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Bu aragtirmanin amacini, “Okul Oncesi Ogretmenlerinin Meslege Iliskin Tutumlar1 ile Program
Degerlendirme Becerilerinin” incelenmesi olusturmaktadir. Arastirma da iliskisel tarama modeli
kullanilmistir. Arastirmanin ¢alisma grubunu, Burdur il, ilce, belde ve koylerinde MEB’e baglh olarak
ilko6gretim okullar1 biinyesindeki resmi anasiniflari ile resmi bagimsiz anaokullarinda gorev yapan 278
okul dncesi 6gretmeni olusturmaktadir. Arastirmanin verileri arastirmaci tarafindan gelistirilen “Kisisel
Bilgi Formu” “Ogretmenlerin Ogretmenlik Meslegine iliskin Tutum Olgegi” ve “Okul Oncesi Egitim
Programi Kalite Degerlendirme Olgegi” ile toplanmistir. Arastirmada okul 6ncesi 6gretmenlerinin
6gretmenlik meslegine iliskin tutumlari ile program degerlendirme beceri diizeylerinin yiiksek oldugu
sonucuna ulagilmistir. Ogretmenlik meslegine iliskin tutumda yasa gore “deger verme, ilgisizlik, mesleki
gelisime aciklik’ alt boyutlar: ile 6lcek genelinde anlamli farklilik 40 yas ve lizerinde oldugu tespit
edilmistir. Ogretmenlerin biiyiidiikleri sehirlerden biiyiiksehir/sehir degiskeninin “ilgisizlik” alt
boyutunda anlamli farklilik bulunurken o6lcek genelinde ise anlamli farklihlk bulunmamistir.
Ogretmenlerin mezun olduklar liselerden Genel/ Imam Hatip/ Diger Liseler ile Mesleki ve Teknik
Liseler lehinde; mezun oldugu fakiiltelerden ise A¢ik 6gretim ve Uzaktan Egitim Fakiiltesi lehinde
meslege iliskin tutumlarin alt boyutu olan “deger verme, mesleki tiikenmislik, ilgisizlik alt boyutlari ile
olcek genelinde” anlamh farkhlik oldugu bulgusu elde edilmistir. Ogretmenlerin calistigi kurumlarda
bagimsiz anaokulu lehinde “ilgisizlik” alt boyutunda anlaml farklilik tespit edilirken “deger verme,
mesleki tlikenmislik, mesleki gelisime aciklik ve o6lcek genelinde” anlaml farklilik bulunmamistir.
Ogretmenlerin gérev yaptiklari yerlesim biriminde il merkezi lehinde; égretmenlik meslegini tercih
etme nedenlerinde ise “idealimdeki meslek olmasi ve ¢ocuklari ¢ok sevmem” tercihinde 6l¢cek genelinde
anlamli farkhilik bulunmustur. Ogretmenlerin okul 6ncesi egitim programi kalite degerlendirme
Olceginde 16 y1l ve lizeri hizmet siiresinde; gorev yaptiklar: kurum bagimsiz anaokullari ve yas ise 20-29
yas lehinde anlaml farklilik oldugu sonuglar1 elde edilmistir. Calismada cinsiyet degiskeni agisindan
erkek Ogretmen sayisinin az olmasi sebebiyle cinsiyet karsilastirmasi yapilamamistir. Cinsiyet
karsilastirmasinin yapilabilecegi genis 6rneklemli ¢alismalar yapilabilir.

Anahtar Kelimeler: Okul 6ncesi 6gretmeni, egitim programi, tutum, program degerlendirme.

1 Bu calisma; birinci yazarin ikinci yazar damgmanliginda hazirlamis oldugu; ‘Okul Oncesi Ogretmenlerinin Meslege

fliskin Tutumlari ile Program Degerlendirme Becerilerinin Incelenmesi’ isimli Yiiksek Lisans Tezinin ilgili boliimlerinden
uretilmistir.

2 Mehmet Akif Ersoy Universitesi, Egitim Bilimleri Enstitiisii, Egitim Bilimleri Anabilim Dal Yiiksek Lisans Ogrencisi, Burdur-
Tiirkiye, e-mail saglamtugbasaglik@gmail.com orcid.org/0000-0001-7747-5715

3 Dr. Ogr. Uyesi, Mehmet Akif Ersoy Universitesi, Egitim Fakiiltesi, Burdur-Tiirkiye, raydin@mehmetakif.edu.tr,
orcid.org/0000-0002-7613-3198

Disiplinlerarasi Egitim Arastirmalar1 Dergisi Gelis Tarihi: 11/11/2024
Journal Of Interdisciplinary Educational Research 2024; 8(19);311-344 Kabul Tarihi: 19/12/2024
Arastirma Makalesi



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Abstract

The purpose of this research is to examine "Preschool Teachers' Attitudes towards the Profession and
their Program Evaluation Skills". Relational screening model was used in the research. The study group
of the research consists of 278 pre-school teachers working in official kindergartens and independent
kindergartens affiliated to the Ministry of National Education in Burdur province, district, town and
villages. The data of the research were collected with the "Personal Information Form", "Teachers'
Attitude Scale towards Teaching Profession” and "Preschool Education Program Quality Evaluation
Scale” developed by the researcher. In the study, it was concluded that the attitudes of preschool
teachers towards the teaching profession and their level of curriculum evaluation skills are high. It has
been determined that there is a significant difference in the attitude towards the teaching profession
according to age, in the sub-dimensions of "valuing, indifference, openness to professional development,
and the scale, at 40 years and over. While there was a significant difference in the "indifference" sub-
dimension of the metropolitan/city variable from the cities where the teachers grew up, there was no
significant difference in the scale. In favor of General/ Imam Hatip/ Other High Schools and Vocational
and Technical High Schools from the high schools from which the teachers graduated; Among the
faculties from which he graduated, it was found that there was a significant difference in favor of the
Faculty of Open Education and Distance Education, which is the sub-dimension of attitudes towards the
profession, "valuation, professional burnout, indifference sub-dimensions and overall scale".

While a significant difference was found in the sub-dimension of "indifference" in favor of independent
kindergartens in the institutions where teachers work, no significant difference was determined in
"valuation, professional burnout, openness to professional development and overall scale". In favor of
the city center in the settlement where the teachers work; A significant difference was found across the
scale in the preference of "it is my ideal profession and I do not like children very much" among the
reasons for choosing the teaching profession. Teachers' service period of 16 years or more in the
preschool education program quality evaluation scale; It was found that there was a significant
difference in favor of independent kindergartens and 20-29 age groups. In terms of the gender variable
in the study, gender comparison could not be made due to the low number of male teachers. Studies
with large samples can be conducted to make gender comparisons.

Keywords: Education and Curriculum, Preschool Education, Teaching Profession, Curriculum Evaluation,
Attitude.

GIRIS

Egitim bireylerin gelisimlerinin desteklenmesi acisindan biiyiik 6nem arz etmektedir. Birey
dogdugunda ailesi cocugun egitiminden sorumluyken ilerleyen donemlerde egitim verme isini
okullar tistlenmistir (Aydin ve Islek, 2022). Insan hayatinda énemli bir yere sahip olan egitim,
“kisinin zihni, bedeni, duygusal, toplumsal yeteneklerinin, davranislarinin en uygun sekilde ya
da istenilen dogrultuda gelistirilmesi, ona birtakim amaclara doéniik yeni yetenekler,
davranislar, bilgiler kazandirilmas: yolundaki ¢alismalarin timiudir” (Akyiiz, 2016, s.2). Bu
tanim dogrultusunda ifade edilebilir ki, egitim kisiyi tiim yonleriyle gelistirmeyi amag
edinmektedir. Okul 6ncesi egitim ise, ¢cocuklarin aile egitiminden sonra okul 6ncesi egitim
kurumlarin da gordiikleri bir egitimdir. Cocuklarin ihtiyaclarinin karsilanmasi, bireyin tiim
yonleriyle gelistirilmesi, temel aliskanliklarin kazandirilmasi ve c¢ocuklarin gelecege
hazirlamasi agisindan degerlidir (Canbeldek, 2015). Cocuklarin hayata hazirlanmasinda 6nemli
role sahip olan 6gretmenlerin; okul faaliyetleri, 6grenci ve meslektaslarina yonelik iliskileri,

siif ortamindaki tutumlarinin 6grenciler tizerindeki etkisi oldukca etkilidir (Kiiciikahmet,
1976).

Son zamanlarda egitim ihtiyaclarinin karsilanmasinda, toplumun ve bireylerin gelismesinde,
degismesinde, yeniliklerin olusturulmasinda egitimcilere énemli sorumluluklar diismektedir
Milli Egitim Bakanligi [MEB], 2017). Diger bir deyisle egitimde yer alan degismez unsurlardan
biri de 6gretmenlerdir. Ciinkii 6gretmenler egitim sistemine siireklilik getirmekle birlikte
ogrencileri de istendik 6zelliklere gore yetistirmektedirler (Aydin ve islek, 2022). Okul éncesi
egitimi 6gretmenleri; 36-72 aylik cocuklara egitim veren; yaratici, esnek, sorunlara ¢oziim
bulabilen, yenilikgi, kendini siirekli olarak gelistirebilen ayrica ¢ocuklarin ilgi ve ihtiyaclarina
gore gelisimsel oOzelliklerini de dikkate alarak etkinlikler hazirlayan bireylerdir (MEB, 2013;
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Kéksal, Balaban-Dagal ve Duman, 2016). Ogretmenlerin alanlarinda bir uzman olabilmeleri i¢in
oncelikle pedagojik formasyona sahip olmalar1 gerekmektedir. Pedagojik formasyonun
yaninda ayn1 zamanda Kisilik, karakter, iletisim 6zellikleri ve 6zgiivenlerinin gelismis olmasi ile
birlikte sinif yonetimine sahip olmalari 6nem arz etmektedir. Bu ozelliklere ragmen
o0gretmenlerin tiikenmislik diizeylerinin ise alt diizeyde olmas1 beklenmektedir (Yiiksel, 2013).

Ogretmenlerin toplumda rol model olan, kisilere yol gésteren bireyler olmasindan dolay:
islerini severek yapmalari, islerini yaparken de mutlu olup ve bu durumu toplumlara
yansitmalari da mesleklerine iliskin tutumlarinin goéstergesi olmaktadir. Mutlu 68retmenler,
mutlu bireyleri yetistirir anlayisiyla 6gretmenler isini seven ve isini 6zenerek gercgeklestiren
bireylerin yetismesinde rol oynamaktadir (Sekman, 2021). Mesleki tutum ise belli bir
diisiincenin kabul edilmesi veya reddedilmesi olarak belirtilmektedir (Ozgiiven, 2000).
Ogretmenlerin kisilik ozellikleri ve o6grenci grubuna karsi géstermis olduklar tavirlar,
ogrencilerinde okula yonelik ilgileri ve okulu sevmeleri de 6gretmenlerin mesleklerinden
doyum saglamalarina énemli katkilar saglamaktadir. Ogretmenlerin meslege yonelik tutumlari,
o0gretmenlik meslek anlayislarinin 6nemli bir gostergesi olarak kabul edilmektedir (Varis,
1998). Okul oncesi egitimi dgretmenlerinin mesleki tutumlarinin olumlu yénde olmasi, bu
egitimi alan ¢cocuklarin etkinliklere olan ilgi ve katilim diizeylerini olumlu sekilde etkileyecegi
soylenebilir. Okul o6ncesi 6gretmenlerinin meslege iliskin tutumlarinin, egitim programi
uygulamalarinda ayirt edici olacagi diistiniilmektedir.

Egitim programi, MEB’'in amagclar1 dogrultusunda egitim kurumlarinin kendi belirledikleri
amaglarini ders ici ve ders disi ¢calismalarla uygun yontem ve teknikler kullanarak bireylere
kazandirmayr ama¢ edinmektedir (Biylikkaragéz ve Civi, 1999). Yine egitim programi,
okuldaki 6grenmelerin gerceklesmesi adina icerik ve hedeflerin diizenlenmesi ve sunulmasi
olarak ifade edilmektedir (Walker, 2003, akt. Is, 2017). Aslinda egitimin amacina ulasmasi i¢in
egitim programlarinin da bireylere kazandirmak istenilen davranislara goére hazirlanmasi
gerektigi sdylenebilir.

Okul 6ncesi 68retmenleri, egitim ve 6gretim programini uygulama konusunda yeterli bilgi ve
becerilere sahip olmalar1 yaninda program degerlendirme c¢alismalarini da yapmalar
gerekmektedir. Egitimin basaris;, ¢ocuklarinin ve toplumun ihtiyaglarinin karsilanip
karsilanmadiginin belirlenmesi i¢in egitim programlarinin ve c¢ocuklarin diizenli olarak
degerlendirilmesi yapilmaldir (Goziitok, 2001). Programlar degerlendirilirken giiniimiiz
ihtiyaclarin1 karsilayabiliyor mu, glincel mi, bilime ve teknolojiye uygun mu bu acilardan
degerlendirilmeli varsa eksik, aksak veya ¢alismayan noktalar belirlenmeli yoksa da egitimin
basarisy, niteligi ortaya konmalidir (Yiiksel, 2010).

Program degerlendirme, sistemin belli 6l¢iitlerle karsilastirip, karara varilmasi, yargilanmasi
ve nesnel bir sekilde yorumlanmasidir (inal, Yilmaz Kogar ve Ozdemir, 2015; Usun, 2012).
Egitimde program degerlendirme, programda yer alan boyutlarin hepsinin veya birkacinin
etkisinin, etkililiginin ve ortaya ¢ikan iriinler adina bilgilerin toplanmasi, analiz edilerek
yorumlanmasi, daha sonrasinda ise sistematik hale getirilerek varsa eksikliklerinin
giderilmesidir (Albuz, 2004; Demirtas, 2017; Kaya, 1997; Ko¢c Damgaci, Kaya ve Giinay, 2015).
Program degerlendirme genel olarak programlarin degistirilmesi, gelistirilmesi ve kaldirilmasi
calismalar1 olabilmektedir (Demirel, 2007). Yani ise doniik olmayan amaca hizmet etmeyen,
eksiklik, aksakliklar olan eskiyen ve gelistirilmesi gereken programlar olabilir. Ciinkii bilgi
duragan degil siirekli gelismektedir. Bu ylizden egitim programlarinin bireylerin ihtiyaglarini
karsilamasi icin glincellenmesi yani degerlendirilmesi gerektigi sdylenebilir.

Buraya kadar s6z edilenlerden de anlagilacagi gibi okul oncesi 6gretmenleri mesleklerinde ne kadar
cok olumlu tutum ve davranislar benimserler ise bu da mesleki hayatlarina yansiyacaktir. Okul
oncesi egitimi ogretmenlerin mesleklerini sevmeleri de okul oncesi egitim programini amacina
uygun kullanmalarima ve program degerlendirme becerilerine sahip olmalarina imkdn
saglayacaktir. Ogretmenlerin meslege iliskin tutumlar1 ve okul Oncesi &gretmenlerin program
degerlendirme becerilerine iliskin ayr1 ayr1 arastirmalarin yapildigi ancak bu iki farkli unsurun
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birlikte ve bunlar arasinda anlamli bir iliskinin olup olmadigina iliskin arastirmalara
rastlanamamistir. Onun i¢in Okul Oncesi 6gretmenlerinin meslege iliskin tutumlart ile program
degerlendirme becerilerinin incelenmesi arastirmanin amacin ve ¢ikis noktasini olusturmustur.

Arastirma Problemi

Bu arastirmanin problemini, okul 6ncesi 6gretmenlerin meslege iliskin tutumlari ile program
degerlendirme becerileri nasildir?” sorusu olusturmaktadir.

Bu arastirmada su alt problemlere cevap aranmistir.
1. Okul 6ncesi 6gretmenlerinin meslege iliskin tutumlari ne diizeydedir?

2. Okul 6ncesi 6gretmenlerinin meslege iliskin tutumlari; cinsiyet, yas, yasaminizin biiyiik bir
boliimiin gectigi yerlesim birimi, mezun olunan lise tiirii, mezun olunan fakiilte, mezun olunan
boliim, calistigi kurum, gorev yaptigi yerlesim birimi, mesleki hizmet stiresi ve 6gretmenlik
meslegini tercih etme nedenlerine gore anlamli bir farklilik bulunmakta midir?

3. Okul 6ncesi 6gretmenlerinin program degerlendirme becerileri ne diizeydedir?

4. Okul oncesi 0gretmenlerinin program degerlendirme becerileri; cinsiyet, yas, yasaminizin
biiyiik bir boliimiin gectigi yerlesim birimi, mezun olunan lise tiirii, mezun olunan fakiilte,
mezun olunan boliim, ¢alistigl kurum, goérev yaptig1 yerlesim birimi, mesleki hizmet siiresi ve
o0gretmenlik meslegini tercih etme nedenlerine goére anlamli bir farklilik bulunmakta midir?

5. Okul 6ncesi 6gretmenlerinin meslege iligskin tutumlari ile program degerlendirme becerileri
arasinda anlaml bir iliski var midir?

Arastirmanin Amaci

Bu arastirmanin temel amaci; MEB’e bagh olarak ilkogretim okullar1 bilinyesindeki resmi
anasiniflart ile resmi bagimsiz anaokullarinda gorev yapan okul Oncesi 0gretmenlerinin
meslege iliskin tutumlar ile program degerlendirme becerilerinin (cinsiyet, yas, yasamlarinin
biiyiik bir boéliimiin gectigi yerlesim birimi), mezun olunan lise tiirii, mezun olunan fakiilte,
mezun olunan boliim, ¢alistigl kurum, gorev yaptig: yerlesim birimi, mesleki hizmet siiresi ve
o0gretmenlik meslegini tercih etme nedenleri) gibi degiskenler acisindan degerlendirilmesi ve
istatistiksel olarak anlamli bir farklilasma olup olmadiginin belirlenmesidir.

Arastirmanin Onemi

Egitim bireyleri gelistiren, destekleyen bir sistemdir. Bu sistemin en 6nemli unsurlarindan olan
o0gretmenlerin de mesleklerine karsi sahip olduklart tutumlar egitimin verimliligini
artirmaktadir. Ozellikle 0-6 yas gibi kisilik gelisimin temelinin atildig1 okul éncesi egitimde
O0gretmenlerin o6gretmenlik meslegine uygun davranmislar ve diisiinceler benimsemeleri
gerekmektedir. Okul Oncesi egitimi 6gretmenleri; ¢ocuklara karsi davranislarinda, etkinlik
hazirliklarinda mesleki ilkelerini seven ve benimseyen bireyler olmaldir. Ciinkii gelecek
nesillerin iyi bir ahlaki anlayisa ve kisilige sahip olmalar1 0-6 yas okul oncesi egitimi
ogretmenlerinin c¢ocuklara karsi gosterdikleri tutumlarla miimkiin olabilir. Isini severek,
Ozveriyle yapan bir okul dncesi egitimi 6gretmeni okul dncesi egitim programindaki kazanim
ve gostergeler dogrultusunda egitimini sunabilir. Ogretmenler, egitimde tekrara diismemek ve
gelismeyi de takip etmek icin egitim programinin degerlendirmesini de diizenli bir sekilde
yapmalidirlar. Boylelikle okul 6ncesi egitimi 6gretmenlerinin 6gretmenlik meslegine iliskin
olumlu tutumlari program degerlendirme becerilerini destekleyecek ayni zamanda 6gretmenin
kendini gelistirmesini, bireyin ve toplumun ihtiyaglarini karsilamasini saglayabilecektir. Bu
arastirmada okul éncesi 6gretmenlerin meslege iliskin tutumlart ile program degerlendirme
becerileri bazi demografik degiskenlere gére incelenmistir.
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YONTEM
Arastirmanin Modeli

Bu arastirmada genel tarama modellerinden iliskisel tarama modeli kullanilmistir. Tarama
modelleri; arastirma yapilan grubun o6zelliklerinin taninmasina, bir konuya iliskin tutum,
diistince ve fikirlerin ortaya konulmasina ve bir¢ok teknigi kullanmaya olanak saglamaktadir
(McMillan and Schumacher, 2010).

Genel tarama modeli ¢ok sayida elemandan olusan bir evrende, evren hakkinda genel bir
yarglya varmak amaciyla, evrenin tiimii ya da ondan alinacak bir grup, drnek ya da 6rneklem
lizerinde yapilan tarama diizenlemeleridir (Karasar, 2016, s.79). Genel taramanin bir alt
modeli olan iliskisel tarama modeli, “iki ya da daha ¢ok degisken arasinda birlikte degisim
varligini ve /veya derecesini belirlemeyi amaglayan arastirma modelidir (Karasar, 2016, s.81).

Bu arastirma da okul 6ncesi 6gretmenlerinin meslege iliskin tutumlar ile okul 6ncesi egitim
programini degerlendirme becerilerine iliskin goriisler var oldugu sekliyle betimlenmek
istenmistir. Ayrica okul dncesi 6gretmenlerinin meslege iliskin tutumlari ile okul dncesi egitim
programini degerlendirme becerileri arasindaki iliski tespit edilmeye calisiilmistir. Bu
baglamda ¢alismada iliskisel tarama modeli kullanilmistir.

Orneklem

MEB’e bagh olarak ilkégretim okullar1 biinyesindeki resmi anasiniflari ile resmi bagimsiz
anaokullarinda gérev yapan okul 6ncesi 6gretmenlerinin meslege iliskin tutumlari ile program
degerlendirme becerilerinin incelenmesi amacini tasiyan bu arastirmanin evrenini; Burdur il,
ilge, belde ve kdylerinde MEB’e bagli olarak ilkogretim okullar1 biinyesindeki resmi anasiniflari
ile resmi bagimsiz anaokullarinda gorev yapmakta olan 278 okul Oncesi 6gretmeni
olusturmaktadir.

Bu arastirmanin 6rneklemini ise; 2022-2023 egitim-6gretim yilinda Burdur il, ilce, belde ve
koylerinde gorev yapmakta olan 278 okul oOncesi 6gretmeni olusturmaktadir. Calisma
grubunda ise 136 kadin ve 7 erkek 6gretmen olmak iizere toplam 143 okul 6ncesi 6gretmeni
olusturmaktadir. Erkek 6gretmen sayisinin kadin 6gretmen sayisindan az olmasinin sebebi, bu
meslegi daha ¢ok kadinlarin tercih etmesinden dolay1 kaynaklandig1 séylenebilir. Orneklem,
“belli evrenden, belli kurallara gore se¢ilmis ve secildigi evreni temsil yeterligi kabul edilen
kiiciik kiimedir” (Karasar, 2016, s.110). Arastirmanin Orneklemi basit, seckisiz olarak
belirlenmistir. Basit seckisiz 6rnekleme yontemi, arastirmaya katilan 6rneklem grubunun her
biriminin esit ve bagimsiz secilme sansina sahip oldugu, secilen birimlerin ise uzaydan esit
olarak ornekleme alindig1 ve evrenin tiimiinii temsil edebilecek 6zellikleri icerdigi yontemdir
(Biiytikoztirk ve digerleri, 2021).

Arastirmada cinsiyet degiskeni arastirilirken erkek 6gretmen sayisinin 7 olmasi ¢alismanin
kadin Ogretmen icermesinden dolay1 c¢alismada cinsiyet degiskeni agisindan istatiksel
karsilastirma yapilmamistir.

Arastirmanin Orneklemini olusturan okul 6ncesi 6gretmenlerinin demografik o6zelliklerine
iliskin bilgiler Tablo 1’de bulunmaktadir.
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Tablo 1. Okul Oncesi Ogretmenlerinin Demografik Ozelliklerine iliskin Dagilimlar

Degiskenler Kategori N %
Yas 20-39 100 69,9
40 ve Ustii 43 30,1
Yasaminizin Biiyiik Bir Biytksehir/ Sehir 85 59,4
Béliimiiniin  Gegtigi Yerlesim ilce/Belde/ Koy 58 40,6
Birimi
Mezun Olunan Lise Fen/Anadolu Ogretmen/ Anadolu Lisesi 42 29,4
Genel Lise/ Imam Hatip/ Diger Liseler 52 36,4
Mesleki Teknik Liseleri 49 34,3
Mezun Olunan Béliimler Okul Oncesi Ogretmenligi 119 83,2
Cocuk Gelisimi ve Egitimi Bolimii 24 16,8
Mezun Olunan Fakiilteler Egitim Fakiiltesi 115 80,4
Acik Ogretim/ Uzaktan Egitim 28 19,6
Toplam 143 100

Tablo 1 incelendiginde okul 6ncesi 6gretmenlerinin 100’1 (%69,9) 20-39 yasa, 43’1 (%30,1)
40 ve listii yasa sahiptir

Tablo 1’e gore katimcilarin yasaminmizin biiyiik bir boéliimiinin gectigi yerlesim birimi
degiskeni incelendiginde 85 6gretmenin (%59,4) biliyliksehir/ sehirde, 58 Ogretmenin ise
(%40,6) ilce/ belde/ kdy de biiylidiigii anlasilmaktadir. Mezun olunan lise tiirlerine gore ise
okul oncesi 6gretmenlerinden 42’si (%29,4) Fen/ Anadolu Ogretmen/ Anadolu Lisesi; 52’si
(%36,4) Genel Lise/ imam Hatip Lisesi/ Diger Liseler ve 49'u (%34,3) Mesleki Teknik Lise’den
mezun olduklar1 gériilmektedir.

Yine Tablo 1’e bakildiginda 6gretmenlerin mezun olduklar1 béliimler degiskeninde ise (f=119,
%83,2) Okul Oncesi Ogretmenligi béliimiinden; (f=24, %16,8) Cocuk Gelisimi ve Egitimi
boliimiinden mezun olduklar1 gérilmektedir. Okul dncesi 6gretmenlerinin mezun olduklari
fakiiltelerde ise 115 O6gretmenin (%80,4) Egitim Fakiiltesi; 28 6gretmenin (%19,6) Acik
Ogretim/ Acik ve Uzaktan Egitim Fakiiltesi'nden mezun olduklar1 gériilmektedir.

