Ahi Evran Universitesi Kirgehir Egitim Fakiiltesi Dergisi Cilt 26, Say1 2, 2025

]

KEFAD

ISSN: 2147 - 1037

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi

Investigation of Secondary School Teachers’ Views on Enrichment @ CrossMark
Practices
Murat Tapar' Muhammet Davut Giil ?

ARTICLE INFO

ABSTRACT

DOI: 10.29299/kefad.1569759

Received:  18.10.2024
Revised: 19.12.2024
Accepted:  20.01.2025

Keywords:
Giftedness,
Enrichment,

Differentiation

This study explores secondary school teachers' perspectives on enrichment practices for
gifted students, acknowledging that these students differ cognitively and affectively from
their peers. Enrichment, a key instructional method, relies heavily on teachers' ability to
implement it effectively. Since teachers play an important role in the implementation of
these programs, the aim of this study is to examine the views of secondary school branch
teachers regarding the enrichment practices used in the educational processes of students
with special ability decisions. Using a qualitative case study approach, 24 Turkish,
Mathematics, Science, and Social Sciences teachers from three secondary schools in the
Mediterranean region were interviewed. These teachers had students identified as gifted in
their classes. Data were gathered through a semi-structured interview form, covering both
demographic information and teachers' views on enrichment. Content analysis revealed
three key themes: teachers' competence levels, challenges in applying enrichment methods,
and the need for in-service training. The findings indicated that teachers generally feel
underprepared for enrichment practices, recognize difficulties in their implementation, and
express a strong need for further professional development. This highlights the importance
of equipping teachers with better tools and training to enhance educational outcomes for
gifted students.
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Farklilagtirma

Ozel yetenekli dgrenciler, biligsel ve duyugsal alanlarda akranlarindan farklilagtiklarindan
ogretim ihtiyagclar1 karsilanirken farkli uygulamalar kullanilmaktadir. Zenginlestirme de bu
uygulamalardan birisidir. Bu programlarin uygulanmasinda dgretmenler énemli bir rol
oynadigindan bu ¢calismanin amaci 6zel yetenek karari olan dgrencilerin egitim siireclerinde
kullanilan zenginlestirme uygulamalarma iliskin ortaokul brans Ogretmenlerinin
goriislerinin incelenmesidir. Arastirmada, nitel arastirma yontemlerinden durum ¢alismast
kullanilmustir. Calisma grubu, amacli 6rnekleme yontemlerinden o6lgiit 6rnekleme ile
olusturulmustur. Arastirmada veri toplama araci olarak uzman goriisii alinarak hazirlanan
biri demografik 6zellikler ve dordii goriislerle ilgili bes sorudan olusan yar1 yapilandirilmis
goriisme formu kullanilirken; elde edilen veriler igerik analizine tutulmustur. Arastirmada
Orta Karadeniz bolgesindeki bir ilde 3 ortaokulda gorev yapan ve sinifinda “6zel yetenek
karar1” verilmis 6grencisi bulunan 24 Tiirkce-Matematik-Fen Bilimleri ve Sosyal Bilimler
Ogretmeninin, Ozel yetenek tanili Ogrencilerin egitim siireclerinde zenginlestirme
uygulamalarina iliskin goriisleri incelenmistir. Elde edilen verilere bagli olarak &gretmen
gortisleri yetkinlik diizeyleri, uygulamada zorluklar ve hizmetici egitim ihtiyac1 olarak iig
tema altinda analiz edilmistir. Brans dgretmenlerinin zenginlestirme uygulamalarina dair
kendilerini ¢ok yetkin gormedikleri, &zel yetenekli ogrencilerin egitim siirecinde
zenginlestirme uygulamalarinda hazirlama ve uygulayamamalarinin ne gibi problemlere
yol agtiklarinin farkinda olduklar: ve zenginlestirme uygulamalarina dair daha fazla hizmet
ici egitime ihtiyaglar1 olduklar1 sonuglarina ulagilmistir.
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1. Giris

Ustiin yetenekli bireyler iist diizey biligsel gelisimleriyle
akranlarindan ayrilirlar (Renzulli, 1978). Anlama siirecinde
karmasik bilgileri hizli kodlama (Clark, 2008), kavramlar
arasindaki nedensel ve iligkisel iligkileri fark etme ve
yapilandirma, derin 6grenmeyi deneyimleme -6grenmeye
motive olma- ve bagimsiz hareket etme yeteneklerine
sahiptirler. Dikkat ve i¢ kontrol saglayarak yiiksek
motivasyonla bir goreve baglanurlar (Renzulli, 2003).
Olaganiistii bir hafizaya, zengin ve sira dis1 bir hayal
giiciine ve genis bir kelime dagarcigina sahiptirler
(Miedijensky, 2018). Bu yiizden, 6zel yetenekli 6grenciler
kendi potansiyellerini gerceklestirebilmek i¢in miifredata
ek ve zorluk seviyesi onlara uygun olan Ogretim
deneyimlerine gereksinim duyarlar (van Tassel-Baska ve
Brown, 2007). Nitelikli programlarin hazirlanmas:t bu
Ogrencilerin 6grenme ortami ve 6grenmeye karsi tutum ve
yonelimlerini olumlu anlamda degistirmek icin énemlidir
(Eristi, 2012). Bu noktada, &gretmenlerin o6zel yetenekli
farkli
uygulamalarmin, ders planlarini bu 6grencilerin 6grenme
stillerine dikkat ederek yeniden diizenlemelerinin oldukga
onemli oldugu goriilmektedir (Birgili ve Calik, 2013). Bu
ogretim ihtiyact karsilanmadiginda yetenekli
ogrencilerde beklenmedik basarisizlik, okulu birakma ve
dersten sikilma gibi davraruslar ile sonuglanmaktadir
(Davis vd., 2011; Matthews ve McBee, 2007). Yapilan
aragtirmalar da normal egitim programimn ve Ozel
yetenekli Ogrencilerin ihtiyaglarini karsilamadigmi ve
ayrica 0gretmenlerin de bu durumun farkinda oldugunu
gostermektedir (Hertberg-Davis ve Callahan, 2013;
Loveless vd., 2008; Reis, 2007). Bu yiizden bu calisma
zenginlestirme uygulamalar1 hakkinda 6gretmenlerin gok
o6nemli rol oynadigini diisiindiigiinden, 6gretmenlerin bu
konudaki goriislerini incelemeyi amaglamaktadir. Bundan
sonraki basliklarda 6zel yeteneklilik ve zenginlestirmenin
kavramsal cercevesi, bu c¢alismanin alana katkisi, ana

ogrencilerin  egitim  siireglerinde yontemler

ozel

hedefleri ve arastirma sorular1 ortaya konacaktir.

Ozel yetenekliligin ortak kabul gormiis bir tanimi olmasa
da deneysel ¢alismalar ve egitimsel miidahaleler agisindan
ozel yeteneklilik zeka testleri ve bagsar testlerinde yiiksek
performans gosterebilme {izerinden degerlendirilmektedir
(McClain ve Pfeiffer, 2012). Tanilama ve degerlendirme
baskin olarak bu tamimin iginde olsa da zamanla 6zel
yetenekliligin taniminin ¢ok boyutlu olarak evrildigi
goriilmektedir (Gagné, 2005; Heller vd., 2005; Renzulli,
2005; Sternberg, 2003; Tannenbaum, 2003). Geleneksel
tanimda 6zel yetenekli olmak {ist diizey bilissel seviye ve
bunu gosteren tek boyutlu bir g faktorii, bir kesme noktasi
ve {izeriyle eslestirilirken (Terman, 1925); giincel tanimda
ise Ozel yeteneklilik motivasyon, gorev bagliligi ve
yaraticiligi icerecek sekilde ¢ok boyutlu olarak ifade
edilmekte ve ayn1 zamanda kisisel ve gevresel faktorlerden
etkilenmektedir (Subotnik vd., 2011). Ornegin, Gagne’nin
(2005) tanimina gore 6zel yeteneklilik, kisiler, olaylar, ¢evre
ve sans faktorlerinin etkilesimi yoluyla ortaya gikar.

Zenginlestirme, var olan miifredatin 6tesine ge¢mek icin
icerik, siireg ve iiriin boyutunda farklilastirma, hizlandirma
ve miifredat yaparak
ogrencilerin temel becerilerdeki basarilarmi en iist diizeye
¢ikarmak, belirli bir konu veya tema hakkindaki bilgilerini
derinlestirmek, bilissel, duyussal, yaratict ve psikomotor
alandaki becerilerini gelistirmek ic¢in kullanilan bir
yontemdir (Davis vd., 2011; Plucker ve Callahan, 2014;
Subotnik vd., 2011; Van Tassel-Baska ve Brown, 2007).
Roberts’in (2005) ifadesine gore zenginlestirmenin {i¢ temel
hedefi bulunmaktadir: (1) 6grencinin ilgi duydugu alan
(2) bu alanlardaki
yeteneklerini kesfetme ve gelistirme ve (3)
kazanimlarim Kisacasi, zenginlestirme 0Ozel
yetenekli 6grencilerin ihtiyag, ilgi ve yetenekleri arasindaki

sikigtirmasi ozel yetenekli

kesfetme ve buna yonlendirme,
egitim
artirma.

dengeyi kurabilmektir. Zenginlestirme yaklasimi temel
olarak aktarilma yontemi ve siireci olarak iki temel 6ge
igerir. Aktarilma yontemlerine yaz ve haftasonu okullars,
cocuk {iniversiteleri, okuldisi1 O6grenme ortamlari, siuf
icinde disariya
hizlandirma, ayr1 sinif, ayri1 okul ve zenginlestirme arti
O0gretmen egitimi drnek olarak verilebilir. Stire¢ boyutunda
ise hedeflenen becerinin 6gretimi ve degerlendirilmesi yer
alir. Ornegin probleme dayali ya da tasarim odakli bir
Ogretim siirecinde 1raksak diisiinme becerileri (akicilik,
esneklik, 6zgiinliik ve detaylandirma), elestirel diisiinme
becerileri (tiimevarimsal, tiimdengelimsel akil yiiriitme ve

zenginlestirme, ¢ekme  programi,

degerlendirme) veya fiistbilissel becerilerin (planlama,
izleme ve degerlendirme) gelisimi hedeflenebilir ve
degerlendirilebilir. Zenginlestirme programlar1 dikey ve
yatay eksende planlanabilir. Dikey planda var olan konu
tizerinde derinlesme yapilirken, yatak eksende yeni bir
konunun eklenmesi seklinde olabilir (Newland, 1976).

