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OZ: Kibrs diinya tizerinde Tiirk niifusunun yogunlukta oldugu
yerlerden biridir. Ada bugiin ikiye ayrilmis durumdadir. Kibris’in
Kuzey Kibris Tiirk Cumhuriyeti (KKTC) tarafinda Tiirkiye
Tiirkgesi konusulmaktadir. KKTC yillardir her ne kadar Tiirkiye
ile siki iligkiler iginde ve bir¢cok yonden Tiirkiye’ye bagl olsa da
egitim yoniinden Tirkiye’den farkli bir yol izlemektedir.
Okullarda kullanilan 6gretim programi ve ders kitaplari bilinenin
aksine  Tirkiye’den  farkliik  gdstermektedir. ~ KKTC
ortaokullarinda yiiriitiilen Tiirkge egitiminin durumunun ortaya
konulmasi, sorunlarm tespit edilerek uygulamaya doniik
onerilerin  gelistirilmesi ve bu dogrultuda egitim-6gretim
faaliyetlerinin verimliliginin artinlmasi1 KKTC’de yasayan
¢ocuklarin Tiirkgeyi 6grenmeleri ve korumalari adina 6nemlidir.
Bu noktadan hareketle bu arastirmanin amaci Kuzey Kibris Tiirk
Cumhuriyeti’nde kullanilmakta olan Tiirke Dersi Ogretim
Programi’n1 ve Tiirk¢e ders kitaplarini incelemektir. Arastirma
sadece yedinci siif diizeyi ile sinirlandirilmistir. Aragtirma nitel
bir arastirma olup ders kitaplarmimn ve &gretim programinin
incelenmesinde dokiiman incelemesi yontemi kullanilmistir.
Tiirkge Dersi Ogretim Programi’nin yedinci siif diizeyinde dil
becerileri 6grenme alaninda 16, yazin 6grenme alaninda 6, dil
bilinci ve kullanimi 6grenme alaninda 5 Ogrenme ¢iktisi
bulundugu, metin tiirlerine ve dil bilgisi konularmma temel
kavramlar baghig: icerisinde yer verildigi, yedinci smif Tiirkce
ders kitaplarinin ise dokuz bdliimden olustugu tespit edilmis ve
oOneriler sunulmustur.

Anahtar sozciikler: Kuzey Kibris Tiirk Cumhuriyeti, Tiirkge
ders kitaplar1, Tiirkce dersi 6gretim programi.

Bu makaleye atif vermek icin:

ABSTRACT: Cyprus is one of the places in the world where the
Turkish population is concentrated. Today the island is divided into
two. Turkish is spoken on the Turkish Republic of Northern Cyprus
(TRNC) side of Cyprus. Although TRNC has had close relations with
Turkey for years and is connected to Turkey in many ways, it follows
a different path from Turkey in terms of education. Contrary to
popular belief, the curriculum and textbooks used in schools differ
from those in Turkey. It is important to reveal the qualities of Turkish
education carried out in TRNC secondary schools, to identify
problems, to develop practical suggestions and thus to increase the
efficiency of education and training activities in order for children
living in TRNC to learn and preserve Turkish. tarting from this point,
the aim of this research is to investigate the Turkish Course
Curriculum and Turkish textbooks used in the Turkish Republic of
Northern Cyprus. The research was limited to the seventh grade level
only. The research is a qualitative research and the document analysis
method was used to investigate the textbooks and curriculum. It has
been determined that the Turkish language curriculum has 16 learning
outcomes in the learning language skills area, 6 in the literature
learning area, and 5 in the learning language awareness and usage
area at the seventh-grade level, text types and grammar subjects are
included under the title of basic concepts, and the seventh-grade
Turkish textbooks consist of nine chapters and suggestions are
presented.

Keywords: Turkish Republic of Northern Cyprus, Turkish course
books, Turkish course teaching curriculum.
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GENISLETILMIS OZET