Tablo 2’de arastirmanin 6rneklemini olusturan okul 6ncesi 6gretmenlerinin demografik
ozelliklerine iliskin dagilimlarinin devami yer almaktadir.

Tablo 2. Okul Oncesi Ogretmenlerinin Demografik Ozelliklerine iliskin Dagilimlarin Devami

Degiskenler Kategori N %
Baba Egitim Diizeyi Okuryazar Degil-Ortaokul 85 59,4
Lise- Universite 58 40,6
Calistig1 Kurum lIkégretime Baglh Resmi Anasinifi 72 50,3
Resmi Bagimsiz Anaokulu 71 49,7
Gorev Yapilan Yerlesim Yeri 11 Merkezi 82 57,3
lice/ Belde/ Koy 61 47,7
Hizmet Stiresi 1-10 y1l 48 33,6
11-15y1l 54 37,8
16 y1l ve {istil 41 28,7
Ogretmenlik Meslegini Tercih Meslegin sosyal sayginhginin olmas. 25 17,5
Nedenleri is bulma olanaginin fazla olmasi. 40 28,0
Cocuklara olan sevgim. 39 27,3
Idealimdeki meslek olmas. 39 27,3
Toplam 143 100

Tablo 2’ye gore okul 6ncesi 6gretmenlerinin ‘goérev yaptiklar: kurum degiskenine’ bakildiginda;
(f=72, %50,3) ilkogretime baghh resmi anasiniflarinda gorev yaparken, resmi bagimsiz
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anaokullarinda ise (f=71, %4,7’si) gorev yapmaktadir. Ogretmenlerin ‘gorev yaptiklari
yerlesim birimi’ degiskenine bakildiginda 87’si (%57,3’liik) oranla en ¢ok il merkezinde, daha
sonra ise 61'i (%47,7°1lik) dilimle ilce/ belde ve kdyde gorev yapmaktadir.

Yine tablo 2 de yer aldig1 gibi, katilimcilarin ‘hizmet stirelerinde’ ise; 1-10 y1l gorev yapanlar
ogretmenlerde (f=48, %33,6); 11-15 y1l gorev yapanlarda (f=54, %38,9) ve 16 y1l ve iistii gérev
yapanlarda ise (f=41, %28,7) hizmet siiresine sahip oldugu goriilmektedir. Okul o6ncesi
o0gretmenlerinin ‘6gretmenlik meslegini tercih etme nedenleri’ degiskenine bakildiginda ise
meslegin sosyal sayginliginin olmasini 25 6gretmen (%17,5’lik) oranla; is bulma olanaginin
fazla olmasi segeneginde ise 40 6gretmen (%28’lik) oranla yer almaktadir. Ayrica ¢ocuklara
olan sevgim ve idealimdeki meslek olmasi secenegini 39'u (%27,3’liik) oranla 6gretmenlik
meslegini tercih etme nedenleri olarak belirttikleri goriillmektedir.

Veri Toplama Araclari

Bu arastirmada veriler, Kisisel Bilgi Formu, Ogretmenlerin Ogretmenlik Meslegine iliskin
Tutum Olgegi ve Okul Oncesi Egitim Programi Kalite Degerlendirme Olgegi ile toplanmigtur.
Arastirmada katilimcilarin demografik 6zellikleri hakkinda bilgi edinmek amaciyla arastirmaci
tarafindan olusturulan “Kisisel Bilgi Formu”, okul oncesi 0gretmenlerinin meslege iliskin
tutumlarini 6lgmek icin Demirel ve Unisen (2018) tarafindan gelistirilen “Ogretmenlerin
Ogretmenlik Meslegine Iliskin Tutum Olgegi” ile program degerlendirme becerilerini 6lcmek icin
ise Gole ve Temel'in (2020) “Okul Oncesi Egitim Programi Kalite Degerlendirme Olgegi”

kullanilmistir.

a. Kisisel Bilgi Formu: Arastirmaya katilan okul 6ncesi 6gretmenlerinin demografik 6zellikleri
hakkinda bilgi edinmek amaciyla arastirmaci tarafindan olusturulan formda okul o6ncesi
o0gretmenlerini cevaplayacagi cinsiyet, yas, bliylidiigii (yasaminin biiytik bir b6liimiiniin gegtigi
yerlesim birimi), mezun oldugu lise tiirii, mezun oldugu fakiilte, mezun oldugu boliim, ¢alisilan
kurum, gorev yaptig1 yerlesim birimi, mesleki hizmet siiresi ve 6gretmenlik meslegini tercih
etme nedenlerinin yer aldig1 sorular bulunmaktadir.

b. Ogretmenlerin Ogretmenlik Meslegine Iliskin Tutum Olgegi: GCahsmaya katilan okul éncesi
ogretmenlerinin meslege iliskin tutumlarini 6l¢mek tlizere Demirel ve Unisen (2018) tarafindan
gelistirilen “Ogretmenlerin Ogretmenlik Meslegine Iliskin Tutum Olgegi” kullamlmistir. Demirel
ve Unisen (2018, s. 997-1013) “Ogretmenlerin Ogretmenlik Meslegine iliskin Tutum Olgegi” 5'li
likert tipinde hazirlanmis olup 12’si olumsuz, 16’s1 olumlu 28 maddeden ve doért alt boyuttan
olusmaktadir. Olgekte olumlu maddeler (m1, m2, m4, m5, m6, m7, m10, m12, m14, m16, m17,
m18, m19, m20, m22, m28) olmak lizere 16 tanedir. Olumsuz maddeler ise (m3, m8, m9, m11,
m13, m15, m21, m23, m24, m25, m26, m27) ters sekilde kodlanmis olup 6l¢ek geneli ve alt
boyutlarinda tersine sekilde kodlanarak hesaplanmistir. Ol¢cegin dért boyutu bulunmaktadir.
Bunlar su sekilde agiklanmistir: Deger Verme boyutu (1-11. Maddeler), Mesleki Tiikenmislik
boyutu (12-17. Maddeler), ilgisizlik boyutu (18-23. Maddeler), Mesleki Gelisime Aciklik boyutu
(24-28. Maddeler)’dur. Begli likert tipindeki dlgekte yer alan maddelerin dereceleri “Kesinlikle
Katiliyorum=5", “Katiliyorum=4", “Kararsizim=3", “Katilmiyorum=2”", “Kesinlikle
Katilmiyorum=1" seklinde puanlanmigtir. Olgekten alinabilecek maksimum puan 140 iken
minimum puan ise 28'dir. Olgegin gecerlilik calismasinda KMO faktér analizi degeri ,944 olarak
belirlenmistir. Olcegin geneli icinde giivenirlik Cronbach’s Alpha degeri ise ,949 olarak
hesaplanmigtir (Demirel ve Unisen 2018).

Ogretmenlerin Ogretmenlik Meslegine Iliskin Tutum Olceginin arastirma grubuna
uygulanmasiyla ortaya ¢ikan giivenilirligine iliskin bilgiler Tablo 3’te verilmistir.
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Tablo 3. Ogretmenlerin Ogretmenlik Meslegine iliskin Tutum Olgeginin Uygulandig1 Arastirma
Grubuna Iliskin Giivenirligi

- Cronbach’s
Boyut N X Ss Alpha
Deger Verme 143 46,706 8,489 911
Mesleki Tiikenmislik 143 24,286 4,495 ,786
llgisizlik 143 26,398 3,656 722
Mesleki Gelisime Agiklik 143 19,559 4,222 ,709
Ogretmenlerin ~ Ogretmenlik  Meslegine  iliskin143 116,951 19,074 ,945

Tutumlar Olcegi (OOMITO) Geneli

Tablo 3’te Ogretmenlerin Ogretmenlik Meslegine iliskin Tutum olcegi'nden elde edilen
bulgularda deger verme alt boyutunun ,911 (yliksek); mesleki tiikenmislik alt boyutunun ,786
(yiiksek); ilgisizlik alt boyutunun ,722 (yiliksek); mesleki gelisime aciklik alt boyutunun ,709
(yiiksek) ve 6lgek genelinden elde edilen Cronbach’s Alpha ,945 ile (yiiksek) oldugu sonucuna
ulasilmistir. Olgekler icin Cronbach’s Alpha degerinin .70-.90 arasinda olmasi yiiksek
glivenirlik icerirken .60- .70 arasinda olmasi ise yeterli glivenirlik icerdigini gostermektedir
(Ozdamar, 2015). Bu sonuglara gére 6lgegin giivenilir sonuglar icerdigi sdylenebilir.

c. Okul Oncesi Egitim Programi Kalite Degerlendirme Olcegi: Calismaya katilan okul oncesi
o0gretmenlerinin program degerlendirme becerilerinin belirlenmesi i¢cin Gole ve Temel (2020)
tarafindan gelistirilen “Okul Oncesi Egitim Programi Kalite Degerlendirme Olgegi” kullanilmistir.
Okul Oncesi 6gretmenlerinin program degerlendirme becerilerini incelemek adina Gole ve
Temel (2020, s. 52-71) tarafindan gelistirilen Okul Oncesi Egitim Programi Kalite
Degerlendirme Olcegi 47 madde ve tek faktdrden olusmaktadir. Olgek besli likert tipinde olup
Olcekte yer alan maddelerdeki dereceler “Kesinlikle Katiliyyorum=5", “Katilyyorum=4",
“Kararsizim=3", “Katilmiyorum=2", “Kesinlikle Katilmiyorum=1" seklinde puanlanmistir.
Olgekten alinabilecek maksimum puan 235 iken minimum puan ise 47’dir. Olcegin gecerlilik
calismasinda AFA faktor analizinde toplam varyansinin %53,37’sini acikladig1 belirlenmistir.
Olgegin geneli icinde giivenirlik Cronbach’s Alpha degeri ise 0,98 olarak hesaplanmigtir (Géle
ve Temel, 2020).

Okul Oncesi Egitim Program Kalite Degerlendirme Olgeginin (OOEKDQO) arastirma grubuna
uygulanmasiyla ortaya cikan giivenilirligine iliskin bilgilere Tablo 4’te yer verilmistir.

Tablo 4. Okul Oncesi Egitim Programi Kalite Degerlendirme Olgegi'nin Uygulandig1 Arastirma
Grubuna iliskin Giivenirlik Bulgular

- Cronbach’s
Boyut N X Ss Alpha
Okul Oncesi Egitim Programi143 212,419 30,101 ,988

Kalite Degerlendirme Olgegi
(OOEPKDO) Geneli

Tablo 4’te Olcegin genelinin Cronbach’s Alpha degeri .988 (yiiksek) oldugu sonucuna
ulasilmistir.  Glivenirlik degerinin (1,00)’e yaklasmasi giivenirligin yiiksek oldugunu
gostermektedir (Karasar, 2010). Bu sonuca gore 6lgcegin giivenilir oldugu soylenebilir.

Verilerin Analizi

Veriler SPSS 22.0 paket programiyla analiz edilmistir. Olceklerden elde edilen verilerin
normallik gosterip gostermedigini belirlemek icin Kolmogorov Smirnov ve Shapiro Wilk
testlerinin degerlerine basvurulmustur. Bu normallik testlerinin anlamlilik degerlerinin. 05’'ten
kiiciik olmasi durumunda verilerin normal dagilima sahip olmadigy, biiytik ¢ikmasi durumunda
ise normallik 6zelligine sahip oldugu kabul edilmistir. Arastirmada meslege iliskin tutumlar ile
program degerlendirme becerileri arasindaki iliskinin tespitinde Sperman’s Sira Farklan
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Korelasyon Katsayisi analizine basvurulmustur. Bununla birlikte meslege iliskin tutumlar ve
program degerlendirme becerileri oOlgceklerinden elde edilen veriler normal dagilim
gostermedigi icin verileri karsilastirmak adina ikili degiskenlerde Mann Whitney U testi ve
ikiden fazla degiskenler icin ise Kruskall Wallis H testleri kullanilmistir. Elde edilen veriler
tablolar haline getirilerek yorumlandiktan sonra bagimsiz degiskenler arasindaki farklilik
p=.05 anlamhlik diizeyinde test edilmistir (Biiyiikéztiirk, 2004). Ogretmenlerin tanimlayici
ozelliklerinin belirlenmesi i¢in bulgularda betimsel yonteme ve tanimlayici bulgular icin ise
frekans bilgilerine yer verilmistir.

Verilerin normal dagilima sahip olup olmadigini gésteren normallik testi sonuglar1 Tablo 5’te
sunulmustur.

Tablo 5. Kolmogorov Smirnov ve Shapiro Wilk Normallik Testi Sonuglari

Kolmogorov-Smirnov Shapiro-Wilk
Boyut Istatistik Sd P Istatistik  Sd P
Deger Verme 164 143 ,000 850 143 ,000*
Mesleki Tiikenmislik ,118 143 ‘000 '922 143 ‘000*
ligisizlik 162 143 ,000 868 143 ,000*
Mesleki Gelisime Aciklik 144 143 ,000 932 143 ,000*
Ogretmenlik Meslegine iliskin Tutum Olgegi .
(OMITO) Geneli 113 143 000 901 143,000
Okul Oncesi Egitim Programi Kalite
Degerlendirme Olgegi (OOEPKDO) Geneli 227 143 000 644 143 ,000*
*p<.05

Tablo 5’e gore p anlamlilik degerinin <.05’ten kii¢lik olmasindan dolay1 verilerin normal
dagilima sahip olmadigi sonucuna ulasilmistir. Bu baglamda verilerin dagilimlarinin
belirlenmesi icin arastirmada parametrik olmayan Non Parametrik testler kullanilmistir.

Okul 6ncesi 6gretmenlerinin Ogretmenlik Meslegine iliskin Tutum o6lcegi'nden elde edilen
puanlarinin ortalama degerlerinin yorumlanmasinda Tablo 6’da yer alan deger araliklar
kullanilmistir.

Tablo 6. Ogretmenlerin Ogretmenlik Meslegine iliskin Tutum Olcegi Puan Araliklari

Puan Aralig: Deger Tutum Diizeyi
1.00-1.79 Kesinlikle Katilmiyorum Cok Diisiik Diizey
1.80-2.59 Kismen Katilmiyorum Diisiik Diizey
2.60-3.39 Karasizim Orta Duzey
3.40-4.19 Kismen Katiliyorum Yiiksek Diizey
4.20-5.00 Kesinlikle Katiliyorum Cok Yiiksek Diizey

Kaynak: Field, 2002.

Tablo 6’da 1.00-1.79 araligi: kesinlikle katilmiyorum, cok diisiik diizey; 1.80-2.59 araligi
kismen katilmiyorum, diisiik diizey; 2.60-3.39 araligi: kararsizim, orta diizey; 3.40-4.19 araligi
kismen katiliyorum, yiiksek diizey ve 4.20-5.00 araligi: kesinlikle katiliyorum, ¢ok yiiksek
diizey olarak belirtilmistir.

Okul 6ncesi 6gretmenlerinin okul dncesi egitim programi kalite degerlendirme 6lgeginden elde
edilen puanlarin ortalama degerlerinin yorumlanmasinda Tablo 7 de yer alan deger araliklari
kullanilmistir.
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Tablo 7. Okul Oncesi Egitim Programi Kalite Degerlendirme Olcegi Puan Araliklar:

Puan Arahig: Deger Beceri Diizeyi
1.00-2.60 Kesinlikle Katilmiyorum- Katilmiyorum Diisiik Kalite
2.61-3.40 Karasizim Orta Kalite
3.41-5.00 Katiliyorum- Kesinlikle Katiliyorum Yiiksek Kalite

Kaynak: Gole ve Temel, 2020.

Tablo 7 de yer alan bilgilere gore 1.00-2.60 araligi: Kesinlikle katilmiyorum- Katilmiyorum,
diisiik diizey; 2.61-3.40 araligi: Kararsizim, orta diizey; 3.41-5.00 aralig1 Katiliyorum-Kesinlikle
katiliyorum ytiksek diizey olarak belirtilmistir.

BULGULAR
Okul Oncesi Ogretmenlerinin Ogretmenlik Meslegine iliskin Tutumlarina Yénelik Bulgular

Arastirmada “Okul Oncesi Ogretmenlerinin 6gretmenlik meslegine iliskin tutumlar1 ne
diizeydedir?” sorusuna iliskin elde edilen bulgular Tablo 8 de verilmistir.

Tablo 8. Okul Oncesi Ogretmenlerinin Alt Boyutlara Gére Meslege iliskin Tutum Diizeyleri

Boyut N X Ss

Deger Verme 143 4,246 771
Mesleki Tiikkenmislik 143 4,047 , 749
Mgisizlik 143 4,399 ,609
Mesleki Gelisime A¢iklik 143 3,911 ,844
(OOMITO) Geneli 143 4,176 ,681

Tablo 8’e gore 6gretmenlerin 6gretmenlik meslegine iliskin tutumlarinin toplam puanlari
(x=4,1768) ile yiiksek diizeyde cikmistir. Alt boyutlar incelendiginde, genel olarak ortalamalar
birbirine yakin olmakla birlikte yiiksek diizeyde bulunmustur. Tablodaki bilgilere gore
o0gretmenlerin, 6gretmenlik meslegine iliskin tutumlarinda en ¢ok ilgisizlik alt boyutunda (k=
4,3998) yiiksek diizeyde tutuma sahip olduklar1 gorilmektedir. Buna gore 6gretmenlerin
mesleklerine iliskin tutumlarinda ilgisiz olma sebepleri, meslegin uygulanma asamasindaki
sorunlardan ve meslekte gecen hizmet siirelerinden kaynaklanabilir. Diger alt boyutlarinin
ortalamalari; deger verme “kismen katiliyorum- kesinlikle katiliyorum” degerinde (k=4,2460)
yliksek diizeyde, mesleki tiikenmislik “kismen katiliyorum- kesinlikle katiliyorum” degerinde
(x=4,0478) yiiksek dilizeyde, mesleki gelisime aciklik “kismen katiliyorum- kesinlikle
katiliyorum” degerinde (%=3,9119) yiiksek diizeydedir. Ancak okul 6ncesi 6gretmenlerinin
mesleki gelisime aciklik alt boyutunun ortalamasinin diger alt boyutlarin ortalamasina gore
daha diistik oldugu goriilmektedir. Bu durumun okul 6ncesi 6gretmenlerin kendilerini mesleki
yonde gelistirmek adina ¢abalarinin olmamasindan dolay1 kaynakli olabilir. Okul o6ncesi
O0gretmenlerinin 6gretmenlik meslegine iliskin tutumlar1 o6lcegi maddelerine katilim
diizeylerine iliskin elde edilen bulgular Tablo 9’da verilmistir.
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Tablo 9. Okul Oncesi Ogretmenlerinin Ogretmenlik Meslegine iliskin Tutum Olgegi Maddelerine
Katilim Diizeyleri

Alt Boyut
Maddeler N X Ss
Deger Verme M1 Benim igin en ideal meslek 6gretmenliktir. 143 4,286 ,954
M2 Bir dmir boyu 6gretmenlik yaparim. 143 4,028 1,100
M3 Meslegimle ilgili faaliyetleri yapmak bana hig zevk vermiyor. * 143 4,188 1,250
M4 Ogretmenlik benim igin bir tutkudur. 143 4,132 1,029
M5 Ogretmenlik meslegindeki tecriilbem artikca bu meslege daha ¢ok143 4,223 1,037
baglaniyorum.
M6 Ogretmenlikten aldigim manevi doyumu higbir seye degismem. 143 4,300 ,993
M7 Bu meslegi yapiyor olmaktan kimse beni alikoyamaz. 143 4,042 1,106
M8 Ogretmenlik kisiligime uymayan bir meslektir. * 143 4,433 1,071
M9 Bunca meslek dururken 6gretmenligi se¢mek caresizlikten baska bir143 4,496 1,033
sey degildir. *
M10 Meslekten aldigim haz, bana meslegimin zorluklarini unutturuyor. 143 4,014 1,100
M11 Ogretmenlik meslegini sevmiyorum. * 143 4,559 ,961
Mesleki M12 Yeni bir meslek segmem istense yine 6gretmenligi segcerdim. 143 3,895 1,314
Tikenmislik
M13 Bu meslekte her zaman 6grenme ve 6gretme heyecani duyacagimil43 4,083 1,195
zannetmiyorum. *
Mesleki M14 Galistikga meslege olan bagliligim artiyor 143 4,042 1,053
Tikenmislik M15 Cok zorda kaldigim icin bu meslegi yapiyorum. * 143 4,594 ,874
M16 Meslegimi daha iyi yapmak icin kendimi stirekli gelistiriyorum. 143 4,531 ,554
M17 Cocugumun bu meslegi yapmasini isterim. 143 3,139 1,276
ilgisizlik M18 Tecriibem artikga meslegin ciddiyetini daha iyi anliyorum. 143 4,559 ,8103
M19 Ogretmenlik onurlu bir meslektir. 143 4,818 ,564
M20 Ogrencilerle i¢ ice olmak beni rahatlatiyor. 143 4,601 ,693
M21 Ogretmenlik insani belli kaliplara sokan monoton bir meslektir. * 143 4,209 1,161
M22 Meslegim bana huzur veriyor. 143 4,265 ,903
M23 Meslekten biktigimi hissediyorum. * 143 3,944 1,304
Mesleki GelisimeM?24 Elimde imkan olsa bu meslegi yapmam. * 143 3,909 1,357
Agiklik M25 Ogretmenlik meslegi bir daha diizelmeyecek kadar yipranmis bir143 3,209 1,413
meslektir. *
M26 Surekli bir sinifta hapsolmak beni sinirlendiriyor. * 143 3,720 1,386
M27 Sirekli 6grencilerle calismak bende stres yaratiyor. * 143 4,272 1,069
M28 Ogretmen olmak beni mutlu ediyor. 143 4,447 ,901

*Olumsuz anlam igeren maddeler.

Tablo 9’a gore * isaretli olan maddeler ters puanlanmis olan olumsuz maddelerdir. Okul 6ncesi
O0gretmenlerinin maddelere katilim diizeyinde (%X=4,8182) ortalamayla yiliksek diizeye M19
sahiptir. Buna gore okul 6ncesi 6gretmenlerinin mesleklerini yapmaktan onur duymalarinin
sebebi olarak c¢ocuklara anneleri ya da babalar1 gibi ilgi gostermeleri, sicak davranislarda
bulunmalarindan kaynaklanabilir. En disiik ortalama (%=3,1399) orta diizey ile M17 de
bulunmaktadir. Okul 6ncesi 6gretmenleri her ne kadar 6gretmenlik meslegini onurlu bir
meslek olarak gorseler de meslekte yasadiklari bazi sorunlardan dolay1 belki de cocuklarinin
bu meslegi yapmalarini istemedikleri soylenebilir. Ayrica M25 (%=3,2098) aritmetik
ortalamayla orta diizeydedir. Bunun sebebi okul dncesi 6gretmenlerin, 6gretmenlik meslegini
yipranmis bir meslek olarak gérmemeleri ve sevmeleri olabilir. M1 (X=4,2867), M2 (X=4,0280),
M3 (%=4,1888), M4 (%=4,1329), M5 (k= 4,2238), M6 (X=4,3007), M7 (X=4,0420), M8 (x=
4,4336), M9 (x= 4,4965), M10 (X= 4,0140), M11 (k=4,5594), M12 (x=3,8951), M13 (x=4,0839),
M14 (%= 4,0420), M15 (x= 4,5944), M16 (X=4,5315), M18 (k=4,5594), M19 (x=4,8182), M20
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(¥=4,6014), M21 (k= 4,2098), M23 (k= 4,2657), M24 (kx= 3,9091), M26 (%=3,7203), M27
(X=4,2727) ve son olarak da M28 (k=4,4476) aritmetik ortalamalar1 yiiksek diizeydedir.

Okul Oncesi Ogretmenlerinin Ogretmenlik Meslegine Iliskin Tutumlarinin Demografik
Degiskenlere Gére Incelenmesine Yénelik Bulgular

Okul oOncesi Ogretmenlerin O0gretmenlik meslegine iliskin tutumlarinin yaslarina gore
farklilasip farklilasmadigini belirlemek icin Mann Whitney U testi kullanilarak elde edilen
bulgularin sonuclar1 Tablo 10’da yer almaktadir.

Tablo 10. Ogretmenlerin Yaslarina Gére Meslege Iliskin Tutumlarinin Mann Whitney U Testi
Bulgulari

Mann

Boyut Sira Swralar  Whitney U Z P
Yas N Ortalama Toplam

Deger Verme 20-39 100 67,81 6780,50 1730,500 -1,855 ,064
40 yas ve lizeri 43 81,76 3515,50

Mesleki Tiikenmislik 20-39 100 64,65 6464,50 1414,500 -3,253 ,001%*
40 yas ve iizeri 43 89,10 3831,50

fgisizlik 20-39 100 66,61 6661,00 1611,000 -2,413 ,016*
40 yas ve iizeri 43 84,53 3635,00

Mesleki Gelisime Aciklik 20-39 100 65,98 6598,00 1548,000 -2,662 ,008*
40 yas ve uzeri 43 86,00 3698,00

(OOMITOG) 20-39 100 65,60 6560,00

i - *

Geneli 40 yas ve izeri 43 86,88 373600 1010000 -2819 005

Toplam 143

*
p<.05
**p<.001 istatiksel olarak olduke¢a anlaml bir fark vardir.

