Trakya Egitim Dergisi
Cilt 14, Say1 3 =

Eyliil 2024, 2160-2178

4»“"”5@6,
. N
i)

982|

s
—_
ISSN: 2630-6301

Trakya Journal of Education

Volume 14, Issue 3

September 2024, 2160-2178

Doi: 10.24315/tred.1487139

Gelis Tarihi: 18.06.2024

Arastirma Makalesi/

Research Article

Yayina Kabul Tarihi: 03.09.2024
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OZ: Uzaktan ¢alismanmn kagimilmaz patlamasi, 6gretmenlerin
farkll kiiltiirel, kurumsal ve sosyal baglamlardaki deneyimleri
iizerinde farkli derecelerde etkiye sahip olabilir. Tiirkiye'de
Kovid-19 salgin1 nedeniyle zorunlu egitimin her kademesindeki
okullar kapatilirken, Milli Egitim Bakanlig1 da tiim illerde
egitimin devamini saglamak amaciyla egitim politikas: olarak
Ogretmenlere yonelik uzaktan egitim veya uzaktan calisma
uygulamasia gecti. Bu ¢aligma 6gretmenlerin uzaktan ¢alisan
rollerinden kaynaklanan algilanan riskleri ve firsatlar
incelemektedir. Veriler K12 diizeyinde gorev yapan 225
ogretmenden ¢evrimigi anket kullanilarak toplanmistir. Veriler
analiz edilerek kategori, tema, kod ve frekanslar ¢ikarilmis ve
sonuglar tablolar halinde sunulmustur. Ogretmenlere gore pek
cok risk ve firsat var. Ancak Ogretmenler dezavantajlarin
firsatlardan daha agir bastigini ifade etti. Uzaktan ¢alismanin is-
yasam dengesi, saglik ve refah, performans ve is tatmini
iizerindeki etkilerine iligkin sorulara yanit verenlerin yarisi
cogunlukla olumsuz yanitlar verdi. Bazi durumlarda
katilimeilarin yarisindan biraz fazlasi bu sekilde yamit verdi.
Ogretmenlerin  uzaktan ¢alisma konusundaki isteklilikleri
incelendiginde, Ogretmenlerin kiigiik bir kisminin uzaktan
calismay1 hig tercih etmedigi gériildii. Ote yandan cogunlugun bir
calisma bigimi olarak uzaktan ¢alismaya istekli oldugu goriildii.
Bu durum pandemi siireci sonrasinda K12 okullarinda uzaktan
calismanin esnek calisma diizenlemesi kapsaminda bir segenek
olarak degerlendirilebileceginin bir gdstergesi olabilir.

Anahtar sézciikler: Uzaktan calisma, K12 okullari, Ogretmen,
Pandemi

Bu makaleye atif vermek icin:

ABSTRACT: The inevitable boom of telework can have varying
degrees of impact on teachers' experiences in different cultural,
institutional and social contexts. In Turkey, schools at every
compulsory education level were closed due to Covid-19 outbreak,
and the Ministry of National Education started tele-education or
telework for teachers as an education policy in order to ensure the
continuation of education in all provinces. This study looks at
teachers’ perceived risks and opportunities arising from their role
as teleworker. Data were collected from 225 teachers working at
K12 level by using an online survey. The data were analyzed to
extract categories, themes, codes and frequencies, and the results
were presented in tables. According to the teachers, there are a lot
of risks and opportunities. However, the teachers stated that
drawbacks outweigh the opportunities. In response to the questions
on the effects of teleworking on work-life balance, health and well-
being, performance, and job satisfaction; half of the respondents
gave negative answers more often than not. In some cases, slightly
more than half of the respondents answered in this way. When
teachers’ eagerness to telework was examined, it was seen that a
small portion of the teachers did not opt for it at all. On the other
hand, the majority was found to be fairly eager or highly eager for
telework as a way of working. This may be an indication that
teleworking in K12 schools can be considered as an option within
the scope of flexible working arrangement after the pandemic
process.
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GENISLETILMIS OZET

Giris

Uzaktan calisma, Bilgi ve Iletisim Teknolojileri (BIT)in kullanimi yoluyla is faaliyetlerinin
gergeklestirildigi bir calisma bi¢imidir. Uzaktan ¢alisma giderek daha fazla galisan ve igveren tarafindan
benimsenmektedir. Birgok iilkede uzaktan calismaya yonelik yasal diizenlemeler gergeklestirilmistir.
Yasalar, genel olarak tele calisanlarin diger ¢alisanlarla ayni haklara sahip olduklarini vurgulamaktadir.
Uzaktan ¢aligmanin etkileri c¢alisgan ve Orgiit ya da kurum perspektifinden farkli sekillerde
degerlendirilebilir. Alan yazin arastirmacilari, uzaktan c¢aligmanin calisanlara sagladigi firsatlar ve
calisanlar igin olasi riskler {izerinde durmaktadir. Uzaktan ¢aligmanin ¢alisma siiresi ve is yasam dengesi,
saglik ya da refah, ¢alisan performansi ve memnuniyeti iizerine olumlu ve olumsuz etkileri vardir. COVID-
19 salgmi nedeniyle, uzaktan caligmanin zorunlu patlamasmin, farkl kiiltiirel, kurumsal ve sosyal
baglamlarda Ogretmenlerin deneyimleri iizerine farkli Olgiide ve boyutta etkileri olabilmektedir.
Tiirkiye’de, COVID-19'un etkileriyle her zorunlu egitim diizeyinde okullar kapatilmis ve Milli Egitim
Bakanli’g1 tiim illerde egitimin devamim saglamak i¢in tele egitim ya da 6gretmenler i¢in uzaktan ¢aligmayi
egitim politikas1 olarak uygulamistir. Bu ¢alisma bu kapsamda tasarlanmistir. Zaruri olarak tele galisan
roliinii iistlenen 6gretmenlerin bu kosullar altinda hangi riskler ve firsatlarla kars1 karsiya kaldiklarini kendi
algilarina bagli olarak incelemek amaglanmaktadir.

Yontem

Caligsma, tarama yonetimine gore tasarlanmistir. Cok sayida katilimcinin arastirma konusu ile ilgili
goriislerini betimlemek ve var olan durumun fotografini cekmek amaglandigindan surveyin uygun oldugu
diisiiniilmiistiir. Calismanin etik kurul izni, Sosyal ve Beseri Bilimler Arastrrma ve Etik Kurulu’ndan
alinmustir. Sayis1 81614018-000-E.380°dir. Arastirma izni, Giimiishane il Milli Egitim Miidiirliigii’nden
almmis ve resmi bir yazi ile tiim okullara gonderilmistir. Anket ¢evrimic¢i sunulmustur ve katilim,
Ogretmenlerin goniilliigiine baghdir. Kolay 6rnekleme yontemi esas alinmistir. Glimiishane merkez ve
ilgelerdeki devlet okullarinda galisan 225 dgretmen ankete katilmistir. Ogretmenler, pandemi sirasinda
haftada en az 2 saat, en fazla 43 saat ¢evrimigi ders vermektedir. Veri toplama araci olarak agik uglu
sorulardan olusan bir anket formu kullanilmistir. Anket formunun hazirlanmasi literatiir incelemeleri ile
baglamistir. Uzaktan c¢alismanin organizasyonu, sagladigi firsatlar ve riskler iizerine incelemeler
yapilmustir. Egitimciler ve uzaktan ¢aligma tlizerine yapilan ¢aligmalarin incelenmesi ile kapsam belirlenmis
ve anket sorulari hazirlanmigtir. Hazirlanan sorular ile 3 farkli branstan Ogretmen ile miilakatlar
gergeklestirilmig, elde edilen veriler incelenmis ve sorular lizerinde bazi diizenlemeler yapilmistir.
Diizenlenen sorular, online anket olarak hazirlanmig ve 7 farkli branstan 20 6gretmene online olarak
uygulanmustir. Elde edilen veriler incelenmis ve bazi diizenlemeler yapilmistir. Nihai hale getirilen anket
formu, uzman goriisiine sunulmus, oneriler alinmig ve son diizenleme gercgeklestirilmistir. Anket formu,
uzaktan ¢aligmanin tanimi, ¢evrim i¢i egitim deneyiminin sorgulanmasi ve demografik bilgilere yonelik
sorularla baglamaktadir. Devaminda, 6gretmenlerin pandemi siirecinde tele ¢aligan rollerinin is yasam
dengesi, saglik, refah ve performans ve i memnuniyeti lizerindeki etkileri iizerine agik u¢lu sorular
icermektedir. Ornek 2 soru soyledir: “Uzaktan calismanin is stresiniz {izerinde nasil bir etkisi oldugunu
diisiiniiyorsunuz?”, “Uzaktan c¢aligmanin ailenizle iligkiniz {izerinde nasil bir etkisi oldugunu
diisiiniiyorsunuz?”, Anket, “Tele-calisan bir 6gretmen olarak ¢alisma isteginizi 0 ile 3 arasinda bir degerde
puanlayabilir misiniz?” sorusu ile son bulmaktadir. Bu soruda katilimci 6gretmenlerin segenekler arasindan
secim yapmalar beklenmektedir.