Giris

Dil egitiminin temel amaci, bireylere okuduklarini, dinlediklerini dogru anlayabilme; duygu,
diisiince ve hayallerini belirli amaclar dogrultusunda karsisindaki kisilere aktarabilme becerisi
kazandirmaktir. Dil egitiminin iki temel kaynagin1 6gretim programi ve ders kitaplar olusturmaktadir.
Ogretim programi, egitim programinin igerisinde agirlig1 olan gogunlukla belirli bilgi kategorilerinden
olusmaktadir. Baz1 okullarda beceri ve uygulama agirlikli olan bilginin, becerinin ve egitim programimin
amaclarm1 da goz oniinde bulundurarak planli bir bigimde 6grenciye kazandirilmasina yonelik bir
programdir (Varis, 1996, s. 14). Calp (2010, s. 2) ise 6gretim programini su sekilde tanimlamistir: Egitim
programinda gdsterilmekte olan hedeflerin gerceklesebilmesi i¢in gerekli olan 6gretmen, konu, fiziki
imkanlar, ders malzemeleri gibi unsurlar kapsayan bir biitiindiir. Diger bir ifadeyle 6gretim programu,
okul ya da okul disinda bireye kazandirilmasi planlanan derslerin 6gretimi ile ilgili biitlin etkinliklerin
dahil edildigi yasantilar diizenegidir. Ders kitab1 Onciil (2000, s. 308) tarafindan “Kesin olarak belli bir
dersi ele alan kitap. Sistemli bir bi¢imde diizenlenmis, belirli bir derste kullanilmak iizere hazirlanmis ve
belli bir ders icin kaynak islevi goren kitap.” seklinde tanimlanmaktadir. Ders kitaplar1 amag, icerik ve
konu siralamasi baglaminda genel bir yap1 ortaya koymakta, 6zel bir konu alanm igerisinde dgrencilere
temel bilgiler sunmaktadir. Ders kitaplar1 6gretim siirecinde zamandan tasarruf saglamakta ve 6grencilere
ogretmenlerin sahip olmadigi/olmayabilecegi bazi1 uzman bilgileri de sunmaktadir (Yilmaz, Orhan ve
Alemdar, 2015, s. 81). Cocuga dil bilinci ve duyarligi kazandiran metinler Tiirkge Ogretiminin
vazgegilmezi olmaldir (Cer, 2016, s. 1042). Tiirk¢e ders kitaplarinin da bu tiir metinlerden olugmasi
gerekmektedir. Egitim-6gretimde kullanilan materyallerin 6grencilerle dogrudan temas edecegi
gerceginden hareketle olumlu mesajlar igermesi beklenmektedir. Aksi takdirde Ogrencilerin bu
nesnelerden olumsuz etkilenebilecegi unutulmamalidir. Kullanilan bu malzemeler amaca hizmet etmeli,
ogrencileri etkinliklere dahil etmeli, 6grendiklerini pekistirmelerine yardimci olmalidir. Bunlarla birlikte
yine ders kitaplar1 6grencileri hedeflerinden uzaklastirmamali, dikkatlerini bagka yone ¢ekip dagitmasina
izin vermemelidir (Yasaroglu, 2018, s. 171). Bu bilgiler dogrultusunda egitimde basta 6gretim ve ders
kitaplarinin sonrasinda da kullanilmakta olan diger kaynaklarin bu 6zelliklere uygun olarak hazirlanmasi
gerekmektedir. Bu arastirmanin amaci 2022-2023 egitim-6gretim déneminde kullanilmakta olan KKTC
Tiirkge Dersi Ogretim Programi (2018) ve yedinci simif Tiirkge ders kitaplarini incelemektir.

Yontem

Yapilan bu ¢aligma nitel bir ¢alismadir ve veriler dokiiman inceleme yontemi ile elde edilmistir.
Dokiiman incelemesinde, arastirilmasi planlanan olgu ya da olgularla ilgili bilgi veren yazili materyallerin
analizi yapilmaktadir (Yildinnm ve Simsek, 2018, s. 189). Verilerin toplanmasi siirecinde Oncelikle
arastirmanin malzemesi olarak kullamilan KKTC Tiirkce Dersi Ogretim Programi’na (2018) ve KKTC
yedinci sinif diizeyinde kullanilmakta olan Tiirkge ders kitaplarina ulagilmistir. Daha sonra Tiirk¢e Dersi
Ogretim Progranu ve Tiirkge ders kitaplar1 incelenerek bilgi verilmistir. Yapilan incelemeler 2022-2023
déneminde kullanilmakta olan Tiirkge Dersi Ogretim Programi ve yedinci simf Tiirkge ders kitaplari ile
sinirlt tutulmustur.

Bulgular

KKTC Temel Egitim Tiirkge Dersi Ogretim Programi (2018), Temel Egitim Program Gelistirme
Projesi (TEPGEP) kapsaminda gelistirilerek KKTC Milli Egitim ve Kiiltiir Bakanligi tarafindan KKTC
ilkokul ve ortaokullarinda 2018-2019 6gretim yilindan itibaren kullanilmak i¢in hazirlanmistir. Program
261 sayfadan olusmakta olup igerisinde “Temel Egitim Progranmi Giris” ve “Tiirkge Dersi Ogretim
Programi Giris” olmak iizere iki boliim bulunmaktadir. KKTC Tiirkce Ogretim Programi (2018) 6grenme
alanlar1 (dil becerileri, yazin, dil bilinci ve kullanimi), alt 6grenme alanlar1 ve program ¢iktilarindan
olusmaktadir. Dil becerileri 6grenme alani anlama ve anlatma olarak iki alt 6grenme alanindan; yazin
Ogrenme alan1 yazini anlama, yazinsal elestiri ve yaraticilik alt 6grenme alanlarindan; dil bilinci ve
kullanim1 6grenme alani ise dil bilinci ve dil kullanimi alt 6grenme alanlarindan olugmaktadir. Yedinci
smif Tiirkge dersi 0gretim programi tablosu, 6grenme alt alani/ders program ¢iktisi, 6grenme ¢iktisi,
aciklamalar, temel kavramlar, beceriler/ara disiplinler alt basliklarindan olugmaktadir. Programda yedinci
sinif diizeyinde 4 dinleme, 4 okuma, 4 konusma ve 4 yazma becerisine ait olmak iizere 16 6grenme ¢iktisi;
yazini 6grenme alanina ait 6 6grenme c¢iktisi; dil bilinci ve kullanimi 6grenme alanina ait 5 6grenme ¢iktisi
bulunmaktadir.
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KKTC’de ortaokul seviyesi altinci, yedinci ve sekizinci smiflar1 kapsamaktadir. Ortaokul Tiirkce ders
kitaplar1 biitiin seviyelerde birinci kitap ve ikinci kitap olmak iizere birbirinin devami iki kitaptan
olusmaktadir. Yedinci simif Tiirkge ders kitaplarinin 6n kapaklar1 aymidir. Ders kitaplarinda temalar,
hazirlik sorular1 ile baglamakta metinler ve etkinliklerle devam etmektedir. Her tema sonunda
degerlendirme sorular1 bulunmaktadir. Yedinci sinif Tiirkge ders kitabinin genel 6zellikleri su sekildedir:
Ders kitab1 birinci ve ikinci kitap olmak iizere iki tanedir. Yardimci ders kitab1 veya ek kaynak
bulunmamaktadir. Test kitab1 veya alistirma kitab1 bulunmamaktadir. Dil bilgisi konu anlatimi veya dil
bilgisi alistirma kitabi bulunmamaktadir. Herhangi bir yardimci arag-gere¢ (CD, video vb.)
bulunmamaktadir. Ogretmen kilavuz kitab: bulunmamaktadir. Ders kitabinin icerik diizeni su sekildedir:
Hazirlik ¢aligmasi, okuma metni, sézciik ve sozciik grubu ¢alismasi, anlama ve anlatim ¢aligmalari, tiir
caligmasi, dil bilgisi caligmasi, s6zIlii ve yazili anlatim c¢aligmasi, serbest okuma ve tema sonu
degerlendirme sorulari.