Zenginlestirme programlar1 ©zel yetenekli Ogrencilere
kesfetmeye, sorgulamaya ve iist
becerilerini harekete gecirmeyi saglayacak derinlemesine
icerikler, etkinlik ve
sunmaktadir (Fiddyment, 2014). Bununla beraber otonom
Ogrenme firsati sunmasi ve bunu gercek diinyayla

diizey diisiinme

zorlayici Ogretim  materyali

baglantili problemler {izerinden siirdiirmesiyle &zel
yetenekli ogrencilerin egitim ihtiyaglarin
karsilayabilmektedir ~(Renzulli ve Reis, 1997). Bu

programlar sadece akademik basariy1 degil bu 6grencilerin
psikososyal ~ve duygusal ihtiyaclarina goére de
hazirlanabilmektedir (Schachter, 2001). Reis ve digerlerinin
(2021) ifade ettigi sekliyle zenginlestirme hem akademik
hem de sosyal duygusal alanda &nemli kazanimlar
sunmaktadir. Kisacasi, yetenekli
Ogrencilere hem ileri diizeyde Ogrenme ve arastirma
yapabilme firsati, hem bu siire¢ igerisinden tiist diizey
diistinme becerilerini deneyimlemeyi, hem de zorlayic
gorevler caligmalari
stirdiirmek i¢in motivasyon kazanmalarini saglamaktadir.

bu yontem 0zel

luzerinde titiz ve odullendirici

Zenginlestirme programlari iizerinde yapilan arastirmalar
0zel yetenekli &grencilerin akademik  basarisina
(okudugunu anlama, analitik beceriler) ve sosyal duygusal

400



M. Tapar ve M. D. Giil

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 26, Say1 2, 2025

becerileri (igsel deger, sosyal beceriler, benlik kavramu,
O0grenmeye karsi tutum) iizerine olumlu etkisi oldugunu
gostermektedir (Kim, 2016). birlikte, bu
programlarin bilissel (Gubbels vd., 2014), matematiksel
(McCoachvd., 2014), (Lee wvd., 2010), grup
deneyimiyle ilgili tutum ve alg1 (Peterson ve Lorimer, 2011)
ve bilimsel arastirmadan keyif alma (Gubbels vd., 2014)
gibi alanlarda orta ve yiiksek diizeyde olumlu etki
yaptigimi  ¢alismalar  gostermistir. Zenginlestirme
programlar1 6nemli faydalar saglasa da uygulanmalarinda
hala cesitli zorluklar bulunmaktadir. Bir¢ok {ilke, {istiin
yetenekli Ogrencilere  yonelik  yapilandirilmis  bir
cerceveden yoksundur ve genellikle {istiin yetenekli
ogrencilerin ihtiyaclarin1 karsilamak igin oncelikli olarak
ileri diizey yerlestirme {izerinden saglamaktadir (Brigandi
vd., 2018; Callahan vd., 2017). Bu tek bir yonteme olan asir1
bagimlilik, iistiin yetenekli Ogrencilerin sahip oldugu
egitim deneyimlerinin cesitliligini sinirlayabilir.
Dolayisiyla, egitim gesitli pedagojik
stratejileri iceren kapsamli zenginlestirme modellerini

Bununla

sozel

sistemlerinin

benimsemesi, {istiin yetenekli 6grencilerin potansiyelini
gelistirmeye elverisli bir ortam yaratmak agisindan biiyiik
onem tagir (Chen ve Chen, 2020).

Bu noktada, Ogretmenlerin zenginlestirme
uygulamalarmdaki yeterliligi, {istiin yetenekli 6grencilerin
etkili egitimi icin kritik bir 6neme sahiptir. Arastirmalar,
istlin  yetenekliler egitimi konusunda egitim almis
Ogretmenlerin iist diizey diisiinme, yaraticilik ve 6grenci
odakli 6grenmeyi tesvik etmede daha basarili olduklarinm
gostermektedir; bu beceriler, etkili bir zenginlestirme
programmin temel unsurlaridir (Kim, 2016). Hedefe
yonelik mesleki gelisim alan 6gretmenler, farklilastirilmis
egitimi daha etkili bir gsekilde uygulayarak O6grenci
basarilarmi artirma egilimindedir (Unal, 2023). @rnegin,
matematik  derslerini  farklilastirma  egitimi  alan
Ogretmenler, iistiin yetenekli 6grencilerin ihtiyaglarini
karsilama becerilerinde artis bildirmislerdir. Ayrica,
Ogretmenlerin iistiin yetenek egitimine yonelik tutumlari,
pedagojik uygulamalarini dogrudan etkiler; 6zellikle hem
iistlin yetenekli hem de 6grenme giigliigiine sahip iki kere
istisna 6grenciler, kendilerine 6zel yaklagimlardan biiyiik
fayda saglamaktadir (Furnes ve Jokstad 2023; Sayi, 2018).
Yetkin &gretmenler, hizlandirma ve ilgiye dayali projeler
gibi ¢esitli stratejiler istiin  yetenekli
ogrencilerin gelisimi icin gerekli olan zengin, uyumlu bir
O0grenme ortami yaratir (Akgiil, 2021; Giil ve Ayik, 2023;
Yuen vd., 2018).

kullanarak

Tiim bunlar dikkate alindiginda, 6gretmenlerin bu konuda
yetkinlik sahibi olmasi biiyiik 6nem arz etmektedir. Ciinkii,
bu yontemi sunabilen 6gretmenler 6zel yetenek tanisi almis
ogrencilerinin ilgilerine dayali 6grenme firsatlari, yeni
fikirlerle ve genis disiplinler arasi temalarla karsilasma
firsat1 Bu yetkinlige sahip &gretmenler,
Ogrencilerine otonom 6grenme firsatlar1 ve ayni1 zamanda
ileri diizey igerik, siire¢ ve iiriinleri {ist diizey diisiinme
becerilerini harekete gecirecek sekilde deneyimlemelerine

sunarlar.

olanak saglar. Tiim bu nedenlerle beraber ve Tiirkiye’de
ozel yeteneklilerin egitim siiregleri tizerine yapilmis bir¢ok
¢alisma bulunsa da (Kaya vd., 2022; Ozdemir, 2017; Ulug ve
Gilindogdu, 2020) zenginlestirme uygulamalar1 {izerine
yapilan c¢alismalarin oldukc¢a smirli oldugundan bu
konuda bir arastirma yapilmasi 6nemli bulunmustur.
gosteriyor ki, bu oOgrencilerin
yeteneklerini en diizeye c¢ikarabilmek igin gelistirilen
yontem ve uygulamalarm yer aldig1 zenginlestirme
uygulamalarmi
Ogretmenlerin  bilgi
giderilmesi oldukca Onem tasimaktadir. Bu noktadan

Yapilan arastirmalar

hazirlama ve uygulama konusunda
eksikliklerinin  belirlenmesi ve

hareketle, bu calismanin amaci ortaokullarda gorev yapan
brans Ogretmenlerinin yetenekli  Ogrencilerin
egitiminde kullanilan zenginlestirme uygulamalarina

ozel

iliskin goriislerinin incelenmesidir. Bu amagla asagidaki
sorulara cevap aranmigtir:

1. Ortaokul brans 6gretmenlerinin zenginlestirilmis
egitim programina iliskin goriisleri nelerdir?

2. Ortaokul brans Ogretmenlerinin 6zel yetenekli
ogrencilerin egitim siirecinde zenginlestirme
uygulamalarmin kullanilmamasina dair yasadig:
sorunlara iliskin goriisleri nelerdir?

3. Ortaokul brans Ogretmenlerinin zenginlestirme
uygulamalarina
ihtiyacina yonelik goriisleri nelerdir?

iliskin ~ hizmet ici egitim

2. Yontem
2.1. Desen

Okulunda 6zel yetenekli tanisi almis 6grencisi bulunan
farkli brans dallarindaki &gretmenlerin zenginlestirme
uygulamalar ile ilgili goriislerini incelemeye calisan bu
calisma, nitel arastirma desenlerinden durum caligmasi ile
gergeklestirilmistir. Durum c¢alismasi, herhangi alanda
sinirll durumlar1 ortaya ¢ikararak, onlarin gelisimini
saglayacak alt yapiy1 olusturmak amaciyla sistematik bir
aragtirma ortaya koymaktadir. Durum ¢alismasi siiresince
tek bir durum tizerinde belirli bir zaman diliminde
derinlemesine inceleme yapilarak aslinda gercek ortamda
ne olduguna dair sistematik veriler toplanir (Chmiliar,
2010; Davey, 1991; akt. Subas1 ve Okumus, 2017).