Tablo 10’da yer alan bilgilere gore, okul dncesi 6gretmenlerinin 6gretmenlik meslegine iliskin
tutumlarinda; deger verme alt boyutunda 20-39 yas ile 40 ve iizeri yaslarda istatiksel olarak
anlaml farklilik bulunmadig tespit edilmistir (p<.05). Mesleki tiikenmislik alt boyutunda 20-
39 yas ile 40 ve Uzeri yaslarda (Z=-3,253, p<.001, sira ortalamalar1 89,10) olduk¢a anlaml fark;
ilgisizlik (Z=-2,413, p<.016, sira ortalamalar1 84,53); mesleki gelisime aciklik (Z=-2,662,
p<.008, sira ortalamalar1 86,00), alt boyutlarinda ve 6lgek genelinde (Z=-2,819, p<.005, sira
ortalamalar1 86,88) anlamli fark vardir bu farklhilik sira ortalamalarn yiiksek olan 40 yas ve
tizeri lehindedir. 40 yas ve lizerinde Ogretmenlerin meslege iliskin tutumlarinda mesleki
tiikkenmislik, ilgisizlik alt boyutunda artis sebebi olarak 6gretmenlerin ileriki yaslarda goreve
ilk basladiklarindaki kadar meslege ilgilerinin olmamasindan ya da c¢ocuklara olan sabir
diizeylerinin azalmasindan dolay1 kaynaklandig1 sdylenebilir. Ayn1 zamanda yine 40 yas ve
lizeri 6gretmenlerin artan mesleki tecriibelerine ragmen bu meslekteki yenilikleri takip etme
ihtiyaci hissettigi sdylenebilir.

Tablo 11 de okul dncesi 6gretmenlerin meslege iliskin tutumlarinin yasaminin biiyiikk bir
boliimiiniin gectigi yerlesim birimine gore farklilasma diizeylerinin Mann Whitney U testi
kullanilarak elde edilen karsilastirma sonuglar1 sunulmustur.
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Tablo 11. Ogretmenlerin Yasamimizin Biiyiik Bir Béliimiiniin Gectigi Yerlesim Birimine Gore
Meslege iliskin Tutumlarinin Mann Whitney U Testi Bulgular:

Boyut Yasamimizin Biiyiik Mann
Bir B6liimiiniin Whitney U Z P
Gegtigi Yerlesim Sira Siralar
Birimi N Ortalama Toplami
Deger Verme Biiytliksehir-Sehir 85 73,18 6220,00
ilce-Belde Koy 58 70,28 4076,00 2365000 -413 680
Mesleki Biiytliksehir-Sehir 85 76,29 6484,50
Tiikenmi;;lik il(;e-Belde Kﬁy 58 65,72 3811,50 ZlOO,SOO -1,506 ,132
lgisizlik Biiyiiksehir-Sehir 85 77,93 6624,00
flce-Belde Koy 58 6331 3672,00 1961000 -2,108 035"
Mesleki Biiyiiksehir-Sehir 85 73,28 6229,00
Gelisime Ag:lkllk il(;e-Belde Kﬁy 58 70'12 4067,00 2356,000 -,450 ,653
(OOMITO) Geneli Biiyiiksehir-Sehir 85 75,19 6391,50
flce-Belde-Kay 58 67,32 390450 2193500 -1,117 264
Toplam 143
*p<.05

Tablo 11 incelendiginde okul Oncesi Ogretmenlerinin meslegine iliskin tutumlar ile
yasaminizin biiytik bir b6liimiiniin gectigi yerlesim birimi degiskeninde deger verme, mesleki
tiikenmislik, mesleki gelisime aciklik alt boyutlar ile dlcek genelinde anlamh bir farklihk
bulunmamistir (p>.05). Fakat ilgisizlik alt boyutunda biiyiiksehir-sehir lehinde istatistiksel
acidan anlamh farkhilik bulunmaktadir (Z=-2,108, p<.035, sira ortalamalarnnt 77,93).
Ogretmenlerin biiyiiksehir-sehir merkezlerinde biiyiimelerinin 6gretmenlik meslegine iliskin
tutumlarinda ilgisizlik alt boyutunu etkilemesinden dolay1 6gretmenler de okuldaki olaylara
veya durumlara karsi ilgisizlik tutumu olustugu sdylenebilir.

Okul 6ncesi 6gretmenlerin meslege iliskin tutumlarinin mezun olunan lise tiirlerine gore
farklilasip farklilasmadiginin tespit edilmesi i¢in Kruskal Wallis H testi kullanilmistir. Test
sonuglari Tablo 12’de yer almaktadir.

Tablo 12. Ogretmenlerin Mezun Olduklar1 Lise Tiirlerine Gére Meslege iliskin Tutumlarimin
Kruskal Wallis H Testi Bulgulari

Boyut Mezun Olunan Lise N  SiraOrtalama Sd xT P Fark
Deger Verme Fen- Anadolu Ogretmen -Anadolu42 50,58 2 16,175 ,000* 2-1
Lisesi (1) 3-1
Genel Lise- imam- Diger Liseler (2) 52 79,47
Mesleki Teknik Lisesi (3) 49 82,43
Mesleki Fen- Anadolu Ogretmen -Anadolu42 49,14 2 18,434  ,000* 2-1
Tiikenmislik  Lisesi (1) 3-1
Genel Lise- imam- Diger Liseler (2) 52 83,11
Mesleki Teknik Lisesi (3) 49 7981
Mgisizlik Fen- Anadolu Ogretmen -Anadolu42 56,95 2 8,997 ,011*  3-1
Lisesi (1)
Genel Lise- imam- Diger Liseler (2) 52 74,57
Mesleki Teknik Lisesi (3) 49 82,17
Mesleki Fen- Anadolu Ogretmen -Anadolu42 58,96 2 6,011 ,050
Gelisime Lisesi (1)
Aciklik Genel Lise- iImam- Diger Liseler (2) 52 7847
Mesleki Teknik Lisesi (3) 49 76,31
(OOMITO)  Fen- Anadolu Ogretmen -Anadolu42 50,54 2 15991 ,000* 3-1
Geneli Lisesi (1) 2-1
Genel Lise- iImam-Diger Liseler (2) 52 80,45
Mesleki Teknik Lisesi (3) 49 81,43
Toplam 143
*p<.052
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Tablo 12’e gore okul 6ncesi 6gretmenlerinin 6gretmenlik meslegine iliskin tutumlari ile mezun
olduklar lise tiirleri arasinda deger verme (x2= 16,175, p<.000); mesleki tikenmislik (x2
=18,434, p<.000)alt boyutlari ile 6lcek genelinden (x2=15,991, p<.000) elde edilen sonuca gore
Genel Lise-imam Hatip-Diger Liseler ile Mesleki Teknik Lisesi lehinde; ilgisizlik (x2=8,997,
p<.011) alt boyutunda ise Mesleki Teknik Lisesi lehinde istatiksel olarak anlaml farklilik
oldugu sonucuna ulasilmistir (p<.05). Fakat mesleki gelisime aciklik alt boyutunda okul 6ncesi
ogretmenlerinin mezun olduklan Fen-Anadolu Ogretmen-Anadolu Liseleri, Genel Lise-imam
Hatip-Diger Liseler ile Mesleki Teknik Lise arasinda istatiksel olarak anlaml diizeyde farklilik
bulunmamistir (p>.05). Mesleki Teknik Lisesi mezunu 6gretmenlerin 6gretmenlik meslegine
iliskin tutumlarinin; deger verme, ilgisizlik, mesleki tiikenmislik ve o6lcek genelinde diger
liselere gore daha yiiksek ¢ikmasinin sebebi bu lise mezunu 6gretmenlerin lisede ¢ocuk
gelisimi dersi egitimi almalarindan dolay1 kaynaklandigi séylenebilir.

Okul oncesi 6gretmenlerin meslege iliskin tutumlarinin mezun olduklar1 fakiltelere gore
farklilasip farklilasmadigini belirlemek icin Mann Whitney U testi kullanilarak elde edilen
arastirma bulgularina Tablo 13’te yer verilmistir.

Tablo 13. Ogretmenlerin Mezun Olduklan Fakiiltelere Gére Meslege iliskin Mann Whitney U
Testi Bulgulari

Mann
Whitney U
Boyut Sira Siralar Z P
Mezun Olunan Fakiilte N Ortalama Toplam
Deger Verme Egitim Fakiiltesi 115 68,51 7879,00 1209,000 -2,050 ,040*
Acik  Ogretim ve Uzaktan Egitim28 86,32 2417,00
Fakiiltesi
Mesleki Egitim Fakiiltesi 115 67,50 7763,00 1093,000 -2,642 ,008*
Tikenmislik  Agik  Ogretim ve Uzaktan Egitim28 90,46 2533,00
Fakiiltesi
Mgisizlik Egitim Fakiiltesi 115 68,44 7870,50 1200,500 -2,119 ,034*
Agik  Ogretim ve Uzaktan Egitim28 86,63 2425,50
Fakiiltesi
Mesleki Egitim Fakiiltesi 115 68,95 7929,00 1259,000 -1,794 ,073
Gelisime Acik Ogretim ve Uzaktan Egitim28 84,54 2367,00
Agiklik Fakiiltesi
(OOMITO) Egitim Fakiiltesi 115 67,57 7770,00 1100,000 -2,595 ,009*
Geneli Acik Ogretim ve Uzaktan Egitim28 90,21 2526,00
Fakiiltesi
Toplam 143

*p<.05

Tablo 13’e gore okul 6ncesi 6gretmenlerinin meslege iliskin tutumlarinin mezun olduklar
fakiiltelere gore farklilasma durumlarinda deger verme (Z=-2,050, p<.040, sira ortalamalar1 86,
32); mesleki tikenmislik (Z=-2,642, p<.008, sira ortalamalar 90, 46); ilgisizlik (Z=-2,119, p
<.034, sira ortalamalar 86,63) alt boyutlarinda ve 6lcek genelinde (Z=-2,595, p<.009, sira
ortalamalar1 90,21) olarak istatiksel anlamda farklilik bulunmaktadir (p<.05). Farklilik sira
ortalamalari yiiksek olan A¢ik Ogretim ve Uzaktan egitim Fakiiltesi yoniindedir. Bu durumda
Acik Ogretim ve Uzaktan Egitim Fakiiltesi mezunu olan égretmenlerin egitim hayatlar1 daha
¢ok uzaktan bir sekilde yani ¢cevrimici (online) egitim olarak gerceklestigi icin; Egitim Fakiiltesi
mezunu Ogretmenlerine nazaran uygulamalar yapma veya okul deneyimi kazanma
konularinda daha ¢ok yetersizlik yasadiklar1 soylenebilir. Bundan otiiri meslege
basladiklarinda, meslege iliskin tutumlarinda meslege daha ¢ok deger verme yasasalar da bu
durum oOgretmenlerde aym1 zamanda meslekte tilkenme ya da meslege Kkars: ilgisizlik
olusturmalarina sebep olmus olabilir. Ama mesleki gelisime agiklik alt boyutunda 6gretmenlik
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meslegine iliskin tutum ile mezun olunan fakiilteler arasinda istatiksel acidan anlaml bir
farklilik bulunmamistir (p>.05).

Okul 6ncesi 6gretmenlerinin meslege iliskin tutumlarinin mezun olduklar1 béliimlere gore
karsilastirmalarinin Mann Whitney U testi kullanilarak elde edilen arastirma bulgular: ise
Tablo 14’de sunulmustur.

Tablo 14. Ogretmenlerin Mezun Olduklar1 Boliimlere Gére Meslege iliskin Tutumlarinin Mann
Whitney U Testi Bulgulari

Siralar Siralar Mann
Boyut Mezun Olunan Béliim N Ortalama Toplam WhitneyU Z P
Deger Verme  Okul Oncesi Ogretmenligi 119 72,20 8591,50 1404,500 -,128 ,899
Cocuk Gelisimi ve Egitimi Boliimii 24 71,02 1704,50
Mesleki Okul Oncesi Ogretmenligi 119 69,44 8263,50 1123,500 -1,652 ,098
Tiikenmislik  Cocuk Gelisimi ve Egitimi Boliimii 24 84,69 2032,50
lgisizlik Okul Oncesi Ogretmenligi 119 71,01 8450,50 1310,500  -,646 ,519
Cocuk Gelisimi ve Egitimi Boliimii 24 76,90 1845,50
Mesleki Okul Oncesi Ogretmenligi 119 72,10 8580,00 1416,000 -,065 ,948
Gelisime Agiklik Cocuk Gelisimi ve Egitimi Bolimii24 71,50 1716,00
(60MITO) Okul Oncesi Ogretmenligi 119 71,29 8484,50 1344,000 - 454 ,650
Geneli Cocuk Gelisimi ve Egitimi Boliimii 24 75,50 1812,50

Toplam 143

*p<.05

Tablo 14’te yer alan bilgiler incelendiginde okul 6ncesi 6gretmenlerinin mesleki tutumlarinda;
deger verme, mesleki gelisime aciklik, ilgisizlik, mesleki tiikenmiglik alt boyutlar ile 6lgek
geneline gore, 6gretmenlerin mezun olduklar1 béliimlerde okul 6ncesi 6gretmenligi ile cocuk
gelisimi ve egitimi bo6limii arasinda istatiksel olarak anlamli bir farklilk bulunmamistir
(p>.05). Okul 6ncesi 6gretmenligi veya cocuk gelisimi boliimii mezunu olmanin 6gretmenlerin
o0gretmenlik meslegine iliskin tutumlarini etkilemedigi s6ylenebilir. Ciinkii bu iki béliimden de
mezun olan Ogretmenlerin {niversitelerinde ortak derslerde egitim almalarindan
kaynaklanabilir.

Tablo 15. Ogretmenlerin Calisilan Kuruma Gore Meslege Iliskin Tutumlarinin Mann Whitney U
Testi Bulgular

Sira Siralar Mann Z P

Boyut Calisilan Kurum N Ortalama Toplam Whitney U
Deger Verme  Ilkégretime Bagh Resmi72 65,34 4704,50 2076,500 -1,945 ,052

Anasinifi

Resmi Bagimsiz Anaokulu 71 78,75 5591,50
Mesleki fIkégretime Bagh Resmi72 67,17 4836,00 2208,000 -1,412 ,158
Tiikenmiglik ~ Anasinifi

Resmi Bagimsiz Anaokulu 71 76,90 5460,00
Mgisizlik {lkégretime Baglh Resmi72 62,67 4512,00  1884,000 -2,760 ,006*

Anasinifi

Resmi Bagimsiz Anaokulu 71 81,46 5784,00
Mesleki fIkégretime Bagh Resmi72 69,05 4971,50 2343,500 -862  ,389
Gelisime Agiklik Anasinifi

Resmi Bagimsiz Anaokulu 71 74,99 5324,50
(OOMITO) fIkogretime Bagh Resmi72 65,55 4719,50 2091,500 -1,876 ,061
Geneli Anasinifi

Resmi Bagimsiz Anaokulu 71 78,54 5576,50

Toplam 143

*p<.05

Tablo 15’e gore okul oncesi 6gretmenlerinin meslege iliskin tutumlarinda deger verme,
mesleki titkenmislik, mesleki gelisime agiklik ve 6lgek genelinde istatiksel olarak anlamli bir
farklilik tespit edilmemistir (p>.05). Ama ilgisizlik alt boyutunda istatiksel acidan anlaml
diizeyde farklilik bulunmaktadir (Z=-2,760, p<,006). Bu farklilik resmi bagimsiz anaokullar
lehinedir (Sira Ortalamalar1 81,46). Resmi bagimsiz anaokullarinda goérev yapan
O0gretmenlerde cevre tarafindan beklenen performans, beklenti ve istegin cok yiiksek
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olmasindan dolayi, bu kurumlarda calisan 6gretmenlerde mesleklerine karsi ilgisiz davranma
durumlarinin olustugu sdylenebilir.

Okul 6ncesi 6gretmenlerin meslege iliskin tutumlarinin gérev yaptig1 yerlesim birimine gore
farklilasip farklilasmadigini belirlemek icin Mann Whitney U testi kullanilmistir. Test
sonuglarinin bulgulari1 Tablo 16’da sunulmustur.

Tablo 16. Ogretmenlerin Gorev Yapti1 Yerlesim Birimine Gore Meslege iliskin Tutumlarimn
Mann Whitney U Testi Bulgular:

Gorev Yapilan Siralar Siralar Mann
Boyut Yerlesim Birimi N Ortalamalar1 Toplam WhitneyU Z P
Deger Verme il Merkezi 82 60,11 4929,00 1098,000 -1,359 ,174
ilce-Belde-Kéy 32 50,81 1626,00
Mesleki il Merkezi 82 61,90 5076,00 951,000 -2,291 ,022%
Tiitkenmislik ilce-Belde-Kéy 32 46,22 1479,00
Mgisizlik il Merkezi 82 61,82 5069,00 958,000 -2,284 ,022%
ilce-Belde-Kéy 32 46,44 1486,00
Mesleki  Gelisimeil Merkezi 82 59,05 4842,00 1185,000 -1,722 ,420
Agiklik flce-Belde-Koy 32 53,53 1713,00
(OOMITO) Geneli Il Merkezi 82 61,30 5026,50 1000,500 -,806 ,049*
flce-Belde-Koy 32 47,77 1528,50
Toplam 143

*p<.05

Tablo 16’da okul 6ncesi 6gretmenlerinin meslege ilisin tutumlarinin mesleki tiikenmislik (Z=-
2,291, p<.022, sira ortalamalar1 61, 90), ilgisizlik (Z=-2,284, p<.022, sira ortalamalar1 61,82) alt
boyutlar1 ve 6lgek genelinde (Z=-806, p<.049, sira ortalamalar1 61,30) olarak istatiksel agidan
anlamh farklilik oldugu belirlenmistir (p<.05). Elde edilen anlamli farklilik sira ortalamalari
yiiksek olan il merkezi yoniindedir. il merkezinde gérev yapan égretmelerin imkanlarimin ¢ok
daha iyi olmasindan dolay1 6gretmenlik meslegine iliskin tutumlarinin daha ytiksek oldugu
soylenebilir. Ayni zamanda bu imkanlarin 6gretmenlerin fotokopi irtinii seklinde kolay
calismalar yapmasini saglamasi da Ogretmenlerde meslege karsi ilgisizlik boyutunu
olusturdugu ifade edilebilir. Mesleki gelisime agiklik ve deger verme alt boyutlarinda istatiksel
olarak anlaml bir farklilik bulunmamistir (p>.05).

Okul o6ncesi 6gretmenlerin meslege iliskin tutumlarinin meslekteki hizmet siiresine gore
farklilasip farklilasmadigini tespit etmek i¢in Kruskal Wallis H testi kullanilarak elde edilen
bulgular Tablo 17°de bulunmaktadir.
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Tablo 17. Ogretmenlerin Meslekteki Hizmet Siiresine Gore Meslege iliskin Tutumlarinin
Kruskal Wallis Testi H Bulgulari

Boyut Sd x* P
Mesleki Hizmet Siiresi N Sira Ortalama
Deger Verme 1-10 Y1l 48 70,58 2 1,627 443
11-15Y1l 54 68,14
16 Yil ve Uzeri 41 78,74
Mesleki 1-10 Yil 48 70,01 2 3,780 ,151
Tikenmislik 11-15 vil 54 66,00
16 Y1l ve Uzeri 41 82,23
ilgiSiZlik 1-10 Yil 48 69,42 2 2,841 ,242
11-15Y1l 54 67,49
16 Yil ve Uzeri 41 80,96
Mesleki  Gelisime1-10 Yil 48 73,36 2 1,440 ,487
Agiklik 11-15vil 54 67,01
16 Y1l ve Uzeri 41 76,98
(OOMITO) Geneli 1-10 Y1l 48 70,44 2 2,510 285
11-15Y1l 54 67,05
16 Y1l ve Uzeri 41 80,35
Toplam 143
*p<.05

Tablo 17'de okul 6ncesi Ogretmenlerinin deger verme, mesleki tiikenmislik, ilgisizlik ve
mesleki gelisime aciklik alt boyutlar ile 6lgcek genelinden elde edilen verilerde 6gretmenlerin
mesleki hizmet siirelerinde istatiksel olarak anlamh diizeyde farklilik tespit edilmemistir
(p>.05). Meslekte gecirilen hizmet siiresinin 6gretmenlerdeki mesleki tutumu etkilemedigi
soylenebilir.

Okul 6ncesi 6gretmenlerinin meslege iliskin tutumlarinin 6gretmenlik meslegini tercih etme
nedenlerine gore farklilasip farklilasmadigim belirlemek icin Kruskal Wallis H testi
kullanilmistir. Arastirma bulgular: Tablo 18’de yer almaktadir.

Tablo 18. Ogretmenlerin Ogretmenlik Meslegini Tercih Etme Nedenlerine Gore Meslege iliskin
Tutumlarinin Kruskal Wallis H Testi Bulgulari

Ogretmenlik Meslegini Tercih Sira .
Boyut Nedenleri N Ortalama Sd  x~ P Fark
Deger Verme Meslegin Sosyal Sayginlig (1) 25 54,00 3 58,443  ,000* 3-2
is Bulma Olanagimnin Fazla (2) 40 38,83 4-2
Cocuklara Olan Sevgim (3) 39 85,49 3-1
Idealimdeki Meslek (4) 39 104,08 4-1
Mesleki Meslegin Sosyal Sayginlig (1) 25 58,70 3 40,769  ,000*
Tiikenmislik is Bulma Olanagimnin Fazla (2) 40 44,58
Cocuklara Olan Sevgim (3) 39 79,82 3-2
idealimdeki Meslek (4) 39 100,83 4-2
fgisizlik Meslegin Sosyal Saygmlhigi (1) 25 63,80 3 25,467  ,000% 4-1
Is Bulma Olanaginin Fazla (2) 40 50,06
Cocuklara Olan Sevgim (3) 39 76,90
Idealimdeki Meslek (4) 39 94,86
Mesleki GelisimeMeslegin Sosyal Sayginlig (1) 25 51,60 3 20,577  ,000* 3-1
Aqiklik Is Bulma Olanaginin Fazla (2) 40 57,99 4-1
Cocuklara Olan Sevgim (3) 39 80,60 4-2
Idealimdeki Meslek (4) 39 90,85
(OOMITO) Geneli Meslegin Sosyal Sayginligi (1) 25 53,16 3 46,660 ,000* 3-2
Is Bulma Olanaginin Fazla (2) 40 43,84 4-2
Cocuklara Olan Sevgim (3) 39 83,22 3-1
Idealimdeki Meslek (4) 39 101,74 4-1
Toplam 143
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Tablo 18 incelendiginde 6gretmenlerin 6gretmenlik meslegini tercih etme nedenleri deger
verme (x2=58,443, p<.000) ile mesleki tiikenmislik (x2=40,769, p<.000) ilgisizlik (x2=25,467,
p<.000) mesleki gelisime aciklik alt boyutunda (x2=20,577, p.000) ve oOlgek genelinde (x2=
46,660, p<.000) idealimdeki meslek ve cocuklara olan sevgim degiskenleri lehinde istatiksel
olarak anlamh farklilk oldugu sonucuna ulasilmistir (p<.05). Ogretmenlerin c¢ocuklar
sevmelerinden ve meslegi ideallerindeki meslek olarak gérmelerinden dolayr bu sebeple
meslege karsi tutumlarinin ytliksek diizeyde ¢iktig1 s6ylenebilir.

Okul Oncesi Ogretmenlerinin Program Degerlendirme Becerilerine Yénelik Bulgular

Arastirma da “Okul 6ncesi 6gretmenlerinin program degerlendirme becerileri ne diizeydedir?”
sorusuna iligkin elde edilen bulgulara Tablo 19’'da yer verilmistir.

Tablo 19. Okul Oncesi Ogretmenlerinin Program Degerlendirme Beceri Diizeyleri
Boyut N X Ss
Okul Oncesi Egitim Programm Kalite Degerlendirmel143 4,519 ,640
Olcegi (OOEPKDO) Geneli

Tablo 19’a gore okul dncesi 6gretmenlerinin program degerlendirme becerileri dlgek genelinde
(x=4,5196) ile yliksek diizeyde ¢ikmistir. Buna gore okul 6ncesi 6gretmenlerinin program
degerlendirme becerileri konusunda gayet iyi olduklar1 séylenebilir. Ogretmenlerin program
degerlendirme becerilerinin iyi olmasinin nedeni ise bu alanda aldiklar1 egitimlerinin iyi
diizeyde olmasindan kaynaklanabilir.

Okul Oncesi 6gretmenlerinin, okul Oncesi egitim programi kalite degerlendirme 06lcegi
maddelerine gore katilim diizeylerine iliskin elde edilen bulgular Tablo 20’de bulunmaktadir.
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Tablo 20. Okul Oncesi Ogretmenlerinin Okul Oncesi Egitim Programi Kalite Degerlendirme
Olcegi Maddelerine Katilim Diizeyleri

(0OOEPKD() Maddeleri N X Ss

M1 Ogretmen, davranislarin1 yénetmede cocuklara yardimci olmalidir. 143 4,391 ,888
M2 Ogretmen cocuklarla etkili iletisim kurabilmek icin farkli stratejiler kullanir. 143 4,643 754
M3 Ogretmen biitiin ¢ocuklara esit derecede sayg1 gosterir. 143 4,629 828

M4 Ogretmen, davranis sorunlan sergileyen cocuklar icin aile ve diger uzmanlarla (rehber143 4,706 ,785
Ogretmen, 6zel egitim 6gretmeni) is birligi icinde calismalidir.

M5 Ogretmen ailelerle etkili iletisim kurmaldur. 143 4,657 ,805
M6 Ogretmen ailelerle etkili iletisim kurmahdir. 143 4,559 818
M7 Program, yaklasim olarak sarmal 6zellik géstermelidir. 143 4,307 897
M8 Programda 6zel gereksinimli cocuklar i¢in uyarlamalar vardir 143 4,167 985
M9 Programda, ¢ocuklarin yaraticiliklarini gelistirilmeleri icin firsatlar olmalidir. 143 4,671 ,699
M10 Program, ¢ocuklar1 6grenme siirecinde aktif olmaya tesvik etmelidir. 143 4,713 ,688
M11 Program, esnek bir etkinlik plan1 hazirlanmasina yol gdsterir. 143 4,482 ,812
M12 Programin uygulanmasinda, cocuklarin ilgi ve ihtiyaclar1 dikkate alinmalidir. 143 4,706,690
M13 Programda, ¢ocuklar tarafindan baslatilan etkinlikler yer almahdir. 143 4,447 738
M14 Programda; etkinliklerde, kazanim ve kavramlari biitiinlestirmelidir. 143 4,559 /718

M15 Programin uygulanmasi sirasinda ¢ocuklar, dgretmenle, akranlariyla etkilesim143 4,664 ,691
kurarak 6grenme deneyimlerini gelistirmelidir.