Tartisma ve Sonuc¢

Arastirma sonucunda Tiirkce ders kitaplart ve ogretim programi karsilastirildiginda bazi
uyumsuzluklar ortaya ¢ikmaktadir. Ogretim programu igerisinde dinleme becerisine yonelik ¢iktilar yer
alirken ders kitaplarinda ayr olarak dinleme metinleri ve dinleme etkinlikleri bulunmamaktadir. Okuma
metinleri ve konusma etkinlikleri ile bu eksiklik giderilmeye c¢alisilmaktadir. Dinlemeyen, dinledigini
anlamayan bir bireyin diger derslerde ve hayatin bir¢ok asamasinda basarili olamayacagi diistiniildiigiinde
bu 6nemli bir eksiklik olarak karsimiza ¢ikmaktadir. Ayrica her bir becerinin esit derecede 6nemli oldugu
dikkate alindiginda kitapta verilen sozlii ve yazili anlatim ¢alismalarinda daha ¢ok yazili anlatimin tercih
edildigi sozli anlatim c¢aligmalarmin yazili anlatim ¢aligmalarma gore yetersiz kaldigi sonucuna
ulagilmistir. Eryillmaz ve Demir (2020) tarafindan Kosova’da Tiirk¢e 6gretimi ile ilgili yapilan caligmada
da programin ve ders kitabinin kismen uyumlu oldugu, ders kitabinin gorsel agidan kismen yeterli oldugu
ve yedinci sinif Tiirkge ders kitaplarinin etkinlik yoniinden yetersiz oldugu sonucuna ulagilmistir. Bu
sonug incelenen ders kitaplar ve programlar farklilik gosterse de alanda benzer sorunlarin yasandigia
dikkat cekmektedir. Tiirkge ders kitaplar: metin tiirleri agisindan incelendiginde farkli metin tiirlerinin yer
aldigy, tiirler yoniinden zengin oldugu ancak dengeli bir dagilimin olmadig1 tespit edilmistir. Literatiirde
yer alan (Civan, 2019; Tarake¢1 ve Kayadibi, 2023) calismalar da Tiirk¢e ders kitaplarinda bu sorunun
yasandigini desteklemektedir. Ulasilan sonuglar 1s181nda Tiirkge ders kitaplarinin farkli konular agisindan
incelenmesi, Tiirkge ders kitaplarinin ve Tiirkge Dersi Ogretim Programi’min diger simf diizeyleri
acisindan incelenmesi, etkinlikler de s6zlii anlatim ¢aligsmalarinin arttirilmasi 6nerilebilir.

INTRODUCTION

The main aim of language education is to provide individuals with the ability to correctly
understand what they read and listen to, and to convey their feelings, thoughts and dreams to others for
certain purposes.

Children’s first language education begins in the natural environment where they are born and
raised. The child’s natural educators can teach their children undesirable things, sometimes intentionally
and often unintentionally. However, in real educational environments, children learn the truth of
everything in a planned and programmed way. In such an environment, education is given with the aim
of making the child useful to society. In this case, the only institution responsible for the child’s education
is the school. For this purpose, the school must carry out activities to transform the negative effects of the
child’s environment into positive ones and to consolidate the positive effects. This programmed education,
which constitutes the child’s main educational life, is called “teaching” (Kiigiikahmet, 2009, p. 2).
According to Okgabol (2005, p. 149), the education-teaching process begins with the acceptance and
registration of the individual to any educational institution and covers the process until he leaves the
institution.

The two main sources of language education are curriculum and textbooks. The curriculum mostly
consists of certain categories of knowledge that have an important place It is a program aimed at providing
students with knowledge, skills, and the goals of the education program in a planned manner, which in
some schools focus on skills and practice (Varis, 1996, p. 14). Calp (2010, p. 2) defined the curriculum
as follows. It is a whole that includes elements such as teacher, subject, physical facilities and course
materials that are necessary to achieve the goals shown in the education program. In other words, the
curriculum is a mechanism of experiences in which all activities related to the teaching of lessons planned
to be taught to the individual at school or outside the school are included.