Bu calismadaki durum 6zel yetenekli 6grencilerin egitim
stirecinde kullanilan zenginlestirme uygulamalarina iliskin
brang Ogretmenlerinin goriislerinin
betimlenmesidir. Bundan dolay1 derinlemesine bilgi
saglamak amaciyla arastirma problemine yonelik yonelik
“Neden?” ve “Nasil?” sorularina odaklanilmigtir. Bu
arastirma da arastirilan durum {izerinde herhangi bir
miidahalede durum manipiile
edilmemistir. incelenmek istenen durum ile ilgili yar
yapilandirilmis veri toplama araci kullanarak zengin bir
sekilde betimlemeye ¢alisilmis olmasindan dolay: durum
caligmasi deseni kullanilmigtir.

ortaokul

bulunulmamis ve
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2.2. Katilimcilar

Aragtirmanin calisma grubunu, 2022-2023 egitim 6gretim
yilinda Orta Karadeniz Bolgesi'ndeki bir sehirde ozel
yetenek almis oOgrencilerinin bulundugu ve
Ogretmenlerinin teorik ve/ya pratik olarak zenginlestirme
egitimi
matematik, fen bilimleri ve sosyal bilimler branglarindan 24
Ogretmen olusturmaktadir. Bu arastirmanin calisma grubu
amagh Orneklem yontemiyle segilmistir. Bu orneklem
tiirlinii se¢memizin sebebi yontemimize uygun sekilde

tanisi

aldigr ¢ ortaokulda gorev yapan Tiirkge,

amacimiz olan zenginlestirme uygulamalar: ile ilgili

goriislerde isabetli kaynaklara ulasmamizi ve problem
sorularimizin en {ist diizeyde cevaplanmasi ve
derinlemesine betimlenmesi Ol¢iitiiniin kargilanmasidir.
Bundan dolay1 okullarda resmi olarak 6zel yetenekli tanisi
almis Ogrencileri olan ve zenginlestirme ile ilgili teorik
ve/ya pratik egitim alan Ogretmenler olmasi Olgiitiine
dikkat edilmistir. Bu kriterlere uyan Tiirkge, matematik,
sosyal bilgiler ve fen bilimlerinden altisar &gretmen
belirlenerek toplam 24 (yirmi dort) ogretmen Orneklem
grubu olarak belirlenmistir.

Tablo 1.
Katilimcilarin demografik ozellikleri
Ozellikler f %
Cinsiyet Kadin 12 50
Erkek 12 50
Toplam 24 100
Kidem 1-10 y1l 9 37
11-20 y1l 5 21
21 yil ve tistii 10 42
Toplam 24 100
Brang Tiirkce 6 25
Matematik 6 25
Sosyal Bilgiler 6 25
Fen Bilimleri 6 25
Toplam 24 100
2.3. Islem Aykir1 Eylemler” baghgi altinda belirtilen eylemlerden

Bu ¢alisma, siniflarinda 6zel yetenekli 6grenci bulunan ve
zenginlestirme uygulamalari konusunda teorik ve/veya
uygulamali egitim almis ortaokul brans 6gretmenlerinin
bakis
uygulamalarmin

acgilarmi  aragtirmistir.
hayata  gecirilmedigi

zorluklara da deginilmistir.

Ayrica, zenginlestirme
dénemlerde

Cesitliligi
saglamak i¢in okullar gesitli sosyo-ekonomik bolgelerden
se¢ilmistir. Katihmcilar goniilliiliik esasina gore segilmis ve
gorlismeler yar1 yapilandirilmis bir goriisme formu
kullanilarak gergeklestirilmistir. Goriismeler sirasinda hem

ses kayitlar1 hem de yazili notlar alinmistir. Kaydedilen

karsilasilan

veriler sesten metne doniistiirme teknolojileri kullanilarak
yaziya dokiilmiis ve daha sonra dogruluk agisindan
manuel olarak gozden gecirilmistir. Veriler, ilk kodlar
olusturan iki arastirmaci tarafindan bagimsiz olarak bir¢ok
kez gbozden gecirilmistir. Daha sonra arastirmacilar, fikir
birligine varilana kadar kodlar1 ve temalar1 tartismak ve
diizeltmek icin bir araya gelmistir. Son olarak, kodlama ve
tematik cerceveye son seklini igin uzman
goriislerine bagvurulmustur.

vermek

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayin Etigi Yonergesi” kapsaminda uyulmasi
belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yaym Etigine

hicbiri Tokat
Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler

gerceklestirilmemistir. Bu  ¢alisma,
Aragtirmalar: Etik Kurulunun 01-26 sayili karari ile alinan
izinle ytratilmiistiir.

2.4. Veri Toplama Araglar

2.4.1. Yar1 yapilandirilmig goriisme formu

Veriler arastirmaci tarafindan nitel veri toplama teknikleri
icerisinden verilerin gesitliligini artirmak amaciyla yar1
yapilandirilmig goriisme formu ile toplanmigtir. Oncelikle
hazirlanan miilakat formu uzman goriisii almarak
degerlendirilip diizenlenmistir. Diizenlenen formla birlikte
iki Ogretmenle pilot goriismeler yapilarak sorularmn
anlagilirligi degerlendirilip forma son hali verilmistir. Tki
boliimden olusan bu formda birinci boliim katilimciyla
ilgili demografik bilgileri (yas, cinsiyet, deneyim ve bransg)
icerirken, ikinci boliim zenginlestirilmis egitim planlari ile
ilgili sorular icermektedir. Arastirmaya iliskin veriler
10.03.2024-30.03.2024  tarihleri arasnda  belirlenen
Ogretmenler toplanmistir. ~ Goriismeye
baslamadan 6nce katilimcilara ¢alismanin amaci ile ilgili
bilgilendirme yapilmis ve toplanacak verilerin nerede
kullanilacagr ifade edilmistir. izniyle
goriismeler kayit altina alinmistir. Goriismeler yaklasik
olarak 20-25 dakika stirmiistiir.

araciligryla

Katilimallarin
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2.5. Veri Analizi

Verilerin analizinde igerik analizinden yararlanilmistir.
Ierik analizi, “Sozel, yazili ve diger materyallerin icerdigi
mesaji, anlam ve/veya dilbilgisi agisindan nesnel ve
sistematik olarak simiflandirma, sayilara doniistiirme ve
¢ikarimda bulunmadir.” (Aslan ve Tavsancil, 2001, s. 22).
Ses kayitlar1 araciigiyla toplanan veriler once transkript
edilerek yaziya gegirilmistir. Daha sonra elde edilen veriler
dort asamada analiz edilmistir. ik asamada veriler bircok
kez okunarak kodlar belirlenmistir. Ikinci asamada benzer
kodlar ayni1 gruplar
olusturulmustur. Uctincii ve dérdiincii asamada sirastyla
kodlar ve temalar diizenlenmis ve bulgularin tanimlanmasi
ve yorumlamasi gerceklestirilmistir. Her tema igindeki
kodlar sayisallastirilarak frekans olarak gosterilmistir.

altinda toplanarak temalar

Ogretmen isimlerinin anonim kalmas: icin O1, 02, O3...
seklinde kodlanarak kisisel verilerin korunmasina dikkat
edilmistir. En son asamada giivenirligi saglamak igin
kodlarmn temalar: temsil edip etmedigi ile ilgili uzman
gorlisleri alinmistir. Giivenirligi saglamak agisindan
arastirma siireci betimsel bir yaklasim ile ayrintili sekilde
ortaya konmustur. Ayrica temalarda bulunan brans
Ogretmenlerine ait goriisleri yansitabilmek amaciyla,
katilimcilara ait alintilara dogrudan yer verilmistir.
Bulgular katilimcilar tarafindan gézden gegirilmis, gercekgi
bulunmus ve teyit ettirilmistir. Siirecte yapilanlar ayrintil
bir sekilde tanimlanmistir. Ayrica veriler isteyen herkesin

erisimine agik olarak arastirmaci tarafindan tutulmaktadir.
3. Bulgular

Aragtirmanin  bu bdolimiinde, analizi
sonucunda ¢alismada elde edilen bulgular 3 tema basghg:
altinda ele alinmis olup bu bagliklar
“zenginlestirme uygulamalarina
“uygulamada zorluklar” ve “hizmet i¢i egitim ihtiyac1”
seklinde siralanmustir. {lk temaya iliskin kodlar Tablo 2’de

verilmigtir.

yapilan veri

sirastyla:
iliskin  yetkinlikleri”,

Tablo 2.
Brans o63retmenlerinin zenginlestirme uygulamalarma iliskin
yetkinlikleri

“...Bu programlar farkly farkli beceriler kazandiriyor ashinda.
Mesela cocuklarin yaratici diigiinme becerisi gelistirmesi gibi.”
[O1]

“...0gretimde kullandigimiz yontemler ve materyaller ozel
olarak secilmeli. Yani dersin icerigi, siireci ve deerlendirmesi
daha 6zenli ve yiiksek diizeyde olmali. Konulari farkli sekillerde
anlatmak, anlatirken materyalleri de konuya 0zgii yapmak
gerekiyor. Bazen konuyu daraltmak da bir zenginlestirmedir,
cocuk o konuyu zaten iyi anladrysa, hem zamandan hem emekten
tasarruf edip daha ileri seviyelere gecebiliriz.” [O7]

“...Egitimi zenginlestirmek derken ashinda konularin zorluk
seviyesini artirmayr kastediyorum. Daha 6zel materyaller
kullanmak, mesela simiilasyonlar gibi.” [O17]

Baz1 katilimcilar zenginlestirme uygulamalarina iliskin
goriislerini ogretim yonteminde degisiklik olarak ifade
etmistir. Katilimcilarin bazilarmin goriisleri su sekildedir:

“...Bence zenginlestirme, farkli 6gretim yontemleri kullanmak
anlamina geliyor.” [O14]

“Ogrencilerin bireysel 63renme stillerine gore de olabilir. Kimisi
video izleyerek daha iyi 63reniyor, belgeseller mesela. Kimisi de
dokunarak, uygulayarak 6greniyor.” [O15]

Baz1 katilimcilarin zenginlestirme uygulamalarmi 6zel
yetenekli Ogrencilerin kendi oOzelliklerine uygun farkl
okullarda egitim gormesi, okul icerisinde farkli siiflarda
egitim gérmesi ve normal sinifinda kaynastirma egitime
tabi olmasi seklinde belirtilmistir. Katilimcilarin bazilarinin
bu konu ile ilgili gortisleri su sekildedir:

“Bu, farkli bir egitim saglayan programlar demek aslinda. Mesela
bu 6grencileri okul iginde ayirip tamamen farkls bir siifta, ozel
bir planla egitmek gibi...” [O9]