Bulgular

Bu c¢alisma, COVID-19 pandemi doneminde zaruri olarak uzaktan galigmanin K12 diizeyinde
calisan dgretmenler ilizerinde olusturdugu etkiyi incelenmistir. Uzaktan ¢aligsmanin 6gretmenlere sagladig
firsatlar ve olasi risklerin neler oldugunu anlamak hedeflenmistir. Bu kapsamda, degisen kisisel, kurumsal
ve is ile ilgili kosullara bagl olarak tele ¢alisan 6gretmenlerin ¢aligma siiresi ve planlama, aile ile iligki, is
yasam dengesi, motivasyon, is stresi, verimlilik, 6grenciler ile iliski, mesleki gelisim ve i memnuniyetini
nasil etkilendigi incelenmistir. Bu egitimsel acil durum siirecinde uzaktan c¢aligmaya maruz kalan
Ogretmenler, riskler {izerinde biraz daha fazla durmustur. Pandemi siirecinde tele calisirken is yasam
dengesinin, saglik ya da refahin, performansin ve is memnuniyetinin nasil etkilendigi sorusuna ¢ogu zaman
Ogretmenlerin yarisi ve bazen biraz daha fazlasi olumsuz yanit vermistir. Siirecin acil olarak planlanmasi
ve mecbur kalinan bir durum olmas1 goz oniine alindiginda olumlu etkilerden bahseden 6gretmenlerin
oraninin da azimsanmayacak diizeyde oldugu sOylenebilir. Bununla birlikte, 6gretmenlerin mesleki
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gelisimleri i¢in uzaktan caligmanin firsatlar sagladigi, 6gretmenlerin mesleki gelisimlerinin olumlu
etkilendigi daha sik tekrarlanmistir.

Tartisma ve Sonuc¢

Ogretmenler, uzaktan ¢alismanin acil olarak ise kosuldugu ve tiim diinyanin salgin endisesi ve basa
cikma yollarii aragtirdigi bir donemde egitim O6gretim faaliyetlerini gerceklestirmis ve siirece dair
karsilastiklar1 birgok risk ve firsattan bahsetmistir. Ozellikle uzaktan calismanin olumsuz etkileri,
Ogretmenler tarafindan daha fazla 6n plana gikarilmistir. Ancak 6gretmenlerin uzaktan ¢aligma isteklerine
bakildiginda, uzaktan c¢alismay1 hi¢ tercih etmek istemeyen Ogretmenlerin oranmin az oldugu
gorlilmektedir. Katilime1 6gretmenlerin agirlikli bir oraninin uzaktan galigmayi bir ¢aligma modu olarak
tercih etmeye istekli ya da ¢ok istekli olduklar1 belirlenmigtir. Bu, pandemi siireci sonrasinda da K12
okullarinda uzaktan c¢alismanin esnek c¢alisma diizenlemesi kapsaminda, bir segenek olarak
degerlendirilebileceginin bir gdstergesi olabilir. K12 okullarinda uzaktan ¢aligma ya da uzaktan egitim
modellerinin nasil olabilecegi irdelenebilir. Bu ¢aligma, COVID-19 pandemi siirecinde uzaktan ¢aligmanin
Ogretmenler lizerindeki etkisini anlamaya yoneliktir ve pandemi siirecinin disinda uzaktan c¢aligmanin
ogretmenler iizerindeki etkilerinin yanitin1 igermemektedir. Ayrica, sunulan bulgular, gretmenlerin
diisiinceleri ya da algilarim yansitir, nesnel degildir. Veriler, literatiir aragtirmalar1 ve uzman goriisleriyle
gelistirilen agik uglu sorulardan olusan online bir anket ile yaklasik 3 aylik bir siirecte toplanmigtir. 2020-
2021 egitim 6gretim yilinin giiz ddneminde uzaktan ¢aligan, Tiirkiye’nin dogusunda bir il ¢apinda ¢evrimigi
dagitilan ankete goniillii katilan 6gretmenler 6rneklemi olugturmustur. Okullar ve 6gretmenlerin branglara
ve okul diizeyine gore dagilimlart 6rneklemde esit degildir. Uzaktan ¢aligmanin 6gretmenler iizerindeki
etkisini inceleyen az sayida galismanin oldugu goz Oniine alindiginda, pandemi siirecinde 6gretmenlerin
karsilastiklar1 riskler ve firsatlara yonelik bir bakis sunmanin yaninda esnek ¢aligma diizenlemesi olarak
uzaktan c¢aligmanin okullara entegre edilmesinde egitimci ve politika yapicilara yol gdsterici olabilir.
Bununla birlikte, okul tiirii, branslar, kurum kiiltiiri, tele ¢calisan karakteristigi, teknoloji kullanma becerisi,
aile tipi ve evdeki sorumluluklar ve uzaktan c¢aligmanin organizasyonu baglamindaki degiskenlikten
hareketle yeni ¢aligmalar kurgulanabilir ve derinlemesine arastirmalar yapilabilir.

INTRODUCTION

The term telework first emerged in 1973. According to Nilles (1975), teleworkers can maintain
their current performance and even increase their productivity through a work network running on computer
and telecommunication technologies, instead of commuting physically. Telework has not been widely
practiced for many years due to technical barriers and providing of too little support by employees and
employers (Sa, 2015; Lopez-Igual & Rodriguez-Modrofio, 2020). By 2019, only 5.4% of workers in
European Union countries generally worked from home, and this share has remained fairly unchanged since
2009. During the same period, however, the proportion of employees who occasionally work from home
went up. It increased from 5.2% to 9% from 2009 to 2019 (Milasi, Gonzalez-Vazquez & Fernandez-Macias,
2021). Advancements in information and communication technologies (ICT) are an important factor
increasing prevalence of telework (Wojcak& Barath, 2017; Rocha & Amador, 2018). In Turkey,
teleworking was included in the legislation with the item 14 of the Labor Law No. 4857, which includes
on-call work, dated 06.05.2016 and numbered 6715 (Turan, 2019).

