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School Administrators' Communication Competencies as a
Predictor of Teacher Motivation: An Analysis of Canonical
Correlation

Bayram BOZKURT?

Abstract: The purpose of this study is to examine the relationship between school principals’
communication competences and teachers' motivation according to teachers' perceptions. The sample of the
study designed in predictive correlational model consists of 474 teachers. ‘The Communication
Competencies Scale’ and ‘The Motivation Scale’ were used as data collection tools in the study. As a result
of the research, according to the teachers' perceptions, it was determined that there was a positive and
moderately significant relationship between school principals’ communication competencies and teacher
motivation. As a result of a canonical correlation analysis, it was determined that communication
competences and teacher motivation data sets shared a variance of 52%. In addition, it was found that there
was a significant relationship between the variables of empathy, social relaxation and support in the
communication skills dataset, and the variables of relationship with principals' individual needs, working
with principals, principals' behaviour and attitudes, and respect for principals in the motivation dataset. In
line with this, it is predicted that school administrators' appreciation of teachers' successful work, democratic
attitudes, and efforts to convince teachers that their work is important will increase teachers' motivation.

Keywords: communication, motivation, canonical correlation.

Ogretmen Motivasyonunun Bir Yordayicis1 Olarak Yoneticilerinin
Iletisim Yeterlikleri: Kanonik Korelasyon Analizi

Oz: Bu arastirmada okul yoneticilerinin iletisim yeterlikleri ile dgretmenlerin motivasyonlar1 arasindaki
iliskinin &gretmen algilarma gére incelenmesi amaglanmaktadir. iliskisel tarama modelinde tasarlanan
aragtirmanin orneklemini Tirkiye’nin giineyinde yer alan bir bilyiliksehrin merkez ilgesinde gorev yapan
474 dgretmenden olusturmaktadir. Arastirmada veri toplama araci olarak “Iletisim Yeterlikleri Olcegi” ve
“Motivasyonu Olgegi” kullanilmistir. Arastirma sonucunda 6gretmen algilarina gére okul yoneticilerinin
iletisim yeterlikleri ile 6gretmen motivasyonu arasinda pozitif yonde orta diizeyde anlamli bir iligki oldugu
belirlenmistir. Kanonik korelasyon analizi sonucunda ise iletisim yeterlikleri ve 6gretmen motivasyonu veri
setlerinin %52°lik bir varyans paylastiklar1 tespit edilmistir. Bununla birlikte iletisim yeterlikleri veri setinde
yer alan anlama-empati, sosyal rahatlik ve destekleme degiskeleri ile motivasyon veri setinde yer alan
yonetici bireysel ihtiyag iliskisi, yoOnetici ile c¢alisma, yoOnetici tutum davraniglari ve yonetici saygisi
degiskenleri arasinda anlamli bir iliski oldugu tespit edilmistir. Bu dogrultuda okul ydneticilerinin;
ogretmenlerin bagarili ¢alismalarini takdir etme, demokratik tutum sergileme, 6gretmeni yaptigi isin onemli
olduguna inandirma ¢abalar1 gibi unsurlarin 6gretmenlerin motivasyonunu arttiracagi ongoriilmektedir.
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Introduction

Human beings feel the need and necessity to communicate throughout the life process.
People have formed communities and lived in society since the early ages when they realised that
cooperation with other people made life easier (Ekin, 2015). As a social being, humans need to be
in communication with other people around them in order to exist in social life (Celik, 2013).
Communication in organisations, which are systems, is as important as blood circulation in
biological systems, because the bond between the elements that make up the organisation is
established through communication (Tutar & Yilmaz, 2013). The activities to be carried out within
the organisation are possible through communication, but when effective communication cannot
be established, information cannot be exchanged regarding existing processes and problems,
improvements and corrections cannot be made, and feedback cannot be provided (Oner, 2019).
Schools are open and social educational organisations consisting of human and material resources.
At this point, school principals, who play a key role in making information flow effective in
educational organisations and realising harmonious relationships, have important communicative
roles.

In order to manage the education system and to maintain education and training activities
in a healthy way, the communication between school principals and teachers comes to the fore
(Dogan, Ugurlu, Karabulut, & Yildirim, 2013). In order to realise healthy communication, school
principals should be able to express their thoughts, ideas and feelings comfortably and effectively,
be persuasive, have leadership qualities and be good listeners (Sener, 2015). School principals who
cannot fulfil these characteristics may experience communication problems. School principals
having communication problems may decrease the motivation of teachers (Argon, 2015). Any
decreased motivation of teachers affects their success and their relations with their social
environment, institution, family and students (Biiyiikses, 2010).