“...Hatirladi$im kadariyla da bu ¢ocuklara farkls okullarda ya da
kurumlarda yeteneklerine yonelik daha iist diizey egitim
vermek.” [O18]

“Ozel yetenekli dgrencileri bu programa dahil ederek normal
ogretime devam etmeleri... Mesela kaynastirma egitimine

alimyor sanirim bu cocuklar. Farkl sinifa, 6zel sinifa alinma gibi.
DD o0 7 1YY

slireci ve

LT SLUL. l\JLUJ
Kodlar f Katilimailar .
» ; ; 10 0L 03 05 010 011 Katthmodardam—O19 o Lcugiulcgiiuuc uygulduldlarll’la
Ust diizey kazanimlar/miifredat 01,3 6,16 622 623 ’ iligkin goriisti ise farkli degerlendirme

Farkli/zengin materyal 5 06, 07, 021, 017, 024

kullanim1

Ogretim yonteminde degisiklik 4 04, 08, 014, O15,

Farkli okul/sinif uygulamasi 4 02,09, 612, 018. 020

Farkli degerlendirme siireci 1 o19

materyalleri oldugu ile ilgilidir. 019 goriislerini su sekilde
ifade etmistir:

“Zenginlestirme deyince aklima miifredat1 bir iist seviyeye
tasimak geliyor. Mesela bir ¢ocuk yedinci sinifta ama iki
basamakly sayilar yerine iic ya da dort basamakli sayilari
ogreniyor. Hedefler ve degerlendirme yontemleri de daha iist

Tablo 2’'de goriildiigii iizere en basta brans 6gretmenlerin
tamaminin 6zel yetenek karar1 olan Ogrencilerin egitim
siirecinde kullanilan zenginlestirmeyi {ist diizey kazanim
ve miifredat tasarimi olarak ifade ettikleri goriilmektedir.
Bu noktada katilimclardan bazilarinin ifadeleri su
sekildedir:

seviyeye ¢tkmali. Bazi  ¢ocuklar  belki klasik  sinavlardan
hoslanmuyor, kendilerini iyi yansitamiyor olabilirler. O yiizden
farkly degerlendirme yontemleri de zenginlestirme kapsaminda
diigiiniilmeli.”

Katilimcilara iligkin goriisler incelendiginde 6zel yetenekli
Ogrencilerin egitim siireclerinde uygulanan zenginlestirme
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konusunda hala bazen gruplama ve hizlandirma stratejileri
ile kanstirdiklar1 goriilmektedir. Bununla birlikte brang
Ogretmenlerinin
normalden farkli ve st diizey miifredat, tist diizey
diisiinme becerilerini gelistiren uygulama ve yontemlerin
farklilastirilmasi, 6zgiin materyal igeren, farkli ortamlarda
uygulanabilen zenginlestirilmis, farklilastirilmis  bir
plan/program oldugunu da ifade etmislerdir.

zenginlestirme uygulamalarma dair

Ikinci tema olan zenginlestirme uygulamalarinin
kullanilmamasina dair yasanilan sorunlarla ilgili kodlar, bu
kodlara ait frekans digerleri ve hangi Ogretmenler

tarafindan ifade edildigi Tablo 3’te verilmistir.

Tablo 3.
Egitim siirecinde zenginlestirme uygulamalarinin
kullanilmamasina dair yagsanilan sorunlar

Kodlar f Katiimcilar
Derste sikilma 8 02,03, 05,08, 010,
011, 018, 020
Uyum sorunlar1 5 06, 014, 015, 016,
017
Ogretmen alan bilgisi ve 6 07,09 012 021,
farkindalik eksikligi 022,024
2 04,013

Degerlendirme siireci yanhishgi

Bazi katilimcilar tarafindan o6zel yetenekli 6grencilerin
egitim stirecinde kullanilan zenginlestirme uygulamalarina
iliskin brans 6gretmenlerinin daha fazla hizmet igi egitim
ihtiyacinin oldugu ifade edilmistir. Baz1 katilimcilar bu
ihtiyacin nedeni olarak 6zel yetenekli dgrencilerin egitim
ve duygusal ihtiyaglarin giderilmesi, kendilerini ifade

etmeleri, egitim silirecine katilimlarinin artirilmasy,
potansiyellerinin kullanilmasma yardimci olunmasi igin
Ogretmenlerin  hizmetigi  ihtiyaclarmin  giderilmesi
belirtilmistir.
Tablo 4.
Brang 6gretmenlerinin hizmetigi egitim thtiyact
Kodlar f  Katilimalar
Sosyal-duygusal ve akademik 7 94' O?, 08, 010, Ole,
018, 022

ihtiyaclar

Aile rehberligi ve dogru 4 02,012,013, 024

yonlendirme

Ogretmen mesleki doyumu 2 011,019

Katilimcilardan bazilarmin goriisleri su sekildedir:

“BILSEM'de bir yil ¢alhistim, cocuklar ilk geldiklerinde
mutluydular ama sonra cesitli sebeplerden dolay: devamsizlik
yapmaya basladilar. Bu cocuklar motomot akademik derslerle
degil, daha eglenceli ve gelistirici bir miifredatla egitilmeli. Bence
BILSEM'in miifredat: daha eglenceli hale getirilmeli. Ama bunu
yapabilmek icin Once bizim bilgi ve tecriibe eksikliklerimizi
kapatmanmz gerekiyor.” [O4]

“Kesinlikle daha fazla hizmet ici e§itim verilmesi gerektigini
diigtintiyorum ciinkii bu tiir 6grencilerle karsilastyoruz. Onlar

daha iyi tanmimak ve onlara nasil yardimcr olacagimizi bilmek igin
bu egitimlere ihtiyacimiz var.” [O18]

“Siirekli kendimizi yenilememiz gerekiyor. Akademik destekten
once, bu cocuklarm duygusal ihtiyaglarinim  karsilanmasi
gerektigini  diisiiniiyorum. Sayilar1 az oldugu icin onlart
duygusal olarak kabul etmek ve tolere etmek zor olabiliyor.
Dersler ve miifredat onemli, ama once bu cocuklara nasil
yaklasmamiz gerektigi konusunda egitim almaluyiz.” [O6]

Baz1 katihmcilar da bu ihtiyacin nedeni olarak ozel
yetenekli 6grencilerin ailelerine dogru rehberlik yapilmasi
ve ¢ocuklarin dogru yonlendirilmesi olarak belirtilmistir.
Katilimcilardan bazilarinin goriisleri su sekildedir:

“Bu alanda daha fazla ders alsaydim, ihtiyag duyan ogrencilere
ve ailelerine daha somut rehberlik yapabilirdim.” [O12]

“Baz1 veliler geliyor ve ¢cocuklarinin matematik yetenegini nasil
gelistirebileceklerini  soruyor. Bu konuda dnce
bilgilendirilmesi gerekiyor, ama bizim de bu konuda yeterli
bilgiye sahip olmamiz lazim. Veliler, cocuklarimin sinavlarda tiim
sorulari dogru yapmasini istiyor. Bu yiizden Once biz
ogretmenlerin bilgilenmesi, sonra da velilere dogru yonlendirme
yapmast lazim.” [O13]

velilerin

“...Bu 6grencilere daha fazla yardimct olabilmek icin, en azindan
ozel yetenekli olanlar1 yeteneklerine uygun bir iist okula
yonlendirmek bile faydali olur. Cocuk, basarisiz olacagr ve
olacagr bir okula gitmek yerine, yetenegini
gelistirebilecegi bir okula giderse daha iyi olur. Bunun icin de
dnce bizim egitim almamiz gerekiyor.” [O24]

mutsuz

Katilimer O9 tarafinda hizmet igi egitim ihtiyacinin oldugu
ifade edilmistir. Bu ihtiyacin nedeni olarak mesleki doyum
saglamak olarak ifade edilmistir. Katilimer O9un goriisii
su sekildedir:

“Acikcast egitim almay1 ok isterim. Bu ¢ocuklari sisteme dahil
edebilsek, bizim icin de mesleki doyum saglar, motivasyonumuzu
artirr.” [O9]

4. Tartisma

Bu béliimde arastirma bulgularma dayali olarak elde
edilen bulgular tartisilmis, sonuglar iizerinde durulmus ve
bazi &nerilere yer verilmistir. Birinci olarak, bu arastirmada
incelendiginde, brang
Ogretmenlerin tamaminin  &zel olan
Ogrencilerin egitim siirecinde kullanilan zenginlestirme
uygulamalarina dair kendilerini yetkin hissetmedikleri
sonucu ortaya citkmistir. Bu sonuglara benzer sekilde
Karaduman ve digerleri (2020) sinif 6gretmenlerinin 6zel
yetenek karari olan &grencilerin egitim siireglerine iliskin
goriiglerinin aragtirmasinda sif
Ogretmenlerinin zenginlestirme uygulamalar1 konusunda
biiytik ¢ogunlugunun kendilerini yeterli hissetmedigi
yoniinde goriis belirttikleri goriilmiistiir. Yine benzer
sekilde; Ekinci (2002), Ogretmenlerin, 0zel yetenekli
bireylerin egitimine yonelik egitim formasyonu bilgisine
“az” derecede sahip olduklar1 yoniinde goriis belirttikleri
goriilmekte olup bu arastirmay1 desteklemektedir. Bu

katiimalarin goriisleri

yetenek Kkarari

incelenmesi
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farkindalik, iistiin yetenekli 6grencilerin farkl: ihtiyaglarmi
ve gelisimlerini en iyi sekilde destekleyen pedagojik
yaklasimlari
mesleki gelisim programlar1 araciligiyla gelistirilebilir
(Callahan vd., 2017).