M16 Program, ¢ocuklarin farkl yaklasimlarla (bulus yoluyla, is birligine dayali, arastirma-143 4,706 ,680
inceleme, proje temelli, etkin 6grenme v.b) 6grenmeleri icin firsatlar saglamahdir.

M17 Program, kazanimlarla degerlendirme sonuglarini biitiinlestirmede 6gretmene olanak143 4,559 /727
saglamalidir.

M180gretmen, ¢ocuklarin hazirbulunusluklarini  géz 6niine alarak programi143 4,657 ,703
hazirlamaldir.

M190gretmen, (bagimsizhk, farkhiliklara saygi, sorumluluk, empati duygusu, vb.) farkh143 4,671 ,689
sosyal yeterliklerin gelisimini destekleyen bir atmosfer olusturmalidir.

M20 Ogretmen, cocuklari kesfetmeye tesvik eden uygun bir egitim ortami olusturmalidir. 143 4,636  ,697
M21 Programda, ¢ocuklarin iletisim becerilerini gelistirmek i¢in firsatlar olmaldir. 143 4,678 687
M22 Program; ¢ocuklara, aidiyet duygusunu kazanmalari i¢in firsatlar saglamahdir. 143 4,657 ,693
M23 Ogretmen, 6grenme siirecinde cocuklara gelisim diizeylerine uygun sekilde rehberlik143 4,643 ,706
yapmalidir.

M24 Ogretmen farkl gelisim 6zelligi olan ¢ocuklar icin etkinlikleri cesitlendirmelidir. 143 4,559 747

M25 Ogretmen, biitiin etkinliklere (biiyiik-kiiciik grup ve bireysel etkinliklere) dengeli bir143 4,545 ,748
bicimde yer vermelidir.

M26 Program; cocuklara, bilim etkinlikleriyle ilgili ilkeleri 6grenmeleri icin firsatlar143 4,608 ,712
saglamalidir.

M27 Program; cocuklari, bilimsel stiregleri kullanmaya (gézlem yapma, siniflandirma,143 4,636 ,707
6lcme, tahminde bulunma, iliski kurma) tesvik etmek icin firsatlar saglamalidir.

M28 Program; ¢ocuklara, (miizik, drama, dans, iki ve ii¢ boyutlu) sanat calismalariylal43 4,643 ,696
kendilerini ifade etmeleri i¢in firsatlar saglamahdir.

M29 Program; c¢ocuklara, drama etkinliklerinde ¢esitli teknikleri (rol oynama,143 4,657 ,693
dramatizasyon, dogaclama v.b) kullanmalart firsatlar saglamalidir.

M30 Program; ¢ocuklarin, sanat etkinlikleriyle gesitli becerileri (yaratici, elestirel, ¢6ziim143 4,657 ,703
odakl diisiinme v.b.) kazanmalari i¢in firsatlar saglamahdir.

M31 Program; c¢ocuklara, farkli tirde (yapilandirilmis, yar1 yapilandirilmis vel43 4,622 ,739
yapilandirilmamis) oyun etkinligi firsatlari saglamaldir.

M32 Program; ¢ocuklarin, agik-kapali alanlarda hareket becerilerini gelismesi i¢in firsatlar143 4,685 ,696
saglamalidir.

M33 Program, ¢cocuklarin 6z bakim becerilerinin gelismesi icin firsatlar saglamahdir. 143 4,657 ,703
M34 Ogretmen, hazirladiklar1 ve uyguladiklari planlari tiim boyutlariyla ele alarak143 4,573 ,745
programi degerlendirmelidir.

M35 Programda; giivenilir degerlendirme yontemleri (portfolyo, gelisim kontrol listeleril43 4,391 ,839
ve standart testler) kullanilmalidir.

M36 Programin gostergeleri, c¢ocuklarin gelisimlerini degerlendirmede 6gretmenel43 4,552 ,747
rehberlik etmelidir.

M37 Degerlendirmeler, standart gelisim testleri ve gézlem formuyla biitiinlestirmelidir. 143 4,293 ,948
M38 Degerlendirmeler, cocuklarin biitiin gelisim alanlar1 hakkinda bilgi icermelidir. 143 4,475 776
M39 Egitim ekipleri (6gretmen, rehber O6gretmen, 0Ozel egitim ogretmeni, aile),143 3,790 1,149
degerlendirme sonuclarini yorumlamak i¢in haftada en az bir kez bulugmalidir.
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M40 Program personeli diger ekip liyeleriyle (rehber 6gretmen, 6zel egitim uzmani) is143 4,454 ,819
birligi yaparak, bir cocugun 6zel egitime ihtiyaci oldugundan siiphelenirse olumlu bir
yaklasimla ailelere bildirmelidir.

M41 Programda, aile egitimine yer verilmelidir. 143 4,482 878
M42 (")gretmen, aile katilim etkinliklerini uygulanmaldir. 143 4,384 1,948
M43 Ogretmen, ev ziyaretleri yapmalidir. 143 3,573 1,297

M44 Ogretmen, aile iletisim (telefon goriismeleri, haber mektuplari, duyuru panolar1,143 4,328 ,837
toplantilar, kitapgiklar, fotograflar, vb.) etkinliklerini uygulamalidir.

M45 Ogretmen, aileyle bireysel goriismeler yapar. 143 4,489 758
M46 Ogretmen, cocuklarin farkli egitim program (ilkokul, 6zel egitim) gecislerine hazir143 4,496 ,758
olmasi icin ailelerle baglanti kurarak yardimci olmahdir.

M47 Ogretmen, cocuklarin gelisimlerini degerlendirmek icin kullanilan yéntemler143 4,342 ,912
hakkinda aileleri bilgilendirmelidir.

Toplam 143

Tablo 20 incelendiginde okul 6ncesi 6gretmenlerinin, okul 6ncesi egitim programi kalite
degerlendirme o6lcegi maddelerine katim diizeylerinde (X=4,713) ortalamayla M10 en ¢ok
katilm sagladiklar1 maddeyken; (X=3,573) ortalamaya sahip olan M43 ise en az katilimda
bulunduklar1 madde olmustur. Ogretmenler programin cocuklar aktif kilmasim istemektedir.
Fakat yine 6gretmenlerin ev ziyaretleri konusunda kac¢indiklari sonug¢lardan anlasilmaktadir.

Okul Oncesi Ogretmenlerinin Progranm Degerlendirme Becerilerinin Bazi Demografik
Degiskenlere Gére Incelenmesine Yénelik Bulgular

Okul oncesi 6gretmenlerin program degerlendirme becerilerinin yaslarina goére farklilasip
farklilasmadigini belirlemek icin Mann Whitney U testinden elde edilen bulgularin sonuglari
Tablo 21’de yer almaktadir.

Tablo 21. Ogretmenlerin Yaslarina Gére Programi Degerlendirme Becerilerinin Mann Whitney U
Testi Bulgulari

Sira Siralar Mann
Boyut Yaslar N Ortalama Toplam Whitney U Z P
(OOEPKDO) Geneli 20-39 Yas 100 77,01 7701,00 1649,000 -2,207 ,027*
40 yas ve lizeri 43 60,35 2595,00

Toplam 143

*p<.05

Tablo 21’de 6gretmenlerin program degerlendirme becerileriyle ile ilgili 20-39 yas ve 40 yas
ve lizeri yaslar arasindaki karsilastirmada istatistiki agcindan anlamh farklilik bulunmaktadir
(Z=-2,207, p<.027). Bu farklihk 20-39 yas lehindedir (Sira Ortalama 77,01). Ogretmenlerin 20-
39 yaslarda yani mesleklerinin ilk yillar1 ya da ilk on yillarinda program degerlendirme
becerilerinin daha yiiksek olma sebebi; bu meslege yeni baslamalari, taze var olan bilgilerini
kullanmak istemeleri ve mesleklerini daha 6zenle yapmak istemelerinden dolay1 kaynaklandigi
soylenebilir.

Tablo 22’de okul oncesi 6gretmenlerin program degerlendirme becerilerinin biliytudigi
(yasaminizin biiyiik bir bolimiiniin gectigi yerlesim birimi)'ne gore farklilasma diizeylerinin
Mann Whitney U testi kullanilarak elde edilen karsilastirma sonuglari sunulmustur.
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Tablo 22. Ogretmenlerin Yasamimizin Biiyiik Bir Béliimiiniin Gegtigi Yerlesim Birimine Gore
Program Degerlendirme Becerilerinin Mann Whitney U Testi Bulgulari

Yasamimzin Biiyiik Mann WhitneyZ P
Boyut Bir Boliimiiniin U
Gectigi Yerlesim Sira Siralar
Birimi N Ortalama Toplam

(OOEPKDO) Biiyiiksehir- Sehir 85 73,34 6234,00 2351,000 -469  ,639
Geneli

llce-Belde- Koy 58 70,03 4062,00

Toplam 143

*p<05

Tablo 22’ye gore, okul oncesi ogretmenlerinin Okul Oncesi Egitim Programi Kalite
Degerlendirme Olcegi (OOEPKDO) genelinde yasaminmizin biiyiikk bir béliimiiniin gectigi
yerlesim birimi degiskeni arasinda anlamli bir farkliik belirlenmemistir (p>.05).
Ogretmenlerin biiyiiksehir-sehir veya ilce-belde-kdyde biiyiimeleri yani imkanlarinin iyi
olmasi ya da zor sartlarda egitim gorme durumlarinin program degerlendirme becerilerini
etkilemedigi sdylenebilir.

Okul 6ncesi 6gretmenlerin program degerlendirme becerilerinin mezun olduklari lise tiirlerine
gore farklilasma durumlar1 Kruskal Wallis H testi kullanilarak belirlenmistir. Test sonuclari
Tablo 23’te yer almaktadir.

Tablo 23. Ogretmenlerin Mezun Olduklar1 Lise Tiirlerine Gére Program Degerlendirme
Becerilerinin Kruskal Wallis H Testi Bulgular1

Sira

Boyutlar Mezun Olunan Lise N Ortalama Sd x* P Fark
(0OOEKDO) Fen- Anadolu Ogretmen -42 66,38 2 5,474 ,065 _
Geneli Anadolu Lisesi (1)

Genel Lise- Imam- Diger52 65,97

Liseler (2)

Mesleki Teknik Lisesi (3) 49 83,21

Toplam 143
*p<.05

Tablo 23’te okul éncesi 6gretmenlerinin OOEPKDO geneli ile mezun olunan liseler arasinda
istatiksel olarak anlamli diizeyde farklilik tespit edilmemistir (p>.05). Mezun olunan lise
tiirtiniin 6gretmenlerin program degerlendirme becerilerinde bir etki yaratmamasinin sebebi
ise lise egitimlerinde program degerlendirme konusunda egitim almamalarindan dolay1
kaynaklandigi ifade edilebilir.

Okul 6ncesi 6gretmenlerin program degerlendirme becerilerinin mezun olduklar fakiiltelere
gore farklilasma durumlar1t Mann Whitney U testi kullanilarak belirlenmistir. Test sonuglari
Tablo 24 de sunulmustur.

Tablo 24. Ogretmenlerin Mezun Olduklar Fakiilte Tiiriine Gére Program Degerlendirme
Becerilerinin Mann Whitney U Testi Bulgular

Mann
Boyut Sira Siralar Whitney U
Mezun Olunan Fakiilte N Ortalama Toplam Z P
(0OOEPKDO) Egitim Fakiiltesi 115 73,75 8481,50
Geneli Agtk  Ogretim ve Uzaktan Eitim28 64,80 1814,50 1408,500 -1,026 ,305
Fakiiltesi
Toplam 143
*p<.05

Tablo 24’e gore okul dncesi 6gretmenlerinin OOEPKDO geneli ile mezun olduklan fakiilte
arasinda istatiksel olarak anlaml dizeyde farklilik tespit edilmemistir (p>05). Egitim veya
Acik Ogretim ve Uzaktan Egitim Fakiiltesi mezunu olarak égretmenler farkh sekillerde egitim
gorseler bile miifredat agisindan ortak dersleri almalarindan dolay1 program degerlendirme
becerilerinde de bu yiizden farklilik olmadig1 sdylenebilir.
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Okul dncesi 6gretmenlerin program degerlendirme becerilerinin mezun olduklar1 béliimlere
gore farklilasip farklilasmadigini belirlemek icin Mann Whitney U testi kullanilarak elde edilen
arastirma bulgular1 Tablo 25’te bulunmaktadir.

Tablo 25. Ogretmenlerin Mezun Olduklar1 Béliimlere Gére Program Degerlendirme
Becerilerinin Mann Whitney U Testi Bulgulari

Mezun Olunan Siralar Siralar Mann Whitney
Boyutlar Boliim N Ortalama Toplam U Z P
(OOEPKDO) Geneli ~ Okul Oncesi119 74,23 8833,50 1162,500 -1,435 151
Ogretmenligi
Cocuk Gelisimi ve24 60,94 1462,50
Egitimi Bolimi
Toplam 143

*p<.05

Tablo 25’te yer alan bilgilere gore, okul dncesi 6gretmenlerinin OOEPKDO geneli ile mezun
olduklar1 boélimler arasinda okul 6ncesi 6gretmenligi-cocuk gelisimi ve egitimi boliimi
arasinda istatiksel olarak anlamli diizeyde farklilik bulunmamistir (p>.05). Okul 6ncesi veya
cocuk gelisimi egitimi bo6limi mezunu olmanin 6gretmenlerin program degerlendirme
becerilerinde farklilik olusturmamasi aslinda genel olarak ayni derslerin egitimini
almalarindan kaynakli oldugu ifade edilebilir.

Okul 6ncesi 6gretmenlerin okul 6ncesi egitim programi kalite degerlendirme becerilerinin
¢alisilan kuruma gore farklilasip farklilasmadigini tespit etmek icin Mann Whitney U testi
kullanilmistir. Arastirma bulgulari Tablo 26’da sunulmustur.

Tablo 26. Ogretmenlerin Cahsilan Kurum Degiskenine Gére Program Kalite Degerlendirme
Becerilerinin Mann Whitney U Testi Bulgulari

Boyut Sira Siralar Mann WhitneyZ P
Calisilan Kurumlar N Ortalama  Toplam U

(OOEPKDO) flkégretime  Baglh  Resmi72 64,52 4645,50

Geneli Anasinifi 2017,500 -2,176 ,030%*
Resmi Bagimsiz Anaokulu 71 79,58 5650,50
Toplam 143

*p<.05

Tablo 26’da yer alan bilgilere gére okul 6ncesi 6gretmenlerinin OOEPKDO geneli ile calisilan
kurumlar arasinda ilk6gretime bagli resmi anasinifi - resmi bagimsiz anaokulu arasinda
istatistiki acidan anlamli bir farklilk bulunmustur (Z=-2,176, p<.030). Bu farklilik resmi
bagimsiz anaokulu lehindedir (Sira Ortalama 79,58). Resmi bagimsiz anaokullarinda gore
yapmakta olan Ogretmenlerde denetim ve plan kontrol c¢alismalarinin daha siklikla
yapilmasindan dolay1 program degerlendirme becerilerinin daha iyi oldugu séylenebilir.

Okul oOncesi ogretmenlerin program degerlendirme becerilerinin gorev yaptigr yerlesim
birimine gore farklilasma durumlarit Mann Whitney U testi kullanilarak tespit edilmistir. Test
sonuglar1 Tablo 27’de yer almaktadir.

Tablo 27. Ogretmenlerin Gorev Yaptifi Yerlesim Birimine Gore Program Degerlendirme
Becerilerinin Mann Whitney U Testi Bulgular

Boyut Gorev Yapilan Siralar Siralar Mann
Yerlesim Birimi N Ortalamalar Toplam WhitneyU Z P
(0OPKDO) Geneli Il Merkezi 82 56,60 4641,00 1238,000 -467 640
ilce-Belde-Kéy 32 59,81 1914,00
Toplam 143
*p<.05

lo 27’e gore okul dncesi égretmenlerinin OOEPKDO geneli ile gorev yaptiklari yerlesim yeri
arasinda istatiksel olarak anlamli diizeyde farkhlik belirlenmemistir (p>.05). Ogretmenlerin il
merkezi veya ilce-belde-kdyde gorev yapmalarinin okul Oncesi egitim programi kalite
degerlendirme becerilerini etkilemedigi ifade edilebilir.
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Okul 6ncesi 6gretmenlerin okul 6ncesi egitim programi kalite degerlendirme becerilerinin
meslekteki hizmet siiresine gore farklilasip farklilasmadigini belirlemek i¢in Kruskal Wallis H
testi kullanilmistir. Arastirma bulgulari Tablo 28’de bulunmaktadir.

Tablo 28. Ogretmenlerin Meslekteki Hizmet Siiresine Goére Program Degerlendirme
Becerilerinin Kruskal Wallis H Testi Bulgulari

Boyut Mesleki Hizmet Siiresi N Sira Ortalama Sd x° p Fark
OOEPKDO 1-10 y1l 48 70,72 2 6,921 ,031* 2-3
Geneli 11-15y1l 54 82,33 2-1
16 yil ve lizeri 41 59,89
Toplam 143
*p<.05

Tablo 28’e gore o6gretmenlerin okul oncesi egitim programi kalite degerlendirme o6lcegi
ile gorev yaptiklari yerlesim yeri arasinda istatiksel olarak anlamli bir farklilik tespit edilmistir
(x2= 46,660, p<.000). Bu farklilik 11-15 y1l mesleki hizmet siiresine sahip olan 6gretmenler
lehindedir (Sira Ortalama 82,33).

Tablo 29°da okul 6ncesi 6gretmenlerinin program degerlendirme becerilerinin 6gretmenlik
meslegini tercih etme nedenlerine gore farklilasip farklilasmadigini belirlemek icin Kruskal
Wallis H testi kullanilarak elde edilen arastirma bulgular1 bulunmaktadir.

Tablo 29. Ogretmenlerin Ogretmenlik Meslegini Tercih Etme Nedenlerine Gore Program
Degerlendirme Becerilerinin Kruskal Wallis H Testi Bulgular:

Boyut Ogretmenlik Meslegini Tercih Sira Sd x* P Fark
Nedenleri N Ortalama
(OOEPKDO) Meslegin Sosyal Sayginligi (1) 25 69,08 3 3,233 ,357 _
Geneli is Bulma Olanaginin Fazla (2) 40 77,08
Cocuklara Olan Sevgim (3) 39 63,10
idealimdeki Meslek (4) 39 77,56
Toplam 143
*p<.05

Tablo 29 incelendiginde okul oncesi 6gretmenlerinin OOEPKDO geneli ile égretmenlik
meslegini tercih etme nedenleri arasinda istatiksel olarak anlamli bir farklihk olmadigi
sonucuna ulasilmistir (p>.05). Ogretmenlik meslegini tercih etme nedenlerinin program
degerlendirme becerileri lizerinde herhangi bir etki olusturmamasinin sebebi daha ¢ok bu
seceneklerin 6gretmenlerin meslege olan tutumlarini etkilemesinden dolay1 kaynaklandigi
ifade edilebilir.

Okul Oncesi Ogretmenlerinin Ogretmenlik Meslegine Iliskin Tutumlar: ile Okul Oncesi
Program Degerlendirme Becerileri Arasindaki Iliskinin Incelenmesi

Okul oncesi 6gretmenlerinin o6gretmenlik meslegine iliskin tutumlar1 ile program
degerlendirme becerileri arasinda anlamli bir iliskinin olup olmadigini belirlemek icin
Sperman’s Korelasyon Analizi kullanilmistir. Bu analiz sonuglari Tablo 30’da yer almaktadir.
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Tablo 30. Ogretmenlerin Ogretmenlik Meslegine iliskin Tutumlari ile Program Degerlendirme
Becerileri Arasindaki iliskiye Ait Sperman’s Korelasyon Analizi Sonuclari

Mesleki
Deger Mesleki Gelisime

Degiskenler 0OEPKDO O0OMITO Verme Tiikenmislik flgisizlik  Ackhk
O0OEPKDO r 1,000 ,198 177" 125 ,179” ,218™

p ,017 ,035 ,138 ,032 ,009
OOMITO r ,198 1,000 923" ,933™ ,859™ ,823"

p ,017 . ,000 ,000 ,000 ,000
Deger Verme r 177 ,923™ 1,000 827" , 741" ,625™

p_,035 ,000 . ,000 ,000 ,000
Mesleki r ,125 ,933™ ,827 1,000 , 781" ;711
Tiikenmislik p ,138 ,000 ,000 . ,000 ,000
ligisizlik r 179 ,859™ , 741 , 781" 1,000 ,674™

p ,032 ,000 ,000 ,000 . ,000
Mesleki Gelisimer  ,218™ ,823™ ,625™ ;711 ,674™ 1,000
Acikhik ,009 ,000 ,000 ,000 ,000

N 143 143 143 143 143 143
*p<.05

***r:Sperman’s Rho Korelayon Katsayisi

Tablo 30 incelendiginde su sonuclar elde edilmistir; okul 6ncesi 6gretmenlerin 6gretmenlik
meslegine iliskin tutumlar1 ile okul o6ncesi egitim programi kalite degerlendirme Oo6lcegi
arasinda pozitif yonde, disiik diizeyde ve istatiksel agidan anlaml bir iliski (r=198, p<.017)
bulunmustur.

Okul oncesi egitim programi kalite degerlendirme o6lgegi ile 6gretmenlik meslegine
iliskin tutum olgeginin alt boyutlar1 olan deger verme (r=177, p<.035); mesleki
tiikenmislik (r=125, p<.138); ilgisizlik (r=179, p<.032); mesleki gelisime aciklik (r=218,
p<.009) arasinda pozitif yonde, diisiik diizeyde ve istatiksel acidan anlamh bir iliski
vardir.

Ogretmenlerin 6gretmenlik meslegine iliskin tutumlar 6lgeginin geneli ile 6gretmenlik
meslegine iliskin tutumlar 6lceginin alt boyutlar1 olan deger verme (r=923, p<.000),
mesleki tiikenmiglik (r=933, p<.000), ilgisizlik (r=859, p<.000) ve mesleki gelisime
aciklik arasinda (r=,823, p<.000) pozitif yonde yiliksek diizeyde ve istatiksel agidan
anlamli bir iliski vardir.

Ogretmenlik meslegine iliskin tutumlar 6lgeginin alt boyutlar1 olan deger verme ile
mesleki tiikenmislik arasinda (r=827, p<.000) ve ilgisizlik alt boyutu (r=741, p<.000)
arasinda pozitif yonde yliksek dilizeyde ve istatiksel agidan anlamli bir iliski
bulunmaktadir. Ayn1 zamanda deger verme ile mesleki gelisime agiklik alt boyutlari
arasinda da (r=625, p<.000) pozitif yonde, orta diizeyde ve istatiksel agidan anlaml bir
iliski tespit edilmistir.

Ogretmenlik meslegine iliskin tutumlar 6lgeginin alt boyutlari olan mesleki tiikkenmislik
ile ilgisizlik arasinda (r=781, p<.000) ve mesleki gelisime aciklik alt boyutlar1 arasinda
da (r=711, p<.000) pozitif yonde, yliksek dilizeyde ve istatiksel agidan anlamh bir iliski
bulunmaktadir.

Ogretmenlik meslegine iliskin alt boyutlar1 olan ilgisizlik ile mesleki gelisime aciklik
arasinda (r=674, p<.000) pozitif yonde, yliksek diizeyde ve istatiksel acidan anlamh bir
iliski belirlenmistir.
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SONUCLAR ve TARTISMA

Okul éncesi 6gretmenlerinin égretmenlik meslegine iliskin tutumlari ile ilgili sonuc ve
tartisma

Okul 6ncesi 6gretmenlerinin genel olarak meslege iliskin tutumlarinin yiiksek diizeyde oldugu
sonucuna ulagilmstir. ilgili alan yazin tarandiginda ise bu sonu¢ Bozca (2015), Cakmak (2019),
Demirel (2016), Demir-Sarier (2020), ilter (2009) ile 6gretmen adaylarinin 6gretmenlik
meslegine iliskin tutumlarinda ise; Abbasoglu (2011), Altintas-Yiiksel (2019), Bulut (2009), Es
(2010), Dogan Geng (2016), Karatekin, Merey ve Kece (2015), Ozer (2021), Saglam (2008),
Semerci ve Semerci (2004), Tasdemir (2014), Yetisensoy (2019) ve Yildiz'in (2019)
arastirmalarinin sonuglart ¢alismanin sonucuyla benzerlik gostermektedir. Ayrica Aksoy’un
(2010) calismasinda “psikolojik damisma ve rehberlik” boliimii 6grencileri ile “bilgisayar
bolimi” 6grencilerinin meslege iliskin tutumlar orta diizeydeyken; sinif, sosyal bilgiler ve
resim Ogretmenligi Ogrencilerinin ise yliksek diizeyde bulunmustur. Akbal'in (2016)
calismasinda ise ozellikle kadinlar icin meslege iliskin tutumun ytlksek diizeyde oldugu
sonucuna ulasiumistir. Yine bu c¢alismada o6gretmenlerin 6gretmenlik meslegine iliskin
tutumlarinin deger verme alt boyutunun en yiliksek ortalamaya, mesleki gelisime acgiklik alt
boyutunun ise en diisiik ortalamaya sahip oldugu belirlenmistir. Altintas- Yiiksel'in (2019),
Duran’in (2009) ve Giilsoy’'un (2010) yaptiklari calismalarda da deger verme boyutunun daha
yliksek ortalamaya sahip oldugu sonucuna ulasilmistir. Yapilan ¢alismalardan da anlasilacagi
lizere 0gretmenlerin 6gretmenlik meslegine iliskin tutumlar: bir¢cok degiskene goére degisiklik
gostermektedir.

