Group

“Uger kisilik gruplar olusturalim ve bir icat tasarlayalim. Bu icat ile “Bir Fikrim Var” yarismasina
katilacaksiniz. Bunun i¢in bir proje dosyasi hazirlayacaksiniz.” (Yeni Istanbul, 2020)

“Sinifta gruplar olusturalim ve arkadaslarimiza cep telefonumuzu anlatalim.” (Yeni Istanbul, 2020)

“Cep telefonlarinizda en ¢ok hangi uygulamayi kullaniyorsunuz? Dorderli gruplar halinde ¢aligalim
ve bir dergi i¢in sec¢tigimiz {i¢ uygulamayi tanitan bir sayfa tasarlayalim.” (Yeni Istanbul, 2020)

The activity related to "mediating concepts" in the second theme involves tasks such as designing an
invention and preparing a project file in groups of three, providing information about mobile phones by
forming groups, and writing an introductory essay in groups of four.

};ebcfafién activities related to the second theme in the 'Yeni Istanbul B2 coursebook

Mediation Activities )]
Mediating a Text 1
Mediating Communication 1
Mediating Concepts 3

Third Theme: Findings Related to “Degisen Diinya”
Mediating a Text
Expressing a personal response to creative texts

“Asagida moda hakkinda iki farkli gériise yer verilmistir. Siz hangi goriise katilryorsunuz? Nedenini
aciklayarak diisiincelerimizi soyleyelim.” (Yeni Istanbul, 2020)

The activity related to "facilitating text interpretation” in the third theme involves selecting and
expressing one of two different opinions found in the texts.

Mediating Communication

Facilitating pluricultural space

“Siz hangi yillarin modasini begeniyorsunuz? Neden?” (Yeni Istanbul, 2020)

“Hangi tiirkiileri biliyorsunuz?” (Yeni Istanbul, 2020)

“Ulkemizdeki miizik tiirlerini ve geleneksel miizik aletlerini tanitan bir sunum hazirlayalim ve
arkadaslarimiza sunalim.” (Yeni Istanbul, 2020)

The activity related to "mediating communication" in the third theme involves expressing opinions
on fashion eras, discussing folk songs, and introducing traditional musical instruments.

Mediating Concepts
Collaborating Within a Group
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“Yeni bir restoran ya da kafe acacaksiniz. Smif arkadaslarimizla 3’er kisilik gruplar olusturalim ve
bir proje hazirlayalim.” (Yeni Istanbul, 2020).

“Arkadaglarimiz ile bir oyun oynayalim. Bir yer, kisi veya esya hakkinda arastirma yapip
videomuzda anlatalim. Arkadaslarimiz bu yeri veya kisiyi tahmin etsin.” (Yeni Istanbul, 2020).

“Ugerli gruplar halinde calisalim. Bir iiriin secelim ve sectigimiz bu iiriin igin bir reklam metni
hazirlayalim.” (Yeni Istanbul, 2020).

The activity related to "facilitating concepts" in the third theme involves group projects, creating a
video presentation about a selected person or product, and preparing advertising texts in groups of three.

]Ff;ebalh'ea?i.on activities related to the third theme in the 'Yeni Istanbul B2 coursebook

Mediation Activities (j)]
Mediating a Text 1
Mediating Communication 3
Mediating Concepts 3

Forth Theme: Findings Related to “Diinyadan Haberler”
Mediating a Text
Expressing a personal response to creative texts

“Son zamanlarda medyada hangi ilging haberleri izlediniz ya da okudunuz?” (Yeni Istanbul, 2020)

“Yakin zamanda ilginizi ¢eken bir kiiltlir-sanat haberi okudunuz mu?” (Yeni Istanbul, 2020)

“Daha once hi¢ gazeteden/internet sitelerinden 6grendiginiz bir etkinlige katildiniz mi?” (Yeni
Istanbul, 2020)

These activities within the theme focus on developing language proficiency in the context of media,
news reporting, and expressing opinions on cultural and artistic matters.

Mediating Communication
Providing a Multicultural Environment

“Bir haber sunucusu olalm. Ulkemizdeki haberlere bakalim ve iilkemizde olan ii¢ haberi
videomuzda sunalim.” (Yeni Istanbul, 2020)

This activity encourages students to explore and share news topics, thereby contributing to a
multicultural and information-rich learning environment.

Mediating Concepts
Collaborating Within a Group

“Smuf arkadaslarimizla asagidaki konu bagliklarii paylasalim ve bir okul gazetesi hazirlayalim.
Gazetemizi okul panosunda sergileyelim.” (Yeni Istanbul, 2020).

In the fourth theme, the "facilitating concepts" activity involves collaborative school newspaper
creation. Students are assigned the task of collaboratively preparing a school newspaper. This activity
promotes teamwork, creativity, and the application of language skills in a real-world context.