anlamanin 6nemini vurgulayan hedefli

Ikinci olarak, brans ogretmenlerinin biiyiik cogunlugunun
Ozel yetenek karari olan 6grencilerin egitim siireglerinde
zenginlestirme
kaynakli sorunlar olarak akademik anlamda iyi olma,
kazanimlarin basit kalmasi nedeniyle derste sikilma,

uygulamalarinin  kullanilmamasimndan

yerinde duramama, arkadaslarindan 6nde olma, siirekli
soru sorma, BILSEM ve isleyisine dair sorunlar, uyum
sorunlari/yalniz kalma/dislanma, &gretmen alan bilgisi
eksikligi ve degerlendirme siireci yanlislig1 gibi sorunlar:
belirtmislerdir. En¢’e (2005) goére bu g¢ocuklar ortalama
Ogrenme becerilerine gore diizenlenmis bir
programi  iginde gelisim

yasayabilmektedir. Arastirma sonugclarina benzer sekilde
yetenekli Ogrenciler, bilissel
uyarlanmamis ogretim ortamlarinda asi davrandiklar:
(Cetinkaya vd., 2012), sikildiklari, otoriteye
bagkaldirdiklari, ortama uyumda zorluk yasadiklari ve
bunlarin sonucu olarak siirekli konustuklari, ilgisiz
davrandiklar1 ve hareket ettikleri ve zorlu gorevler talep
ettikleri (1nci, 2014; Sezer, 2015; Tannenbaum, 2003) gibi
davranislar sergilemeleri arastirmay1 destekler niteliktedir
(Kaya ve Ataman, 2017). Vakitlerinin biiyiik bir kismini
normal
ihtiyaclarina gore tasarlanmamis ortamlarin var olan
yeteneklerini azaltacagl, istenmeyen basarisizliga neden
olacag i¢in zenginlestirme onem arz etmektedir (Senol,
2011; Walters ve Frei, 2007). Ogretmen goriislerine gore
0zel

egitim
uyum  ve sorunu

ozel seviyelerine gore

siiflarda geciren bu Ogrencilerin, dgretim

yetenekli
zenginlestirme uygulamalar1 araciifiyla karsilanmasinin
onlarin sadece akademik ihtiyaglarmi degil psikososyal ve
duygusal gereksinimlerini de kargilayacag: goriilmektedir.
Ustiin yetenekliler egitimi konusunda iyi bir egitim almis

ogrencilerin  6gretim  ihtiyaclarinin

Ogretmenler, iist diizey diisiinme, yaraticilik ve 6grenci
katilimin1 destekleyen bir ortam olusturma konusunda
daha basarilidir (Chan, 2011). Bu hazirlik, Gstiin yetenekli
ogrencilerin akademik basarilarinin yam sira sosyal ve
duygusal gelisimleri icin de gereklidir. Ustiin yetenekliler
egitimi ~ konusunda
zenginlestirme ve farklilastirma uygulamalarinda daha
etkili oldugunu gostermektedir (Cheung vd., 2022; Woo ve
Cumming, 2023). Ayrica, iistiin yetenekliler egitimi dersleri
ile pratik ogretim deneyiminin bir arada sunulmasi,
Ogretmen adaylarmin bu alandaki hazirbulunusluklarin
onemli 6l¢lide artirmaktadir (Woo vd., 2024). Aragtirmalar,
etkili iistiin yetenekli Ogrenci Ogretmenlerinin ¢esitli
Ogretim yontemleri ve materyaller kullanarak, Ogrenci
odakli 6grenme sagladiklarini ve dgrencilerin zorluklar
asmalarma destek sunduklarimni gostermektedir
(Dimitriadis, 2012; Yuen vd., 2016). Bu uygulamalar, iistiin
yetenekli 6grencilerin yalmizca ileri diizey igerik degil,
onlarin gelisimsel 6zelliklerine uygun bir egitim deneyimi

uzmanlagmig Ogretmenlerin

gerektirmesi nedeniyle kritik 6neme sahiptir (Kaya ve
Ataman, 2017).

Uciincii olarak, bazi katthmeilar tarafindan 6zel yetenekli
ogrencilerin egitim stirecinde kullanilan zenginlestirme
uygulamalarina iliskin brans 6gretmenlerinin daha fazla
hizmet i¢i egitim ihtiyacinin oldugu ifade edilmistir. Bu
ihtiyacin nedeni yetenekli Ogrencilerin
egitimleriyle ilgili biitge ihtiyact ve bu c¢ocuklarin
sayilarinin egitim sisteminde ciddi bir orana sahip olmalari,
yok
kalmalar1 ve

olarak o0zel

egitim  sistemi  igerisinde
beyin gogline maruz
potansiyellerinin ~ kullanilmasinin =~ éneminden  dolay1
oncelikle 6gretmenlerin zenginlestirme uygulamalar ile
ilgili eksikliklerin giderilmesi olarak belirtilmistir. Bu

sonuglara benzer gsekilde Sariay’in (2019) calismasinda,

kaybolmamalari,
sayllmamalari,

Ogretmenlere yonelik hazirlanan egitimin olumlu etkide
ama smirll oldugu bulunmustur. Benzer sekilde Senol
(2011), yiiriitmiis oldugu ¢alisma sonucunda arastirmaya
katilan Ogretmenler bu egitimlerin iyi tasarlanmamais
oldugunu ifade etmislerdir. Benzer sekilde Gokdere ve
Ayvact (2004), simf Ogretmenlerinin 6zel yeteneklilik
kavrami hakkindaki bilgi diizeylerini belirlemeye yonelik
olarak calisma sinuf
Ogretmenlerinin  6zel yeteneklilerin ozellikleri bilgi
diizeylerinin yetersiz oldugu, hizmet 6ncesi ve hizmet igi
egitim siireclerine gereken Onemin verilmesi gerektigi
vurgulanmistir. Karaduman ve digerleri (2020) smuf
Ogretmenlerinin  alana
uygulamalari nasil hazirlanir, 6zel yetenekli 6grenciyi nasil
tespit ederiz, 6zel yetenekli 6grencinin gelisim &zellikleri,
etkinlik ornekleri gibi konularda destekleyici egitime
ihtiyag¢ duyduklarini belirttikleri goriilmektedir. Buna
karsilik, Levent ve digerleri (2018) tarafindan yapilan
calismada gerceklestirilen hizmetici egitimin
Ogretmenlerin bu Ogrencilerin egitimi ile ilgili 6z
yeterliliklerini gelistirdigi gozlemlenmistir. Ogretmenler
geleneksel smif ortamlarinda, 6zel yetenekli ¢ocuklarin

yrittiikleri sonucunda,

iliskin olarak; zenginlestirme

egitiminde nasil bir destekleme ve ayirt etme yapilacagin
bilmedikleri sonucu ortaya konmustur (Tirri ve Kuusisto,
2013). Benzer sekilde &gretmen goriislerine dayali olarak
gore,  Ozel  yeteneklilerin
Ogretmenlerinin istenmeyen davranislart &nlemeyi de

yapilan  arastirmaya
iceren smif yonetimi konusunda yetersiz olduklarn
bulunmustur (Cetinkaya vd., 2012; Inci, 2014; Sezer, 2015)
sonucu bu arastirma ile Ortiismektedir. Tiim bunlarin
1s181nda brang d6gretmenlerinin 6zel yeteneklilerin 6gretim
ihtiyaglar1 dogrultusunda hizmetici egitime ihtiyag
duyduklar ihtiyacin  kargilanmasi ile 6zel
yeteneklilerin 6zellikleri, bu &grencilerin egitiminde
uygulanan farklilastirma ve zenginlestirme yontem ve
teknikleri hakkinda hem teorik hem de pratik egitime
ihtiyag duyduklar: goriilmektedir.

ve bu

Sonug olarak, 6zel yetenekli 6grencilere sunulacak olan
programlar onlarin bireysel ve toplumsal gelisimine katki
saglayacaktir (van Tassel-Baska, 2007). Yine 6zel yetenekli
ogrencilerin, kendi gelisimlerini desteklemek ve saglamak
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ve faydali olmak i¢in normal okul programlarimin Stesinde
zenginlestirme uygulamalarina gereksinim duyduklar:
belirtilmistir (Orug vd., 2020). Bu yiizden, 6zel yetenekli
ogrencilerin egitim ihtiyaglarinin karsilanmamasi, tiim
gelisim alanlarmi olumsuz etkileyeceginden 6gretimin
farklilastirllmasi, hizlandirilmas1 ve zenginlestirilmesi
tizerinde durulmas: gereken 6nemli bir konudur (Levent,
2011).

Ozel yeteneklilerin egitim siireclerinde kullanilan
zenginlestirme uygulamalarina iligkin olarak yiiriitiilen bu
arastirmada  konunun farkli  boyutlar1  {izerinde
durulmasinin arastirmayi zenginlestiren bir faktor oldugu
distiniilmektedir. Ele alinan durumlarin tespiti noktasinda
¢alisma grubu olarak stiirecte oldukga 6nemli bir yere sahip
olan brans 6gretmenleri ile calisilmis olmasi ve verilerin
goriisme yolu ile alinmis olmasi arastirmanin giiclii olan
yonleri olarak goriilmektedir. Ozellikle zenginlestirme
uygulamalarma dair farkindalik ve hazirlama, kullanma
veya siirecte kullanilmamasma dair yasanan sorunlara
veya ihtiya¢ duyulan durumlara iliskin olarak belirtilen,
Ogretmenlere ait Onerilerin, bundan sonra gelistirilecek
faaliyetlerde dikkate almmasinin  6nemli oldugu
distiniilmektedir.

Yazar Katkilari: Calismanin tim bolimlerinde yazarlar
esit katkida bulunmustur.

Finansman: Bu ¢alismada finansal bir destek alinmamusgtir.

Cikar Catismasi: Bu calismada yazarlar arasinda veya
herhangi bir kurum ya da kurulusla herhangi bir ¢ikar
catigsmasi bulunmamaktadir.