Telework is considered advantageous for highly skilled workers who do most of their work on
computers, have a high degree of autonomy, and engage in knowledge-intensive activities (Milasi et al.,
2021). Sostero et al., (2020) put forward a framework in which occupations can be labelled with low,
medium or high teleworkability based on the degree at which they involve physical tasks. Occupations with
little physical task content are rated as the easiest to telework whereas occupations that require a great deal
of physical interaction with objects or people are rated as low-teleworkable ones. Educators or teachers,
among other occupations, are regarded as highly teleworkable. However, there are few studies investigating
how educators were affected by telework until the Covid-19 outbreak.

The COVID-19 pandemic has challenged traditional education globally (Sandvik et al., 2021). In
an effort to contain the spread of the COVID-19 virus, most governments around the world have temporarily
closed schools and emergency distance learning/teaching has been put in place (Peterson et al., 2020;
Tomasik et al., 2021). The educators across the world have struggled to shift their practice from face-to-
face to distance learning. Trust and Whalen (2020) stated that in this process, K-12 educators feel
overwhelmed and unprepared to use distance learning/teaching strategies and tools; reported that they
struggled to develop pedagogies suitable for changing situations such as uncertain or changing education
or government directives, internet access problems and changing personal needs of students (Trust, &

2162



Whalen, 2020). The need for much more planning and conscious attention to teacher preparation was
stressed. (Barbour et al., 2020). While all this was going on, there was also a change in the working mode
and educators or teachers continued their duties as teleworkers. It is seen that studies on how educators or
teachers are affected by telework during the Covid-19 epidemic are increasingly attracting attention (Palma-
Vasquez et al., 2021; Estrada-Muifioz et al., 2021).

Turkish Context

Online learning has a long history. At the K-12 level, it is known that online learning is a much
narrower but growing field (Karen et al., 2019). It can be said that an acceleration has been achieved at the
K-12 level, especially in the context of blended learning. However, comprehensive applications at the K-
12 level took place with the Covid-19 pandemic, and within the scope of emergency distance
learning/teaching applications, billions of learners from all over the world continued their education through
distance learning applications. (Bozkurt, 2020). Following the announcement of the first pandemic case in
Turkey in March 2020, there was a sudden shift from traditional classrooms to online learning
environments. The Ministry of Education asked teachers to conduct synchronous online courses with their
students (Civelek et al., 2021). The Education Information Network (EIN), which was offered to students,
teachers and parents free of charge in 2012, was the platform used for distance education. EIN has been
actively used since the beginning of the epidemic. Through EIN, students were able to connect to their
synchronous online courses. Due to infrastructure problems, synchronous online classes via EIN were
restricted in certain time periods depending on the grade level at the beginning of the process, while as of
June 15, 2020, they were opened to all students 24 hours a day, 7 days a week (Tosun et al., 2021).

During the pandemic process, the effects of online learning and teaching practices have been
examined by many researchers all over the world. Similar studies are also common in Turkey. Dogan and
Kogak (2020) examined the effect of distance education activities carried out over the EIN system in the
context of teacher opinions. Teachers stated that online teaching eliminates the concept of space, is
economical, ensures that education continues without interruption, creates equal opportunities, and
provides students with skills such as self-control and good time management. In addition, it was underlined
by the teachers that infrastructure and technological problems could disrupt the process. Teachers stated
that the participation was low due to the fact that the system was slow, it could not be opened from every
device, there was no internet everywhere, and the students did not have the equipment to join (Dogan &
Kogak, 2020).

Relevant Research

Telework has positive and negative effects on working time and work-life balance, health and well-
being, employee performance and satisfaction (Grant et al., 2013; Timsal & Awais, 2016; Nakrosiené et
al., 2019; Song & Gao, 2020; Coelho et al., 2020; Filardi et al., 2020).

Work-Life Balance

Telework has positive as well as negative effects on work-life balance. Personality traits of
teleworkers, organizational or corporate culture, and work pattern determine the impact of telework on
work-life balance (Vargas-Llave et al., 2020; Masilionyté, 2021). Telework offers employees flexibility in
shaping their work hours as they wish and reducing the commuting time. Considering women’s care
workload among other things, emphasis is being placed on the role of telework in promoting women's labor
force participation (Rodriguez-Modrofio & Lopez-Igual, 2021). On the other hand, the flexibility or
autonomy provided by telework in organizing work schedule has the potential of causing chaos. Successful
teleworkers must have certain personality traits such as working independently with little supervision,
working without much social contact, reliability, and honesty (Beauregard et al., 2019). Depending on the
work intensity; cases are caused where long, irregular and unsocial working hours and settings block family
life and family life blocks working in turn (Vargas-Llave et al., 2020). This may result in overlapping of
professional and domestic life, which can be particularly harmful for women (Galvez et al., 2020).
According to Rodriguez-Modrofio and Lopez-Igual (2021), there is still insufficient research into effects of
telework on work-life balance with no concrete outcomes. Researchers point out that existing studies
generally do not distinguish between different groups of teleworkers.

Health and Well-Being
While some aspects of telework positively affect health and well-being of employees, others cause
difficulties. Telework provides flexibility in terms of determining the working time and environment and
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commuting. Teleworkers move away from office rules such as commuting or arriving on time (Kaplan et
al., 2018). This is counted as a factor that decreases work-related stress and maintains work-life balance
(Eurofound & ILO, 2017). Work motivation, which can be defined as meeting expectations of employees,
is important for work performance (Jackson et al., 2020) and is achieved through successful planning and
management of telework (Fujii, 2020). Heiden et al. (2020) found that high-frequency teleworkers
experienced higher levels of stress than less frequent teleworkers, due to uncertain organization and
conflict. It is known that there is a close link between telework and intensive ICT use and health. Physical
health problems such as fatigue, anxiety, headache, neck and back pain may be more common among
teleworkers than traditional workers (Vargas-Llave et al., 2020). Besides, providing work support to
teleworkers and good workplace relations is closely related to mental well-being of teleworkers.
Individuals' personality traits affect their degree of coping with adverse working conditions or low social
support, and this may be the answer to why some teleworkers are mentally stable and others fail (Hager,
2018).

Performance

Productivity refers to achievement of the work that will have positive results for the institution or
organization within a certain period of time (Fujii, 2020). Some researchers indicate the positive
relationship between telework and productivity. Productivity in telework is owed to several factors such as
transferring the commuting time to work, individual employee’s planning their working time according to
their own biological clock, and more focused work with less interruption (Verbeke et al., 2008; Coelho et
al., 2020). According to Okubo et al., (2021), productivity is affected from employee’s experience and
motivation, organization of work, clearly defined tasks, and length of teleworking hours. Kazekami (2020)
revealed that too long teleworking hours reduce productivity. On the other hand, it is stated that staying
away from the workplace and decreased visibility may jeopardize career development. Some other
researchers suggest that high levels of commitment, high levels of trust and supportive relationships
between the employee and the employer have a positive effect on career development. For qualified
employees, telework can promote career development (Vargas-Llave et al., 2020).

Sostero, Milasi et al., (2020) claim that there are differences in telework between high and low paid
workers, between white and blue collar workers, and between different genders. Categorizing occupations
according to teleworkability and social interaction indexes, Sostero et al. (2020) characterized teachers,
legal assistant professionals, general managers, legislators, sales agents and brokers as occupations that
involve quite a lot of social interaction and are also fully remote workable. On the contrary, Beauregard et
al., (2019) emphasized that people who are highly sociable as a personality trait are easily affected from
absence of a workplace as a social environment and they feel socially isolated while working at home
without others around.