There are significant problems in Turkey in terms of teacher motivation (Ada, et al., 2013).
It is emphasised in various studies that school principals cannot communicate with teachers
sufficiently, cannot provide guidance, and cannot benefit from scientific methods in solving
problems (Akgay, 2003). Related studies show that if the relationship between teachers and
principals at school cannot be carried out in a healthy way, communication will weaken and
therefore teachers' motivation will decrease (Hernandez & Seem, 2004). In addition, studies also
emphasise that establishing qualified and effective communication in a school is the most effective
method to increase teacher motivation and therefore success (Ron, 1992).

It is thought that a school principal’s being open to communication, empathising,
supporting the teacher, implementing practices based on the principle of equality and making the
teacher feel valued will create positive emotions in a teacher (Suntani et al., 2021). In this case, it
is hypothesized that there is a relationship between the communication competence of school
leaders and the motivation of teachers (Hernandez & Seem, 2004; Portey, 2021; Kocgak, 2013;
Bektas, 2010; Ada et al., 2013). Firstly, in the opening part of the study, the conceptual framework
of communication and motivation will be discussed, and then the importance and purpose of the
study will be emphasised.

Communication, according to Akan and Mehrdad (2019) is ‘the transfer of feelings,
thoughts or information to others in every conceivable way’ The purpose of communication is to
understand and to be understood (Tuna, 2012). Communication is a phenomenon that everyone
knows but cannot fully define (Caybas, 2021). Communication skill is one of the competence areas
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that a school principal should have (Kogak, 2013). Communication can be defined as a sensitivity
to verbal and non-verbal messages, an effective ability to listen and an effective ability to respond
(Korkut, 2005). According to Deniz (2003), communication is ‘all of the skills of coding and
transmitting the messages sent by the person in a correct way, reacting effectively and listening
effectively to make sense of the messages received in an error-free manner’.

In the literature, it can be seen that the phenomenon of communication is classified in
different ways by different researchers. According to Tutar and Yilmaz (2013), communication
can be classified as communication according to its effects, direction, code systems used, social
relationship systems, location of individuals and its time-space dimension. Wiemann (1977)
categorised communication as empathy competence, attachment-support competence, social
comfort competence and general communication competence. Topluer (2008) classified
communication as empathy, social relaxation and support. Empathy competence is an emotional
intelligence skill that enables a person to understand the feelings and thoughts of the other person
and therefore to be in a sensitive approach (Katman, 2010). By definition, attachment style is the
individual's relationship with other people, which is thought to start in the early period of life and
to be continuous (Cam & Keskin, 2010). In support, it can be expressed as individuals being with
their employees in their work, social comfort competence, and the ability of the individual to easily
adapt to the situation that arises as the situation changes. In order for organisations to provide the
targeted product or service in a quality manner, effective communication between managers and
stakeholders is required (Getmez, 2018). In the context of the purpose of the study, it was attempted
to address the relationship between school principals’ communication competences and teachers'
motivation.

Motivation can be explained as the power that mobilises a person for a determined goal
(Celik, 2013). Motivation, which is derived from the concept of motivation, is the sum of the efforts
to continuously mobilise people towards a certain goal (Eren, 2011). It is important for school
principals to know teachers well and to know what motivates them (Karadeniz & Yavuz, 2009).
School principals who know teachers well can motivate them better and increase their productivity.
In the literature, it can be seen that the phenomenon of motivation is classified in different ways by
different researchers. For the purpose of the study, Bektas's (2010) classification of motivation as
working with the principal, respect for the principal, and the principals’ individual needs, behavior
and attitudes were taken into consideration. Within the scope of working with a principal, the effect
of the principal’s success in social relations, giving feedback to the work carried out and being
interested in the work completed by teachers should be measured in motivating the teachers
(Tschannen-Moran, 2009). Respect for the principal is the state of being respectful from the items
that are necessary for us to carry out our institutional relations in a healthy way and for effective
communication skills (Bektas, 2010). For principals, in order for work to progress efficiently in an
organisation, these managers have to create a suitable working environment by taking into account
the needs and individual characteristics of their employees (Kogak, 2013). The behavior and
attitudes of principals are defined as the manager's attitudes and behaviour encouraging employees
to work with confidence (Bektas, 2010).

School principals should be able to use their communication skills effectively because the
importance of communication in guiding school stakeholders is undeniable. Teachers'
performances need to be raised to a higher level (Aktas, 2020), from which the importance of
teachers' motivation emerges (Bektas, 2010). Therefore, it can be inferred that there is a
relationship between school principals’ communication competences and teachers' motivation.
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When the related literature is examined, it can be seen that studies on school principals’
communication competences and teachers' motivation have been conducted in recent years
(Karayigit, 2019; Kocak, 2013; Bektas, 2010). The studies conducted within the scope of
communication competences and motivation are generally associated with classroom teachers and
private schools. It can be said that there are few studies on the relationship between communication
skills of school principals working at all levels affiliated to the Ministry of National Education and
teachers' motivation (Ekin, 2015).