]F{;fc;ieaji.on activities related to the forth theme in the 'Yeni Istanbul B2 coursebook

Mediation Activities ()]
Mediating a Text 3
Mediating Communication 1
Mediating Concepts 1

Fifth Theme: Findings Related to “Harikalar Diinyas1”
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Mediating a Text
Expressing a personal response to creative texts

“Gordigiiniiz ve ¢ok etkilendiginiz baska bir eser var m1? Anlatalim.” (Yeni Istanbul, 2020)
“Sizce metindeki en faydali icat hangisidir? Neden?” (Yeni Istanbul, 2020)

Processing Text

“Asagidaki metni dolayl anlatima ¢evirelim.” (Yeni Istanbul, 2020)
The activities related to "mediating a text" in the fifth theme involve describing a piece of art they
have seen, talking about useful inventions, and converting a given text into indirect narration.

Mediating Communication
Facilitating pluricultural space

“Ulkenizde hangi doga harikalar1 var? Anlatalim.” (Yeni Istanbul, 2020)

“Asagidaki konulardan iki tanesini segelim. Bu konularla ilgili kisa notlar hazirlayip arkadaslarimiza
anlatalim.

-Yasadiginiz sehirde goriilmesi gereken bir yer

-Mutlaka yemek yenmesi gereken bir mekan

-Bir seyler i¢ebileceginiz manzarasi giizel bir yer

-Asla gidilmemesi gereken bir yer -Giinesli havada gidilmesi gereken bir yer” (Yeni Istanbul, 2020).

Cross-linguistic mediation

“Cevirmen olalim. Ulkemizden bir arkadasimiz ile goriintiilii konusma yapalim. Arkadasimizin
kendi dilinde soylediklerini dolayli anlatim climleleri kullanarak Tiirk¢eye g¢evirelim.” (Yeni Istanbul,
2020).

Fifth theme, 'facilitating communication': Tasks include providing information about natural
wonders in their countries, giving information about a must-see place in their city, and translating what a
friend says into Turkish during a video call.

Mediating Concepts
Collaborating Within a Group

“Sinifta ikiser kisilik gruplar olugturalim. Arkadasimiza anlatalim.

-Ulkenizde bir doga harikas1 var mi1?

-Burasi nerede ve oraya nasil gidilebilir? -Burasi nasil olusmus?

-Bu yap1 hakkinda efsaneler var m1?” (Yeni Istanbul, 2020)

“Diinyanin Yedi Harikasinin neler oldugunu ve bunlarin nerede oldugunu biliyor musunuz? Dérderli
gruplar halinde ¢aligalim. Sizce bunlardan bagka “diinya harikasi” olmasi gerecken yerler nereler? Kendi
listemizi olusturalim ve listemizdeki yerleri kisaca tanitalim.” (Yeni Istanbul, 2020)

The fifth theme, 'mediating concepts' tasks involve creating groups to provide information about
natural wonders, and forming groups of four to create an alternative list of 'world wonders.'

Table 5.

Mediation activities related to the fifth theme in the 'Yeni Istanbul B2 coursebook

Mediation Activities ()]
Mediating a Text 3

Mediating Communication
Mediating Concepts

Sixth Theme: Findings Related to “Bilinmeyene Yolculuk”
Mediating a Text
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Expressing a personal response to creative texts

“Son zamanlarda DNA testleri hakkinda hangi haberleri izlediniz?” (Yeni Istanbul, 2020).

“Siz GDO’lu besinlerin tiiketilmesi konusunda hangi fikri destekliyorsunuz? Agiklaymiz.” (Yeni
Istanbul, 2020).

“Eger imkaniniz olsaydi, uzay istasyonunda yasamak ister miydiniz?”” (Yeni Istanbul, 2020).

“Sizce paranin icadi insanlik tarihine nasil katkilar saglamistir?”” (Yeni Istanbul, 2020)

Processing Text

“Asagidaki GDO’lu (Genetigi Degistirilmis Organizmalar) besinler hakkindaki metni okuyalim ve
ozetleyelim.” (Yeni Istanbul, 2020)

The tasks in the sixth theme, 'mediating a text,' include expressing news about DNA tests, stating
which idea they support, discussing living in a space station, stating the contributions of the invention of
money to human history, and summarizing a text about genetically modified organisms (GMO) foods.

Mediating Communication
Facilitating pluricultural space

“Ulkenizin paralarinin tasarimlar1 nasil? Paralarin {izerinde nasil resimler var, anlatmiz.” (Yeni
Istanbul, 2020)

The task in the sixth theme, 'mediating communication,' is met with students providing information
about the currency designs in their countries.

I;el)c;?afién activities related to the sixth theme in the 'Yeni Istanbul B2 coursebook

Mediation Activities )]
Mediating a Text S
Mediating Communication 1
Mediating Concepts 0

The following table provides an overview of total mediation activities.

Table 7.