Job Satisfaction

It is likely that allowing employees to choose their workplace themselves has positive effects on
job satisfaction (Morganson et al., 2010). Spending some or all of the working hours out of the office
provides greater flexibility and helps balance professional and personal roles. This is satisfactory for
teleworkers (Fonner & Roloff (2010). According to Smith et al., (2018), it is essential to figure out the
personality composition of teleworkers to optimize job satisfaction. They found out that extraversion,
openness, agreeableness and conscientiousness are some traits which are positively associated with job
satisfaction. They invited organizations to offer a wide range of communication channels to increase job
satisfaction and retention of teleworkers with different personality traits and they suggested that
teleworkers' job satisfaction is generally lower due to the lack of face-to-face communication. In response
to the claim that social isolation is a big disadvantage of telework, it is thought that intense use of
communication modes such as e-mail, telephone and video channels can strengthen teleworkers' perceived
coworker support and closeness, thereby increasing their job satisfaction. Bae & Kim (2016) said that
telework has stronger effects on job satisfaction of female employees than their male peers. They also
implied the positive effect of institutional adoption of telework on employees’ job satisfaction. Bae & Kim
(2016), stated that female employees have the lowest job satisfaction level and female employees have
higher expectations from a teleworking program in cases where telework is officially adopted but
employees cannot use the program.
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The Effects of Teleworking on Educators

Studies examining educators' experiences of working remotely are limited, but studies in this
direction have become more visible during the pandemic. It is known that telework is affected by
institutional, cultural, and personal factors, and studies conducted with educators indicate various
opportunities and risks. Parkkola (2003) explored the possibilities of telework for educators at a university.
The results of this study show that it can be a suitable tool to improve the working conditions of educators.
Heiden et al., (2021) examined the relationship between the frequency and amount of telework among
academics and their perceived health, stress, recovery, work-life balance, and intrinsic work motivation.
Telework was often found to be connected with increased stress among academics who had the opportunity
to telework. Palma-Vasquez et al., (2021) conducted a study in Chile. They worked with 278 teachers
(mostly secondary and pre-school teachers, especially classroom teachers and those working for private or
private-subsidized schools) who were required to carry out more than 50% of their duties then as
teleworkers during the 2020 academic year. They reported a high prevalence of poor mental health. School
type was shown to be an indicator of poor mental health; particularly, working in a private-subsidized
school was associated with worse mental health. Estrada-Mufioz et al., (2021) studied primary and
secondary school teachers’ stress levels related to ICT use in Chile in the scope of educational telework
adopted by Chile as a result of the health crisis caused by COVID-19. The data obtained from 3006 teachers
across the country showed that 11% of the teachers suffered from techno anxiety and 7.2% from techno
fatigue. Fatigue and anxiety factors were found higher among female teachers. Purwanto et al., (2020)
analyzed advantages and disadvantages of working from home during the Covid-19 pandemic, based on
the views of 6 Indonesian primary school teachers. According to teachers, the level of stress can be
minimized by working from home. If the teacher is good at time management, they can complete the work
faster and more effectively, increasing job satisfaction and thus further increasing their productivity and
commitment. Meo & Dabenigno (2021) conducted a study with 678 secondary school teachers from the
Buenos Aires Metropolitan Region in Argentina following Covid-19. The data revealed that various
institutional or cultural factors such as teachers' financial inequalities, working environment and previous
ICT pedagogical use of schools negatively affect teachers' mental workload.

Purpose

The inevitable telework explosion may have different degrees and types of impacts on teachers’
experiences depending on the cultural, institutional, and social context. In Turkey, schools at all levels of
compulsory education were closed due to the effects of COVID-19, and the Ministry of National Education
implemented tele education or telework as an educational policy for teachers in order to ensure the
continuation of education in all provinces. There are few studies examining the impact of telework on
teachers. This study aims to provide an overview of the risks and opportunities faced by teachers during
the pandemic and can guide the integration of telework into schools as a flexible working arrangement. To
put it more clearly, the aim of this study is to examine the risks and opportunities faced by teachers who
have no choice but to assume the role of teleworker according to their own perceptions under these
conditions. The sub-problems of the research are as follows:

1. How are teachers’ perceptions of the impact of telework on work-life balance?

2. How are teachers’ perceptions of the impact of telework on health and well-being?
3. How are teachers’ perceptions of the impact of telework on performance?

4. How are teachers’ perceptions of the impact of telework on job satisfaction?

METHOD
The study was carried out in survey model in line with qualitative approach. Survey research aims to
reveal the current situation, conditions or characteristics about events, assets, groups or institutions (Oral
& Coban, 2020). In-depth information can be collected from the participants by using qualitative data
collection methods to reveal the views or characteristics of a large number of participants about the research
topic (Biiylikoztiirk et al., 2020). In this context, it was thought that the survey research was suitable for the
nature of the study.

Participants

Convenience sampling method was used in the study. This method, which aims to prevent loss of
time, finance and workforce, was preferred because it allows to create a sample starting from the most
accessible respondents (Biiyiikoztiirk et al., 2020). A total of 225 teachers took part from public schools
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across central and rural a city. The questionnaire was sent to teachers online to be completed on a voluntary
basis. The participating teachers teach minimum 2 hours and maximum 43 hours a week online. The
distribution of weekly online lesson hours conducted by teachers is as follows: (i) 2-8 hours taught by 29
teachers; (ii) 9-15 hours by 35 teachers; (iii) 15-21 hours by 39 teachers; (iv) 22-27 hours by 61 teachers
(v) 28-35 hours by 79 teachers, and 36-43 hours taught by 7 teachers. The distribution of the participants
by type of school they work at, professional experience, educational status and gender is presented in Table
1, and the frequencies regarding their subjects are presented in Table 2. Participants were assigned code
names.

Tablel.

Distribution of participants’ school type, professional experience, educational background and gender

(N=225)
School Type F Professional F Education F Gender F

Experience

Pre-school 2 1-5 years 69  Bachelor’s 92 Female 110
Elementary 44 6-10 years 66  Master’s 33 Male 115
Secondary 80 11-15 years 31
High school 90 16 years and above 59
Role crosses grade 11
levels (example:
secondary+high)

Table 2.

Distribution of participants by subject of teaching (n=225)
Subject F  Subject F
German Language 1 Vocational Branches 8
Arabic Language 4 Furniture and Interior Space Design 2
Physical Education 2 Accounting and Financing 3
Biology 3 Music 4
Computer and Instructional 10 Pre-school 2
Technology
Geography 3 Special Education 11
Religious Culture and Moral 11 Psychological Counseling and Guidance 2
Knowledge
Electricity 5  Art (Painting) 1
Electronics 3 Classroom Teaching 35
Science 15 Social Studies 6
Physics 4  History 5
Elementary Mathematics 10 Technology Design 1
English Language 15 Turkish Language and Literature 17
Chemistry 3 Turkish Language 19
Mechanical Technology 2 Mathematics 18

Data Collection Tools

The data of this study were basically collected by using an open-ended questionnaire. There were
a total of 8 open-ended questions focusing on the effects of teleworking on different dimensions, and at the
end of the questionnaire there was a multiple-choice question questioning the level of eagerness with
teleworking. All other questions were demographic questions aimed at getting to know the participants, and
had open-ended and multiple-choice types. Before the questionnaire was created, the literature was
reviewed about organization, opportunities and risks of telework (Vargas-Llave et al., 2020). The scope of
the measurement instrument was decided by closely looking at the studies on educators and telework
(Parkkola, 2003; Heiden et al., 2021), and the questions were drafted. By using the draft questions,
interviews were conducted with three subject teachers, each being from a separate branch. Collected data
were examined and modifications were made on the questions as regarded necessary. The new versions of
the questions were compiled as an online survey and sent to 20 teachers of 7 subjects. The data collected
from the respondents were analyzed to guide further modifications on the tool. The draft questionnaire was
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checked by specialists, and the questionnaire was finalized by following expert opinion. The questionnaire
starts with the definition of telework, questioning of respondents’ online education experience and
demographic information. It continues with open-ended questions on the effects of teachers' teleworker
roles on several variables including their work-life balance, health and well-being, performance and job
satisfaction during the period dominated by the pandemic. Two of the questions are given below as an
example: “What effect(s) do you think teleworking has had on your work stress?”, “What effect(s) do you
think teleworking has had on your relationship with your family?” The questionnaire ends with the
following item: “As a teleworking teacher, please rate your eagerness on a scale from 0 to 3." This item
requires respondents to do rating according to their perceptions.