In a different population from the existing studies, the relationship between school
principals’ communication competences and teachers' motivation was addressed in this study.
Based on the fact that there are not enough direct studies on the determined subject, it is thought
that this study can contribute to the literature. The study aims to investigate the relationship
between principals' communication skills and teachers' motivation in this context. In line with this
objective, the research sought to provide answers to the following questions:

According to teachers' perceptions, what is the level of school principals’ communication
competences?

What is the level of teachers' perceptions in regard to their motivation?

Is there a significant relationship between school principals’ communication competences
and teachers' motivation?

Method
Research Design

In this study, the correlational survey research method was used because the aim was to
reveal the relationship between the communication competencies of school principals and the
motivation of teachers. Due to the determination of the relationship between the variables,
correlational research is characterised as a type of descriptive research (Fraenkel et al., 2012).

Population and Sample

The population of the study consisted of 14,100 teachers working in the central district of
ametropolitan city in the south of Turkey (Gaziantep-Sahinbey). The sample of the study consisted
of 474 teachers who were selected from this population using a simple random sampling method.
The simple random sampling method is a method in which all the units in the population are not
related to any other units and are selected for a sample with an equal chance of being selected (Sen
& Yildirim, 2021). According to Akbulut and Capik (2022), the sample size required for the
application of canonical correlation analysis should be at least five or ten times the total number of
variables in the data sets. In this direction, it can be said that the sample size reached for the
measurement tools consisting of a total of fifty-one items is sufficient. Of the 474 teachers who
participated in the study, 293 (61.8%) were female and 181 (38.2%) were male. 305 (64.3%) of the
teachers were married and 168 (35.7%) were single. 380 (80.4%) were undergraduate and 93
(19.6%) were postgraduate graduates. The seniority distribution of the participating teachers is as
follows: 110 (23.2%) were between 1-5 years; 156 (32.9%) were between 6-10 years; 82 (17.3%)
were between 11-15 years; and 126 (26.6%) were 16 years and above. With regard to the work
experience of the participants: the number of employees working 1-3 years was 224 (47.3%); 4-6
years 120 (25.3%); and 7 years and over 130 (27.4%). The amount of in-service training received
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was determined as 1-3 years for 50 of the participants (10.6%); 4-6 years for 81 (17.2%); 7 years
and above for 332 (70%); and those who had received none was 10 (2.2%).

Data Collection Tools and process

In the study, ‘The School Principals’ Communication Competencies Scale’ and ‘The
Classroom Teachers' Motivation Scale’ were used as data collection tools together with questions
regarding the personal information of the participants.

The Communication Competences Scale

The Communication Competencies Scale developed by Wiemann (1977) and adapted into
Turkish by Topluer (2008) consists of three dimensions and thirty-one items; social relaxation
(seven items), affiliation/support (seven items), and empathy competence (seventeen items). The
scale was graded on a five-point Likert scale (from Never ‘1’ to Always ‘5’). According to the
results obtained by Topluer (2008), the Cronbach's Alpha internal consistency coefficient of the
scale was calculated as .96. In this study it was calculated as .97. For the dimensions it was .97 in
the empathy dimension, .89 in the social relaxation dimension, and .89 in the support dimension.
In the current study, the construct validity results of the scale were y2/sd=2.62, RMR=.039,
CFI=.95, RMSEA=.65, IFI=.95, TLI=.95. It was observed that the goodness of fit results were at
least within the acceptable range (Kline, 2011).

The Motivation Scale

The scale developed by Bektas (2010) consists of four dimensions and a total of twenty
items: working with a principal (seven items); respect for the principal (five items); the principals’
individual needs relation (four items); and the behavior and attitudes of the principals (four items).
The scale was graded on a five-point Likert scale (from ‘1’ (strongly agree) to 5’ (strongly
disagree)). The Cronbach Alpha reliability coefficients obtained for each dimension were 0.85 and
above, and the Cronbach Alpha reliability coefficient for the overall scale was calculated as .94. In
this study the coefficient for the overall scale obtained was calculated as .93. For the dimensions it
was found to be .85 in the dimension of working with a principal; .84 in the dimension of respect
for the principal; .85 in the dimension of the principals’ individual needs relation; and .74 in the
dimension of behavior and attitudes of the principals. In the current study, the construct validity
results of the scale were ¥2/sd=3.25, RMR=.054, CFI=.96, RMSEA=.76, IF1=.96, and TLI=.95. It
was observed that the goodness of fit results were at least within the acceptable range (Kline, 2011).

Data analysis process

The study examined the relationship between headteacher communication competences and
teacher motivation using a canonical correlation analysis. This analysis is used to determine the
relationship between two variables, each consisting of at least two variables (Tabachnick & Fidell,
2013). In the analysis, linear components are first obtained. These components maximise the
relationship between two variables (Everitt & Hothorn, 2011). The new variables that consist of
the linear components of the variables being analysed are referred to as 'canonical variables' (Afifi
and Clark, 1996). The canonical variables on either side of the canonical correlation equation are
referred to as the ‘pair of canonical variables’ (Tabachnick, Fidell, and Ullman, 2007).