Veri Erisilebilirligi: Verilerin erisilebilirligi icin calismanin
yazarlarindan izin alinmasi gerekmektedir.
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1. Introduction

Gifted individuals are distinguished from their peers by
their advanced cognitive development (Renzulli, 1978). In
the process of understanding, they possess abilities such as
quickly encoding complex information (Clark, 2008),

identifying and constructing causal and relational
connections between concepts, experiencing deep
learning—being  motivated to learn—and acting

independently. They demonstrate high motivation and
commitment to tasks by maintaining attention and self-
regulation (Renzulli, 2003). Furthermore, they exhibit
exceptional memory, a rich and unique imagination, and an
extensive vocabulary (Miedijensky, 2018). Therefore, gifted
students require instructional experiences that include
additional content and levels of challenge aligned with
their abilities to fulfill their potential (van Tassel-Baska &
Brown, 2007). The preparation of quality programs is
critical for positively transforming these students’ learning
environments, attitudes, and orientations toward learning
(Eristi, 2012). At this point, it becomes evident that teachers
play a crucial role in the educational processes of gifted
students by implementing differentiated methods and
adapting lesson plans to align with these students’ learning
styles (Birgili & Calik, 2013). When these instructional
needs are unmet, gifted students may exhibit behaviors
such as unexpected underachievement, school dropout,
and boredom with coursework (Davis et al., 2011;
Matthews & McBee, 2007). Research also demonstrates that
standard educational programs fail to meet the needs of
gifted students, and teachers are aware of this inadequacy
(Hertberg-Davis & Callahan, 2013; Loveless et al., 2008;
Reis, 2007). For this reason, this study aims to explore
teachers’”  perspectives  on practices,
emphasizing the significant role teachers play in this
context. The subsequent sections will present the
conceptual framework of giftedness and enrichment, the
study’s contributions to the field, its primary objectives,
and the research questions.

enrichment

Although there is no commonly accepted definition of
giftedness, in of experimental studies
educational interventions, giftedness is evaluated on the
basis of high performance in intelligence tests and

terms and

achievement tests (McClain & Pfeiffer, 2012). Although
identification and assessment are predominantly included
in this definition, it is seen that the definition of giftedness
has evolved multidimensionally over time (Gagné, 2005;
Heller et al, 2005, Renzulli, 2005; Sternberg, 2003;
Tannenbaum, 2003). While in the traditional definition,
giftedness was associated with a high level of cognitive
ability and a unidimensional g-factor, a cut-off point and
above (Terman, 1925), in the current definition, giftedness
is expressed multidimensionally, including motivation,
task engagement and creativity, and is also influenced by
personal and environmental factors (Subotnik et al., 2011).
For example, according to Gagne's (2005) definition,
giftedness emerges through the interaction of people,
events, environment and chance factors.

Enrichment is a method used to maximize the achievement
of gifted students in basic skills, deepen their knowledge of
a particular subject or theme, and develop their cognitive,
affective, skills by
differentiating, accelerating, deepening, and narrowing the
curriculum in content, process, and product dimensions to
go beyond the existing curriculum (Davis et al., 2011;
Plucker & Callahan, 2014; Subotnik et al., 2011; Van Tassel-
Baska & Brown, 2007). According to Roberts (2005),
enrichment has three primary objectives: (1) guiding
students to explore and pursue areas of interest, (2)
identifying and developing their talents in these areas, and
(8) enhancing
enrichment aims to establish a balance between the needs,
interests, and abilities of gifted students. The enrichment
approach consists of two main elements: the method of
implementation and the process. Implementation methods
include examples such as summer and weekend schools,
children’s out-of-school learning
environments, in-class enrichment, acceleration, separate
classes, specialized schools, and enrichment programs
supplemented by teacher training. The process dimension
focuses on teaching and assessing the targeted skill. For
instance, in problem-based or design-focused instructional
processes, the development of creative thinking skills
(fluency, flexibility, originality, and elaboration), critical
thinking skills (inductive reasoning, deductive reasoning,
and evaluation), or metacognitive skills (planning,

creative, and  psychomotor

educational outcomes. In essence,

universities,
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monitoring, and evaluation) can be targeted and assessed.
Enrichment programs can be planned along both vertical
and horizontal dimensions. In the vertical dimension, the
focus is on deepening knowledge within an existing topic,
whereas the horizontal dimension involves the addition of
new topics (Newland, 1976).

Enrichment programs provide gifted students with in-
depth content, challenging activities, and instructional
materials designed to foster exploration, inquiry, and the
activation of higher-order thinking skills (Fiddyment,
2014). Additionally, by offering opportunities for
autonomous learning and addressing real-world problems,
these programs meet the educational needs of gifted
students (Renzulli & Reis, 1997). Such programs can be
tailored not only to promote academic achievement but
also to address the psychosocial and emotional needs of
these students (Schachter, 2001). As noted by Reis et al.
(2021), enrichment offers significant benefits in both
academic and social-emotional domains. In summary, this
approach provides gifted students with opportunities for
advanced learning and research, enables them to engage in
higher-order thinking skills, and fosters their motivation to
undertake rigorous and rewarding work on challenging
tasks.

Research on enrichment programs indicates that they have
positive effects on gifted students' academic achievement
(e.g., reading comprehension, analytical skills) and social-
emotional skills (e.g., intrinsic values, social skills, self-
concept, and attitudes toward learning) (Kim, 2016).
Furthermore, studies have demonstrated moderate to
significant positive impacts of these programs on cognitive
skills (Gubbels et al, 2014), mathematical abilities
(McCoach et al., 2014), verbal skills (Lee et al., 2010),
attitudes and perceptions regarding group experiences
(Peterson & Lorimer, 2011), and enjoyment derived from
scientific research (Gubbels et al., 2014). While enrichment
programs  provide their
implementation faces several challenges. Many countries
lack a structured framework for educating gifted students
and primarily rely on advanced placement as the primary
means to address their needs (Brigandi et al, 2018;
Callahan et al., 2017). This over-reliance on a single method
limits the diversity of educational experiences available to
gifted students. Therefore, adopting comprehensive
enrichment models that incorporate diverse pedagogical
strategies is crucial for creating an environment conducive
to developing the potential of gifted learners (Chen & Chen,
2020).

substantial benefits,

At this juncture, teacher competence in implementing
enrichment practices is critical for the effective education of
gifted students. Research shows that teachers who have
received training in gifted education are more successful in
promoting higher-order thinking, creativity, and student-
centered learning —core elements of effective enrichment
programs (Kim, 2016). Teachers who undergo targeted
professional development are better equipped to

implement differentiated instruction effectively, thereby
enhancing student achievement (Unal, 2023). For example,
teachers differentiated
mathematics report improved abilities to meet the needs of
gifted students. Moreover, teachers’ attitudes toward gifted
education directly influence their pedagogical practices.
This is particularly relevant for twice-exceptional students,
who benefit greatly from tailored approaches (Furnes &
Jokstad, 2023; Sayi, 2018). Competent teachers create rich
and supportive learning environments necessary for the

trained in instruction for

development of gifted students by employing various
strategies such as acceleration and interest-based projects
(Akgiil, 2021; Giil & Ayik, 2023; Yuen et al., 2018).

Considering all these factors, it is crucial for teachers to
possess competencies in this area. Teachers who can
implement such methods provide gifted students with
learning opportunities tailored to their interests, exposure
to new ideas, and encounters with broad interdisciplinary
themes. Teachers with this expertise enable their students
to experience autonomous learning opportunities while
engaging with advanced content, processes, and products
that higher-order thinking skills. Despite
numerous studies on the educational processes of gifted
students in Turkey (Kaya et al., 2022; Ozdemir, 2017; Ulug
& Giindogdu, 2020), research focusing specifically on
enrichment practices remains limited, underscoring the
importance of conducting further studies in this area.
Research indicates that identifying and
teachers’ knowledge gaps in designing and implementing
enrichment practices is essential for maximizing the
potential of gifted students. Based on this premise, the
purpose of this study is to examine the perspectives of
middle school subject teachers regarding the use of
enrichment practices in the education of gifted students. To
achieve this goal, the study seeks to answer the following
questions:

activate

addressing

1. What are the views of middle school subject
teachers on enriched educational programs?

2. What are the views of middle school subject
teachers regarding the challenges associated with
the lack of enrichment practices in the education
of gifted students?

3. What are the views of middle school subject
teachers on their in-service training needs related
to enrichment practices?

2. Method
2.1. Design

This study, which aims to explore the perspectives of
teachers from various subject areas who have gifted
students in their schools regarding enrichment practices,
was conducted using a case study design, one of the
qualitative research methods. A case study systematically
investigates specific, bounded situations to uncover
insights and establish a foundation for their development.
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It involves an in-depth examination of a single case over a
defined period to collect systematic data about what occurs
in real-world settings (Chmiliar, 2010; Davey, 1991, as cited
in Subasi & Okumus, 2017).

The case in this study focuses on middle school subject
teachers' perspectives on enrichment practices used in the
educational processes of gifted students. To provide
detailed insights, the research problem emphasized the
questions of “Why?” and “How?” No intervention or
manipulation was conducted on the case being examined.
A semi-structured data collection tool was employed to
richly describe the case being studied. This approach aligns
with the case study design, which aims to thoroughly
depict the phenomenon under investigation.