2123



The textbook is defined by Onciil (2000, p. 308) as “A book that deals with a specific course. A
book that is systematically organized, prepared for use in a specific course, and serves as a resource for a
specific course.” According to Ceyhan and Yigit (2005, p. 25), the main purposes of textbooks are to help
students search for information about their field, guide students and teachers as a resource book, to provide
students with current social experiences and to help them solve problems.Textbooks in education have
their own power. Textbooks present a general structure in terms of aim, content and subject order, and
provide students with basic information in a specific subject area. It is the textbooks that decide the
necessity of the learning tool in line with the needs of the students or create the focus of the learning tools
(Caner and Kurt, 2020). Textbooks save time in the teaching process and provide students with some
expert knowledge that teachers may not have (Yilmaz, Orhan and Alemdar, 2015, p. 81). In teaching
Turkish, it is possible for the child to gain artistic sensibility in a way appropriate to his development,
with literary qualified children’s literature products/texts. Therefore, in order for children to grow up as
thinking and sensitive individuals with improved understanding and expression skills, they need to be
introduced to books containing such texts from the first stage of school life. Texts that give children
language awareness and sensitivity should be indispensable in Turkish teaching (Cer, 2016, p. 1042).
Turkish textbooks should also consist of such texts. It is expected that the materials used in education will
contain positive messages, based on the fact that they will come into direct contact with students.
Otherwise, it should not be forgotten that students may be negatively affected by these objects they will
come into contact with. These materials used should serve the purpose, involve students in activities, and
help them consolidate what they have learned. However, textbooks should not distract students from their
goals and should not allow them to distract their attention (Yasaroglu, 2018, p. 171).

Textbooks are one of the most timeless learning resources for hundreds of years. There is
undoubtedly a reason for this. Student books, also known as textbooks, are resources that are always at
the student’s disposal, can be carried easily, and can be used comfortably in any environment by
containing the necessary information. Most of the time, educators rely on these resources in their learning-
teaching processes and take exams according to the content in the books. Care should be taken to include
some elements in learner books produced within the framework of teaching design principles. Student
books are generally prepared on a module or unit basis. At the beginning, it includes suggestions,
preparation questions, key concepts, learning objectives, guiding activities such as preliminary organizing
information, and then explanations on the topics, questions that stimulate thinking, attention focusing
tools, side notes, highlights, striking statistics, exercises, case studies, and visual supports, discussions,
games, experiments, applications and reading passages (Simsek, 2014, p. 187).

The most important feature that should be present in the tools and equipment used as teaching
materials is undoubtedly that they are suitable for their intended purpose. Other properties of a material
that is not suitable for its intended use do not mean anything. In addition to being suitable for the purpose
of use, it is required that it does not have any diverting or disruptive effects that will negatively affect the
student, and that it also has features such as being strong, durable, cheap, suitable for health, etc. (Ozgelik,
2014, p. 134). In line with this information, it is necessary to prepare the teaching and textbooks in
education, and then other resources used in accordance with these features.

Turkish teaching curriculums are examined in the literature (Ari, 2017; Atik and Aykag, 2017;
Bicak and Alver, 2018; Ozeng, 2018; Bulut, 2019; Kocayigit and Aykag, 2019; Yesiltas, Karafilik and
Bakar, 2019; Oztiirk and Kavas, 2019); Kalayci and Yildirim, 2020; Dilek¢i and Karatay, 2021; Ungan
and Bugan, 2022), Turkish textbooks were examined (Savaskan, 2015; Innali, Pehlivan and Aydin, 2017;
Celik, 2017; Tiirkben, 2018; Deniz, Tarak¢1 and Karagol, 2019; Giilcan, 2019; Erkal and Cagritekin,
2020; Soyucok, 2020; Sevim and Toyran, 2021; Yildirim, 2021; Orge Yasar, 2022; Bulut and Tekin,
2024), where Turkish curriculum and textbooks are discussed together (Temizkan, 2014; Caliskan, 2016;
Carkat, 2019; Kana and Kiler, 2021 ) there are various studies. However, no study has been found that
examines TRNC Turkish textbooks and curriculum together.

The aim of this research is to examine the TRNC Turkish Course Teaching Curriculum (2018) and
seventh grade Turkish textbooks used in the 2022-2023 academic year. For this purpose, answers were
sought to the following questions:

1. What kind of characteristics does TRNC Turkish Course Teaching Curriculum (2018) show in

terms of the basic elements of the education program (achievement/purpose/target, content, learning-
teaching processes, and measurement-evaluation dimension)?
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2. What are the TRNC seventh-grade Turkish textbooks like in terms of general appearance and
physical features?
3. What is the content of TRNC seventh-grade Turkish textbooks?

METHOD

Model of the Research

This study is a qualitative study and the data was obtained by document review method. In
document review, written materials that provide information about the phenomenon or cases planned to
be investigated are analyzed (Yildirim and Simsek, 2018, p. 189). The documents of the research consist
of the Turkish course curriculum and the seventh Turkish textbooks. With the examination, it is
determined who created the program and textbooks, which sections they consist of, what they contain,
etc. points have been tried to be determined.

Material of Research

In the research, the TRNC Turkish Course Curriculum (2018) and seventh grade Turkish textbooks
used in the 2022-2023 academic year were examined. The identities of these materials examined are as
follows.

1. “Vurana, F. O., Aksaygin, O. E., Atasayan Uludz, A., Keles, M. ve Ozakinci, 1. (2021). Tiirkge 7.
siif 1. Kitap, KKTC Milli Egitim ve Kiiltiir Bakanlig1, Aykut Basim, Istanbul.

2. Vurana, F. O., Aksaygin, O. E., Atasayan Uludz, A., Keles, M. ve Ozakincy, 1. (2021). Tiirkge 7.
smif 2. Kitap, KKTC Milli Egitim ve Kiiltiir Bakanlig1, Aykut Basim, istanbul.

3. KKTC Milli Egitim ve Kiiltiir Bakanlig1 (2018). Tiirkge dersi (1.-8.) 6gretim programi. KKTC:
Milli Egitim ve Kiiltiir Bakanlig1.”