Data Analysis

Frequency analysis was performed on the data obtained from multiple choice questions. The data
obtained through open-ended questions presented in the online questionnaire form were processed with
content analysis. According to Yildirim and Simsek (2008), three types of coding can be mentioned in the
coding of data. Coding according to previously determined concepts is one of them, and the dimensions
indicated in the literature on the effects of telework (Eurofound & ILO, 2017; Heiden et. all, 2021) have
been accepted as a code list. This code list has been used at both the category and themes level. During the
analysis, the data were read repeatedly so that common phrases, words and implications could be elicited
to explain all aspects of the content. Then, categories and themes were clarified, codes were created for
similar or related content, and categories, themes and codes were associated (Bazeley, 2013). The results
were tabulated after expressed in categories, themes, codes and frequencies (Yildirnrm & Simsek, 2008).
Reliability was checked through identification of codes and calculation of frequencies by two of the
researchers independently. The themes, codes and frequencies obtained by the coders were then compared.
A good agreement was reached in the first round in the process of separately revealing the categories,
themes and codes by the two researchers. The number of times the participants marked the relevant code,
theme or category, that is, their frequencies, did not match in the first round and a second round of
examination was conducted. As a result, consensus on frequencies was reached by the researchers. As for
the intercoder reliability, the formula suggested by Miles and Huberman (1994) was used and the reliability
ratio was found to be 0.83.

Ethical Permissions of the Research
The ethical permission for the study was obtained from the ethics committee of the institution where
the study was conducted on 29.09.2020 with number 81614018-000-E.380.

FINDINGS
The study findings are presented under headings in the same order as the research questions.

Work-Life Balance

Table 3 displays samples of teachers’ remarks about the effects of teleworking on their working
hours, family relations and work-life balance in proportion with respective frequencies. Of the responding
teachers, 58 reported positive effects on their working hours and regarded telework easier and flexible,
better organized, time-saving and productive. A respondent (T165) stated that they were freed from getting
ready and commuting for school by saying, “We save the time we normally spend to get prepared and get
to the school.”

30 teachers said that teleworking did not make a difference on working time despite quitting face-
to-face instruction. It was stated that the schedule in virtual education was planned in the same way as in
the real school setting with no change of timetable. 11 teachers mentioned both positive and negative sides
of telework in respect to working time and planning. Their belief is that telework is beneficial for efficient
use of time but planning issues disturb it. T68 said, “Time is saved quite a lot because there is no space
problem, but planning becomes more difficult when there is no time limit.”

On the other hand, 103 teachers named some negative effects of teleworking on working time. They
claimed that their working duration increased, the timetable changed very often, in some cases the timetable
could not be changed as it was set by a central body, lessons were filled too tightly or too loosely within a
day. Apart from this, there are teachers who referred to situations that negatively affect the overall process.
T14 said, “It made me fail in managing my time. Because you are never satisfied and you are in constant
contact with parents. And this takes up all your time.”
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Of the participants, 37 stated that teleworking had a positive effect on their relationship with their
families. Some of them detailed their views by saying that they are happy to spend time with their family,
they pass more time as a family and their relationships were positively affected. For example, T133 and
T137 were able to take more care of their children because they spent more together time at home. Unlike
the foregoing, 48 teachers said that their family relations were not affected much, their relations did not
change at all or they faced no problem in this respect. Another 6 teachers believe that telework offers not
only benefits but also handicaps. In this scope, T167 said, “Because I can spend more time with my family
members, it has a positive effect, but at the same time, dealing with students on the phone or over the
computer all the time is limiting my communication with my family.” The majority of the teachers think
that teleworking had an adverse effect on their family relations. In this regard, T99 said, “It is difficult to
keep the home usable due to things like illness, children, the elderly and family life.” Some others had to
compromise with caring their children because of the hectic work pace.

In response to the question concerning the effects of telework on work-life balance, 45 teachers
stated that the balance could be struck more easily, they could spare more time for private life, life became
more comfortable and they saved physical efforts. Another 36 reported no change in their work-life balance
compared to face-to-face education. In this group, the respondent called T193 said, “Teleworking has made
no adverse effect on my work-life balance.” Another 18 teachers pointed out that teleworking led to both
positive and negative effects on work-life balance, it requires orientation, their working conditions
improved but they started pursuing an anti-social life, and the work intensity increased in spite of favourable
efffects.

Almost half of the teachers stated that teleworking caused negative effects on their work-life
balance. They defined teleworking as an inactive, tiring or backbreaking working mode which intertwines
business and private life and kills the concept of work hour. The participant T210 expressed opinion in this
regard as following: “We don't have much of a life balance. We are always busy with work from morning
to midnight.”

Health and Well-being

Analysis of the participants’ views regarding how teleworking affected their health and well-being
levels is summarized in Table 3 with quotations from the teachers about motivation and work stress along
with frequencies of each type of views. To start with, 51 persons reported a positive effect of teleworking
on motivation, emphasizing its stimulating, motivation-increasing, convincing and arousing effects. One of
the respondents, T104, described the effect of teleworking on their motivation as following: “I gradually
adapted and got used to it, and I believe it is more productive every passing day.”

A group of 21 respondents indicated the varying impact of teleworking on their motivation. At
large, the number of students attending the classes and their performance were considered as an important
factor gearing their motivation. As an example, T91 said, “I am still motivated because it is not too tiring.
But it sometimes affects my motivation badly not to be able to keep students under control and attract their
interest in the lesson.”

More than half of the participants reported that teleworking decreased their motivation. Some of
them saw teleworking as a disappointing, boring and unpleasant experience. They listed demotivating
factors as failure to fully communicate with students, students who are unwilling to participate in the lesson,
infrastructure problems, or unproductivity. Some teachers even said that they did not want to do online
courses or they no longer enjoyed teaching. There are also teachers who reported emerging of health
problems due to this mode of work. As an example, T210 said, “I spend my whole day phone with students’
parents. I can't put my phone down. My eyesight started to deteriorate, I always have a headache and 1
started feeling backache and neck ache.”

As regards to work strees, 51 persons said that teleworking had a positive effect on work stress,
referring to the comfortable new working environment. On this matter, T130 said, “If reduces work stress.
The home environment is more relaxing.” he said. 25 participants reported no effect of teleworking in this
regard. For example, T66 said, “If my synchronous lessons are right after another, I have to make a plan
for all classes beforehand. This is the stressful part of my job. But this is how it’s meant to be in face-to-
face education as well.” 17 other participants stated that teleworking had a negative impact on work stress
from time to time. On this subject, T140's said, "/t's more convenient, but the intense pace of work puts
pressure.” T190 said, “As long as there are no technical difficulties, it does not cause work stress.”

Conversely, 126 participants argued that their work stress got worse because of the teleworking.
The factors leading to this perception were counted as the obligation of preparing new teaching content,
technical deficiencies, unproductivity, student participation, communication or interaction problems, time
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constraints, infrastructure problems and assignment of additional tasks. T23 said, “Since the education is
not the way I want, it increases the stress and this also happens when I don’t have adequate technical
skills.” T33 also said, “I get stressed when I can't get productivity at my work.”