Arastirmada cinsiyet degiskeni acisindan karsilastirma yapilmak istenmis ama erkek
o0gretmenlerin 7 ile (%4,9’luk) orana sahip olmasindan dolay1 cinsiyet degiskeni sayisinin
yetersiz gorilmesi lizerine karsilastirma yapilamamistir. Bu durum erkek 6gretmenlerin okul
oncesi O6gretmenlik meslegini tercih etmemelerinden kaynaklanabilir. Yaman'in (2019)
calismasinda ise erkeklerin (%2,8) orana sahip olmasi bu meslegi daha ¢ok kadinlarin tercih
ettigi goriisiinii olusturmustur. Bununla birlikte cinsiyet degiskeni agisindan farkli sonuglarda
alan yazin da yer almaktadir. Dogan (2019) ve Sekman (2021) ¢calismasinda erkeklerin mesleki
tilkenmiglik ve ilgisizlik alt boyutu degerlerinin kadinlardan daha yiiksek diizeyde oldugu
sonucuna ulasilmistir. Cinsiyet degiskenine gore mesleki tutumun incelendigi farkh
calismalarda ise cinsiyet degiskeninin meslege iliskin tutumlarda herhangi bir degisiklik
olusturmadigi belirlenmistir (Akbal (2016), Altintas-Yiiksel (2019), Bulut (2009), Dalaman
(2021), Es (2010), Giilsoy (2010), Kacar (2018), Kartal ve Afacan (2012), Kesen ve Polat
(2014), Ozkan (2012), Semerci ve Semerci (2004), Sever (2013). Buna ragmen kadinlarin
lehinde farklilik iceren calismalarda bulunmaktadir (Akkaya (2009), Atalmis ve Kose (2018),
Cetinkaya (2009), Dag (2010), Demirel (2016), Demir- Sarier (2020), Giineyli ve Aslan (2009),
Giirhan (2018), Ilter (2009), Ozer (2021), Seferoglu (2004), Tanriégen (1997). Ayrica bu
sonuglardan farkl olarak (Eraslan ve Cakici’'nin (2011), Ozben’in (2005) yaptig1 ¢calismalarda
ise 0gretmenlik meslegine iliskin tutumun erkek 6gretmenler lehinde yiiksek oldugu sonuglari
bulunmustur. Uyum boyutu puam erkek oOgretmenler icin Altintas Yiiksel'in (2019)
calismasinda da yiiksek olarak belirlenmistir. Eroglu (2013) ve Dogan’in (2019) ¢alismalarinda
ise 0gretmenlik meslegine iliskin tutumlarin kadin cinsiyeti lehinde yiiksek oldugu tespit
edilmistir.

Calismada okul 6ncesi 6gretmenlerin yas degiskeninde meslege iliskin tutumlarinda deger
verme alt boyutunda anlamli farklilk bulunmamistir. Ama mesleki tiikenmislik, mesleki
gelisime aciklik, ilgisizlik alt boyutlarinda ve dlgek genelinde 40 yas ve tizeri lehinde anlamlh
farklilik belirlenmistir. Alan yazin tarandiginda Akbal (2016), Demir-Sarier (2020), Korkmaz
(2009), Tekerci (2008) ve Yaman'in (2019) calismalari, ¢alismayla benzer sonuglar
gostermektedir. Ogretmenlerin 6gretmenlik meslegine iliskin tutum élgeginin maddelerinden
olan M19'u “6gretmenlik onurlu bir meslektir” olarak sectikleri goriilmektedir. Bu durumun
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sebebinin 6gretmenlerin yasla birlikte 6gretmenlik meslegindeki tecriibelerinin artmasindan
dolay1 kaynaklandigi sdylenebilir.

Arastirmada okul 6ncesi 6gretmenlerin meslege iliskin tutumlari 6lcek geneli ile deger verme,
mesleki tlikenmislik, mesleki gelisime aciklik alt boyutlarinda yasamlarinin biiyiik bir
boliimiiniin gectigi yerlesim birimi (biiyiiksehir/ sehir, ilge/ belde/ kdy) arasinda anlamli
farklilik bulunmamistir. Fakat ilgisizlik alt boyutunda puan ortalamasiyla biiyiiksehir- sehir
lehinde anlamh diizeyde farklilasma vardir. Ogretmenlerin biiyiidiigii yasam yerlerinde
aldiklar1 egitim ve imkanlarin biiyiiksehir-sehir gibi yerlesim birimlerinde iyi olmasindan
kaynakli olarak buralarda biiyliyen dgretmenlerin meslege iliskin tutumlarinin daha yiiksek
¢ikmasina sebep oldugu soylenebilir. Es’'in (2010) calismasinda ise 6gretmen adaylarinin
biiytidiikleri sehirlerin 6gretmenlik meslegine iliskin tutumlarinda farklilik icermedigi tespit
edilmistir. Bu durum arastirma sonucuyla drtiismemektedir.

Okul o6ncesi oOgretmenlerin meslege iliskin tutumlar1 ile mezun olduklar1 (Fen-Anadolu
Ogretmen-Anadolu Lisesi, Genel Lise- Imam Hatip- Diger Liseler ve Mesleki Teknik Lisesi) lise
tiirlerinde; deger verme, mesleki tiikenmislik, ilgisizlik alt boyutlar ve 6lgek genelinde anlamh

farklilik tespit edilmistir. Bu farklihik deger verme, ilgisizlik alt boyutlari ile 6lcek genelinde
Mesleki Teknik Lisesinde ayrica mesleki tiikkenmislik alt boyutunda ise Genel Lise- imam Hatip-
Diger Liseler lehindedir. Fakat mesleki gelisime aciklik alt boyutu ile mezun olunan lise tiirleri
arasinda anlamli farklilik bulunmamistir. Mesleki Teknik Lisesi mezunu 6gretmenler her ne
kadar deger verme alt boyutunda yiiksek degere sahip olsalar da liseden yiiksek6gretime
kadar devamli olarak okul 6ncesi alaninda egitim aldiklarindan veya uygulamalar
yapmalarindan dolay ilgisizlik alt boyutunda da ytliksek degere sahip olduklar1 s6ylenebilir. Bu
durum strekli ayni egitim derslerini gérmelerinden kaynakli olabilir. Ayn1 zamanda Genel
Lise-imam Hatip- Diger Lise mezunu olan égretmenlerde bu meslege yeni baslamalarindan
dolay1 uygulamalar sirasinda eksik kalmis olabileceklerinden o6tiirii mesleki titkenmislik alt
boyutunda yiiksek deger almis olabilirler. ilter'in (2009) simif 6gretmeni adaylarina yonelik
yaptif1 calismada mezun olunan lise tiirtinlin, 6gretmenlik meslegine iliskin tutumlarda
arastirma sonucundan farkli olarak anlamlh farklilik olusturmadigi tespit edilmistir. Bu
durumda mezun olunan lise etkisinin incelenmesi i¢in daha ¢ok arastirma bulgusuna ihtiya¢
oldugu soylenebilir.

Calismada okul dncesi 6gretmenlerinin mezun olduklar fakiiltelerden (Egitim Fakiiltesi, A¢ik
Ogretim ve Uzaktan Egitim Fakiiltesi) arasinda deger verme; mesleki tiikkenmislik, ilgisizlik alt
boyutlarinda ve olgek genelinde p<.05 degerinde istatiksel olarak anlamlh diizeyde farklilik
bulunmaktadir. Farklilik deger verme alt boyutunda, mesleki tiikenmislik, ilgisizlik ve 6lcek
genelinde yiiksek puan ortalamasiyla Acik Ogretim ve Uzaktan Egitim Fakiiltesi lehindedir.
Ama yine bu sonuclara gore mesleki gelisime aciklik alt boyutu ile mezun olunan fakilte
arasinda anlamli farklilik olmadigini s6ylemek miimkiindtr. Bu sonu¢ Dalaman (2021), Dogan
(2019) ve Yildiz (2019) tarafindan yapilan ¢alismalarin bulgusuyla ortiismektedir. Ama Bozca
(2015) tarafindan yapilan ¢alismalarda deger verme, mesleki tiikenmislik ve mesleki gelisime
aciklik alt boyutlarinda anlamh farkliik olmadigi sonucu g¢alismanin bulgusuyla
ortliismemektedir. Ayrica bu c¢alismalarda ilgisizlik alt boyutunda o6n lisans mezunu
ogretmenlerin daha ¢ok ilgisiz oldugu ifade edilmektedir. Acik Ogretim ve Uzaktan Egitim
Fakiiltesi mezunu 6gretmenler, deger verme alt boyutunda ytliksek puan alarak meslege deger
vermektedirler. Fakat uygulamalarda veya etkinlik cesitleri bulmada Egitim Fakiiltesi mezunu
o0gretmenler gibi orglin egitim alarak derste Ogrenemediklerinden dolay1 uygulamada
zorlandiklar1 diisliniilerek mesleki tiikenmislik ve ilgisizlik alt boyutlarinda yiiksek puan
aldiklari séylenebilir.

Okul oOncesi 6gretmenlerin mezun olduklar1 bélimler ile 6gretmenlik meslegine iliskin
tutumlarinda (Okul Oncesi Ogretmenligi- Cocuk Gelisimi ve Egitimi Béliimii) arasinda anlaml
farklilik olmadig1 sonucuna ulasilmistir. Fakat alan yazinda 6gretmenlerin mezun olduklar
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boliimlere gore egitim programi degerlendirme becerilerine yonelik bir arastirma bulgusuyla
karsilasilmadigindan dolay1 calismayla karsilastirmasi yapilamamistir.

Meslege iliskin tutumlar ile okul éncesi 6gretmenlerin ¢alistiklar1 kurumlar olan (ilkégretime
Bagli Resmi Anasinifi ve Resmi Bagimsiz Anaokulu) arasinda deger verme, mesleki
tiitkenmislik, mesleki gelisime aciklik ve 6lcek genelinde anlaml bir farklilik bulunmamistir.
Sadece ilgisizlik alt boyutunda yiiksek puan ortalamasina sahip Resmi Bagimsiz Anaokullari
lehinde anlamli farklilik oldugu belirlenmistir. Resmi Bagimsiz anaokullarinda goérev yapan
o0gretmenlerin okulda daha ¢cok gorev-sorumluluk almalari, proje gibi daha kapsamli ¢alismalar
yapmalari ve veli, miidiir gibi bireylerin géziinli dolduran etkinlikler olusturmalarindan dolay1
mesleklerine karsi ilgisizlik duygusu yasadiklari soylenebilir. Fakat literatiir de 6gretmenlerin
calistiklar1 kurumlara gore oOgretmenlik meslegine iliskin bir arastirma bulgusu yer
almamasindan otiirt karsilastirma islemi gergeklestirilememistir.

Gorev yapilan yerlesim birimi (il merkezi ve ilce/belde/kdy) ile okul dncesi 6gretmenlerinin
o0gretmenlik meslegine iliskin tutumlar1 arasinda mesleki tiikenmislik; ilgisizlik alt boyutlari ile
Olcek geneli arasinda anlamli diizeyde farklilik oldugu sonucuna ulasimistir. Bu anlamh
farkhilik yiiksek ortalamaya sahip olan il merkezi lehindedir. Il merkezinde gorev yapan
o0gretmenlerin, olanaklarinin iyi olmasindan dolay1 deger verme alt boyutunda ytliksek puanlar
aldiklar1 sodylenebilir. Ama okul 6ncesi 6gretmenlerinin mesleki tilkenmislik ve ilgisizlik alt
boyutlarinda yiiksek ortalamalara sahip olmasinin sebebi ise il merkezinde; veli, 6grenci
potansiyelinin ve beklentisinin yiiksek olmasindan o6tiirii kaynaklandigl soylenebilir. Mesleki
gelisime aciklik alt boyutunda ise 6gretmenlerin gorev yaptigi yerlesim yerleri arasinda
anlamh farklilik olmadig tespit edilmistir. Altintas-Yiiksel'in (2019) yaptig1 calisma da Sincan
ve Mamak ilgelerinde gorev yapan sinif 6gretmenlerinin meslege iliskin tutumlarinin diisiik
oldugu sonucu calismanin sonucuyla benzerlik gostermektedir.

Okul oncesi 6gretmenlerin mesleki hizmet siireleri ile meslege iliskin tutumlar1 arasinda
anlamh bir farklilik olmadig1 bulgusu elde edilmistir. Ashnda 6gretmenlikte ne kadar ¢ok yil
calistigin degil; bu meslegi ne kadar ¢ok severek ve isteyerek yapmak istediginin dnemli
olmasindan dolay1 hizmet siiresi, 6gretmenlerin meslege iliskin tutumlarinda bir etki
olusturmama sebebi olabilir. Demir-Sarier’in (2020) calismasinda 6-10 yil, 11-15 yil ile 16-20
yillar1 arasinda gorev yapan 6gretmenlerin 1-5 yil arasinda gorev yapan O0gretmenlere gore
meslege iliskin tutumlarinin daha yiiksek diizeyde oldugu ayrica Demirel'in (2016)
calismasinda da 11-15 yil arasi gorev yapanlarin 1-5 yil arasi kideme sahip 6gretmenlere gore
mesleki tutumlarinin daha yiiksek oldugu sonucu elde edilmistir.

Ogretmenlik meslegini tercih etme nedenleri ile meslege iligkin tutumlar arasinda deger
verme, mesleki tiikenmislik, ilgisizlik, mesleki gelisime agiklik alt boyutlari ile 6lgek genelinde
‘idealimdeki meslek’ ve ‘cocuklara olan sevgim’ seceneklerinde anlamli diizeyde farkhlik
bulunmaktadir. Bozdogan, Aydin ve Yildirnm (2007), Demirel'in (2016) calismalarinda
o0gretmenlik meslegini isteyerek tercih etme durumlarinda is bulma olanaklarinin fazla olmasi
sebebinden dolay1 daha ¢ok secildigi bu yiizden anlamh farklilik icerdigi sonucuna ulasilmistir.
Okul o6ncesi 6gretmenlerinin meslege iliskin tutumlarinin yiiksek ¢ikmasinin sebebi; bu
meslegi ideallerindeki meslek olarak gormeleri, meslegi yaparken mutlu olmalar1 ayrica
¢ocuklar1 da ¢cok sevmelerinden dolay1 kaynaklanabilir.

Okul éncesi égretmenlerinin program degerlendirme becerileri ile ilgili sonug ve tartisma

Okul oncesi 6gretmenlerinin egitim programi degerlendirme becerileri yiiksek diizeyde
¢ikmistir. Bu sonug¢ Can Giil'iin (2009) ve Disek’in (2008) calismasiyla benzer sonuglar
gostermektedir. Fakat ¢alismanin sonucuyla ortiismeyen Comert’in (2003) ve Demir’in (2001)
de yaptig1 calismalarda 6gretmenlerin degerlendirme hususunda cok istekli olmadiklar1 ve
degerlendirmeye olumlu bakmadiklar1 goriilmektedir. Arastirma sonucuna gore okul dncesi
O0gretmenlerinin, okul 6ncesi egitim programini degerlendirme konusunda becerikli olduklari
soylenebilir.
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Okul oOncesi oOgretmenlerin program degerlendirme becerilerinin cinsiyete gore
degerlendirilmesinde erkek 6gretmenlerin 7 ile (%4,9'luk) orana sahip olmalarindan dolay1
cinsiyet degiskeni sayisinin yetersiz olmasindan otlri karsilastirma yapilamamistir. Bu
durumun sebebi ¢alisma grubunun genisligi, azlig1 ya da kadin veya erkek 68retmen sayisinin
birbirine yakin olmasindan kaynakli olabilir. Aydin (2010), Caltik (2004), Gebelek (2020), Gole
(2014), Uzun (2007) ve Sivgin (2005) tarafindan yapilan ¢alismalarda da cinsiyet degiskeninin
o0gretmenlerin program degerlendirme becerilerinde farkliik olusturmadigi sonucu
bulunmustur. Fakat Hamarat'in (2017) ve Is’in (2017) yaptiklari calismalarda farkhlik kadin
ogretmenler lehindedir. Ayrica Arslan (2017)'da o6gretmenlerin programi uygularken
karsilastiklari sorunlarda cinsiyet acisindan farklilik bulunmadigini; degerlendirme boyutunda
ise erkek 6gretmenler lehinde anlamli farklilik oldugunu tespit etmistir.

Okul oOncesi oOgretmenlerin, program degerlendirme becerilerinin yaglara gore
karsilastirilmasinda 20-39 yas lehinde anlamli dilizeyde farklihk bulunmustur. Geng
o0gretmenlerin mesleklerinde kurallara uygun davrandiklar1 ve egitim hayatlarinda
ogrendiklerini uygulamak istedikleri diisliniiliirse bu durumun program degerlendirme
becerilerine de olumlu yansiyacagi soylenebilir. Literatiir incelendiginde Can Gil'iin (2009)
calismasinda “degerlendirme boyutunda” 41 yas ve iistii 6gretmenlerin; Hamarat (2017)
tarafindan yapilan ¢alisma da ise biiylik yas grubundaki 6gretmenlerin program degerlendirme
becerilerinin daha iyi oldugu sonucu elde edilmistir. Bu sonug¢ c¢alisma bulgusuyla
ortiismemektedir. Isik'in (2015) calismasinda; uygulama, planlama, giinliik egitim akisinda
gliini degerlendirme zamaninda ve aylik egitimde ise aile katilimim1 uygulamada yasa gore
anlamli farklilik bulunmamaistir.

Okul oncesi 6gretmenlerin, yasamlarinin biiylik bir boliimiiniin gectigi yerlesim birimi ile
o0gretmenlerin program degerlendirme becerileri arasinda anlamh farklilik tespit edilmemistir.
Yani 6gretmenlerin biiyliksehir- sehir ya da ilge-belde-kéyde biiyiimeleri, yasam stilleri
program degerlendirme diizeylerinde bir farkhilik olusturmamistir. Fakat alan yazinda
o0gretmenlerin biiylidiikleri yerlesim yerine goére program degerlendirme becerilerine yonelik
herhangi bir arastirma bulgusu bulunmamasindan dolay1 ¢alismayla karsilastirmasi
yapilamamistir.

Okul 6ncesi 6gretmenlerin mezun olduklar lise tiirleri ile program degerlendirme becerileri
arasinda istatiksel olarak anlamh diizeyde farkhlik bulunmamistir. Fen- Anadolu Ogretmen-
Anadolu, Genel Lise-imam Hatip- Diger Liseler ve Mesleki Teknik Liselerinden mezun olma
durumunun o6gretmenlerin egitim programini degerlendirme becerilerini etkilemedigi
soylenebilir. Can Gil'lin (2009) calismasinda ise “degerlendirme boyutunda” lise mezunu
0gretmenlerin program degerlendirme becerilerinin daha iyi oldugu sonucuna ulasilmistir.

Okul o©ncesi oOgretmenlerin, mezun olduklar1 fakiiltelere goére program degerlendirme
becerilerinde anlaml diizeyde farklilasma tespit edilmemistir. Yani Egitim Fakiiltesi veya A¢ik
Ogretim ve Uzaktan Egitim Fakiiltesi mezunu olmanin programi degerlendirirken bir farklihk
olusturmadig! ifade edilebilir. Literatiir tarandiginda Hamarat'in (2017), Isik'in (2015), is’in
(2017) ve Swginin (2005) yaptiklar1 calismalarda da mezun olunan okulun; program
degerlendirme becerilerinde anlamli bir farklilik olusturmadigi sonucu bu c¢alismanin
sonucuyla benzerlik gostermektedir. Ayrica Kiling'in (2019) calismasinda ytiksek lisans
mezunu 6gretmenlerin ve Gebelek’in (2020) ¢calismasinda ise Acik Ogretim Fakiiltesi mezunu
O0gretmenlerin program degerlendirme becerilerinin daha iyi olduklar1 sonucu bu ¢alismanin
sonucuyla ortismemektedir. Gole (2014) tarafindan nitelikli bir okul oOncesi egitim
programinda bulunmasi gereken 6zellikler lizerine yapilan ¢alismada 6rgiin egitim mezunu
ogretmenler ile Acik Ogretim mezunu 6gretmenler arasinda; ayrica Akkaya'nin (2009) 2006-
2007 okul 6ncesi egim programi hakkinda goriisler calismasinda ise degerlendirme boyutunda
o0gretmenlerin mezun olduklar1 okullar arasinda anlamli diizeyde farklilik bulunmustur.
Arslan'in (2017) calismasinda “icerik, 68renme -0gretme siireci, egitim programi olgegi”
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boyutlarinda On Lisans mezunu 6gretmenler lehinde anlamh bir farkhilik oldugu sonucuna
ulasilmistir. Yildiz’in (2012) ¢alismasinda ise Egitim Fakiiltesi mezunu 6gretmenlerin Acik
Ogretim Fakiiltesi mezunu 6gretmenlere gére programi uygularken daha az sorun yasadiklari
sonucu tespit edilmistir.

Okul o6ncesi Ogretmenlerin mezun olduklar1 boélimlere gore ise program degerlendirme
becerilerinde okul dncesi 6gretmenligi-cocuk gelisimi ve egitimi boliimii arasinda istatiksel
olarak anlaml bir farklilik tespit edilmemistir. Arslan (2017) , Erden (2010) ve Gole (2014)
tarafindan yapilan calismalarda da ¢alismayla benzer sonuglar elde edilmistir. Can Gul’iin
(2009) calismasinda “degerlendirme de dikkat edilmesi gereken hususlar, degerlendirme
sonucu ve davranislar1” boyutlarinda anlamh bir farklihlk bulunmamasina ragmen
“degerlendirme sonuglarini yonetimle paylasma” hususunda okul 6ncesi 6gretmenligi bolimii
mezunlar1 agisindan istatiksel diizeyde anlamli bir farklilik tespit edilmistir. Aydin’in (2010)
calismasinda ise 45 maddelik ankette (36. ve 40.) maddelerde farkliik varken diger
maddelerde ise mezun olunan boliime goére anlamli bir farklilik olmadig1 sonucuna ulasilmistir.

Baba egitim diizeyleri de okul oncesi 6gretmenlerin program degerlendirme becerilerinde
anlamh bir farklihk yaratmamistir. Ogretmenlerin babalarinin okuryazar degil-ortaégretim,
lise — Uiniversite gibi egitim durumlarina sahip olmalar1 program degerlendirme diizeylerini
etkilemedigi sdylenebilir. Ama alan yazinda 6gretmenlerin baba egitim diizeylerine gore egitim
programi degerlendirme becerilerine yonelik bir arastirma bulgusu yer almadigindan
karsilastirma calismasi yapilamamistir.

Calistiklar1 kurumlar olarak (ilkégretime Baghh Resmi Anasinifi ve Resmi Bagimsiz
Anaokullari)’'nda okul 6ncesi 6gretmenlerinin program degerlendirme becerilerinde istatiksel
olarak anlamli diizeyde farkliik belirlenmistir. Bu farkliik Resmi Bagimsiz Anaokullari
lehindedir. Resmi Bagimsiz Anaokullarinda 6gretmenlerin imkanlarin daha iyi olmasi, okul
kademelerinde okul oOncesi egitimi alan Ogrenciler ile 6gretmenlerin birlikte yer almasi,
o0gretmenlerin birbirleriyle etkinliklerini paylasmalari, dayanisma icinde olmalar1 béylelikle is
ylkiinii hafifletmeleri ve birbirlerini daha ¢ok 6gretmenlik meslegine tesvik etmeleri agisindan
program degerlendirme becerilerinin de olumlu etkilendigi sdylenebilir. Hamarat'in (2017) ve
Swvgin’in (2005) ¢alismalarinda ilkégretime bagh anasinifi lehinde anlamh farklilik bulunmasi
sonucu c¢alismanin  sonucuyla Ortiismemektedir. Akkaya’'nin (2009) ¢alismasinda
“degerlendirme” boyutunda da 6gretmenlerin ¢alistiklar1 kurumlar arasinda anlamli farklilik
bulunmustur. Ayrica Gebelek'in (2020) calismasinda ise “cocugun degerlendirilmesi, yontem-
teknik ve degerlendirme siirecinde 6zel egitim” boyutlarinda anasinifi lehinde anlamh farklhilik
oldugu belirlenmistir. Arslan (2017) tarafindan yapilan ¢alismada Aile ve Sosyal Politikalar
Bakanligi'na bagh giindiiz bakim evi ve kreslerde c¢alisan oOgretmenlerin Milll Egitim
Bakanligi'na bagh resmi anasinifi ve bagimsiz anaokullarinda calisan 6gretmenlere gore egitim
programini uygularken daha ¢ok sorun yasadiklari sonucuna ulasilmistir.

Okul oncesi O0gretmenlerin gorev yaptiklar1 yerlesim yerine gore program degerlendirme
becerileri arasinda istatiksel olarak anlamli bir farkhhik bulunmamigtir. Ogretmenlerin il
merkezi veya ilce-belde-koy gibi yerlesim yerlerinde calismalar1 program degerlendirme
becerilerinde etki olusturmamistir. Fakat alan yazinda 6gretmenlerin gorev yaptiklar: yerlesim
yerlerinin program degerlendirme becerileri tizerindeki etkisine yonelik bir arastirma
bulgusuyla karsilasilmadigindan dolay1 kiyaslama ¢alismasi yapilamamistir.

Okul o6ncesi 6gretmenlerin program degerlendirme becerileri ile mesleki hizmet siireleri
arasinda istatiksel olarak anlaml diizeyde farklilik oldugu sonucuna ulasilmistir. Bu farklilik
11-15 yi1l mesleki hizmet siiresine sahip olan 6gretmenler lehindedir. Caltik'in (2004)
calismasinda ise mesleki kidemi daha az olan 6gretmenler lehinde anlamli bir farklilik oldugu
sonucu elde edilmistir. Bu sonu¢ ¢alismanin bulgusuyla 6rtiismektedir. Yine Hamarat'in (2017)
calismasinda mesleki hizmet stireleri yliksek olan Ogretmenler lehinde anlamli farklilik
olmasindan dolay1 calismanin sonucuyla ortiismemektedir. Ayrica literatlir de Arslan (2017),
Gebelek (2020), Gole (2014) ve Siwvgin (2015) tarafindan yapilan ¢alismalarin sonuglarinda da
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anlamh farklilk olmamasindan dolay1 ¢alismayla benzerlik gostermemektedir. Uygulama,
planlama, giinliik egitim akisinda giinii degerlendirme zamaninda ve aylik egitimde aile
katilimini uygulamada mesleki kideme gore Isik'in (2005) calismasinda anlamlh farklilik
bulunmamistir. Can Gul (2009)’lin ¢alismasinda “degerlendirme sonuglarina” gére 21 yil ve
tizeri kideme sahip 6gretmenlerin daha paylasimci oldugu sonucuna ulasilmistir.