Data Collection and Analysis

During the data collection process, the TRNC Turkish Course Curriculum (2018), which was used
as research material, and the Turkish textbooks used at the TRNC seventh grade level were accessed.
Then, the Turkish Course Curriculum and Turkish textbooks were examined in terms of content and
information was given. The examinations were limited to the Turkish course curriculum and seventh grade
Turkish textbooks used in the 2022-2023 period.

The data obtained in the research was analyzed and interpreted using descriptive analysis, one of
the qualitative data analysis approaches. According to this approach, the data obtained are summarized
and interpreted according to previously determined themes. Data can be organized according to the themes
revealed by the research questions, or can be presented by taking into account the questions or dimensions
used in the interview and observation processes (Yildirim and Simsek, 2018).

In this regard, the documents were examined in line with the determined question sentences and
information was provided. Among the documents of the research, the curriculum was examined in terms
of the four basic elements of the educational program, namely the target, content, learning-teaching
processes, and measurement-evaluation, as stated by Demirel (2011), and Turkish textbooks were
examined in terms of general appearance, physical features and the sections in the book.

FINDINGS

1. Findings Regarding the Elements of the TRNC Turkish Course Curriculum

TRNC Basic Education Turkish Course Teaching Curriculum (2018) was developed within the
scope of the Basic Education Program Development Project and prepared by the TRNC Ministry of
National Education and Culture to be used in TRNC primary and secondary schools starting from the
2018-2019 academic year.

The program consists of 261 pages and has two sections: “Basic Education Program Introduction”
and “Turkish Lesson Teaching Program Introduction”.

Purpose Element
The aim of the Turkish Course Curriculum is to “educate students who use Turkish correctly and
effectively, who respect other languages and their dialect characteristics in the context of national and
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universal values, and who have general language awareness, love and sensitivity to use” (TRNC Turkish
Course Curriculum, 2018, p. 25).
Content Element

Learning Areas/Sub-Learning Areas/Learning Outcomes

TRNC Turkish Curriculum (2018) consists of learning areas (language skills, literature, language
awareness and use of language), sub-learning areas and program outcomes. Language skills learning area
consists of two sub-learning areas: understanding and explaining; The literature learning area consists of
the sub-learning areas of understanding literature, literary criticism and creativity; The language
awareness and use learning area consists of language awareness and language use sub-learning areas.

Seventh grade Turkish course curriculum tables consist of the headings of learning
subfield/syllabus outcome, learning outcome, explanations, basic concepts, skills/intermediate
disciplines.

The program has a total of 16 learning outcomes at the seventh grade level, including 4 listening,
4 reading, 4 speaking and 4 writing skills. These learning outcomes of language skills are as follows.
e Prepares for listening-watching and applies the basic rules of listening-watching.
e Understands exactly and accurately what he listens to and watches.
e Listens to a text, situation or event for a suitable purpose.
e Participates willingly in listening-monitoring activities inside and outside the classroom.
e Prepares for reading and applies the basic rules about reading.
o Understands what he/she reads completely and accurately.
e Reads a text according to different reading types.
e Participates willingly in reading-related activities inside and outside the classroom.
o Applies the basic rules of speaking by preparing for the speech.
o Expresses himself/herself fully and accurately when speaking.
e Speaks in accordance with speech types.
e Becomes willing to express himself/herself verbally.
e Prepares for writing and applies the basic rules of writing.
e Expresses himself/ herself fully and accurately while writing.
e Performs different types of writing activities.
e He/she is willing to express himself/herself in writing. (KKTC Tiirk¢e Dersi Ogretim Programi, 2018)

There are a total of 6 learning outcomes in the program in the field of literature learning. These
learning outcomes are as follows.
* Knows the major writers and poets in the field of literature.
e Recognizes and distinguishes different literary genres.
» Applies the knowledge, skills and attitudes acquired through literary texts in his/her own life.
e Creates poems appropriate to the level of different types of poetry.
e Creates texts appropriate to the level of different prose types.
* Be willing to participate in art activities that are a part of Turkish teaching.
e He/she criticizes the different literary texts he encounters in accordance with his/her level.
* Enjoys reading a certain type of literature and writing in a certain literary genre. (KKTC Tiirk¢e Dersi
Ogretim Programi, 2018)

The program has a total of 5 learning outcomes related to the field of language awareness and use.
These learning outcomes are as follows.
Understands the structural, semantic and functional features of vocabulary.
Adopts Cypriot culture and Cypriot dialect characteristics.
He/she takes care to use Turkish fluently.
Knows that the purposes of language use vary and carries out applications in written and oral language.
He uses information and communication technologies in his studies related to Turkish lessons. (KKTC
Tiirkge Dersi Ogretim Programi, 2018)
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Types of Text

In the program, text types are not included under a separate heading or table, but are included in
the basic concepts. Text types included in the basic concepts are poetry, theatre, travel, diary, memoir,
biography, autobiography, interview, letter, story, article, criticism, essay, novel, riddle, nursery rhyme,
legend, proverb, conversation, fable, card, diary, invitation, and poster.

Grammer

The grammar topics included in the program are as follows.