The aim of this study is to determine the relationship between the communicative
competence dataset, consisting of weighted combinations of variables consisting of the empathic,
social relaxation and support dimensions, and the motivation dataset, consisting of working with
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the director, respect for the director, relation to the director's individual needs, behaviour and
attitudes of the director’s dimensions, using the canonical correlation analysis. The maximum
number of canonical variable pairs is three. The scheme of canonical correlation analysis of the
data set is given in Figure 1.

Figure 1

An analytical schema of communication competences and motivation data sets

Working with the
Empathy e ——
ax1 ayl principal

: : cc MOT ay2 Respect for the
Social relaxation A principal
X=U Y=V
Ayl . .
’ The principals' needs
ax3 relation
Support ay4
The behavior and
attitudes of the

principals'

According to Figure 1, ax1, ax2 and axs represent the canonical loadings of the independent
variable X and ayi, ay., ays and ays represent the canonical loadings of the dependent variable Y.
X and Y variables are indicated by canonical correlation rc.

In order to apply canonical correlation analysis, the data must meet the assumptions of
normal distribution and multicollinearity (Tabachnick & Fidell, 2013). To test the normal
distribution of the dataset, the skewness and kurtosis values were examined and it was found that
the skewness values were between -.68 and -.86 and that the kurtosis values were between .22 and
.48, which are acceptable values. (George & Mallery, 2016). As a result of the analyses regarding
the multicollinearity assumption, it was seen that the correlation value between the independent
variables was less than 0.9, the VIF value was less than 10, the Cl value was less than 30 (Albayrak,
2005), and the tolerance value was greater than .10 (Cokluk, Giigli, & Biiyiikoztiirk, 2012).
Therefore, the assumption that there is no multicollinearity problem is accepted. In order to test the
linearity assumption, the scatter plots of the scales were examined and as a result of these tests, it
was found that the data set met the necessary assumptions for canonical correlation analysis. The
results obtained for the analyses in the study were evaluated at the p<0.05 significance level. In
order to make the data suitable for analysis, the Skewness and Kurtosis values were examined to
check the normal distribution after the missing data assignment, extreme value cleaning, reverse
item coding and taking the arithmetic mean of the variables. The eighteen items of data that were
considered to be inaccurate, careless, and not serving the purpose were not included in the analysis.
The data obtained in the study were analysed by means of an SPSS 26.0 package programme.

In order to determine the participant teachers' perceptions of the school principals’
communication competences and teachers' motivation, the perception levels were evaluated as
follows: the 1.00-1.79 range ‘Very Low’; the 1.80-2.59 range ‘Low’; the 2.60-3.39 range
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‘Medium’; the 3.40-4.19 range ‘High’; and the 4.20-5.00 range ‘Very High’. In addition, for the
Pearson Product Moment Correlation Coefficient value range: the range of 0.00-0.20 was evaluated
as ‘no relationship or very weak’; the range of 0.20-0.40 as ‘weak relationship’; the range of 0.40-
0.60 as ‘moderate relationship’; the range of 0.60 -0.80 as ‘strong relationship’; and the range of
0.80-1.00 as “very strong relationship’ (Salkind, 2010).

Results

According to the purpose of the study, to answer the question of the level of communication
competence of school principals according to the teachers' perceptions, the arithmetic mean,
standard deviation, skewness and kurtosis values of the participants’ responses to the
‘Communication Skills Scale’ were calculated on the basis of general and dimensional information.
The results are shown in Table 1.

Table 1

The Teachers' Perception Level of the School Principals” Communication Competence
Variables N X Sd Skewness Kurtosis
g)onq‘przt‘érr‘]ic‘::‘“o” 474 3.90 0.81 .86 42
Empathy 474 3.90 0.86 -.91 48
Social relaxation 474 3.84 0.82 -.68 22
Support 474 3.98 0.83 -.86 44

As can be seen in Table 1, according to the teachers' perceptions, the general perception of
the school principals’ communication competence (X=3.90), empathy (X=3.90), social relaxation
(X=3.84) and support (X=3.98) dimensions of communication competence are also at a high level.

In order to find an answer to the question of the level of the teachers' perceptions regarding
their motivation, the aritmetic mean, standard deviation, skewness and kurtosis values of the
participants' responses to the ‘Motivation Scale’ were calculated on the basis of the overall scale
and the dimensions; the results are shown in Table 2.