Okul 6ncesi 6gretmenlerin, program degerlendirme becerileri ile 6gretmenlik meslegini tercih
etme nedenleri arasinda istatiksel olarak anlaml bir farklilasma tespit edilmemistir. Alan
yazinda 6gretmenlerin 6gretmenlik meslegini tercih etme nedenlerine gore egitim programini
degerlendirme becerilerine yonelik bir arastirma bulgusuyla karsilasilmadigindan dolay1
calismayla karsilastirmasi yapilamamustir.

Arastirmada okul 6ncesi 6gretmenlerin 6gretmenlik meslegine iliskin tutumlari ile okul éncesi
egitim programi kalite degerlendirme o6lcegi arasinda pozitif yonde, diisiik diizeyde ve
istatiksel agidan anlaml bir iliski bulunmustur. Yani okul 6ncesi 6gretmenlerinin 6gretmenlik
meslegine iliskin tutumlar arttikca egitim programi kalite degerlendirme becerilerinde de
artis olabilecegi soylenebilir.

Oneriler

Aragtirma bulgular1 dogrultusunda c¢alisma kapsaminda asagidaki oOneriler sunulmustur:
Ogretmenlik meslegine iliskin tutumda, deger verme boyutunda 6gretmenlerin yaslari farklilik
gostermesine ragmen tutumlarinda neden degisiklik olusmadigi arastirabilir.

1. Ogretmenlerin meslege iliskin tutumlarinda ilgisizlik alt boyutunda biiyiidiigii yerlesim
yerlerinden biiyiiksehir- sehir lehinde farklilik olmasinin sebepleri (sinif kalabalikligi,
okullara ulasim zorlugu, meslekten elde ettikleri maaslarinin biiyiiksehir-sehir de
yasamak icin yeterli olmadig1 icin mi ya da baska sebeplerden mi) kaynakli oldugu
yoniinde ilgili tespitler yapilabilir.

2. Mezun olunan lise tiirlerinde (Fen Lisesi ~Anadolu Ogretmen Lisesi -Anadolu Lisesi,
Genel Lise- Imam Hatip Lisesi- Diger Liseler ve Mesleki Teknik Liselerinde)
o0gretmenlerin mesleki gelisime acgiklik alt boyutunda farkliik olmadigi sonucu
bulunmustur. Mesleki Teknik Lisesi mezunu 6gretmenlerin, lisede meslek dersleri
almalarina ragmen 6gretmenlik meslegine iliskin tutumlarinda mesleki gelisime agiklik
alt boyutunda neden farklilasma olmadig arastirilabilir.

3. Gorev yaptiklari yerlesim birimlerine gore; 6gretmenlerin meslege iliskin tutumlarinda
(mesleki tiikenmislik, ilgisizlik alt boyutlar ile 6lcek genelinde) il merkezinde ¢alisan
ogretmenler lehinde farklilik bulunma nedeninin belirlenmesi i¢in okul imkanlarindan
m1 yoksa baska sebeplerden mi kaynaklandigina dair arastirmalar yapilabilir.

4. Ogretmenlerin 20-39 yaslar arasinda program degerlendirme becerilerinin 40 yas ve
tizeri 6gretmenlere gore daha iyi olma sebebi arastirabilir.
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Abstract

The purpose of this research is to examine "Preschool Teachers' Attitudes towards the Profession and their
Program Evaluation Skills". Relational screening model was used in the research. The study group of the
research consists of 278 pre-school teachers working in official kindergartens and independent
kindergartens affiliated to the Ministry of National Education in Burdur province, district, town and villages.
The data of the research were collected with the "Personal Information Form", "Teachers' Attitude Scale
towards Teaching Profession" and "Preschool Education Program Quality Evaluation Scale" developed by
the researcher. In the study, it was concluded that the attitudes of preschool teachers towards the teaching
profession and their level of curriculum evaluation skills are high. It has been determined that there is a
significant difference in the attitude towards the teaching profession according to age, in the sub-
dimensions of "valuing, indifference, openness to professional development, and the scale, at 40 years and
over. While there was a significant difference in the "indifference" sub-dimension of the metropolitan/city
variable from the cities where the teachers grew up, there was no significant difference in the scale. In favor
of General/ Imam Hatip/ Other High Schools and Vocational and Technical High Schools from the high
schools from which the teachers graduated; Among the faculties from which he graduated, it was found that
there was a significant difference in favor of the Faculty of Open Education and Distance Education, which
is the sub-dimension of attitudes towards the profession, "valuation, professional burnout, indifference sub-
dimensions and overall scale".

While a significant difference was found in the sub-dimension of "indifference" in favor of independent
kindergartens in the institutions where teachers work, no significant difference was determined in
"valuation, professional burnout, openness to professional development and overall scale". In favor of the
city center in the settlement where the teachers work; A significant difference was found across the scale in
the preference of "it is my ideal profession and I do not like children very much" among the reasons for
choosing the teaching profession. Teachers' service period of 16 years or more in the preschool education
program quality evaluation scale; It was found that there was a significant difference in favor of independent
kindergartens and 20-29 age groups. In terms of the gender variable in the study, gender comparison could
not be made due to the low number of male teachers. Studies with large samples can be conducted to make
gender comparisons.

Keywords: Education and Curriculum, Preschool Education, Teaching Profession, Curriculum Evaluation,
Attitude.
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INTRODUCTION

Education holds great importance in supporting the development of individuals. While families
are responsible for a child's education at birth, schools take on this responsibility in later stages
(Aydin & Islek, 2022). Education, which plays a significant role in human life, is defined as "all
efforts aimed at developing a person's mental, physical, emotional, and social abilities and
behaviors in the most appropriate or desired direction, and equipping them with new skills,
behaviors, and knowledge directed toward certain goals" (Akyiiz, 2016, p. 2).

In light of this definition, it can be stated that education aims to develop individuals in all aspects.
Preschool education, on the other hand, refers to the education which children receive in
preschool institutions following family education. It is valuable in meeting children's needs,
developing them holistically, instilling basic habits, and preparing them for the future (Canbeldek,
2015).

Teachers, who play a key role in preparing children for life, have a significant influence through
their attitudes in school activities, relationships with students and colleagues, and behavior in the
classroom environment (Kii¢iikahmet, 1976).

In recent times, educators have been entrusted with significant responsibilities in meeting
educational needs, contributing to the development and transformation of society and individuals,
and fostering innovation (Ministry of National Education [MEB], 2017). In other words, one of the
constant elements in education is teachers. Teachers not only ensure the continuity of the
education system but also train students according to the desired characteristics (Aydin & Islek,
2022).

Preschool education teachers are individuals who educate children aged 36-72 months; they are
creative, flexible, innovative, capable of solving problems, continuously developing themselves,
and designing activities by considering children’s developmental characteristics, interests, and
needs (MEB, 2013; Koksal, Balaban-Dagal & Duman, 2016).

To become experts in their field, teachers must first possess pedagogical formation. In addition to
this, it is essential for them to have developed personality, character, communication skills, and
self-confidence, as well as effective classroom management abilities. Despite these qualities,
teachers are expected to have low levels of burnout (Yiiksel, 2013).

Since teachers are role models in society and individuals who guide others, their enjoyment of
their work, their happiness while performing it, and the reflection of this positive attitude onto
society are indicators of their attitudes toward their profession. The belief that "happy teachers
raise happy individuals" highlights the role of teachers in fostering individuals who love their
work and perform it with care (Sekman, 2021). Professional attitude, on the other hand, is
described as the acceptance or rejection of a particular idea (Ozgiiven, 2000).

Teachers' personality traits and attitudes toward their student groups significantly contribute to
students' interest in school and their enjoyment of it, which, in turn, enhances teachers' job
satisfaction. Teachers' attitudes toward their profession are considered an important indicator of
their professional understanding (Varis, 1998).

It can be said that positive professional attitudes of preschool teachers will positively influence
the interest and participation levels of children in activities. Furthermore, the professional
attitudes of preschool teachers are thought to be distinctive in the implementation of educational
programs.

The educational program aims to equip individuals with the objectives determined by educational
institutions in alignment with the goals of the Ministry of National Education (MEB) through in-
class and extracurricular activities, using appropriate methods and techniques (Biliyiikkaragoz &
Civi, 1999). Furthermore, the educational program is defined as the arrangement and
presentation of content and objectives to facilitate learning in schools (Walker, 2003, as cited in
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Is, 2017). In fact, it can be stated that educational programs should be designed based on the
behaviors intended to be instilled in individuals to achieve the purpose of education.

Preschool teachers, in addition to having sufficient knowledge and skills to implement educational
and instructional programs, are also required to conduct program evaluation studies. The success
of education should be regularly assessed to determine whether the needs of children and society
are being met, and whether educational programs and children's progress align with these needs
(Goziitok, 2001). While evaluating programs, it is essential to examine whether they meet
contemporary needs, are up-to-date, and align with science and technology. If there are
deficiencies, flaws, or non-functional aspects, they should be identified; otherwise, the success and
quality of education should be demonstrated (Yiiksel, 2010).

Program evaluation is the process of comparing a system against specific criteria, making
decisions, assessing it, and interpreting it objectively (Inal, Yilmaz Kogar & Ozdemir, 2015; Usun,
2012). In education, program evaluation involves collecting and analyzing information about the
impact and effectiveness of all or certain dimensions of a program, interpreting the findings, and
systematically addressing any identified deficiencies (Albuz, 2004; Demirtas, 2017; Kaya, 1997;
Ko¢ Damgaci, Kaya & Giinay, 2015).

Program evaluation generally encompasses efforts to modify, improve, or eliminate programs
(Demirel, 2007). In other words, there may be programs that are outdated, ineffective, or in need
of improvement due to deficiencies or limitations. Since knowledge is not static but continuously
evolving, it can be said that educational programs must be updated through evaluation to meet
the needs of individuals.

As can be understood from the points which have been mentioned so far, the more positive
attitudes and behaviors preschool teachers adopt in their profession, the more these will reflect
on their professional lives. Loving their profession enables preschool teachers to use the
preschool education program effectively and develop program evaluation skills. While there have
been separate studies on teachers' attitudes toward their profession and preschool teachers'
program evaluation skills, no research has been found that examines these two elements together
or investigates whether there is a meaningful relationship between them. Therefore, the aim and
starting point of this research is to examine the relationship between preschool teachers' attitudes
toward their profession and their program evaluation skills.

Research Problem

The research problem is defined as: "What are the attitudes of preschool teachers toward their
profession, and what are their program evaluation skills?"

This study seeks answers to the following sub-problems:
1. Whatis the level of preschool teachers’ attitudes toward their profession?

2. Do preschool teachers’ attitudes toward their profession significantly differ based on
variables such as gender, age, the locality where they spent most of their life, the type of
high school they graduated from, the faculty they graduated from, the department they
graduated from, the institution they work in, the locality of their workplace, their
professional service duration, and their reasons for choosing the teaching profession?

3.  Whatis the level of preschool teachers’ program evaluation skills?

4. Do preschool teachers’ program evaluation skills significantly differ based on
variables such as gender, age, the locality where they spent most of their life, the type of
high school they graduated from, the faculty they graduated from, the department they
graduated from, the institution they work in, the locality of their workplace, their
professional service duration, and their reasons for choosing the teaching profession?

5. Isthere a significant relationship between preschool teachers’ attitudes toward their
profession and their program evaluation skills?
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The Purpose of the Study

The main purpose of this study is to evaluate the attitudes of preschool teachers working in official
kindergarten classes within primary schools and official independent preschools affiliated with
the Ministry of National Education (MEB) regarding their profession, as well as their program
evaluation skills. Additionally, the study aims to determine whether there are statistically
significant differences based on variables such as gender, age, the locality where they spent most
of their lives, the type of high school they graduated from, the faculty they graduated from, the
department they graduated from, the institution they work in, the locality of their workplace, their
professional service duration, and their reasons for choosing the teaching profession.

The Significance of the Study

Education is a system that supports and develops individuals. The attitudes of teachers, who are
among the most crucial elements of this system, significantly enhance the efficiency of education.
In preschool education, where the foundation of personality development is laid for children aged
0-6, it is essential for teachers to adopt attitudes and behaviors appropriate to the teaching
profession. Preschool teachers should demonstrate professional principles and enthusiasm in
their interactions with children and in the preparation of activities. This is because fostering
future generations with good moral values and strong personalities is largely influenced by the
attitudes preschool teachers exhibit toward children.

A preschool teacher who loves their job and works with dedication can effectively deliver
education in line with the achievements and indicators outlined in the preschool education
program. Teachers should also evaluate the education program regularly to avoid repetition in
education and to stay updated on developments. In this way, the positive attitudes of preschool
teachers toward their profession can support their program evaluation skills, enabling them to
improve themselves while meeting the needs of individuals and society.

In this study, the attitudes of preschool teachers toward their profession and their program
evaluation skills have been examined in relation to various demographic variables.

METHOD
Research Model

In this study, the relational survey model, which is one of the general survey models, was used.
Survey models allow for identifying the characteristics of the group being studied, revealing
attitudes, thoughts, and opinions on a subject, and utilizing various techniques (McMillan and
Schumacher, 2010).

The general survey model involves scanning the entire population or a sample group drawn from
the population in order to reach general conclusions about a population consisting of a large
number of elements (Karasar, 2016, p.79). A sub-model of the general survey model, the relational
survey model, is "a research model that aims to determine the presence and/or degree of co-
variation between two or more variables" (Karasar, 2016, p.81).

In this study, the attitudes of preschool teachers toward their profession and their views
regarding their program evaluation skills for the preschool education program were described as
they exist. Additionally, an attempt was made to identify the relationship between the attitudes of
preschool teachers toward their profession and their program evaluation skills. In this context,
the relational survey model was used in the study.

The Sample of the Study

The population of this study, which aims to examine the attitudes of preschool teachers toward
their profession and their program evaluation skills, consists of 278 preschool teachers working
in official kindergarten classes within primary schools and independent public preschools
affiliated with the Ministry of National Education (MEB) in the city, districts, towns, and villages
of Burdur province.
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The sample of this study consists of 278 preschool teachers working in the city, districts, towns,
and villages of Burdur province during the 2022-2023 academic year. The working group includes
a total of 143 preschool teachers, comprising 136 female and 7 male teachers. The lower number
of male teachers compared to female teachers can be attributed to the fact that this profession is
predominantly preferred by women.

A sample is defined as “a small subset selected from a specific population according to certain
rules and accepted as sufficiently representative of the population from which it is drawn”
(Karasar, 2016, p.110). The sample of the study was determined through the simple random
sampling method. The simple random sampling method ensures that each unit in the sample
group has an equal and independent chance of being selected and that the selected units are
chosen equally from the population, containing characteristics representative of the entire
population (Blyiikoztirk et al., 2021).

While analyzing the gender variable in this study, no statistical comparison was made for the
gender variable due to the small number of male teachers (7) compared to female teachers.

The demographic characteristics of the preschool teachers forming the sample of this study are
presented in Table 1.

Table 1. Distribution of Demographic Characteristics of Preschool Teachers

Variables Categories N %
Age 20-39 100 69,9
40 and above 43 30,1
The locality where they spent Metropolitan/City 85 59,4
most of their lives District/Town/Village 58 40,6
The type of high school they Science/Anatolian Teacher/Anatolian High School 42 29,4
graduated from General High School/Imam Hatip/Other High 52 36,4
Schools 49 34,3
Vocational Technical High Schools
The department they graduated Preschool Teaching 119 83,2
from Child Development and Education Department 24 16,8
The faculties they graduated Faculty of Education 115 80,4
from Open Education / Distance Education 28 19,6
Total 143 100

When Table 1 is examined, it can be seen that 100 preschool teachers (69.9%) are between the
ages of 20-39, and 43 (30.1%) are aged 40 and above. According to Table 1, when the variable of
the settlement unit where participants spent a significant portion of their lives is analyzed, it is
found that 85 teachers (59.4%) grew up in a metropolitan area/city, and 58 teachers (40.6%)
grew up in a district/town/village. In terms of the type of high school they graduated from, it is
observed that 42 preschool teachers (29.4%) graduated from Science/Anatolian
Teacher/Anatolian High School, 52 (36.4%) graduated from General High School/Imam Hatip
High School/Other High Schools, and 49 (34.3%) graduated from Vocational and Technical High
Schools.

Additionally, when examining the variable of the department from which teachers graduated,
Table 1 shows that 119 teachers (83.2%) graduated from the Preschool Teaching Department,
and 24 teachers (16.8%) graduated from the Child Development and Education Department. In
terms of the faculty from which the preschool teachers graduated, 115 teachers (80.4%)
graduated from the Faculty of Education, and 28 teachers (19.6%) graduated from the Faculty of
Open Education/Open and Distance Education.

The continuation of the distribution of the demographic characteristics of preschool teachers who
form the sample of the study is presented in Table 2.
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Table 2. Continuation of the Distribution of Demographic Characteristics of Preschool Teachers

Variables Categories N %
Father’s Education Level Illiterate-SecondarySchool 85 59,4
High School - University 58 40,6
Institution they work Official Preschool Attached to Primary School 72 50,3
Official Independent Kindergarten 71 49,7
Loction of Service Provincial Center 82 57,3
District/Town/Village 61 47,7
Service Duration 1-10 years 48 33,6
11-15 years 54 37,8
16 years and above 41 28,7
Reasons for Choosing the The social respectability of the profession. 25 17,5
Teaching Profession The high availability of job opportunities. 40 28,0
My love for children. 39 27,3
Being my ideal profession. 39 27,3
Total 143 100

According to Table 2, when looking at the ‘institution they work’ variable, it is seen that 72
teachers (50.3%) work in public kindergartens affiliated with primary schools, while 71 teachers
(49.7%) work in independent public kindergartens. When examining the ‘location of service’
variable, 87 teachers (57.3%) work in the provincial center, followed by 61 teachers (42.7%)
working in districts, towns, and villages.

As shown in Table 2, regarding the ‘service duration’ variable, 48 teachers (33.6%) have worked
for 1-10 years, 54 teachers (38.9%) have worked for 11-15 years, and 41 teachers (28.7%) have
worked for 16 years or more. Regarding the ‘reasons for choosing the teaching profession,’” 25
teachers (17.5%) indicated the social respectability of the profession as their reason, while 40
teachers (28%) cited the availability of job opportunities. Additionally, 39 teachers (27.3%)
mentioned their love for children and the fact that it is their ideal profession as reasons for
choosing teaching.

Data Collection Tools

In this study, data were collected using the Personal Information Form, the Teacher Attitudes
Toward the Teaching Profession Scale, and the Preschool Education Program Quality Evaluation
Scale. The Personal Information Form was created by the researcher to obtain information about
the participants' demographic characteristics, the Teacher Attitudes Toward the Teaching
Profession Scale, developed by Demirel and Unisen (2018), was used to measure preschool
teachers' attitudes toward the profession, and the Preschool Education Program Quality
Evaluation Scale, developed by Gole and Temel (2020), was used to assess program evaluation
skills.

a. Personal Information Form: This form, created by the researcher, contains questions to gather
information about the demographic characteristics of preschool teachers participating in the
study. The questions include gender, age, the place where the teacher grew up (the settlement
where most of their life was spent), type of high school graduated from, faculty and department
graduated from, institution worked at, the settlement where they work, years of professional
service, and reasons for choosing the teaching profession.

b. Teacher Attitudes Toward the Teaching Profession Scale: The Teacher Attitudes Toward the
Teaching Profession Scale, developed by Demirel and Unisen (2018), was used to measure the
attitudes of preschool teachers toward the profession. This scale, developed by Demirel and
Unisen (2018, p. 997-1013), is a 5-point Likert-type scale consisting of 28 items, 12 of which are
negative, and 16 positive, divided into four subdimensions. The scale includes 16 positive items
(m1, m2, m4, m5, m6, m7, m10, m12, m14, m16, m17, m18, m19, m20, m22, m28). The negative
items (m3, m8, m9, m11, m13, m15, m21, m23, m24, m25, m26, m27) are reverse-coded, and the
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scale scores and subdimensions are calculated based on this reverse coding. The scale has four
dimensions.

These are explained as follows: Valuing Dimension (Items 1-11), Professional Burnout Dimension
(Items 12-17), Indifference Dimension (Items 18-23), Openness to Professional Development
Dimension (Items 24-28). The items in the 5-point Likert-type scale are scored as follows:
“Strongly Agree = 5", “Slightly Agree = 4”, “Neutral = 3”, “Slightly Disagree = 2”, “Strongly Disagree
= 1”". The maximum score that can be obtained from the scale is 140, while the minimum score is
28. In the validity study of the scale, the KMO factor analysis value was found to be 0.944. The
reliability of the overall scale, measured by Cronbach’s Alpha, was calculated as 0.949 (Demirel

and Unisen, 2018).

Information on the reliability of the Teacher Attitudes Toward the Teaching Profession Scale
applied to the research group is provided in Table 3.

Table 3. Reliability of the Teacher Attitudes Toward the Teaching Profession Scale Applied to the
Research Group

- Cronbach’s
Dimension N X Ss Alpha
Valuing 143 46,706 8,489 911
Professional Burnout 143 24,286 4,495 ,786
Indifference 143 26,398 3,656 ,722
Openness to Professional Development 143 19,559 4,222 ,709
Teacher Attitudes Toward the Teaching Profession143 116,951 19,074 ,945

Scale in General

In Table 3, the findings obtained from the Teacher Attitudes Toward the Teaching Profession Scale
(OOMITO) show that the Valuing sub-dimension has a Cronbach’s Alpha of 0.911 (high), the
Professional Burnout sub-dimension has 0.786 (high), the Indifference sub-dimension has 0.722
(high), the Openness to Professional Development sub-dimension has 0.709 (high), and the
overall Cronbach’s Alpha of the scale is 0.945 (high). For scales, a Cronbach’s Alpha value between
.70 and .90 indicates high reliability, while a value between .60 and .70 indicates sufficient
reliability (Ozdamar, 2015). Based on these results, it can be said that the scale provides reliable
results.

c. Preschool Education Program Quality Evaluation Scale: The “Preschool Education Program
Quality Evaluation Scale,” developed by Goéle and Temel (2020), was used to assess the program
evaluation skills of preschool teachers participating in the study. The scale, developed by Gole and
Temel (2020, pp. 52-71), consists of 47 items and a single factor. The scale is a five-point Likert
type, with responses scored as: “Strongly Agree = 5,” “Agree = 4,” “Undecided = 3,” “Disagree = 2,”
and “Strongly Disagree = 1.” The maximum score that can be obtained from the scale is 235, while
the minimum score is 47. In the validity study of the scale, factor analysis (AFA) revealed that it
explained 53.37% of the total variance. The reliability of the scale, calculated using Cronbach’s
Alpha, is 0.98 (Gole and Temel, 2020).

The reliability findings of the Preschool Education Program Quality Evaluation Scale (OOEKDO)
applied to the research group are presented in Table 4.
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Table 4. Reliability Findings of the Preschool Education Program Quality Evaluation Scale Applied
to the Research Group

- Cronbach’s
Dimension N X Ss Alpha
Preschool Education Program143 212,419 30,101 ,988
Quality Evaluation Scale

(OOEPKDO) in General

In Table 4, it is concluded that the Cronbach's Alpha value for the entire scale is .988 (high). A
reliability value approaching 1.00 indicates high reliability (Karasar, 2010). Based on this result,
it can be said that the scale is reliable.

Data Analysis

The data were analyzed using the SPSS 22.0 software package. To determine whether the data
from the scales followed a normal distribution, the Kolmogorov-Smirnov and Shapiro-Wilk tests
were used. If the significance values of these normality tests were less than 0.05, it was assumed
that the data did not have a normal distribution; if they were higher, the data were considered to
have normal distribution. To identify the relationship between attitudes toward the profession
and program evaluation skills, Spearman’s Rank Difference Correlation Coefficient analysis was
used. Furthermore, since the data from the scales related to attitudes toward the profession and
program evaluation skills did not show normal distribution, the Mann-Whitney U test was used
for comparing binary variables, and the Kruskal-Wallis H test was used for variables with more
than two categories. After the data were analyzed and presented in tables, the differences between
independent variables were tested at the p = .05 significance level (Biiylikoztiirk, 2004).
Descriptive methods and frequency information were used to determine the descriptive
characteristics of the teachers.

The results of the normality test indicating whether the data followed a normal distribution are
presented in Table 5.

Table 5. Kolmogorov Smirnov and Shapiro Wilk Normality Test Results

Kolmogorov-Smirnov Shapiro-Wilk
Dimension Statistics Sd P Statistics  Sd P
Valuing , 164 143 ,000 ,850 143 ,000*
Professional Burnout ,118 143 ’000 ’922 143 ,000*
Indifference 162 143 ,000 868 143 ,000*
Openness to Professional Development 144 143 ,000 1932 143 ,000*
Teacher Attitudes Toward the Teachmg .
Profession Scale (OMITO) in General 113 143 /000 901 143,000
Preschool Education Program  Quality
Evaluation Scale (OOEPKDO) in General 227 143 ,000 644 143 ,000*
*p<.05

According to Table 5, since the p-value is less than .05, it was concluded that the data does not
follow a normal distribution. In this context, non-parametric tests were used in the research to
determine the distribution of the data.