Performance

Table 3 displays the analysis results regarding the effects of teleworking on performance by quoting
the teachers’ direct remarks on work quality/productivity, relationships with students and professional
development together with the frequencies of different types of views.

Concerning the effects of teleworking on teachers’ job quality/productivity, 44 participants
expressed positive opinions. While most of them preferred more generic phrases like “more productive”
or “more positive”, some of them provided the rationale. For example, T104 said, “When necessary
methods and techniques are put into use, the process will have achieved its purpose.” Similarly, T66 said,
“I don't think it has ever hampered my work quality. A productive teacher can be productive at all times
and under all circumstances.” On the other hand, 9 participants were neutral about the effects of
teleworking on work quality and productivity. One of them, T134, said, “I have not observed any positive
or negative influences (of teleworking).” Some others defended that they experienced both positive and
negative effects on work quality/productivity. The participant T217 explained it by saying, “I think it has
a bit of a negative result on my productivity due to my poor planning skills.”

140 other participants reported negative consequences of teleworking on their job
quality/productivity. Claiming that it is not possible to achieve the productivity level in face-to-face
education, the participants drew attention to reasons such as weak Internet infrastructure, communication
and interaction problems, students’ lack of equal opportunities and participation, online course design
problems and overtime. On this subject, T15 said, “Not a chance: it won'’t be as efficient as face-to-face
education. But it can be useful in imperative situations.”

When effects of teleworking on teacher-student relations were examined, it was found that 24
participants listed positive outcomes including chance of making contact at all times, more transparent and
realistic communication. T50 said, “It leaves a positive impact because it keeps together all the time.”
Another 19 participants argued that they felt no difference compared to face-to-face education. 22 others
implied that teacher-student relations were affected both for the better and for the worse or their relations
were not as good as in face-to-face education. As an example, T66 said, “We are establishing strong ties,
even in the distance. As I turn on my camera in all classes, my mimics, facial expressions, reactions etc.
help me to establish good bonds with the students. This gain is doubled when they also turn on their camera.
Of course, it cannot be as effective as face-to-face teacher-student relationship. Over time, this period will
also become ordinary and there will be no problem left.”

148 of the study participants expressed opposite views. They found relations with students to be
broken, inadequate, frivolous and cold in this fashion of teaching. As an example, T25 said, “For the
teacher who cannot make eye contact with the student, it is very difficult to establish a bond with the
Student.”

Table 3.
Effects of teleworking on work-life balance, health and well-being and performance from teachers’
perspective

Health and Well-

Category Work-Life Balance being Performance
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Code Frequency
Positive 58 37 45 51 48 44 24 136
Both effect 11 6 18 21 17 18 22 7
No effect 30 48 36 17 25 9 19 25
Negative 103 119 112 126 126 140 148 41
Other 21 15 14 10 9 14 12 16
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Job Satisfaction

The teachers were asked to rate their eagerness for telework from 0 and 3. On the scale, 0 refers to
absence of such a wish while 3 means a very strong wish for telework. As a result, 23 teachers marked 3
implying a high level of tendency, 90 rated 2 indicating a moderate level of the same and 74 teachers
marked 1 adding that they are a little willing to telework. Lastly, 38 teachers stated that they do not want
to telework under any circumstances. The participants’ scores of interest in telework are shown in Table 4
together with their distribution by gender and professional experience.

Table 4.

Teachers’ ratings of eagerness for telework
Eager to Frequency Male Female Professional Experience
telework 1-5years 6-10years  11-15 years 16 years and +
Not at all (0) 38 25 13 8 15 7 8
A little (1) 74 36 38 26 19 10 19
Fairly (2) 90 42 48 29 25 10 26
Highly (3) 23 12 11 6 7 4 6
Total 225 115 110 69 66 31 59

Table 4 demonstrates no significant difference between male and female respondents in eagerness
to telework. But it must be noted that more males do not want to do any telework at all (0 point) with no
significant difference under other levels of eagerness. As for the variance against professional experience,
it can be seen that teachers with professional experience of 1-5 years and 16 years or more have a milder
stance on telework compared to the other sub-groups. The rate of respondents with a fair (2) and high level
of eagerness (3) to telework is also higher among those with 16 years or more experience, and it is followed
by the teachers with 1-5 years of experience.

The teachers’ eagemess for telework was analyzed in relation with their subject of teaching. As
displayed in an earlier table, teachers from different subjects participated in the study in varying numbers.
According to Table 4, the teachers’ willingness for telework is indifferent to their subject of teaching
because teachers in the same field scored their telework tendency at different levels. For example, 7 out of
35 classroom teachers in the study rated their eagerness with 0 point, 15 teachers marked 1, and the rest of
13 rated 2 or 3. The case is applicable for many other subjects with the exception of electronics teachers as
all of the 3 participants of this field reported no eagerness for telework. Apart from this, the teachers of
German, Accounting and Financing, Pre-school, Psychological Counseling and Guidance chose only
lowest ratings (0 and 1) with no marking of higher ratings (2 and 3). But it must be remembered that the
total number of teachers participating from these subjects was low. The distribution of the teachers’
eagerness to telework by their subject of teacher is given in Table 5.

Table 5.
Teachers’ eagerness to telework by subject of teaching
Subject How eager are you to telework?
Not at all A little Fairly Highly
(0 @)) 2 (€)) Total

German 0 1 0 0 1
Arabic Language 0 3 0 4
Physical Education 0 1 1 0 2
Biology 1 1 1 0 3
Computer and Instructional Technologies 3 3 3 1 10
Geography 1 1 0 1 3
Religious Culture and Moral Knowledge 0 3 7 1 11
Electricity 0 4 1 0 5
Electronics 3 0 0 0 3
Science 2 5 6 2 15
Physics 2 1 0 1 4
Elementary Mathematics 3 2 5 0 10
English Language 1 2 8 4 15
Chemistry 0 2 1 0 3
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Tablo 5. continued...

Subject How eager are you to telework?
Not at all A little Fairly Highly
(0) @) 2) (€)) Total

Mechanical Technology 0 1 1 0 2
Mathematics 2 7 5 4 18
Vocational Branches 1 0 7 0 8
Furniture and Interior Space Design 0 1 1 0 2
Accounting and Financing 1 2 0 0 3
Music 1 1 2 0 4
Pre-school 0 2 0 0 2
Special Education 1 6 4 0 11
Psychological Counseling and Guidance 0 2 0 0 2
Art (Painting) 0 0 0 1 1
Classroom Teaching 7 15 11 2 35
Social Studies 0 3 2 1 6
History 1 1 3 0 5
Technology Design 0 0 1 0 1
Turkish Language and Literature 7 1 6 3 17
Turkish Language 1 5 11 2 19

Total 38 74 90 23 225

DISCUSSION, CONCLUSION and IMPLICATIONS

In this study, nearly half of the participant teachers expressed negative opinions about effects of
teleworking on working time and planning. They attributed their impression to the increased workload,
planning, and infrastructure shortcomings. Parkkola (2003) pointed out that the local organizational culture
should be taken into account before starting telework, and unavailability of the needed technology may
pose additional challenges. On the other hand, about half of the teachers evaluated effects of teleworking
on teachers' working time and planning with a mild approach. Among those holding this view, some
expressed teleworking timesaving while on the one hand highlighting problems of planning at the same
time. Among the participants there were positive evaluators of the picture. They think that telework is a
flexible, convenience or advantageous mode as it helps save the time spent for school preparation and
travel. These findings are consistent with previous research (Timsal & Awais, 2016).