Table 2

The Perception Levels of Teacher Motivation

Variables N X Sd Skewness  Kurtosis
Motivation 474 4.27 0.61 -.58 -.49
Working with the principal 474 4.32 0.63 -.83 .03
Respect for the principal 474 4.49 0.55 -1.03 94
The prmmpals’ individual needs 474 3.86 0.97 .82 18
relation

Behavior and attitudes of the 474 430 0.66 .84 18

principals
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As can be seen in Table 2, it was revealed that the teachers' general perceptions of their
motivation (X=4.27) were at an extremely high level in the dimension of working with their
principals (X=4.32), in the dimension of respect for their principals (X=4.49), in the dimension of
the behavior and attitudes of their principals (X=4.30), and the dimension of their principals’
individual needs relation (X=3.86) was at a high level.

A Pearson correlation test was conducted to determine whether there was a significant
relationship between the school principals’ communication competences and the teachers'
motivation in the context of the third problem of the research: ‘Is there a significant relationship
between school principals’ communication competences and teachers' motivation?’. The findings
are given in Table 3.

Table 3

The Results of the Relationship between the School Principals’ Communication Competences and
the Teachers' Motivation

Variables 1 2 3 4 5 6 7 8 9
1. Communication 1 98™ 92" 92 1™ 53" 357 717 527
competence
2. Empathy 1 88~ 88~ 61”7 53" 35 717 517
3. Social relaxation 1 J7 57T 487 327 667 497
4. Support 1 547 467 327 637 457
5. Motivation 1 947 84™ 84" 88"
6. W_ork_lng with the 1 29% 70" 80"
principal
7. Re:spt_actfor the 1 s g7
principal
8. The principals’
individual needs 1 67
relation
9. The behavior and
attitudes of the 1
principals
**p<0.01

When Table 3 is analysed, according to the teachers' perceptions, there is a positive,
moderately level relationship between the school principals’ communication competencies and the
teachers' motivation (r=.61; p<.001). There is a positive, moderately significant relationship
between the principals' communication skills and working with the principal (r=53; p<.001); a
positive, weakly significant relationship between respect for the principal (r=.35; p<.001); a
positive, highly significant relationship between principals’ individual needs (r=.71; p<.001); and
a positive, moderately significant relationship between the principals' behaviour and attitudes
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(r=.52; p<.001). On the other hand, the relationships between all the dependent and independent
variables were found to be significant (p<.001).

The canonical coefficients and significance tests conducted to determine the relationship
between the school principals’ communication competences and the teachers' motivation according
to the teachers' perceptions are given in Table 4.

Table 4
The Values of the Canonical Correlation Analysis Results

Canonical

Canor_1ical Correlation  Eigenvalue Wilks Sd p
Correlation (rc) Squared (1) Lambda
1 73 .52 1.128 462 34.946 12 0.000
2 A2 01 015 .982 1.390 6 0.215
3 .06 .00 .003 997

When the Wilks Lambda values in Table 4 are analysed, it can be seen that only the first
linear function is significant (Wilk's A = .462; F(12) = 34.946; p<.001). Accordingly, the first
canonical correlation value was found to be .73 and the common variance shared between the
school principals’ communication competences and the teacher motivation data sets was
determined as .52.

The standardised canonical coefficients of the canonical variable pairs, which reveal the
amount of change in the canonical variable for a one standard deviation change in the real data set,
are given in Table 5.

Table 5
The Standardised Correlation Coefficients and Loadings of Variables

Variable Correlation coefficient Loading value

Set 1 (Communication competences)

Empathy -.94 -.99
Social relaxation -.25 -93
Support .004 -.88
Set 2 (Teacher motivation)

Working with the principal -.37 - 74
Respect for the principal 46 -.49
The principals’ individual needs relation -.93 -.99
The behavior and attitudes of the principals -14 -72
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When the canonical variables U (U= -.94* empathy-.25*social relaxation+.004*support)
and V (V= -.37* working with the principal + .46* respect for the principal -.93* the principals’
individual needs relation -.14* the behavior and attitudes of the principals) are examined in Table
5, it can be seen that the highest contribution in the U canonical variable is provided by the
understanding-empathy (-.94) dimension and the lowest contribution is provided by the support
(.004) dimension. In the formation of canonical variable V, the highest contribution was explained
by the dimension of the principals’ individual needs relation (-.93) and the lowest contribution was
explained by the dimension of the behavior and attitudes of the principals (-.14).

The cross loadings of the communication competences variable set on the teacher
motivation variable set and the cross loadings of the teacher motivation variable set on the
communication competences data set are given in Table 6.

Table 6
The Cross Loadings of the Variables on Each Other

Variable Loading value

Teacher motivation (V canonical variable)

Set 1 (Communication competences)

Empathy -0.73
Social relaxation -0.68
Support -0.64

Communication competences
(U canonical variable)

Set 2 (Teacher motivation)

Working with the principal -0.54
Respect for the principal 0.35
The principals’ individual needs relation -0.72
The behavior and attitudes of the principals -0.52

When Table 6 is examined, it can be said that the role of the dimensions of the school
principals’ communication competencies in explaining the teachers' motivation levels are
respectively understanding-empathy (-.73), social relaxation (-.68) and support (-.64); and the role
of the teacher motivation in explaining the perception levels of communication competencies are
the dimensions of the principals’ individual needs relation (-.72), working with the principal (-.54),
behavior and attitudes of the principals (-.52), and respect for the principal (.35).