The value ranges presented in Table 6 were used to interpret the mean scores obtained from the
Preschool Teachers' Attitude Scale towards the Teaching Profession.
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Table 6. Score Ranges for Teachers' Attitudes Towards the Teaching Profession Scale

Score Range Value Attitude Level
1.00-1.79 Strongly Disagree Very Low
1.80-2.59 Partially Disagree Low

2.60-3.39 Neutral Moderate
3.40-4.19 Partially Agree High

4.20-5.00 Strongly Agree Very High

Source: Field, 2002.

In Table 6, the score ranges are as follows: 1.00-1.79: Strongly Disagree, Very Low Level, 1.80-
2.59: Partially Disagree, Low Level, 2.60-3.39: Neutral, Moderate Level, 3.40-4.19: Partially Agree,
High Level, 4.20-5.00: Strongly Agree, Very High Level. The score ranges used to interpret the
mean values obtained from the Preschool Education Program Quality Evaluation Scale are
provided in Table 7.

Table 7. The score ranges for the Preschool Education Program Quality Evaluation Scale

Score Range Value Skill Level
1.00-2.60 Strongly Disagree-Disagree Low Quality
2.61-3.40 Neutral Medium Quality
3.41-5.00 Agree- Strongly Agree High Quality

Source: Gole&Temel, 2020.

According to the information in Table 7, the range of 1.00-2.60 refers to Strongly disagree-
Disagree, low level; the range of 2.61-3.40 refers to Neutral, medium level; and the range of 3.41-
5.00 refers to Agree-Strongly agree, high level.

FINDINGS

Findings on Preschool Teachers' Attitudes Toward the Teaching Profession
The findings regarding the question "What is the level of preschool teachers' attitudes toward the
teaching profession?" have been presented in Table 8.

Table 8. Preschool Teachers' Attitude Levels Toward the Profession According to Subdimensions

Dimension N X Ss

Valuing 143 4,246 771
Professional Burnout 143 4,047 ,749
Indifference 143 4,399 ,609
Openness to Professional Development 143 3,911 ,844
(OOMITO) in General 143 4,176 ,681

According to Table 8, the overall scores of teachers' attitudes toward the teaching profession
(X=4.1768) indicate a high level of attitude. When examining the subdimensions, the averages are
generally close to each other, all reflecting a high level. According to the table, teachers have the
highest level of attitude in the subdimension of indifference (k=4.3998) toward the teaching
profession. This suggests that teachers' indifference toward their profession may stem from
issues in the implementation stage of the profession and the length of time spent in the profession.
The averages for the other subdimensions are as follows: value orientation “partially agree-
strongly agree” (X=4.2460), high level; professional burnout “partially agree-strongly agree”
(X=4.0478), high level; openness to professional development “partially agree-strongly agree”
(%=3.9119), high level. However, it is observed that the average for the subdimension of openness
to professional development is lower than the averages of the other subdimensions. This may be
due to preschool teachers not making efforts to improve themselves professionally. The findings
regarding teachers' levels of agreement with the items of the Attitude Scale toward the teaching
profession are presented in Table 9.
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Table 9. Levels of Participation in the Items of the Preschool Teachers' Attitude Scale toward the

Teaching Profession
Sub-dimension

Items N X Ss
Valuing M1 Teaching is the ideal profession for me. 143 4,286 ,954
M2 I would teach for a lifetime. 143 4,028 1,100
M3 I do not enjoy doing activities related to my profession at all. * 143 4,188 1,250
M4 Teaching is a passion for me. 143 4,132 1,029
M5 The more experience I gain in teaching, the more I feel connected to this 143 4,223 1,037
profession.
M6 [ wouldn't trade the spiritual satisfaction I get from teaching for anything. 143 4,300 ,993
M7 No one can prevent me from doing this profession. 143 4,042 1,106
M8 Teaching is a profession that does not suit my personality. * 143 4,433 1,071
M9 Choosing teaching among so many professions is nothing but a result of =~ 143 4,496 1,033
desperation. *
M10 The pleasure I get from the profession makes me forget the difficulties of 143 4,014 1,100
my profession.
M11 I do not like the teaching profession. * 143 4,559 ,961
Professional M12 If I were asked to choose a new profession, I would still choose teaching. 143 3,895 1,314
Burnout
M13 I don't think I will ever feel the excitement of learning and teaching in 143 4,083 1,195
this profession. *
Professional M14 The more I work, the more my commitment to the profession increases. 143 4,042 1,053
Burnout
M15 I do this profession because I am in great difficulty. * 143 4,594 ,874
M16 I continuously improve myself to do my job better. 143 4,531 ,554
M17 I would like my child to pursue this profession. 143 3,139 1,276
Indifference M18 As I gain more experience, | understand the seriousness of the 143 4,559 ,8103
profession better.
M19 Teaching is an honorable profession. 143 4,818 ,564
M20 Being with students calms me down. 143 4,601 ,693
M21 Teaching is a monotonous profession that puts people into certain 143 4,209 1,161
molds. *
M22 My profession gives me peace. 143 4,265 ,903
M23 I feel tired of the profession. * 143 3,944 1,304
Openness toM24 If  had the opportunity, I would not do this profession. * 143 3,909 1,357
Professional
Development M25 The teaching profession is a profession that has been worn out beyond 143 3,209 1,413
repair. *
M26 Being constantly trapped in a classroom frustrates me. * 143 3,720 1,386
M27 Working with students constantly causes me stress. * 143 4,272 1,069
M28 Being a teacher makes me happy. 143 4,447 ,901

*Items with a negative meaning.

According to Table 9, the items marked with * are the negatively worded items that are reverse
scored. The level of participation of preschool teachers in the items has an average of (X = 4.8182)
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and is at a high level with M19. Therefore, the reason preschool teachers take pride in their
profession may be due to the way they show affection to children, similar to the way parents do,
with warm behaviors. The lowest average (X = 3.1399) is found in M17 at a medium level.
Although preschool teachers see teaching as an honorable profession, it can be said that they
might not want their children to pursue this profession due to some problems they face in the
profession. Additionally, M25 (kX = 3.2098) is at a medium level with an arithmetic average. This
may be because preschool teachers do not view the teaching profession as worn out and continue
to love it. The arithmetic averages of M1 (kX = 4.2867), M2 (kX = 4.0280), M3 (X = 4.1888), M4 (X =
4.1329), M5 (k=4.2238), M6 (x=4.3007), M7 (X =4.0420), M8 (X = 4.4336), M9 (k= 4.4965), M10
(x = 4.0140), M11 (kX = 4.5594), M12 (X = 3.8951), M13 (X = 4.0839), M14 (k = 4.0420), M15 (x =
4.5944), M16 (x = 4.5315), M18 (X = 4.5594), M19 (kX = 4.8182), M20 (X = 4.6014), M21 (x =
4.2098),M23 (x=4.2657), M24 (X =3.9091), M26 (k= 3.7203), M27 (X = 4.2727), and finally M28
(X =4.4476) are at a high level.

Findings Regarding Preschool Teachers' Attitudes Toward the Teaching Profession
According to Demographic Variables

In order to determine whether preschool teachers' attitudes toward the teaching profession differ
based on their ages, the results of the Mann-Whitney U test are presented in Table 10.

Table 10. Mann-Whitney U Test Results of Teachers' Attitudes Toward the Profession According
to Their Ages

Mann

Dimension Sumof Whitney U Z P
Age N Mean Rank ranks

Valuing 20-39 100 67,81 6780,50 1730,500 -1,855 ,064
40 and above 43 81,76 3515,50

Professional Burnout 20-39 100 64,65 6464,50 1414500 -3,253 ,001**
40 and above 43 89,10 3831,50

Indifference 20-39 100 66,61 6661,00 1611,000 -2,413 ,016*
40 and above 43 84,53 3635,00

Openness to Professional20-39 100 65,98 6598,00 1548,000 -2,662 ,008*

Development 40 and above 43 86,00 3698,00

(6OMITOG) 20-39 100 65,60 6560,00

- *

In General 20 and above 3 86,88 3736,00 1510,000 2,819 ,005
Total 143

*p<.05

**p<.001 is a statistically significant difference.

According to the information in Table 10, in the attitudes of preschool teachers towards the
teaching profession, no statistically significant differences were found in the valuing sub-
dimension between the age groups 20-39 and 40 and over (p<.05). However, in the professional
burnout sub-dimension, there was a highly significant difference between the age groups 20-39
and 40 and over (Z=-3.253, p<.001, mean ranks 89.10); in the indifference (Z=-2.413, p<.016,
mean ranks 84.53); in the openness to professional development (Z=-2.662, p<.008, mean ranks
86.00) sub-dimensions and in the overall scale (Z=-2.819, p<.005, mean ranks 86.88). These
differences favor the 40 and over age group, with higher mean ranks. The increase in professional
burnout and indifference in the attitudes of teachers aged 40 and over may be attributed to the
reduced interest in the profession compared to when they first started their careers, or the
decrease in their patience with children as they age. At the same time, it can be said that despite
their increased professional experience, teachers aged 40 and over feel the need to follow
innovations in the profession.

Table 11 presents the results of the comparison of preschool teachers' attitudes towards the
profession based on the settlement area where they spent a significant part of their life, using the
Mann Whitney U test."
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Table 11. Results of Mann Whitney U Test for Preschool Teachers' Attitudes Toward the
Profession Based on the Settlement Area Where They Spent a Significant Part of Their Life

Dimesion The locality where Mann
they spent most of Sum of Whitney U Z P
their lives N Mean Rank Ranks
Valuing Metropolitan/City 85 73,18 6220,00
District/Town/Village 58 70,28 4076,00 2365,000 -413 680
Professional Burnout Metropolitan/City 85 76,29 6484,50
District/Town/Village 58 65,72 3811,50 2100,500 -1,506 132
Indifference Metropolitan/City 85 77,93 6624,00
District/Town/Village 58 63,31 3672,00 1961000 -2,108 035"
Openness to ProfessionalMetropolitan/City 85 73,28 6229,00
Development District/Town/Village 58 70,12 4067,00 2356,000 -450 653
(OOMITO) in General Metropolitan/City 85 75,19 6391,50
District/Town/Village 58 67,32 390450 2193500 -1,117 264
Total 143

*p<.05

When Table 11 is examined, it is observed that there is no significant difference (p>.05) between
preschool teachers' attitudes toward their profession and the subdimensions of valuing,
professional burnout, and openness to professional development, as well as the overall scale,
based on the variable of the locality where they spent most of their lives. However, a statistically
significant difference was found in the indifference subdimension in favor of metropolitan-city
areas (Z=-2.108, p<.035, mean rank 77.93). It can be suggested that growing up in metropolitan
or city centers affects the indifference subdimension of teachers' attitudes toward the teaching

profession, leading to an attitude of indifference toward events or situations in schools.

To determine whether preschool teachers' attitudes toward the profession differ based on the
type of high school they graduated from, the Kruskal-Wallis H test was used. The test results are

presented in Table 12.

ISSN: 2602-2516

Journal of Interdisciplinary Educational Research 2024; 8(19);311-344

322



Saglam, S. T., Aydin R. /. Examining Preschool Teachers' Attitudes Towards the Profession and Program Evaluation
Skills

Table 12. Kruskal-Wallis H Test Results of Teachers' Attitudes Towards the Profession According
to the Type of High School They Graduated From

Dimension Type of High School N  Mean Rank Sd x> p Difference
Valuing Science-Anadolu Teacher-Anadolu High 42 50,58 2 16,175 ,000* 2-1
School (1) 3-1
General High School-Imam Hatip-Other52 79,47
High Schools (2)
Vocational Technical High School (3) 49 8243
Professional Science-Anadolu Teacher-Anadolu High 42 49,14 2 18,434  ,000* 2-1
Burnout School (1) 3-1
General High School-Imam hatip-Other52 83,11
High Schools (2)
Vocational Technical High School (3) 49 79,81
Indifference Science-Anadolu Teacher-Anadolu High 42 56,95 2 8,997 ,011* 3-1
School (1)

General High School-Imam hatip-Other52 74,57
High Schools (2)
Vocational Technical High School (3) 49 82,17

Openness to Science-Anadolu Teacher-Anadolu High 42 58,96 2 6,011 ,050
Profesional  School (1)
Development

General High School-Imam hatip-Other52 78,47

High Schools (2)

Vocational Technical High School (3) 49 76,31
(OOMITO) in Science-Anadolu Teacher-Anadolu High 42 50,54 2 15,991  ,000* 3-1
General School (1) 21

General High School-Imam hatip-Other52 80,45
High Schools (2)

Vocational Technical High School (3) 49 8143
Total 143

*p<.052

According to Table 12, there is a statistically significant difference in the subdimensions of value
attribution (x*=16.175, p<.000), professional burnout (x*=18.434, p<.000), and the overall scale
(x2=15.991, p<.000) in favor of General High Schools, Imam Hatip, Other High Schools, and
Vocational Technical High Schools. In the indifference subdimension (x*=8.997, p<.011), a
statistically significant difference was found in favor of Vocational Technical High Schools (p<.05).
However, no statistically significant difference was observed in the openness to professional
development subdimension between preschool teachers who graduated from Science-Anatolian
Teacher-Anatolian High Schools, General High Schools-Imam Hatip-Other High Schools, and
Vocational Technical High Schools (p>.05). It can be suggested that the reason teachers who
graduated from Vocational Technical High Schools have higher scores in value attribution,
indifference, professional burnout, and the overall scale compared to other high school graduates
is because they received education in child development courses during highschool.

The findings obtained using the Mann-Whitney U test to determine whether preschool teachers'
attitudes toward the profession differ based on the faculties they graduated from are presented
in Table 13.
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Table 13. Mann-Whitney U Test Results of Teachers' Attitudes Towards the Profession According
to the Faculties They Graduated From

Mann
Whitney U
Dimension Sum  of Z P
Faculty Graduated From N Mean Rank Rank
Valuing Faculty of Education 115 68,51 7879,00 1209,000 -2,050 ,040*
Faculty of Open Education and28 86,32 2417,00
Distance Education
Professional  Faculty of Education 115 67,50 7763,00 1093,000 -2,642 ,008*
Burnout Faculty of Open Education and28 90,46 2533,00
Distance Education
Indifference Faculty of Education 115 68,44 7870,50 1200,500 -2,119 ,034*
Faculty of Open Education and28 86,63 2425,50
Distance Education
Openness toFaculty of Education 115 68,95 7929,00 1259,000 -1,794 ,073
Professional ~ Faculty of Open Education and28 84,54 2367,00
Development  Distance Education
(OOMITO)  inFaculty of Education 115 67,57 7770,00 1100,000 -2,595 ,009*
General Faculty of Open Education and28 90,21 2526,00
Distance Education
Total 143

*p<.05

According to Table 13, there is a statistically significant difference in the subdimensions of value
attribution (Z=-2.050, p<.040, mean rank 86.32), professional burnout (Z=-2.642, p<.008, mean
rank 90.46), indifference (Z=-2.119, p<.034, mean rank 86.63), and the overall scale (Z=-2.595,
p<.009, mean rank 90.21) based on the faculties preschool teachers graduated from (p<.05). The
difference is in favor of graduates from Open Education and Distance Education Faculties, which
have higher mean ranks. In this case, it can be suggested that teachers who graduated from Open
Education and Distance Education Faculties may experience greater inadequacies in practice and
school experience compared to graduates of Education Faculties, as their education was
conducted mostly remotely, that is, through online learning. Consequently, while they may value
the profession more when they start teaching, this situation might have also led to feelings of
burnout or indifference toward the profession. However, in the subdimension of openness to
professional development, no statistically significant difference was found between teachers'
attitudes toward the profession and the faculties they graduated from (p>.05).

The findings obtained using the Mann-Whitney U test to compare preschool teachers' attitudes
toward the profession based on the departments they graduated from are presented in Table 14.

Table 14. Mann-Whitney U Test Results of Teachers' Attitudes Towards the Profession According
to the Departments They Graduated From

Mann
WhitneyU Z P
Dimension Departments N Mean Rank Sum of Rank
Valuing Preschool Teaching 119 72,20 8591,50 1404,500 -,128 ,899
Child Development and Education 24 71,02 1704,50
Professional Preschool Teaching 119 69,44 8263,50 1123,500 -1,652 ,098
Burnout Child Development and Education 24 84,69 2032,50
Indifference Preschool Teaching 119 71,01 8450,50 1310,500 -,646 ,519
Child Development and Education 24 76,90 1845,50
Openness toPreschool Teaching 119 72,10 8580,00 1416,000 -065 ,948
Professional ~ Child Development and Education 24 71,50 1716,00
Development
(OOMiTO) inPreschool Teaching 119 71,29 8484,50 1344,000 -,454 ,650
General Child Development and Education 24 75,50 1812,50
Total 143
*p<.05
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When the information in Table 14 is examined, it is observed that there is no statistically
significant difference (p>.05) in the subdimensions of value attribution, openness to professional
development, indifference, professional burnout, and the overall scale in terms of preschool
teachers' professional attitudes between those who graduated from the Preschool Teaching and
Child Development and Education departments. It can be suggested that graduating from either
the Preschool Teaching or Child Development departments does not affect teachers' attitudes
toward the teaching profession. This may be because teachers from both departments receive
education through common courses at their universities.

Table 15. Mann Whitney U Test Results of Teachers' Attitudes Towards the Profession Based on
the Institution They Work For

Mann Z P
Sum ofWhitney U
Dimension Institution N Mean Rank Rank
Valuing Official Preschool Affiliated with 72 65,34 4704,50 2076,500 -1,945 ,052
Primary Schools
Official Independent 71 78,75 5591,50
Kindergartens
Professional Official Preschool Affiliated with 72 67,17 4836,00 2208,000 -1,412 ,158
Burnout Primary Schools
Official Independent 71 76,90 5460,00
Kindergartens
Indifference Official Preschool Affiliated with 72 62,67 4512,00 1884,000 -2,760 ,006*
Primary Schools
Official Independent 71 81,46 5784,00
Kindergartens
Openness toOfficial Preschool Affiliated with 72 69,05 4971,50 2343,500 -,862 ,389
Professional Primary Schools
Development  Official Independent 71 74,99 5324,50
Kindergartens
(O0OMITO) inOfficial Preschool Affiliated with 72 65,55 4719,50 2091,500 -1,876 ,061
General Primary Schools
Official Independent 71 78,54 5576,50
Kindergartens
Toplam 143
*p<.05

According to Table 15, no statistically significant difference was found in preschool teachers'
attitudes toward the profession in the subdimensions of value attribution, professional burnout,
openness to professional development, and the overall scale (p>.05). However, a statistically
significant difference was observed in the indifference subdimension (Z=-2.760, p<.006). This
difference is in favor of public independent preschools (Mean Rank 81.46). It can be suggested
that the high performance, expectations, and demands from the surrounding environment in
public independent preschools lead teachers working in these institutions to exhibit indifferent
behaviors toward their profession.

The Mann-Whitney U test was used to determine whether preschool teachers' attitudes toward
the profession differ based on the residential area where they work. The findings of the test results
are presented in Table 16.
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Table 16. Mann Whitney U Test Results of Teachers' Attitudes Towards the Profession Based on
Their Locality of Employment

Mann
Dimension Locality of EmploymentN Mean Rank Sum of Rank Whitney U Z P
Valuing Provincial center 82 60,11 4929,00 1098,000 -1,359 174
District-Town-Village 32 50,81 1626,00
Professional Provincial center 82 61,90 5076,00 951,000 -2,291 ,022*
Burnout District-Town-Village 32 46,22 1479,00
Indifference Provincial center 82 61,82 5069,00 958,000 -2,284 ,022%
District-Town-Village 32 46,44 1486,00
Openness toProvincial center 82 59,05 4842,00 1185,000 -1,722 420
Professional District-Town-Village 32 5353 1713,00
Development
(OOMITO)in Provincial center 82 61,30 5026,50 1000,500 -,806 ,049*
General District-Town-Village 32 47,77 1528,50
Toplam 143
*p<.05

In Table 16, it was determined that there is a statistically significant difference in the
subdimensions of professional burnout (Z=-2.291, p<.022, mean rank 61.90), indifference (Z=-
2.284, p<.022, mean rank 61.82), and the overall scale (Z=-806, p<.049, mean rank 61.30) of
preschool teachers' attitudes toward the profession (p<.05). The significant difference is in favor
of teachers working in provincial centers, which have higher mean ranks. It can be suggested that
the better opportunities available to teachers working in provincial centers lead to more positive
attitudes toward the teaching profession. At the same time, it can also be stated that these
opportunities, which allow teachers to easily prepare photocopied materials, may contribute to
feelings of indifference toward the profession. No statistically significant difference was found in
the subdimensions of openness to professional development and value attribution (p>.05).
The findings obtained using the Kruskal-Wallis H test to determine whether preschool teachers'
attitudes toward the profession differ based on their years of service are presented in Table 17.

Table 17. Kruskal Wallis H Test Results of Teachers' Attitudes Towards the Profession Based on
Their Years of Service

Sd x2 P
Dimension Years of Service N Mean Rank
Valuing 1-10 years 48 70,58 2 1,627 443
11-15 years 54 68,14
16 years and above 41 78,74
Professional 1-10 years 48 70,01 2 3,780 ,151
Burnout 11-15 years 54 66,00
16 years and above 41 82,23
Indifference 1-10 years 48 69,42 2 2,841 ,242
11-15 years 54 67,49
16 years and above 41 80,96
Openness to1-10 years 48 73,36 2 1,440 ,487
gmfelss“’nalt 11-15 years 54 67,01
evelopmen 16 years and above 41 76,98
(OOMiT())in 1-10 years 48 70,44 2 2,510 ,285
General 11-15 years 54 67,05
16 years and above 41 80,35
Total 143
*p<.05

In Table 17, no statistically significant difference was found in the subdimensions of valuing,
professional burnout, indifference, openness to professional development, or the overall scale
based on the professional service duration of preschool teachers (p>.05). It can be suggested that
the duration of service in the profession does not affect teachers' professional attitudes.
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The Kruskal-Wallis H test was used to determine whether preschool teachers' attitudes toward
the profession differ based on their reasons for choosing the teaching profession. The research
findings are presented in Table 18.

Table 18. Kruskal Wallis H Test Results of Teachers' Attitudes Towards the Profession Based on
Their Reasons for Choosing the Teaching Profession

Dimension Reasons for Choosing Teaching N Mean Rank sd x? P Fark
Valuing Social Prestige of Profession (1) 25 54,00 3 58,443  ,000* 3-2
High Job Opportunities (2) 40 38,83 4-2
My Love for Children (3) 39 85,49 3-1
My Dream Profession (4) 39 104,08 4-1
Professional Social Prestige of Profession (1) 25 58,70 3 40,769  ,000*
Burnout High Job Opportunities (2) 40 44,58
My Love for Children (3) 39 79,82 3-2
My Dream Profession (4) 39 100,83 4-2
Indifference Social Prestige of Profession (1) 25 63,80 3 25,467  ,000% 4-1
High Job Opportunities (2) 40 50,06
My Love for Children (3) 39 76,90
My Dream Profession (4) 39 94,86
Openness toSocial Prestige of Profession (1) 25 51,60 3 20,577 ,000* 3-1
Professional High Job Opportunities (2) 40 57,99 4-1
Development My Love for Children (3) 39 80,60 4-2
My Dream Profession (4) 39 90,85
(O0OMITO) inSocial Prestige of Profession (1) 25 53,16 3 46,660 ,000* 3-2
General High Job Opportunities (2) 40 43,84 4-2
My Love for Children (3) 39 83,22 3-1
My Dream Profession (4) 39 101,74 4-1
Total 143
*p<.05

When Table 18 is examined, it is observed that there is a statistically significant difference in the
subdimensions of valuing (x®°=58.443, p<.000), professional burnout (x?=40.769, p<.000),
indifference (x*=25.467, p<.000), openness to professional development (x?=20.577, p<.000), and
the overall scale (x*=46.660, p<.000) in favor of the variables 'my ideal profession' and 'my love
for children' (p<.05). It can be suggested that teachers' positive attitudes toward the profession
are due to their love for children and their perception of teaching as their ideal profession.

Findings on Preschool Teachers' Program Evaluation SkillsThe findings related to the question
'What is the level of preschool teachers' program evaluation skills?' are presented in Table 19.

Table 19. Preschool Teachers' Program Evaluation Skill Levels

Dimension N X Ss
Preschool Education Program Quality Assessment Scale143 4,519 ,640
(OOEPKDO) in general

According to Table 19, preschool teachers' program evaluation skills are at a high level (X=4.5196)
across the overall scale. Therefore, it can be said that preschool teachers are very skilled in
program evaluation. The reason for teachers' strong program evaluation skills may be due to the
high-quality training they received in this areaThe findings regarding preschool teachers'
participation levels according to the items of the preschool education program quality evaluation
scale are presented in Table 20.
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Table 20. Preschool Teachers' Level of Agreement with the Items of the Preschool Education
Program Quality Assessment Scale

(OOEPKDOQ) Items N X Ss

M1 The teacher should assist children in managing their behaviors. 143 4,391 ,888
M2 The teacher uses various strategies to communicate effectively with children. 143 4,643 754
M3 The teacher shows equal respect to all children. 143 4,629 ,828

M4 The teacher should collaborate with families and other specialists (guidance counselors, 143 4,706 ,785
special education teachers) for children displaying behavioral problems.

M5 The teacher should communicate effectively with families. 143 4,657 ,805
M6 The teacher should communicate effectively with families. 143 4,559 818
M7 The program should demonstrate a spiral approach. 143 4307 ,897
M8 The program includes adaptations for children with special needs. 143 4,167 985
M9 The program should provide opportunities for children to develop their creativity. 143 4,671 ,699
M10 The program should encourage children to be active in the learning process. 143 4,713 ,688
M11 The program guides the preparation of a flexible activity plan. 143 4,482 812

M12 During program implementation, the interests and needs of the children should be 143 4,706 ,690
considered.

M13 The program should include activities initiated by the children. 143 4,447 ,738

M14 In the program, activities should integrate achievements and concepts. 143 4559 718

M15 During the implementation of the program, children should enhance their learning 143 4,664 ,691
experiences through interaction with the teacher and peers.