2.2. Participants

The sample of the study consisted of 24 teachers from
Turkish, Mathematics, Science and Social Sciences branches

working in three different secondary schools in a city in the
Central Black Sea Region in the 2023-2024 academic year,
where students with special abilities were diagnosed and
their teachers received training on enrichment at the
postgraduate and/or through
courses. Participants were selected by purposive sampling
method. The reason for choosing this sampling type is to
reach accurate sources of opinions about enrichment
practices, which is the purpose of the research, and to meet
the criterion of answering the problem questions at the
highest level and describing them in depth. Therefore, the
criterion of having teachers who have students officially
diagnosed as gifted and who have received theoretical
and/or practical training on enrichment was taken into
consideration. A total of 24 (twenty-four) teachers were
selected from Turkish, Mathematics, Social Studies and
Science, six each from Turkish, Mathematics, Social Studies
and Science.

level train-the-trainer

Table 1.
Demographic characteristics of the participant
Features f %
Gender Woman 12 50
Male 12 50
Total 24 100
Years of experience 1-10 years 9 37
11-20 years 5 21
21 years and over 10 42
Total 24 100
Branch Turkish 6 25
Maths 6 25
Social Studies 6 25
Science 6 25
Total 24 100

2.3. Procedure

This study explored the perspectives of middle school
subject teachers who have gifted students in their
classrooms and have received theoretical and/or practical
Additionally, the
challenges encountered during periods when enrichment
practices were not implemented were addressed. Schools
were selected from various socio-economic regions to
ensure diversity. Participants were selected on a voluntary
basis, and interviews were conducted using a semi-
structured interview form. Both audio recordings and
written notes were taken during the interviews. Recorded
data were transcribed using voice-to-text technologies and
subsequently manually reviewed for accuracy. The data
were independently reviewed multiple times by two
researchers, who generated initial codes. The researchers
then convened to discuss and refine the codes and themes
until consensus was reached. Finally, expert opinions were
sought to finalize the coding and thematic framework.

training on enrichment practices.

2.3.1. Ethical disclosure

In this study, all rules specified within the “Higher
Education Institutions Scientific Research and Publication
Ethics Directive” have been adhered to. None of the actions
listed under the second section of the directive, titled “Acts
Contrary to Scientific Research and Publication Ethics,”
were committed. This study was conducted with the
approval of the Ethics Committee for Social and Human
Sciences Research at Tokat Gaziosmanpasa University,
dated 26.01.2023 and numbered 01-26.

2.4. Measures
2.4.1. Semi-structured interview form

The data were collected by the researcher using a semi-
structured interview form, one of the qualitative data
collection techniques, to enhance the diversity of the data.
Initially, the interview form was evaluated and revised
with expert feedback. After the form was adjusted, pilot
interviews were conducted with two teachers to assess the
clarity of the questions, and the final version of the form
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was developed. The form consisted of two sections: the first
section included demographic information about the
participants (age, gender, experience, and subject area),
while the second section contained questions related to
enriched educational plans. Prior to the interview,
participants were informed about the purpose of the study,
and it was clarified where the collected data would be used.
With the participants' consent, the interviews were
recorded. The interviews lasted approximately 25 minutes.

2.5. Data Analysis

Content analysis was used to analyze the data. Content
analysis is defined as “the objective and systematic
classification of verbal, written, and other materials'
messages in terms of meaning and/or grammar, converting
them into numbers, and making inferences” (Aslan &
Tavsancil, 2001, p. 22). The data collected through audio
recordings were first transcribed into written form. The
obtained data were then analyzed in four stages. In the first
stage, the data were read multiple times to identify codes.
In the second stage, similar codes were grouped together to
form themes. In the third and fourth stages, the codes and
themes were organized, and the findings were described
and interpreted. The codes within each theme were
quantified and presented as frequencies. To ensure
anonymity, teacher names were coded as T1, T2, T3, etc., in
compliance with personal data protection regulations. In
the final stage, expert opinions were sought to verify
whether the codes accurately represented the themes. To
ensure reliability, the research process was detailed using a
descriptive reflect the
perspectives of subject teachers within the themes, direct
quotes from participants were included. The findings were
reviewed by the participants, considered realistic, and
confirmed. The procedures followed in the research process
were thoroughly described. Furthermore, the data are
being maintained by the researcher and are available to
anyone who wishes to access them.

approach. Additionally, to

3. Results

In this part of the study, the findings obtained in the study
as a result of the data analysis were discussed under 3
different theme headings and these headings were listed as:
"competencies related to enrichment practices"”, "difficulties
in implementation” and "in-service training needs". The
codes related to the first theme are given in Table 2.

As shown in Table 2, it is seen that all of the branch teachers
expressed enrichment used in the education process of
students with special ability decisions as high-level
acquisition and curriculum design. At this point, the
statements of some of the participants are as follows:

Table 2.

Branch teachers’ competencies related to enrichment practices
Codes f Participants
High level 10 T1, T3, T5, T10, T11, T13,
objectives/curriculum T16, T22, T23
Use of enriched 5 T6, T7, T21, T17, T24
materials
Differentiation in 4 T4, T8, T14, T15,
teaching method
Different school/class 4 T2, T9, T12, T18. T20
applications
Different evaluation 1 T19
processes

“...These programs actually provide different skills. For example,
children develop creative thinking skills.” [T1]

“...The methods and materials we use in teaching should be
specially selected. In other words, the content, process and
evaluation of the lesson should be more elaborate and at a higher
level. 1t is necessary to explain the subjects in different ways and
to make the materials specific to the subject. Sometimes
narrowing the subject is also an enrichment; if the child already
understands the subject well, we can save both time and effort and
move on to more advanced levels.” [T7]

“...When I say enriching education, I actually mean increasing
the level of difficulty of the subjects, using more specialized
materials, such as simulations.” [T17]

Some participants expressed their views on enrichment practices
as a change in teaching method. The views of some of the
participants are as follows:

“...1think enrichment means using different teaching methods.”
[T14]

“It can also be based on students’ individual learning styles.
Some learn better by watching videos, documentaries for example.
Others learn by touching and practicing.” [T15]

Some participants described enrichment practices as offered gifted
students specialized schooling options, placing them in separate
classrooms within the same school, or including them in
mainstream classrooms with appropriate support. The opinions
of some of the participants on this issue are as follows:

“This means programs that provide a different kind of education.
For example, separating these students within the school and
educating them in a completely different classroom with a special
plan...” [T9]

“...And as far as I remember, to give these children higher level
education in different schools or institutions according to their
abilities.” [T18]

“Including gifted students in this program so that they can
continue regular education... For example, I think these children
are included in mainstreaming education. Like being placed in a
different class, a special class. Like IEP.” [T20]

T19's opinion on enrichment practices is related to the fact that
there are different assessment processes and materials. S19
expressed his views as follows:
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“When I think of enrichment, I think of taking the curriculum to
the next level. For example, a child is in the seventh grade, but
instead of learning two-digit numbers, they learn three or four-
digit numbers. Goals and assessment methods should also be
taken to a higher level. Some children may not like classical
exams, they may not reflect themselves well. Therefore, different
assessment methods should also be considered as part of
enrichment.”

When the opinions of the participants are examined, it is
seen that gifted students sometimes confuse enrichment
with grouping and acceleration strategies. However,
branch teachers also stated that enrichment is an enriched
and differentiated plan/program that is different from the
normal and high-level curriculum, differentiation of
practices and methods that develop high-level thinking
skills, contains original materials, and can be applied in
different environments.

The codes related to the second theme, problems related to
the non-use of enrichment practices, the frequencies of
these codes and which teachers expressed them are given
in Table 3.

Table 3.

Issues regarding enrichment practices in the instruction process
Codes f Participants
Boredom in class 8 T2, T3, T5, T8, T10, T11,

T18, T20

Adaptation problems 5 Te, T14, T15, T16, T17
Lack of teachers’ 6 T7,T9, T12, T21, T22,
pedagogical content T24
knowledge and awareness
Evaluation process 2 T4, T13
inaccuracy

As can be seen in Table 3, the majority of the branch
teachers mentioned problems such as boredom in the
lesson due to the simplicity of the acquisitions, being
unable to stay in place, being ahead of their friends, and
constantly asking questions as problems arising from the
lack of enrichment practices in the education processes of
students with special ability decisions. The opinions of
some of the participants are as follows:

“They get bored in class, they want a more challenging education,
the curriculum is too simple for them.” [T2]

“These children get bored in class, disrupt the flow of the lesson,
and their friends misunderstand them because they always want
to be in front. We expect them to sit calmly because the lesson
seems simple to them, but this is not possible. Then they get busy
with other things.” [T5]

Some participants stated that these students experienced
both social and academic adaptation problems, often
feeling lonely and socially excluded due to the lack of
enrichment practices in the education process of gifted

students. The opinions of some of the participants are as
follows:

“These students have difficulty in social relations and feel lonely.
They don’t want to take notes because their memory is very
strong.” [T6]

“They have problems with adaptation in classes and social
relations. 1 think that their educational needs are not met in terms
of curriculum and methodology. Sometimes they do not listen to
the lessons because they are bored, which decreases their success
over time.” [T14]

“They have difficulty adapting to the classroom. They have both
cognitive and behavioral problems. The program does not address
their needs, so they feel alone.” [T15]

Some participants stated that the field and professional
knowledge of the teachers was insufficient to prepare these
applications related to the problems related to the non-use
of enrichment practices in the education process of the
gifted. The opinions of some of the participants are as
follows:

“There are deficiencies in the qualifications of teachers for gifted
students. The problems experienced by students are largely due
to teachers’ professional inadequacies in this field.” [T7]

“Gifted students are not schools. ~ School
administrations do not provide information on this subject. They
get bored in regular education because of their academic level.
They are bored with narration and writing because they are
problem solving and have different styles. Therefore, they are
disengaged from the lesson.” [T22]

known in

Some participants stated that these students have different
expectations about the evaluation processes related to the
problems experienced in the evaluation processes related to
the non-use of enrichment practices in the education
process of gifted students, and that they feel pressure on
them because they are not prepared appropriately for them.
The opinions of some of the participants are as follows:

“For these children, normal education is very simple and exams
are easy. If an appropriate education and exam system is applied
for them, I think their adaptation will increase. It is also
important for their development. Because of wrong and simplistic
evaluations, their success may decrease and they may even drop
out of education.” [T4]

“It feels as if only those who are academically successful are more
valuable. For example, a child with a talent for rhythm in music
is expected to get into science high school, which creates anxiety
in the child. They are also subjected to exams with high
expectations of success in other subjects. If enrichment had been
implemented, this problem would have disappeared.” [T13]

In summary, when we examine the findings related to the
second theme, it is stated that not using enrichment
practices in the classroom causes the needs of gifted
students in academic, social and emotional areas not to be
met. It has been revealed that this problem is related to the
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inadequacy of teachers' pedagogical content knowledge
about giftedness in general.