* Meaning in the sentence

* Sentences with close meaning

* Sentences with antonyms

* Condition-result sentences

* Purpose-result sentences

* Cause-effect sentences

» Comparative sentences

* Sentences according to expression

* Sentences with subjective expression
* Sentences with objective expression
* Definition sentences

* Direct-indirect expression sentences
» Sentence interpretation

* Judgment that can be deduced from the
sentence

* Sentence completion

* Sentences according to their meanings
* Suggestion sentences

» Assumption sentences

» Criticism sentences

* Prejudice

* Warning

» Complaint

* Reproach

» Contempt

* Surprise

* Expectation

* Longing

* Prediction

* Possibility

 Concern

* Like

» Exaggeration

* Indecision

* Certainty

* Meaning in the paragraph-text

* Meaning in the paragraph

* Finding the main idea

* Finding the supporting idea

* Finding the topic

* Suggesting a title

* Structure in a paragraph

* Parts of a paragraph

* Creating a paragraph

» Completing a paragraph

* Dividing the paragraph into two

» Finding the sentence that breaks the flow of
the paragraph
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» Changing the place of the sentences in the
paragraph

* Expression direction of the paragraph
* Expression styles

* Description

* Storytelling

* Explanation

* Discussion

* Ways to develop thinking
» Comparison

» Exemplification

* Witnessing

* Using numerical data

* Definition

* Expression features

* Clarity

* plainness

* Simplicity

* Originality

* Conciseness

* Types of words

* Verb

* Verb actions

» Situation verbs

* Becoming verbs

* Positivity-negativity in verbs
* Person in action

* Mood concept in action

* Reporting tenses

* Definite past tense

* Indefinite past tense

* Present tense

* Future tense

* Present tense

* Simple verbs

* Derived verbs

» Compound verbs

* Subjunctive moods

* Subjunctive-conditional mood
* Subjunctive mood

* Necessity mood

* Imperative mood

* Semantic shift

* Supplementary verbs

» Compound tense verbs

» Story compound tense

* Narration compound tense
* Condition compound tense
* Auxiliary verbs



* Actions in terms of structure * Adverbs of qualification (case)

* Adverb * Question adverbs

* Definition of adverb * Preposition, conjunction and exclamation
* Adverbs of time * Preposition

* Adverbs of place * Conjunction

* Adverbs of measure (quantity-quality) * Exclamatio

Skills/ Intermediate disciplines

In the seventh-grade learning outcomes table, literacy, personal-social competence,
communication, and information technology competence, literacy, collaboration, critical and creative
thinking, research and problem solving, personal-social competence, and entrepreneurship skills are
included, and only sensitive and active citizenship are included as an intermediate discipline.

Learning-Teaching Process in the Program

Information about the learning and teaching process in the program is included in the “Introduction
to Basic Education Program” section. In line with the information contained herein, processes are planned
taking into account the needs of the age. For this purpose, it is emphasized that the following learning
environments should be prepared for students in a multi-channel, technology-enabled, and collaborative
learning process.

* They can access information from various sources,

* They can use the information for problem-solving, decision-making, and planning,
* Learning where they can transfer knowledge to daily life,

» Use technology as a tool to access information.

However, preparing such an environment is possible with appropriate teaching approaches,
methods, and techniques. The program includes learning-teaching approaches such as Cooperative
Learning (Cooperative Learning), Problem-Based Learning, Brain-Based Learning, Project-Based
Learning, and Multiple Intelligence Theory, which focus on the student. Undoubtedly, learning-teaching
approaches and methods specific to each field will also be used. It is stated that teaching methods such as
direct explanation, guided discussion, case study, and demonstration, which are carried out under the
guidance of the teacher at the appropriate place and time, should be used.

Assessment and Evaluation in the Program

New basic education programs envisage evaluating not only the product but also the learning
processes in parallel with changing conditions and truths. The program suggests using different
assessment tools and methods, with the idea that each student can reflect themselves differently. For this
purpose, in addition to the classical measurement tools that teachers currently use (written examinations,
oral examinations, multiple-choice tests, paired tests, short answer tests, homework, etc.), it is also
recommended to use scales for process evaluation. In the context of evaluating the process and product
in the program, it is emphasized that alternative measurement-evaluation approaches such as performance
tasks, product selection files (portfolio), rubrics, self-assessment, peer/group evaluation, observation, and
interviews should be included more.

2. Findings on TRNC Turkish Textbooks

General Appearance and Physical Characteristics of the Textbooks

In TRNC, the secondary school level includes the sixth, seventh and eighth grades. Secondary
school Turkish textbooks at all levels consist of two consecutive books, the first book and the second
book.

The front covers of seventh grade Turkish textbooks are the same. In both books, before the
contents, there are the Turkish National Anthem, Atatiirk’s Address to the Turkish Youth, and
photographs of Atatiirk, Dr. Fazil Kiiciik and Rauf Denktas. Afterwards, the books contain the table of
contents, themes, bibliography, blank pages where students can write notes, and the back cover of the
book. In textbooks, themes begin with preparatory questions and continue with texts and activities. There
are evaluation questions at the end of each theme. The general features of the seventh grade Turkish
textbook are as follows.

* There are two textbooks, the first and second book.
* There is no supplementary textbook or additional resources.
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* There is no test book or exercise book.
* There is no grammar lecture or grammar exercise book.
* There is no auxiliary equipment (CD, video, etc.).
* There is no teacher guidebook.

In line with this information, it can be said that no auxiliary resources supporting textbooks are
used in TRNC. While two consecutive books are planned for students, it was preferred not to publish a
guide book for teachers. Again, there are no exercise or subject explanation books for students other than
the textbook. Exterior visuals of Turkish textbooks used in lessons are given in Figure 1 and Figure 2.

Figure 1. Seventh Grade First Book Figure 2. Seventh Grade Second Book

When looking at the seventh grade textbooks, it is noteworthy that the outer covers of the two books
are the same. Blue and its shades are used on the front and back cover. Although a single color is used,
the color used is vibrant and eye-catching. An image of a book with open pages and letters flying inside
is used on the front cover of the books. The covers of the books are designed as simply as possible.