Total mediation activities in the Yeni Istanbul B2 coursebook

Mediation Activities ()]
Mediating a Text 15
Mediating Communication 13
Mediating Concepts 1

RESULTS, DISCUSSION AND RECOMMENDATIONS

When examining the literature within the scope of teaching Turkish to foreigners, it is observed that
there are very few publications related to mediation among the conducted studies. Ozer and Turhan Tuna
(2020) also found in their research that the majority of subject-based studies in the field of teaching Turkish
to foreigners were conducted in the area of material development. This research aims to examine the
mediation activities and cross-linguistic mediation aspects of the "Yeni Istanbul" textbook used in teaching
Turkish to foreigners. The activities in the "Yeni Istanbul" B2 coursebook were analyzed using the
document analysis technique. Titles related to mediation activities were derived from the theme names in
the B2 coursebook. According to the research results, the highest number of activities were identified in
the 'mediating a text' area (f=15). In addition to that, activities related to 'mediating communication' (f=13)
and 'mediating concepts' (f=11) were also identified. Under the title of cross-linguistic mediation, only one
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activity/task was identified. This activity involves students conducting an interview in their native
languages with a person from their own country and translating it into Turkish. No data were identified
under the subheadings of 'explaining specific information,' 'translating a written text, 'taking notes,'
'analyzing creative texts,' and 'matching' under the 'mediating a text' title. Under the title of 'mediating
communication,' there was no activity related to facilitating communication in sensitive situations and
conflicts. The research results have shown that the 'Yeni Istanbul' B2 textbook could be improved in terms
of the subheadings under the title of 'mediating a text.

In the first theme, the "mediating a text" activities were fulfilled by asking students about their
opinions on reading texts and introducing their countries by responding to messages. "Mediating
communication" activities were fulfilled by asking students about tourism activities in their countries,
preparing a presentation introducing their countries, and expressing religious and sacred places. "Mediating
concepts" activities were fulfilled by planning trips in pairs and preparing travel posters in groups of
three. In the second theme, the "mediating a text" activity involved expressing opinions on a reading text
related to computers. The "mediating communication" activity was fulfilled by asking students to provide
information about transportation in their own countries. The "mediating concepts" activity involved
designing inventions and preparing project files in groups, providing information about mobile phones by
forming groups, and writing introductory texts in groups of four.

In the third theme, the "mediating a text" activity involved selecting and expressing one of two
different views found in texts. "Mediating communication" activities included expressing opinions about
fashion eras, talking about folk songs, and introducing traditional musical instruments. "Mediating
concepts" activities included preparing projects in groups of three, narrating a selected person or product
in a video, and preparing advertising texts in groups of three. In the fourth theme, the "mediating a text"
activity involved narrating news seen in the media, expressing culture and art news read, and selecting and
expressing one of two different views found in texts. The "mediating communication" activity was fulfilled
by shooting three news stories from their countries for a video. The "mediating concepts" activity was
fulfilled by preparing a school newspaper together.

In the fifth theme, the "mediating a text" activities included narrating a work they saw, talking about
useful inventions, and converting a given text into indirect narration. "Mediating communication" activities
involved providing information about natural wonders in their countries, providing information about a
place that should be visited in their city, and translating what a friend said into Turkish during a video
call. The "mediating concepts" activity in the fifth theme was fulfilled by forming groups and providing
information about natural wonders and creating alternative "world wonders" lists in groups of four. In the
sixth theme, the "mediating a text" activities included expressing views on news about DNA tests,
expressing which idea they supported, talking about living on a space station, talking about the
contributions of money to human history, and summarizing a text about GMO foods. The "mediating
communication" activity was fulfilled by asking students to provide information about the currency designs
in their countries. The results indicate that teachers face challenges in developing this "fifth" language skill
during language lessons, confirming the findings of ZindZiuviené (2023). This difficulty arises from the
mediation skill requiring productive language features.

When the literature is examined, it is determined that movies, which play an important role in
mediation, are one of the elements that provide a source for students learning Turkish as a foreign language
to get to know Turkey and Turkish culture (Sarikaya vd., 2023). Today, one of the most important tools for
reflecting cultural elements is undoubtedly movies. Therefore, Turkish movies, which reflect Turkish
history and culture in the best way in terms of fiction and content, are one of the most important tools of
teaching Turkish as a foreign language (iscan, 2011). In order to achieve the main goal of Turkish lessons
given to foreigners, quality Turkish films must be utilized (iscan, 2017). Ozkan (2017) examined Yeni
Hitit, Yedi iklim and Gazi Turkish language teaching sets for foreigners and determined that all three
education sets exhibited a normal and balanced distribution in terms of containing proverbs in this study,
in which proverbs and idioms, which always have an important place in cultural transmission through
language, were examined.

For the "Yeni Istanbul" B2 coursebook used in teaching Turkish to foreigners, activities/tasks related
to describing data, translating a written text, taking notes, analyzing creative texts, and matching should be
developed under the title of "mediating a text". Under the title of "mediating communication," activities
related to facilitating communication in sensitive situations and conflicts should be added. In addition, more
activities can be designed for cross-linguistic mediation.
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