Discussion, Conclusion and Recommendations

The aim of the research was to examine the relationship between school principals’
communication competencies and teachers’ motivation. In general, as a result of the statistical
analyses conducted to determine the level of communication competencies of school principals
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according to teachers' perceptions, it was concluded that the teacher participants had a high level
of perception. This result coincides with the study of Cetinkaya (2011). Similar to this study,
Simsek (2003) found that all of the school principals in the study had high level effective
communication skills. On the other hand, Sahin (2007) and Celik (2013) found school principals’
communication competences at an extremely high level. In Onsal's (2012) study, school principals’
communication competences were found to be effective, but at a level that needs to be improved.
On the other hand, Kosterelioglu and Argon (2010) concluded that principal-teacher
communication was generally positive, but not at the desired level. In a study conducted by
Kocabas and Karakose (2005), it was concluded that teachers working in public schools did not
find the management and communication skills of school principals to be at an adequate level, and
these teachers stated that they could not share their problems openly and comfortably with their
principals. In order for school principals’ communication with teachers to be of more quality and
more effective, they should have knowledge regarding communication skills and be able to
communicate effectively with teachers by taking individual differences into consideration. Giines
(2007) states that the expectations of teachers in terms of the communication skills of school
principals are quite high, so school principals should improve themselves in this regard and take
into account the expectations of teachers. The teachers stated that the school principals were
supportive in terms of communication competence, sufficient in understanding and empathising,
and effective in terms of social comfort. These results show that teachers perceive themselves as
individuals, they are not interrupted too much while expressing themselves, the school principals
are good listeners, they are not harsh, they do not ignore teachers' feelings, and the school principals
attach importance to and are interested in what the teachers say.

According to another result obtained in the study, it was determined that the teachers'
perceptions of motivation were at a high level. It was concluded that the teachers' perceptions of
motivation were at a high level in the dimension of the manager-individual need relationship, and
at an extremely high level in the dimensions of manager respect, manager attitude behaviour and
working with the manager. In Oztiirk and Diindar's (2003) study, the information that factors such
as appreciating employees, taking their opinions, and making decisions with the participation of
people increase motivation supports the data obtained in this study. Karakése and Kocabas (2005)
state in their study that teachers working in private schools said that their managers' attitudes and
behaviour, such as appreciating positive behaviour and taking the opinions of teachers when
making decisions on any subject, positively affected their job satisfaction and motivation, but
teachers working in public schools showed less agreement with this item. According to the results
obtained in the research, it can be said that factors such as school principals being interested in
teachers' work, being sensitive, treating teachers with respect, having a positive approach to their
thoughts and words, adopting a democratic attitude, giving teachers' freedom in their work and
including teachers in decisions taken contribute to an increase in teacher motivation.

As a result of the research, it was revealed that there is a positive and significant relationship
between the school principals’ communication competences and the teachers' motivation.
According to this result, it can be said that as the communication competences of school principals
increase, the motivation of teachers will also increase. This can be interpreted as school principals’
expressing themselves clearly and understandably, being reliable in their social relations, behaving
respectfully, valuing the thoughts of employees, appreciating their work, giving information about
their work, and dealing closely with the individual needs and problems of employees will lead to
positive emotions in teachers and motivate them more for organisational goals. Sanli, Altun and
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Karaca (2014) conclude that teachers' motivation will be positively affected as long as school
principals include effective communication. Claypool (2003) states that the most important
resource of workplaces is human beings and as the quality of communication skills in workplaces
increases, employees are happier and more peaceful. At the same time, Castro and Jimenez (2022)
conclude in their study that school principals having communication skills motivates teachers and
strengthens their job performance. However, Aksoy (2009) states that although primary school
principals are aware of the importance of motivation for teachers, they do not use the necessary
communication skills to motivate teachers.