Content of the Textbooks
The content order of both seventh-grade textbooks is as follows.
* Preparatory study
*Reading text
* Word and word group study
» Comprehension and expression studies
* Genre study
* Grammar study
* Oral and written expression study
* Free Reading
* Evaluation questions of end of theme

The seventh grade Turkish textbook consists of nine chapters. Detailed information about these
sections is as follows.

Preparatory Study

In each theme, there are preparatory exercises consisting of three questions before the reading texts.
Only in the fifth theme, there are two questions before the text called “Yolum Diistii Amerika’ya”.
Preparatory studies encourage students to think about, discuss and criticize a subject. At the same time,
these questions aim to develop students’ oral expression skills while preparing them for the text to be
read.

Reading Text

There are five reading texts in each theme. Information about the basic reading texts in the seventh
grade Turkish first book is given in Table 1.
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Table 1.
Reading texts in the first book of seventh grade Turkish

Name of Text Name Author Name
Theme
Kusku Ustiine Francis Bacon
Me and My Sinemaya Gitmek Bir Térendi Ahmet Tolgay
Environment Yasadiklarimdan Ogrendigim Bir Sey Var Ataol Behramoglu
Sahmaran Efsanesi Anonim
Adi Gibi Giizel Batuhan Beyatl
Atatiirk’te Okuma Tutkusu Leman Senalp
My Country Ata’m Celal Sitk1 Giirler
and My Hiiseyin Caglayan ile Roportaj Ayse Arman
Cultural Atasozleri ve Deyimler -
Values Bilmeceler Oguz Yorgancioglu

Circir Bocegi ile Karinca / Agustos Bocegi ile Karinca

Bir Gecelik Konuklar
Our emotions Alice Harikalar Diyarinda
Bir Cigek Vardi
Zeynep’e Mektup

La Fontaine
Aysel Giirmen
Lewis Carroll

Kamil Ozay

Aziz Nesin

As seen in Table 1, the reading texts in the seventh grade Turkish first book were selected from
Turkish and foreign authors. One of the texts is anonymous. Each author has only one text.
Information about the reading texts in the second seventh grade Turkish book is given in Table 2.

Table 2.
Reading texts in the second book of seventh grade Turkish
Name of Theme Text Name Author Name
Soziin Kisasi Dogan Ciiceloglu
Dinlemek Uzerine A. Serif Iz6ren
Communication Ozensiz Kullarim Feyza Hepgilingirler
Eskici Refik Halit Karay
Suskunlugum Sevilay Sadikoglu
Diinya’nin Son Cirkin Giinii Fikret Demirag
Art and Our Dreams Mozert’in Sehri Salzburg Filiz Besim
Kara Tahta Cem Aykut
Yasam Hikayem Ozden Selenge
Yolum Diistli Amerika’ya Canan Tan
Bulus Hikayeleri Cagatay Ulucay
Science and Mimar Sinan Hatice Biger
Technology Harita’da Kaybolmak Vladimir Tumanov

Nasa’ya Mektup
Yasanabilir Gezegenler

Jack Dawis
Dr. Mabhir E. Ocak

According to Table 2, there are fifteen texts in the seventh grade Turkish second book. Foreign
writers are included only in the sixth theme. There is no more than one text by the same author.

Word and Word Group Study

In the themes, there are word and word group studies after each reading text. The following

activities are carried out to find words and word groups.

* Finding the meanings of words from the dictionary and using them in sentences
* Guessing the meanings of idioms, finding them from the dictionary and using them in sentences

* Matching words and their meanings

» Using words in sentences

» Matching words with their synonyms

» Matching words with their explanations
* Writing synonyms of words

» Writing antonyms of words
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» Writing words with definitions
*» Writing idioms with definitions

Comprehension and Expression Studies

In the comprehension and expression exercises section, there are questions to check whether they
understand what they read directly related to the text. Questions are about the event, people, place, time,
some word groups, the subject of the text, the main idea of the text, etc. The questions selected are
questions that students can answer by reading or listening to the text carefully.

Genre Study

In genre studies, information is given about that text type based on the text given. Additionally,
after information about the genre is given, activities related to the main text are carried out. The genre
study section is the section with the most activities. Information about the types of texts included in the
textbook is given in Table 3.

Table 3.
Text types in seventh grade Turkish textbooks
Theme First Book Text Type Theme Second Book Text Type
Essay Essay
Conversation Conversation
First Theme Poetry Fourth Theme Conversation
Myth Story
Travel Writing Poetry
Article Poetry
Poetry Travel Writing
Second Theme Interview Fifth Theme Theatre
Proverb-Idiom Autobiography
Riddle Diary
Fable Story
Story Biography
Third Theme Novel Sixth Theme Novel
Poetry Letter
Letter Article

According to Table 3, there are seventeen different text types in total in the first and second books
in Turkish. These are five poems, three conversations, three stories, two novels, two letters, two essays,
two travel writings, two articles, a myth, an interview, a proverb-idiom, a riddle, a fable, a theatre, a diary,
a biography and an autobiography. Although there is no common text type in the themes, it is noteworthy
that the poetry genre is included in five themes.

Grammar Study
The grammar topics included in the activities in the first and second books of seventh grade
Turkish are as follows.