Lastly, there were those who stated that remote work is no different from face-to-face education
in terms of working time and planning. Ozdogan &Berkant (2020) reported that some advantages and
disadvantages were emphasized in their study in which they examined the views of teachers working at the
K2 level on distance education during the pandemic period in Turkey.Teachers stated that it is an advantage
to be able to provide education regardless of time and place, and to meet the training needs within certain
restrictions. In addition, they listed the lack of internet and computers, inequality of opportunity, and
technical problems as disadvantageous situations that need to be solved.

From the perspective of family relations, a significant proportion of the teachers reported adverse
effects of teleworking. They based their views on the difficulty of creating a comfortable or proper working
environment, the evaporation of the concept of working hours, and committing lesser time to family
members, especially children. Conversely, some teachers pointed out that they were able to spend more
time with the family thanks to the teleworking. Coelho et al. (2020) stated that the opportunity to spend
more time with the family is one of the main advantages of telework. Sar1 & Nayir (2020) presented the
pandemic period, based on international reports, various themes for problems in education. Researchers
pointed to sub-themes of confusion and stress for teachers, distance education and unprepared teachers,
difficulties in creating, maintaining and developing distance learning under the theme of problems arising
from stakeholders. He also identified gaps in childcare as a sub-theme and stated that during this process,
families were forced to take care of children because they had to be at home with their children all day.
There is a large research repertoire that examines the effects of situations such as the conflict of telework
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with family or family conflict with work (Abendroth & Reimann, 2018; Beno, 2020; Solis, 2017). There
are differences in the results of studies on the effect of teleworking on work-family balance and employee
performance. Solis (2017) drew attention to the importance of the level of responsibility that individuals
have outside the working environment. Teleworkers with high levels of responsibility are more likely to
experience family conflict with work. Being at home when the individual is not available to deal with
matters outside of work can lead to more conflict. It is therefore important that teleworkers have the
flexibility to carry out their tasks according to a schedule set by them. Teleworking programs can be
organized to allow them to create opportunities to engage in non-work activities at the most appropriate
time. Abendroth & Reimann (2018) stated that the effects of teleworking on work-family conflict depend
on the context. Researchers, who draw attention to the fact that the high level of expectations from
employees such as working long hours, being constantly available and being talented fuels the conflict
between work and family, underline the potential of workplace culture and managerial support to soften
this conflict.

As another variable, work-life balance of nearly half of the teachers was found to be affected badly
by teleworking. They listed reasons such as the blurring of the boundary between work and private life, and
neglected private life because of the increased time committed to work, and this finding is in agreement
with previous studies (Grant et al., 2013). Tura & Akbash (2021), colleague solidarity among teachers
within the school organization, both by meeting social needs and by providing support and guidance on
professional issues indicated that it was created. While this situation contributes to the professional
development of teachers, new ideas and education it can also ensure the dissemination of applications
among colleagues. Varisli (2021) reported that school is the place where teachers experience professional
socialization and pointed out that transformations are inevitable in the professional socialization of teachers
with online education during the pandemic period. In addition, some teachers pointed out that teacher-
teacher interaction became weaker in this working mode. Some of the teachers mentioned both strengths
and weaknesses of teleworking. The main strength was noted as time efficiency or flexibility of working
conditions, and the weakness was the increased pace of working schedule or disrupted social life. Some
said that they were able to maintain the balance more easily and thus their life became more comfortable
with teleworking. Another some stated that their work-life balance was not affected from teleworking or
they managed to keep up with this way of life over time. Irawan to et al. (2021) underlined the potential of
telework to complement one's work life and personal life and the clear prospects it offers for increasing
productivity provided that it is implemented with the right policy. Lizana & Vega-Fernadez (2021)
examined the impact on work-life balances of teleworking teacher in Chile during the Covid-19 pandemic.
It has been revealed that the this inevitable change in the way teachers work creates excessive workload,
causes conflicts in work-family balance and has a negative impact on teachers' health. Khateeb, (2021)
examined the effect of the experiences of full-time teachers working in primary, secondary, high school
and high school classes in well-known private schools in India during the pandemic process on work-life
balance. Teachers teaching online reported that work-life conflict was not significantly different compared
to face-to-face teaching. It has been determined that the perception of work-life conflict changes among
different demographic groups. Older teachers and teachers with more experience perceived less work-life
conflict. It was determined that unmarried teachers had more work-life conflict experience than their
married colleagues, and it was stated that the study was inconsistent in terms of work-life conflict perception
of married/unmarried, childless/children and extended/nuclear families.

About motivation, a significant proportion of the teachers reported negative impact of teleworking.
They explained their lower motivation with poor communication or interaction with students, weak
infrastructure of the Internet and inefficient work. Bakirci et al., (2021) examined the problems faced by
secondary school teachers during the pandemic period in Turkey. It has been reported that teachers
experience student-related problems during the distance education process. It has been reported that
students are reluctant to participate in the distance education process and students have difficulties in
accessing the computer/internet, and this situation causes low motivation in students because it makes it
difficult for students to attend classes. Tuna & Tiirkmendag (2020) examined how the motivation of
teleworkers in different sectors in Turkey was affected during the pandemic period. It has been revealed
that the motivation of teleworkers has been negatively affected by reasons such as the emergence of the
need for technology infrastructure, the unpreparedness of the stakeholders to work remotely, lengthening
of the working time, the difficulty of holding meetings in homes with children, the different behaviors of
the managers, and the increase in the workload. Some teachers even talked about health problems facing
them because of teleworking, and this finding is in line with previous studies (Vargas-Llave et al., 2020).
On the other hand, a part of the teachers stated that their motivation was positively affected, and some stated
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that they were affected in both ways. According to those respondents, working from the comfort of their
home increased their motivation or their students’ profile or communication and interactions with students
was a determinant of motivation. Fujii (2020) emphasized the importance of organizing telework well in
order to meet employee expectations.

As for work stress caused by teleworking, more than half of the respondents noted an increase in
their work stress. More specifically, they felt more distressed because of their responsibility of preparing
teaching content, technical deficiencies, unproductive lessons or students’ participation problems, internet
infrastructure problems, and assignment of additional tasks. Likewise; Palma-Vasquez et al., (2021) found
out that teachers perceived more stressors, had worse well-being, and experienced more feelings of grief,
distress, and stress during the pandemic. In particular, excessive workload was specified as an important
predictor of this situation since it has the potential to impose overtime work. Baker et al., (2020) found that
the closing of schools brought particular challenges to teachers such as unfamiliarity with online teaching
models, communicating with students and their parents, documenting their work, and attending meetings.
It was also found out that the increased job demands provoke teachers' feelings of inadequacy deteriorating
their well-being. On the other hand, some of the respondents reported reduced work stress thanks to the
relaxing new working environment. Tuna & Tiirkmendag (2020), in Turkey, reported that teleworkers put
forward positive aspects such as saving time, being able to take care of the house more, increasing work
efficiency and creativity due to autonomy at home, and a comfortable and flexible working environment.
While a part of the teachers stated that they sometimes suffered from work stress, some stated that
teleworking did not have any effect on their work stress.