The codes and frequencies related to the in-service training
needs of teachers regarding enrichment practices and the
teachers who expressed them are given in Table 4.

Table 4.

In-service training needs of branch teachers
Codes f Participants
Social-emotional and 7 T4, T6, T8, T10, T16,

academic needs T18, T22

Family guidance and 4 T2, T12, T13, T24
orientation

Teacher occupationall 2 T11, T19
satisfaction

Some participants stated that branch teachers need more in-
service training on enrichment practices used in the
education process of gifted students. Some participants
stated that the reason for this need is to meet the in-service
needs of teachers in order to meet the educational and
emotional needs of gifted students, to express themselves,
to increase their participation in the educational process,
and to help them use their potential. The opinions of some
of the participants are as follows:

“I worked at BILSEM for a year, the children were happy when
they first arrived, but then they started to be absent for various
reasons. These children should be educated with a curriculum
that is more fun and developmental, not just academic lessons. I
think BILSEM's curriculum should be made more fun. But in
order to do this, we first need to close our knowledge and
experience gaps.” [T4]

“I think there should definitely be more in-service training
because we encounter these kinds of students. We need these
trainings to know them better and to know how to help them.”
[T18]

“We mneed to constantly renew ourselves. Before academic
support, I think the emotional needs of these children need to be
met. Because of their small numbers, it can be difficult to accept
and tolerate them emotionally. Classes and curriculum are
important, but first we need to be trained on how to approach
these children.” [T6]

Some participants also stated that the reason for this need
was to provide proper guidance to the families of gifted
students and to direct the children correctly. The opinions
of some of the participants are as follows:

“If I had taken more courses in this area, I could have provided
more concrete guidance to students in need and their families.”
[T12]

“Some parents come and ask how they can improve their
children’s math skills. Parents need to be informed about this
first, but we need to have enough information about it. Parents

want their children to get all the questions right in the exams.
Therefore, we teachers need to be informed first, and then we need
to give the right guidance to the parents.” [T13]

“...In order to help these students more, it would be useful to at
least refer the gifted ones to a higher school that matches their
abilities. Instead of going to a school where they will fail and be
unhappy, it is better if they go to a school where they can develop
their talents. For this, we need to be educated first.” [T24]

Participant S9 stated that he needed in-service training. The
reason for this need was stated as providing professional
satisfaction. Participant S9's opinion is as follows:

“Honestly, I would love to be trained. If we can include these
children in the system, it will provide professional satisfaction for
us and increase our motivation.” [T9]

4. Discussion

In this section, the findings based on the research results are
discussed, the conclusions are emphasized, and some
recommendations are provided. First, when examining the
participants' views in this study, it was found that all
subject teachers felt they were not competent in the
implementation of enrichment practices used in the
educational process of students with special talent
decisions. In a similar study, Karaduman et al. [2020) found
that the majority of classroom teachers felt insufficient in
relation to enrichment practices when investigating their
views on the educational processes of students with special
talent decisions. Similarly, Ekinci (2002) observed that
teachers expressed having "little" knowledge regarding the
educational formation for gifted individuals, which
supports this study. This awareness can be developed
through targeted professional development programs,
which emphasize the importance of understanding
pedagogical approaches that best support the diverse needs
and development of gifted students (Callahan et al., 2017;
Daglioglu, 2010).

Secondly, the vast majority of subject teachers identified
problems arising from the lack of enrichment practices in
the educational processes of students with special talent
decisions. These issues included being academically under-
challenged, boredom due to
restlessness, being ahead of their peers, constantly asking
questions, problems related to BILSEM and its operations,
adjustment issues/social isolation/exclusion, lack of teacher
subject knowledge, and errors in the assessment process.
According to Eng (2005), these students may experience
adaptation and developmental issues within an education
program designed for average learners. Consistent with the
research findings, gifted students in teaching environments
not adapted to their cognitive levels may exhibit behaviors
such as acting out, becoming bored, defying authority,
having difficulty adjusting to the environment, and as a
result, speaking constantly, behaving disinterestedly, and
moving around while requesting challenging tasks
(Cetinkaya et al., 2012; Inci, 2014; Sezer, 2015; Tannenbaum,

simplified outcomes,
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2003). This research is supported by studies showing that
students who spend most of their time in regular
classrooms may experience reduced abilities and unwanted
failure due to the absence of environments designed to
meet their teaching needs, highlighting the importance of
enrichment (Senol, 2011; Walters & Frei, 2007). According
to teacher views, meeting the educational needs of gifted
students through enrichment practices not only addresses
their academic needs but also fulfills their psychosocial and
emotional requirements. Teachers who have received
effective training in gifted education are more successful in
creating an environment that fosters higher-order thinking,
creativity, and student engagement (Chan, 2011). This
preparation is crucial not only for the academic success of
gifted students but also for their social and emotional
development. Research shows that teachers specialized in
gifted education are more effective in implementing
enrichment and differentiation practices (Cheung et al,,
2022; Woo & Cumming, 2023). Furthermore, combining
gifted education courses with practical teaching experience
significantly enhances teacher candidates' preparedness in
this field (Woo et al., 2024). Studies demonstrate that
effective gifted student teachers provide student-centered
learning through various teaching methods and materials,
supporting  students in  overcoming  challenges
(Dimitriadis, 2012; Yuen et al., 2016). These practices are of
critical importance because gifted students require not only
advanced content but also an educational experience
tailored to their developmental characteristics (Kaya &
Ataman, 2017).

Thirdly, some participants expressed that subject teachers
need more in-service training regarding the enrichment
practices used in the educational process of gifted students.
The reason for this need was attributed to the financial
requirements related to the education of gifted students
and the fact that these students constitute a significant
proportion in the educational system. It was emphasized
that these students should not be lost within the education
system, ignored, subjected to brain drain, and that it is
important for their potential to be utilized. Thus, it was
stated that the first step is to address the deficiencies in
teachers' knowledge and practices regarding enrichment
programs. In line with these findings, Sariay (2019) found
that the training provided for teachers had a positive
impact, though it was limited. Similarly, Senol (2011) found
that the teachers participating in the study expressed that
these trainings were poorly designed. Likewise, Gokdere
and Ayvaci (2004) emphasized, in their study to assess
classroom teachers' knowledge of the characteristics of
gifted students, that teachers' knowledge about gifted
students' characteristics was insufficient and that both pre-
service and in-service education should be given more
attention. Karaduman et al. (2020) noted that classroom
teachers expressed a need for supportive training in areas
such as how to prepare enrichment programs, how to
identify gifted students, the developmental characteristics
of gifted students, and examples of activities. In contrast, a

study by Levent et al. (2018) observed that in-service
training had helped teachers improve their self-efficacy
regarding the education of gifted students. It was found
that teachers in traditional classroom environments did not
know how to support and differentiate education for gifted
children (Tirri & Kuusisto, 2013). Similarly, research based
on teacher opinions revealed that teachers of gifted
students were found to be inadequate in classroom
management, including preventing undesirable behaviors
(Cetinkaya et al., 2012; Inci, 2014; Sezer, 2015), which aligns
with this study's results. In light of all this, it is evident that
subject teachers need in-service training to address the
teaching needs of gifted students, and that this need
includes both theoretical and practical training on the
of gifted well as the
differentiation and enrichment methods and techniques
applied in their education. Moreover, institutional policies,
procedures, budget
infrastructure deficiencies may have played a role in the
inability to meet this need (Worrell et al., 2019). Funding
and resource constraints, particularly in rural and
impoverished areas, represent a significant challenge in the
education of gifted students (Hodges et al., 2018). This lack
of funding can lead to a shortage of qualified teachers,
limited professional
resources and programs for gifted students (Azano et al.,
2014). To address these extensive issues, the following
recommendations can be made. Equitable policies and
funding for gifted education at local and national levels can
be established (Hodges et al, 2021). Comprehensive
professional development and training can be provided for
teachers of gifted students, including topics such as
relevant pedagogy and differentiated instruction (Laine et
al., 2019; Sentiirk et al., 2022). In the context of budget
constraints,
practices can be implemented to effectively serve gifted
students (Brulles & Winebrenner, 2011). Collaboration and
co-teaching between teachers of gifted education and
general education teachers can be encouraged to better
meet the needs of gifted students (Mofield, 2019).

characteristics students, as

operational constraints, and

development, and insufficient

school-based grouping and acceleration

In conclusion, the programs provided to gifted students
will contribute to their individual and societal development
(van Tassel-Baska, 2007). It has also been noted that gifted
students require enrichment practices beyond the standard
school curriculum to support and enhance their own
development and to be beneficial (Orug et al, 2020).
Therefore, the failure to meet the educational needs of
gifted students is an important issue that requires attention,
as it will negatively affect all areas of their development.
The differentiation, acceleration,
teaching are crucial considerations in addressing this issue
(Levent, 2011). The need to establish and implement
continuous and structured in-service training programs for
teachers to carry out enrichment practices more effectively
can be highlighted as a significant outcome of this study.

and enrichment of

416



M. Tapar and M. D. Giil Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 2, 2025

The focus on different aspects of the topic in this research
on the enrichment practices used in the educational
processes of gifted students is considered a factor that
enriches the study. The inclusion of subject teachers, who
play a key role in the process, in the study group and the
collection of data through interviews are seen as strong
aspects of the research. In particular, the suggestions made
by teachers regarding awareness of enrichment practices,
problems faced in preparing or implementing these
practices, or issues arising from the lack of their use, are
considered important and should be taken into account in
future activities. However, the fact that the study only
collected qualitative data related to the problem, and was
limited to 24 subject teachers from a single region, presents
a limitation. Future research could expand by collecting
quantitative data from larger sample groups and teachers
from different regions, including classroom teachers.
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