*» Adverb » Synonym

* Adjective * Antonym

* Adverbs in terms of structure » Homophones

* Preposition * Onomatopoeic words

* Conjunction * Subjective-objective sentence

* Interjections » Cause-effect, purpose-result, conditional
* Verb and Verb tenses sentence

* Finite verb * Meaning in the sentence

* Action-state verbs * Paragraph / Creating a paragraph
* Mood and personal suffix * Title

* Semantic shift * Subject of the paragraph

* Structure of the verb * Main idea

» Compound verb * Characteristics of expression

* Basic-extended- figurative meaning * Forms of expression

* Term meaning * Methods to develop thought
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* Parts of the paragraph

Oral and Written Expression Practice

The “oral and written expression study” section of the textbook consists of a single activity related
to the given reading text. There are practices that students are asked to do in these activities. When we look
at these applications, it is noteworthy that only four activities are aimed at improving students’ oral
expressions and the remaining twenty-six activities are written expression activities. In line with this
information, it can be said that oral expression activities are insufficient. Examples of these application
studies are as follows.
* Conduct an interview with one of your elders about the old cinema culture.
» Take photos of your location and write a travel article using these photos.
» Which artist would you like to be in? Why?
* If you had the chance to spend a day in space, what would you like to do? Why?”

Free Reading

At the end of each theme, a free reading text is included for students to read. When we look at the
reading texts given, we see that they include poems and informative texts. One of these texts is about
Cyprus.

Evaluation Questions of End of Theme

At the end of each theme, there are evaluation questions consisting of twenty multiple-choice
questions. The questions are mostly focused on grammar issues. Apart from grammar topics, there are also
questions about the types of texts covered or a text given at the beginning of the test. evaluation questions
of end of theme sometimes cover topics not included in the theme.

CONCLUSION, DISCUSSION AND RECOMMENDATIONS

This research was conducted to examine the TRNC Turkish Course Curriculum (2018) and seventh
grade Turkish textbooks. The following results were obtained from the investigations.

TRNC Turkish Course Teaching Program (2018) was developed and prepared within the framework
of TERGEP. The program consists of 261 pages and two sections. In the “Basic Education Program
Introduction” section, information is given about the elements that should be included in the structure of
the programs, and in the main section, “Turkish Course Teaching Program Introduction” section,
information is given specifically about the Turkish language curriculum. There are three learning areas in
the curriculum: language skills, literature, language awareness and use, and these learning areas are divided
into sub-learning areas. In addition, the program included the output “Protects the Cypriot culture and the
Cypriot dialect” within the language awareness sub-field, showing how much importance is given to the
Cypriot culture and dialect. The program has sixteen learning outcomes for skills, six for literature, and five
for language awareness and using of language. In the program, grammar topics are given separately after
the learning outcomes. The achievements in the program at the seventh grade level are the same as the
seventh grade learning areas and learning outcomes in the TRNC (2016) Turkish Course Curriculum.

At the seventh grade level, two books are used, the first and second book. The outer cover images of
the first and second books are the same. The books are prepared in a simple color of blue and its shades.
The textbooks consist of nine sections: preparatory study, reading text, word and word group study,
comprehension and expression studies, genre study, grammar study, oral and written expression study, free
reading, and end-of-theme evaluation questions. In their study examining the seventh grade Turkish
textbook, Yurt and Arslan (2014) found that semantic information, spelling, grammar, genre and
morphology and information treasures were given in each unit under the activity heading in the textbook,
and that multiple choice tests were added at the end of each text and subject screening tests were added at
the end of the unit. Although this result does not exactly match the content order of TRNC Turkish books,
it has similarities. In the study conducted by Eryilmaz and Demir (2020) on Turkish teaching in Kosovo, it
was concluded that the program and the textbook were partially compatible, the textbook was partially
visually sufficient, and the seventh grade Turkish textbooks were insufficient in terms of effectiveness.
These results show that although the textbooks and programs examined differ, similar problems are
experienced in the field.

When Turkish textbooks were examined in terms of text types, it was determined that there were
different text types, they were rich in terms of genres, but there was no balanced distribution. Studies in the
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literature (Civan, 2019; Tarak¢1 and Kayadibi, 2023) also support that this problem is experienced in
Turkish textbooks.

Additionally, when Turkish textbooks and curriculum are compared, some serious incompatibilities
emerge. While there are outputs for listening skills in the curriculum, there are no separate listening texts
and listening activities in the textbooks. This deficiency is tried to be eliminated with reading texts and
speaking activities. Considering that an individual who does not listen and does not understand what he/she
listens to cannot be successful in other courses and in many stages of life, this appears as an important
deficiency. There are studies in the literature (Mutlu and Yurt, 2019; Batur and Ozdemir, 2021) that
examine the harmony between the program and the textbook. According to the results of these studies, it
has been determined that although the activity distributions of the achievements/learning outcomes in the
program vary in terms of frequency values in the textbooks, there are activities for each skill. In this respect,
it differs from the results of our research.

It has been determined that there are ten different activities in the Turkish textbook for learning words
and word groups. Considering that there are fifteen texts in each book and thirty reading texts in total, it
can be said that these activity types are insufficient. Karagdl and Tarake¢1 (2019) also concluded in their
study that Turkish textbooks do not offer diversity in terms of vocabulary activity methods.

Considering that each skill is equally important, it has been concluded that written expression is
preferred in the oral and written expression studies given in the book, and oral expression studies are very
inadequate compared to written expression studies.

In the light of all these results, it may be suggested that taking the opinions of teachers and students
about Turkish textbooks and Turkish curriculum, examining Turkish textbooks in terms of different
subjects, examining Turkish textbooks and Turkish curriculum in terms of other grade levels, increasing
oral expression studies in activities and finally different activities that will attract students’ attention be
prepared and presented in textbooks.
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