As to work quality or productivity, personal experience of most of the teachers implies that these
variables were affected negatively from teleworking. It was stated that productivity could not be achieved
at the desired level due to reasons such as internet infrastructure problems, communication and interaction
problems, students’ deprival of equal opportunities and their participation in lessons, problems in online
class design, and overtime work. Similar results were found in studies examining teachers' views on online
learning during the pandemic process in Turkey (Cantiirk &Cantiirk, 2021; Kazu et al., 2021). Kazu et al.
(2021), reported that teachers working in K12 schools thought that distance education courses were
inefficient during the pandemic process. Teachers stated that the lack of participation due to the lack of
technological infrastructure and the reluctance of students are the reasons for this inefficiency. Cantiirk &
Cantiirk (2021) reported that access problems are common in teachers' online learning experiences due to
reasons such as students not attending or leaving the course. On the one hand, they reported that some
teachers describe online learning as flexible, comfortable, fun, exploratory, effective and functional. Some
of the teachers in this study stated that their work quality and productivity were either positively affected
or not negatively affected. Tuna & Tiirkmendag (2020) reported that the readiness of employees to telework
affects productivity. According to the researchers, employees may not be ready for reasons such as
adaptation, technological infrastructure, operational and business structure. Beauregard et al., (2019)
suggested that telework success has to do with the personality trait of the teleworker. While individuals
open to the experience find teleworking more interesting, extroverted people may find it difficult to engage
in this mode. According to researchers, outgoing people tend to suffer from the absence of a real workplace
involving others and to feel socially isolated when working from home on their own. Kazekami (2020)
found that reasonable telework hours increase productivity, but too long hours of telework decrease the
productivity. Yildirim (2020) reported that there was a confusion in the working hours of the teachers
during the pandemic period, and the working hours spread almost throughout the day. The researcher
pointed out that the working conditions of teachers should be rearranged by considering these experiences.

When it comes to interaction with students, most of the teachers reported weak, inadequate,
frivolous or cold teacher-student communication during the remote work period. Fana et al., (2020) found
out that some teleworkers find it difficult to communicate, receive meaningful feedback and exchange ideas
through digital platforms. Bakioglu & Cevik (2020) determined that teachers had problems in
communicating with students in distance education during the pandemic process. On the contrary, some
stated that their communication was more transparent and realistic adding that communication opportunities
increased in parallel with technology. Bayburtlu (2020) reported that in addition to online lessons, teachers
try to keep communication with their students alive by using various communication platforms during the
pandemic process. In this context, he drew attention to the existence of diligent and willing teachers. Some
of the teachers claimed that students’ profile was as important as a determining factor in this regard. About
few of the teachers felt no difference from face-to-face education.

In connection with professional development, around some of the teachers perceived a negative
change in their development because of teleworking. They reported no or negative professional

2173



development. However, most of the participants indicated progress in their professional development. They
believe that teleworking improved them about recognizing new technologies and using them for instruction,
content knowledge, and using new teaching methods and techniques. Bakirci et al. (2021), determined that
the distance education experienced by teachers during the pandemic contributed to their professional
development. Teachers stated that they learned to use many computer programs, software and hardware
effectively. Bakioglu and Cevik (2020) examined the views of teachers on how distance education
experiences affect professional development during the pandemic process. The results obtained are
consistent with this study. Most of the teachers stated that their professional development was affected
positively. Contrary to many teachers who stated that they had the opportunity to improve themselves in
the process, some teachers made negative evaluations due to the fact that the teaching activities did not
reach their full purpose and communication problems with the students. In this study, a few teacher
mentioned both positive and negative effects of teleworking on professional development. Some teachers
implied taking place of new learning thanks to teleworking, but they added that they hardly recorded social
development. Lastly, some said no progress or decline in their professional development.

Finally, the teachers’ eagerness to do telework was measured on a range of 0 to 3. It can be said
that the participants fell into two sub-groups, one rating 0 or 1, and the other rating 2 or 3. The rate of those
who do not want to telework at all was about 17%, and those who are a little eager were around 33%. The
rate of those who are fairly eager (2 points) was 40%, and highly eager ones constituted about 10% of the
participants. According to Purwanto et al., (2020), telework increases job satisfaction and productivity of a
teacher who is good at time management.

In total, about 22% of men and 12% of women who participated in this study are not at all happy
with telework. Overall, the percentages of female and male teachers who rated their desire to telework as
1, 2 or 3 were close to each other. Rodriguez-Modrofio and Lopez-Igual (2021) drew attention to the
importance of interactions between gender and the type of telework arrangement. According to the
researchers, working from home does not actually improve women's quality of work life, but reinforces
traditional gender roles. Emphasis was placed on the need for special legislation and regulatory frameworks
maintaining the working conditions and work quality of teleworkers by taking into account the type of
telework regulation and gender differences.

The distribution of the teachers' telework eagerness by experience shows that teachers with 16 years
or more professional experience reported the highest level of eagerness. Approximately 54% of them were
fairly or highly eager to telework. They are followed by teachers with 1-5 years of experience corresponding
to 51% of the same sub-group of respondents. Nearly 45% of teachers with 6-10 years of experience and
around 48% of teachers with 11-15 years of experience stated that they were fairly or highly eager. Fonner
& Roloff (2010) pointed out that the flexibility of working time and place offered by telework helps achieve
a good work-life balance, resulting in job satisfaction for teleworkers. Other findings reached here reveal
that the teachers' willingness for telework is not affected from subject of teaching.

This study examines effects of telework on teachers who became compulsory teleworkers at K12
level during the COVID-19 pandemic. It aims to reveal the opportunities and possible risks that telework
holds for teachers. To this end, analysis was carried out on how varying personal, institutional and
professional conditions of teleworking teachers affected their working time and scheduling, family
relationship, work-life balance, motivation, work stress, productivity, teacher-student relationships,
professional development and job satisfaction. According to the participants, the risks were weigted since
they had to switch to telework during the ongoing educational emergency. In response to the inquiry about
effects of telework on work-life balance, health and well-being, performance and job satisfaction during
the pandemic, negative statements were recorded often by half of the teachers, even by more than half in
some cases. Despite the urgent planning of the process and the imperative quality of the situation, the rate
of teachers with positive outcomes looks considerably high. Besides, it was frequently repeated that
teleworking provided opportunities for teachers' professional development, enhancing their professional
development.

The teachers carried out educational activities at a period of time when telework was urgently
initiated and the whole world was looking for ways to cope with the epidemic anxiety, and they suggested
a number of risks and opportunities they encountered in the meanwhile. The respondents predominantly
reported negative effects of teleworking. Nonetheless, a small portion of teachers did not prefer telework
at all. About half of the participating teachers were fairly or highly eager to adopt telework as a working
mode. Hence, it might be suggested that telework can be an option of education in K12 schools as a part of
flexible work schedule after the pandemic is over. Therefore, it is recommended to do future research into
telework in K12 schools.
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Considering the scarcity of studies examining the impact of telework on teachers, the present study
can guide educators and policy makers in integrating telework into schools as a flexible working scheduling
besides providing an insight of risks and opportunities that teachers are facing during the pandemic. Also,
further studies can be designed and in-depth research can be done assuming that school type, subject of
teaching, institutional culture, teleworker characteristics, technology use skills, family type and domestic
responsibilities, and organization of telework may vary largely in different contexts.

This study is targeted at finding out the effects of teleworking on teachers during the COVID-19
pandemic process and it does not include data on effects of telework on teachers outside or beyond the
pandemic-struck era. In addition, the findings reflect the teachers' thoughts or perceptions, they are not
objective. The data were collected through an online survey consisting of open-ended questions developed
by doing literature review and obtaining expert opinions. As known, schools were closed in March 2020
and teachers completed that school term from distance. The data were collected from teachers who were
still teleworkers in the 2020-2021 academic year. Data collection lasted nearly three months covering
October, November and December of 2020. The study sample consisted of teachers who voluntarily
participated in an online survey from all across an eastern province of Turkey. There is not an equal
distribution of schools and teachers across subjects of teaching or school level (i.e. pre-school, elementary,
secondary, high school).
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