While using communication skills, school principals should be aware that teachers have
different individual characteristics and expectations and should take care to take teachers' needs
into consideration. School principals should make situation assessments in regard to
communication and miscommunication in the school and measures should be taken in line with
these assessments. School principals should take care to increase the effectiveness of social
relations, by appreciating the successful work of the teacher, giving the teacher a task that he/she
is proud of, being interested in the work of the teacher, ensuring that the teacher does the work with
pleasure while working with the teacher, showing a democratic attitude, and making the teacher
believe that the work he/she does is important, as these may be the factors that provide high
motivation in practice.
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Genis Ozet

Giris

Sosyal bir varlik olarak insanin toplumsal ve oOrgiitsel hayatta var olabilmesi igin
cevresindeki diger insanlarla iletisim ig¢inde olmasi gerekmektedir (Parlak, 2018; Celik, 2013).
Birer sistem olan orgiitlerde iletisim, biyolojik sistemlerdeki kan dolagimi kadar 6nemlidir; ¢linkii
orgiitii olusturan unsurlar arasindaki bag, iletisim sayesinde kurulur (Tutar ve Y1lmaz, 2013). Orgiit
icerisinde yiiriitillecek etkinlikler iletisim yoluyla miimkiin olabilir ancak etkili iletigim
kurulamadiginda, var olan siire¢ ve sorunlar ile ilgili bilgi aligverisi olamaz, iyilestirme ve
diizeltmeler yapilamaz, geri bildirimler saglanamaz (Oner, 2019). Okullar da insan ve madde
kaynaklarindan olusan agik ve sosyal egitim orgiitleridir. Bu noktada egitim Orgiitlerinde bilgi
akisini etkili hale getirmede ve uyumlu iliskiler gergeklestirmede kilit rol oynayan okul
yoneticilerinin dnemli iletisimsel rolleri bulunmaktadir (Caybas, 2021).

Ogretmenlerin motivasyonu agisindan Tiirkiye’de 6nemli sorunlar vardir (Ada vd., 2013).
Okul yoneticilerinin 6gretmenlerle yeterince iletisim kuramadiklari, rehberlik yapamadiklari,
sorunlarin ¢oziimiinde bilimsel yontemlerden geregince faydalanamadiklari ¢esitli aragtirmalarda
vurgulanmaktadir (Akgay, 2003). Okulda 6gretmen ve yonetici arasindaki iliskinin saglikli sekilde
yliriitiilememesi, iletisimin zayiflamasi ve dolayisi ile 6gretmenlerin motivasyonlarinin azalacagini
gostermektedir (Hernandez & Seem, 2004). Ayrica yapilan ¢aligmalar bir okulda nitelikli ve etkili
iletisim kurmanin 6gretmen motivasyonu ve dolayisiyla bagarty1 artiran en etkili yontem oldugunu
da vurgulamaktadir (Ron, 1992).

Okul yoneticileri iletisim becerilerini etkili bir sekilde kullanabilmelidirler ¢linkii okul
paydaslarimi  yonlendirme  konusunda iletisimin  nemi yadsinamaz. Ogretmenlerin
performanslarinin daha iist diizeye ¢ikarilmasi (Aktas, 2020) gerekir ki buradan da 6gretmenlerin
motivasyonlarinin 6nemi ortaya ¢ikar (Bektas, 2010). Dolayis: ile okul yoneticilerinin iletisim
yeterlikleri ile 6gretmenlerin motivasyonlar1 arasinda iligki oldugu c¢ikarimi yapilabilir. Bu
kapsamda arastirmanin amact okul yoneticilerinin iletisim becerileri ile 6gretmenlerin
motivasyonlari arasindaki iliskiyi incelemektir. Bu amag¢ dogrultusunda asagidaki problemlere
yanit aranmigtir:

v' Ogretmen algilara gore okul yoneticilerinin iletisim becerileri ne diizeydedir?
v" Ogretmenlerin motivasyonlarma yonelik algilari ne diizeydedir?

v" Okul yoneticilerinin iletigim becerileri ile 6gretmenlerin motivasyonlari arasinda anlaml
bir iligki var midir?

Yontem

Bu arastirmada okul ydneticilerinin iletisim yeterlikleri ile 6gretmenlerin motivasyonlari
arasindaki iligkinin 0gretmen algilarma gore ortaya koymak amaclandigi icin aragtirma iligkisel
tarama modeli ile tasarlanmistir. Arastirmanin evreni Tirkiye’nin gilineyinde yer alan bir
biiyiiksehrin merkez ilgesinde gorev yapan dgretmenlerden olugsmaktadir. Aragtirmanin 6rneklemi
ise bu evrenden basit seckisiz 6rnekleme yontemi ile belirlenen 474 6gretmenden olusturmaktadir.
Arastirmada veri toplama araci olarak katilimcilara ait kisisel bilgilere yonelik sorular ile birlikte
“Okul Yoneticilerinin Iletisim Yeterlikleri Olgegi” ve “Smif Ogretmenlerinin Motivasyonu
Olgegi” kullamilmugtir. Katilimer dgretmenlerin okul ydneticilerinin iletisim yeterliklerine ve
O0gretmenlerin motivasyonuna iligkin 6gretmen algilarin1 belirlemek icin aritmetik ortalama,
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standart sapma gibi istatistiksel analizler kullanilmistir. Calismada, okul ydneticilerinin iletisim
yeterlikleri ile 6gretmenlerin motivasyonu arasindaki iliskiyi incelemek iizere kanonik korelasyon
analizi kullanilmistir. Bu analiz, her biri en az iki boyuttan olusan iki degisken arasindaki iliskiyi
belirlemek maksadiyla kullanilmaktadir (Tabachnick & Fidell, 2013). Kanonik korelasyon
analizinin uygulanabilmesi i¢in verilerin normal dagilim ve ¢oklu dogrusal baglant1 varsayimlarini
saglamasi gerekir (Tabachnick ve Fidell, 2013). Veri setinin normal dagilimini test etmek i¢in
carpiklik ve basiklik degerlerleri incelenmis ve carpiklik degerlerlerinin -.68 ile -.86 arasinda;
basiklik degerlerinin ise .22 ile .48 arasinda ve kabul edilebilir degerlerde oldugu (George ve
Mallery, 2016) goriilmiistiirCoklu baglantisallik varsayimina iliskin yapilan analizler sonucunda
bagimsiz degiskenler arasindaki korelasyon degerinin 0.9’dan az oldugu, VIF degerinin 10’dan
kiigiik oldugu, CI degerinin 30’dan kii¢iik oldugu (Albayrak, 2005) ve tolerans degerinin .10’dan
bliyiik oldugu (Cokluk, vd., 2012) goriilmiistiir.

Bulgular

Ogretmen algilarina gére okul ydneticilerinin iletisim yeterlikleri diizeyini belirlemek
amaciyla yapilan istatistiksel analizler sonucunda Ogretmenlerin yiiksek diizeyde algiya sahip
oldugu sonucuna ulasilmistir. Bu sonuca benzer sekilde Simsek’in (2003) calismasinda okul
yoneticilerinin tamaminin st diizeyde etkili iletisim becerilerine sahip olduklar1 sonucuna
ulasmigtir. Farkli calismalarda Sahin (2007) ve Celik (2013), okul ydneticilerinin iletisim
yeterliklerinin ¢ok yiiksek diizeyde oldugu seklinde bulgu ortaya koymusladir. Aragtirmada elde
edilen diger bir sonuca gore 6gretmenlerin motivasyonlarina iliskin genel algilarinin ¢ok yiiksek
diizeyde oldugu, ayn1 sekilde motivasyon boyutlarindan ydnetici ile ¢aligma boyutunda yonetici
saygisi boyutunda ve ydnetici tutum davranislari boyutundaki algilarinin da ¢ok yiiksek diizeyde
oldugu saptanmistir. Arastirma sonucunda okul yoneticilerinin iletisim yeterlikleri ile
Ogretmenlerin motivasyonlar1 arasinda pozitif yonde, anlamli bir iliski oldugu ortaya ¢ikmistir. Bu
sonuca gore okul yoneticilerinin iletisim yeterlikleri arttikca 6gretmenlerin motivasyonlarinin da
artacag1 sOylenebilir. Bu durum okul yd6neticilerinin kendilerini acik ve anlasilir sekilde ifade
etmesi, sosyal iligkilerinde giivenilir olmasi, saygili davranmasi, calisanlarin diislincelerine
degerler vermesi, ¢alismalarini takdir etmesi, ¢alismalar1 hakkinda bilgi vermesi, ¢alisanlarin
bireysel ihtiyag ve sorunlart ile yakindan ilgilenmesinin &gretmenlerde olumlu duygular
olusmasina yol agacagi ve onlar1 Orgiitsel amaclar i¢in daha ¢ok motive edecegi seklinde
yorumlanabilir. Okul yoneticilerinin gretmene ve yaptigi caligmalara karsi duyarli olmasi,
okuldaki ¢alismalar konusunda 6gretmeni bilgilendirmesi, karar siirecine katilimini desteklemesi
gibi ¢abalariin 6gretmen motivasyonunu arttirdigi soylenebilir.

Sonug¢ ve Tartisma

Arastirmada elde edilen sonuglara gore okul yoneticilerinin 6gretmenlerin ¢aligmalarina
kars ilgili olmasi, duyarli olmasi, 6gretmenlere saygili davranmasi, diisiincelerine ve sdzlerine
olumlu yaklagimi, demokratik tutumu, 6gretmenlerin isinde 0zglir olmas: ve alinan kararlara
ogretmenlerin dahil edilmesi gibi faktorlerin 6gretmenlerin motivasyonunin artmasina katkida
bulundugu soéylenebilir. Okul yoneticileri iletisim becerilerini kullanirken 6gretmenlerin farkli
bireysel 6zelliklerinin ve beklentilerinin oldugunun farkinda olarak 6gretmenlerin ihtiyaclarini
dikkate almaya 6zen gostermelidir. Zaman zaman okulda, okul yoneticileri tarafindan iletisim ve
iletisimsizlikle ilgili durum degerlendirmeleri yapilmali ve bu degerlendirmeler dogrultusunda
tedbirler alinmalidir.
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