M16 The program should provide opportunities for children to learn through different 143 4,706 ,680
approaches (discovery-based, collaborative, inquiry-based, project-based, active learning,
etc.).

M17 The program should enable the teacher to integrate learning outcomes with 143 4,559 727
assessment results.

M18 The teacher should design the program considering the children's readiness levels. 143 4,657 ,703

M19 The teacher should create an atmosphere that supports the development of various 143 4,671 ,689
social skills (independence, respect for differences, responsibility, empathy, etc.).

M20 The teacher should create an appropriate learning environment that encourages 143 4,636 ,697
children to explore.

M21 The program should provide opportunities for children to develop their 143 4,678 ,687
communication skills.

M22 The program should provide opportunities for children to develop a sense of belonging.143 4,657 ,693

M23 The teacher should guide children in the learning process in a way that is appropriate 143 4,643 ,706
for their developmental level.

M24 The teacher should diversify activities for children with different developmental 143 4,559 747
characteristics.
M25 The teacher should include all types of activities (large group, small group, and 143 4,545 ,748

individual activities) in a balanced manner.
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M26 The program should provide opportunities for children to learn the principles related 143 4,608 ,712
to scientific activities.

M27 The program should provide opportunities for children to use scientific processes 143 4,636 ,707
(observing, classifying, measuring, making predictions, establishing relationships).

M28 The program should provide opportunities for children to express themselves through 143 4,643 ,696
artistic activities (music, drama, dance, two- and three-dimensional arts).

M29 The program should provide opportunities for children to use various techniquesin 143 4,657 ,693
drama activities (role-playing, dramatization, improvisation, etc.).

M30 The program should provide opportunities for children to acquire various skills 143 4,657 ,703
(creative, critical, solution-focused thinking, etc.) through artistic activities.

M31 The program should provide opportunities for children to engage in different types of 143 4,622 ,739
play activities (structured, semi-structured, and unstructured).

M32 The program should provide opportunities for children to develop motor skills in both 143 4,685 ,696
indoor and outdoor settings.

M33 The program should provide opportunities for children to develop self-care skills. 143 4,657 ,703

M34 The teacher should evaluate the program by considering all aspects of the plans they 143 4,573 745
have prepared and implemented.

M35 The program should use reliable assessment methods (portfolio, development 143 4,391 ,839
checklists, and standardized tests).

M36 The indicators of the program should guide the teacher in assessing children's 143 4,552 ,747
development.

M37 Assessments should be integrated with standard development tests and observation 143 4,293 948
forms.

M38 Assessments should include information on all developmental areas of the children. 143 4,475 776

M39 Educational teams (teacher, counselor, special education teacher, family) should meet 143 3,790 1,149
at least once a week to interpret assessment results.

M40 The program staff should collaborate with other team members (counselor, special 143 4,454 819
education specialist) and, if they suspect a child may need special education, should inform
the family in a positive manner.

M41 The program should include family education. 143 4,482 ,878
M42 The teacher should implement family participation activities. 143 4,384 948
M43 The teacher should conduct home visits. 143 3,573 1,297
M44 The teacher should implement family communication activities (phone calls, 143 4,328 ,837

newsletters, bulletin boards, meetings, booklets, photos, etc.).

M45 The teacher should have individual meetings with families. 143 4,489 ,758

M46 The teacher should assist families in helping children prepare for transitions to 143 4,496 ,758
different educational programs (primary school, special education) by maintaining contact
with them.

M47 The teacher should inform families about the methods used to assess children's 143 4,342 912
development.
Total 143

When Table 20 is examined, it can be seen that preschool teachers' participation levels in the
preschool education program quality evaluation scale items are highest for item M10 (k=4.713),
while item M43 has the lowest participation level (¥=3.573). Teachers want the program to
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actively engage children. However, the results also indicate that teachers are reluctant to conduct
home visits.

Findings on Preschool Teachers' Program Evaluation Skills Based on Certain Demographic
Variables

The results obtained from the Mann-Whitney U test to determine whether preschool teachers'
program evaluation skills differ based on their age are presented in Table 21.

Table 21. Mann Whitney U Test Results of Teachers' Program Evaluation Skills According to Their
Ages

Sum ofMann
Dimension Age N Mean Rank Rank Whitney U Z P
(0OOEPKDO) in20-39 years 100 77,01 7701,00 1649,000 -2,207 ,027*
general 40 years and above 43 60,35 2595,00

Total 143

*p<.05

In Table 21, a statistically significant difference is found in the comparison of teachers' program
evaluation skills between the age groups of 20-39 and 40 and above (Z=-2.207, p<.027). This
difference favors the 20-39 age group (Mean Rank 77.01). The reason for the higher program
evaluation skills of teachers in the 20-39 age group, which represents the early years or the first
decade of their profession, can be attributed to the fact that they are new to the profession, eager
to use their fresh knowledge, and want to perform their jobs with more care.

Table 22 presents the comparison results of preschool teachers' program evaluation skills based
on the residential area where they spent most of their lives, using the Mann-Whitney U test.

Tablo 22. Mann Whitney U Test Results of Preschool Teachers' Program Evaluation Skills based
on the Localities Where They Spent Most of Their Lives

Localities Where Mann Whitney UZ P
Dimension They Spent Most of

Their Lives N Mean Rank Sum of Ranks
(OOEPKDQO) inMetropolitan-City 85 73,34 6234,00 2351,000 469 639
General

District-Town-Village 58 70,03 4062,00

Total 143
*p<.05

According to Table 22, no significant difference was found between preschool teachers' scores on
the Preschool Education Program Quality Evaluation Scale (OOEPKDO) and the locality where
they spent most of their lives (p>.05). It can be said that whether teachers grew up in metropolitan
cities, cities, or towns and villages, i.e., with good opportunities or in challenging conditions, did
not affect their program evaluation skills.

The differences in preschool teachers' program evaluation skills based on the types of high schools
they graduated from were determined using the Kruskal-Wallis H test. The test results are
presented in Table 23.

"Table 23. Kruskal Wallis H Test Results of Teachers' Program Evaluation Skills According to the
High Schools They Graduated From

Sira

Dimension Highschool Type N Ortalama  Sd x? P Fark
(0OOEKDO) inScience- Anadolu Teacher -42 66,38 2 5,474 ,065 _
general Anadolu Highschool (1)

General Highschool- Imam-52 65,97

Other highschools (2)

Vocational Technical49 83,21

Highschools (3)

Total 143
*p<.05
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In Table 23, no statistically significant difference was found between preschool teachers' scores
on the Preschool Education Program Quality Evaluation Scale and the types of high schools they
graduated from (p>.05). The reason that the type of high school does not affect teachers' program
evaluation skills can be attributed to the fact that they did not receive training on program
evaluation during their high school education.

The differences in preschool teachers' program evaluation skills based on the faculties they
graduated from were determined using the Mann-Whitney U test. The test results are presented
in Table 24.

Table 24. Mann Whitney U Test Results of Teachers' Program Evaluation Skills According to the
Type of Faculty They Graduated From

Mann
Dimension Sum ofWhitney U
Faculty They Graduated From N Mean Rank Rank Z P
(OOEPKDO)  inFaculty of Education 115 73,75 8481,50
General Faculty of Distance Education and Open28 64,80 1814,50 1408,500 -1,026 ,305
Education
Total 143
*p<.05

According to Table 24, no statistically significant difference was found between preschool
teachers' scores on the Preschool Education Program Quality Evaluation Scale and the faculties
they graduated from (p>.05). Although teachers from the Faculty of Education or the Open
Education and Distance Education Faculty received different forms of education, it can be said that
there is no difference in their program evaluation skills due to the fact that they took common
courses in the curriculum.

The research findings obtained using the Mann-Whitney U test to determine whether preschool
teachers' program evaluation skills differ based on their departments are presented in Table 25.

Table 25. Mann Whitney U Test Results of Teachers' Program Evaluation Skills According to the
Departments They Graduated From

Mann Whitney

Dimension Department N Mean Rank Sum of Rank U Z P
(OOEPKDO) inPreschool Teaching 119 74,23 8833,50 1162,500 -1,435 ,151
General Child Development24 60,94 1462,50

and Education

Total 143
*p<.05

According to the information in Table 25, no statistically significant difference was found between
preschool teachers' scores on the Preschool Education Program Quality Evaluation Scale and the
departments they graduated from, specifically between the Preschool Teaching and Child
Development and Education departments (p>.05). The lack of difference in program evaluation
skills between preschool or child development education graduates can be attributed to the fact
that they generally received the same courses.

To determine whether preschool teachers' preschool education program quality evaluation skills
differ based on the institution they work at, the Mann-Whitney U test was used. The research
findings are presented in Table 26.

Table 26. Mann Whitney U Test Results of Teachers' Program Quality Evaluation Skills According
to the Institution Variable

Dimension Mann WhitneyZ p
Institution N Mean Rank Sum of RankU

(OOEPKDO) inOfficial Preschools affiliated with72 64,52 4645,50

General Primary Schools 2017,500 -2,176 ,030%
Official Independent71 79,58 5650,50
Kindergartens
Total 143

<05
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According to the information in Table 26, a statistically significant difference was found between
preschool teachers' scores on the Preschool Education Program Quality Evaluation Scale and the
institutions they work at, specifically between primary school-based official preschools and
independent official preschools (Z=-2.176, p<.030). This difference favors independent official
preschools (Mean Rank 79.58). It can be said that teachers working in independent official
preschools have better program evaluation skills due to more frequent supervision and planning
control activities.

The differences in preschool teachers' program evaluation skills based on the residential area they
work in were determined using the Mann-Whitney U test. The test results are presented in Table
27.

Table 27. Mann Whitney U Test Results of Teachers' Program Evaluation Skills According to the
Locality of Employment Variable

Dimension Locality of Sum ofMann

Employment N Mean rank Rank WhitneyU Z P
(00PKDO) inProvincial Center 82 56,60 4641,00 1238,000 -467 640
General D'1str1ct-Town- 32 59,81 1914,00

Village

Total 143
*p<.05

According to Table 27, no statistically significant difference was found between preschool
teachers' general scores on the Preschool Education Program Quality Evaluation Scale and their
locality of eployment (p>.05). It can be said that whether teachers work in provincial centers or
in districts/towns/villages does not affect their preschool education program quality evaluation
skills.

To determine whether preschool teachers' preschool education program quality evaluation skills
vary according to their years of service in the profession, the Kruskal-Wallis H test was used. The
research findings are presented in Table 28.

Table 28. Kruskal Wallis H Test Results of Teachers' Program Evaluation Skills According to Years
of Service in the Profession

Dimension Year of Service N Mean Rank Sd x? P Fark
OOEPKDO  in1-10 years 48 70,72 2 6,921 ,031%* 2-3
general 11-15 years 54 82,33 2-1
16 years and above 41 59,89
Total 143
*p<.05

According to Table 28, a statistically significant difference was found between teachers' scores on
the Preschool Education Program Quality Evaluation Scale and the year of service (x*=46.660,
p<.000). This difference favors teachers with 11-15 years of professional service (Mean Rank
82.33).

Table 29 presents the research findings obtained using the Kruskal-Wallis H test to determine
whether preschool teachers' program evaluation skills vary according to their reasons for
choosing the teaching profession.

Table 29. Kruskal Wallis H Test Results of Teachers' Program Evaluation Skills According to
Reasons for Choosing the Teaching Profession

Dimension Reasons for Choosing Teaching Sd x* P Fark
Profession N Mean Rank
(0OOEPKDO) inSocial Prestige of Profession (1) 25 69,08 3 3,233 ,357 _
general High Job Opportunities (2) 40 77,08
My Love for Children (3) 39 63,10
My Dream Job (4) 39 77,56
Total 143
*p<.05
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Upon examining Table 29, it was concluded that there is no statistically significant difference
between preschool teachers' scores on the Preschool Education Program Quality Evaluation Scale
and their reasons for choosing the teaching profession (p>.05). The lack of impact of the reasons
for choosing the teaching profession on program evaluation skills can be attributed to the fact that
these factors mainly influence teachers' attitudes toward the profession.

Examining the Relationship Between Preschool Teachers' Attitudes Toward the Teaching
Profession and Preschool Program Evaluation Skills

To determine whether there is a significant relationship between preschool teachers' attitudes
toward the teaching profession and their program evaluation skills, Spearman's Correlation
Analysis was used. The results of this analysis are presented in Table 30.

Table 30. Spearman’s Correlation Analysis Results Between Teachers' Attitudes Towards the
Teaching Profession and Program Evaluation Skills

Opennes to

Professional Professional

Variables 0OEPKDO O0MITO Valuing Burnout Indifference Development
0OEPKDO r 1,000 ,198* 177" ,125 179 ,218"

p ,017 ,035 ,138 ,032 ,009
OOMITO r ,198 1,000 ,923" ,933" ,859™ ,823"

p ,017 . ,000 ,000 ,000 ,000
Valuing r 77 ,923~ 1,000 ,827 7417 ,625

p ,035 ,000 . ,000 ,000 ,000
Professional r ,125 ,933* ,827* 1,000 , 781" , 711"
Burnout p ,138 ,000 ,000 . ,000 ,000
Indifference r 179" ,859™ 7417 , 781" 1,000 674

p ,032 ,000 ,000 ,000 . ,000
Openness tor ,218™ ,823™ ,625™ 711 ,674™ 1,000
Professional p ,009 ,000 ,000 ,000 ,000
Development N 143 143 143 143 143 143
*p<.05

***r:Sperman’s Rho Correlation Coefficient
According to Table 30, the following results were obtained:

¢ A positive, low-level, and statistically significant relationship (r=198, p<.017) was found
between preschool teachers' attitudes toward the teaching profession and the Preschool
Education Program Quality Evaluation Scale.

o There is a positive, low-level, and statistically significant relationship between the
subdimensions of the Preschool Education Program Quality Evaluation Scale and the Attitudes
Toward the Teaching Profession Scale, namely: value orientation (r=177, p<.035); professional
burnout (r=125, p<.138); indifference (r=179, p<.032); openness to professional development
(r=218, p<.009). « There is a positive, high-level, and statistically significant relationship between
the overall Attitudes Toward the Teaching Profession Scale and its subdimensions: value
orientation (r=923, p<.000), professional burnout (r=933, p<.000), indifference (r=859, p<.000),
and openness to professional development (r=823, p<.000).

e A positive, high-level, and statistically significant relationship was found between the
subdimensions of the Attitudes Toward the Teaching Profession Scale: value orientation and
professional burnout (r=827, p<.000), and indifference (r=741, p<.000). At the same time, a
positive, moderate-level, and statistically significant relationship was found between value
orientation and openness to professional development (r=625, p<.000).

e There is a positive, high-level, and statistically significant relationship between the
subdimensions of the Attitudes Toward the Teaching Profession Scale: professional burnout and
indifference (r=781, p<.000), as well as between professional burnout and openness to
professional development (r=711, p<.000). ¢ A positive, high-level, and statistically significant
relationship was determined between the subdimensions of the Attitudes Toward the Teaching
Profession Scale: indifference and openness to professional development (r=674, p<.000).
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CONCLUSION AND DISCUSSION

Conclusion and Discussion on Preschool Teachers' Attitudes Toward the Teaching
Profession

It was concluded that preschool teachers generally have a high level of attitude toward the
profession. When the relevant literature is reviewed, this result is consistent with the findings of
Bozca (2015), Cakmak (2019), Demirel (2016), Demir-Sarier (2020), ilter (2009), and studies on
teacher candidates’ attitudes toward the profession, including Abbasoglu (2011), Altintas-Yiiksel
(2019), Bulut (2009), Es (2010), Dogan Geng (2016), Karatekin, Merey, and Kece (2015), Ozer
(2021), Saglam (2008), Semerci and Semerci (2004), Tasdemir (2014), Yetisensoy (2019), and
Yildiz (2019). In Aksoy’s (2010) study, it was found that students from the "psychological
counseling and guidance" department and the "computer department”" had medium-level
attitudes toward the profession, while students from the class, social studies, and art teaching
departments had high-level attitudes. Akbal (2016) also found that attitudes toward the
profession were high, especially among women. In this study, it was determined that preschool
teachers' attitudes toward the teaching profession had the highest mean in the value orientation
subdimension, and the lowest mean in the openness to professional development subdimension.
Similar results were found in the studies of Altintas-Yiiksel (2019), Duran (2009), and Giilsoy
(2010), where the value orientation dimension had a higher mean. As understood from the
studies, teachers’ attitudes toward the teaching profession vary according to many factors.

In the study, a comparison was intended to be made in terms of the gender variable, but due to
the low number of male teachers (7, representing 4.9%), it was deemed insufficient for a
meaningful comparison. This situation may be due to the fact that male teachers do not prefer the
preschool teaching profession. In Yaman's (2019) study, the fact that males constituted 2.8% of
the sample led to the conclusion that this profession is preferred more by women. However, there
are different results regarding the gender variable in the literature as well. In the studies by Dogan
(2019) and Sekman (2021), it was found that males had higher levels of professional burnout and
disengagement compared to females. In other studies that examined professional attitudes
according to gender, it was determined that the gender variable did not cause any changes in
attitudes toward the profession (Akbal (2016), Altintas-Yiiksel (2019), Bulut (2009), Dalaman
(2021), Es (2010), Giilsoy (2010), Kagar (2018), Kartal & Afacan (2012), Kesen & Polat (2014),
Ozkan (2012), Semerci & Semerci (2004), Sever (2013)). However, there are studies that show
differences in favor of women (Akkaya (2009), Atalmis & Kdse (2018), Cetinkaya (2009), Dag
(2010), Demirel (2016), Demir-Sarier (2020), Giineyli & Aslan (2009), Giirhan (2018), ilter
(2009), Ozer (2021), Seferoglu (2004), Tanridgen (1997)). Contrary to these results, studies by
Eraslan and Cakic1 (2011), and Ozben (2005) found that attitudes toward the teaching profession
were higher among male teachers. The adaptation subdimension score was also found to be
higher for male teachers in Altintas Yiiksel’s (2019) study. In the studies by Eroglu (2013) and
Dogan (2019), it was found that attitudes toward the teaching profession were higher in favor of
females.

In the study, no significant difference was found in the value orientation subdimension of the
attitude toward the profession variable in relation to the age variable of preschool teachers.
However, significant differences were found in the subdimensions of professional burnout,
openness to professional development, disengagement, and in the overall scale in favor of
teachers aged 40 and over. A review of the literature shows that the studies by Akbal (2016),
Demir-Sarier (2020), Korkmaz (2009), Tekerci (2008), and Yaman (2019) show similar results. It
was observed that teachers selected M19 from the attitude scale, “Teaching is an honorable
profession.” The reason for this may be that with age, teachers' experience in the teaching
profession increases.

In the study, no significant differences were found between preschool teachers' attitudes toward
the profession in terms of the overall scale and the subdimensions of valuing, professional
burnout, and openness to professional development, based on the locality type
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(metropolitan/city, district/town/village) where they spent a large part of their lives. However, a
significant difference was found in the disengagement subdimension, with higher scores for
metropolitan-city areas. It can be said that teachers who grew up in metropolitan/city areas,
where education and opportunities are better, have higher attitudes toward the profession due to
the better educational environment. In Es’s (2010) study, it was found that the city where teacher
candidates grew up did not affect their attitudes toward the teaching profession. This result does
not align with the findings of the current study.

In terms of the type of high school from which preschool teachers graduated (Science-Anatolian
Teacher-Anatolian High School, General High School-Imam Hatip High School-Other High Schools,
and Vocational Technical High School), significant differences were found in the subdimensions
of value orientation, professional burnout, disengagement, and the overall scale. This difference
is in favor of the Vocational Technical High School for the subdimensions of value orientation,
disengagement, and the overall scale, while for the subdimension of professional burnout, it is in
favor of General High School-Imam Hatip High School-Other High Schools. However, no significant
difference was found in the subdimension of openness to professional development. Although
teachers who graduated from Vocational Technical High Schools had high scores in the value
orientation subdimension, it can be said that they also had high scores in the disengagement
subdimension because they had continuously received education or had practical experiences in
the preschool field from high school to higher education. This might be due to them taking the
same educational courses continuously. Meanwhile, teachers who graduated from General High
School-Religious High School-Other High Schools may have had higher scores in the professional
burnout subdimension because they are relatively new to the profession and may have
experienced gaps during their practical applications. In ilter's (2009) study with primary school
teacher candidates, it was found that the type of high school graduated from did not create a
significant difference in attitudes toward the teaching profession, which differs from the results
of this study. Therefore, it can be said that more research findings are needed to examine the effect
of the type of high school graduated from.

In the study, statistically significant differences (p<.05) were found between preschool teachers'
faculties of graduation (Faculty of Education, Open Education and Distance Education Faculty) in
the subdimensions of value orientation, professional burnout, disengagement, and the overall
scale. The differences are in favor of the Open Education and Distance Education Faculty with
higher average scores in the subdimensions of value orientation, professional burnout,
disengagement, and the overall scale. However, according to these results, no significant
difference was found between the subdimension of openness to professional development and
the faculty of graduation. This result is consistent with the findings of studies by Dalaman (2021),
Dogan (2019), and Yildiz (2019). However, the studies by Bozca (2015) found no significant
differences in the subdimensions of value orientation, professional burnout, and openness to
professional development, which does not align with the findings of this study. Furthermore, these
studies state that teachers who graduated from associate degree programs were more disengaged
in the disengagement subdimension. Teachers who graduated from the Open Education and
Distance Education Faculty had high scores in the value orientation subdimension, showing that
they value the profession. However, because they may have struggled with practical applications
or finding a variety of activities due to not receiving formal education like those who graduated
from the Faculty of Education, it can be said that they had high scores in the subdimensions of
professional burnout and disengagement.

It was concluded that there is no significant difference in the attitudes toward the teaching
profession between preschool teachers' departments of graduation (Preschool Teaching - Child
Development and Education Department). However, since no research findings on the
relationship between teachers' departments of graduation and educational program evaluation
skills were found in the literature, no comparison can be made with this study.

There was no significant difference found between attitudes toward the teaching profession and
preschool teachers' institutions (Official Kindergarten Attached to Primary Education and Official
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Independent Kindergarten) in the subdimensions of value orientation, professional burnout,
openness to professional development, and the overall scale. However, a significant difference
was found in the disengagement subdimension, with higher average scores in favor of Official
Independent Kindergarten. It can be suggested that teachers working in Official Independent
Kindergartens may experience feelings of disengagement due to taking on more responsibilities
at school, working on more comprehensive projects like initiatives, and organizing activities that
impress individuals such as parents and school principals. However, since no research findings
regarding teachers' institutions and attitudes toward the teaching profession were found in the
literature, a comparison could not be made.

Regarding the place of employment (provincial center and district/town/village), significant
differences were found between preschool teachers' attitudes toward the teaching profession in
the subdimensions of professional burnout, disengagement, and the overall scale. These
differences were found to be in favor of teachers working in provincial centers with higher
average scores. It can be said that teachers in provincial centers have higher scores in the value
orientation subdimension due to better opportunities. However, the reason for the higher average
scores in professional burnout and disengagement subdimensions may stem from the higher
expectations and potential from students and parents in provincial centers. No significant
difference was found in the openness to professional development subdimension between
teachers working in different types of locations. The study by Altintas-Yiiksel (2019) also showed
similar results, indicating that teachers in the Sincan and Mamak districts had lower attitudes
toward the teaching profession.

There was no significant difference found between preschool teachers' years of service and their
attitudes toward the teaching profession. This might be because, in teaching, what matters is not
how many years you have worked but how much you love and want to do the profession.
Therefore, years of service may not have an impact on teachers' attitudes toward the profession.
Demir-Sarier (2020) found that teachers with 6-10, 11-15, and 16-20 years of service had higher
attitudes toward the profession compared to teachers with 1-5 years of service. Similarly, Demirel
(2016) found that teachers with 11-15 years of service had higher professional attitudes
compared to teachers with 1-5 years of service.

There is a significant difference between the reasons for choosing the teaching profession and the
attitudes towards the profession in the sub-dimensions of valuing, professional burnout,
indifference, openness to professional development, and the overall scale for the options 'my ideal
profession' and 'my love for children'. In the studies by Bozdogan, Aydin, and Yildirim (2007}, and
Demirel (2016), it was concluded that the teaching profession is more likely to be chosen due to
the greater job opportunities, which is why a significant difference was found. The reason why
preschool teachers have a positive attitude towards the profession could be that they see it as
their ideal profession, they enjoy it, and they love children very much.

Results and Discussion Regarding Preschool Teachers' Program Evaluation SKills Preschool
teachers' educational program evaluation skills were found to be at a high level. This result is
similar to the studies of Can Giil (2009) and Diisek (2008). However, in contrast to this study's
results, Comert (2003) and Demir (2001) found in their research that teachers were not very
eager to engage in evaluation and had a negative view of it. According to the research results, it
can be said that preschool teachers are skilled in evaluating preschool education programs.

In evaluating preschool teachers' program evaluation skills by gender, a comparison could not be
made due to the insufficient number of male teachers, who represent 7 (4.9%) of the sample. This
situation may be due to the small sample size, the imbalance in the number of male and female
teachers, or the small number of male teachers. Studies by Aydin (2010), Caltik (2004), Gebelek
(2020), Gole (2014), Uzun (2007), and Sivgin (2005) also found that the gender variable did not
create a significant difference in teachers' program evaluation skills. However, in the studies by
Hamarat (2017) and is (2017), a difference was found in favor of female teachers. Additionally,
Arslan (2017) found that there was no gender difference in the problems teachers encountered
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while implementing the program, but there was a significant difference in favor of male teachers
in the evaluation dimension.

In comparing preschool teachers' program evaluation skills by age, a significant difference was
found in favor of teachers aged 20-39. Considering that younger teachers tend to follow rules and
want to apply what they have learned in their education, it can be said that this situation positively
reflects on their program evaluation skills. In the literature, Can Giil (2009) found that teachers
aged 41 and above had better evaluation skills, while Hamarat (2017) found that older teachers
had better program evaluation skills. This result does not align with the findings of this study. In
Isik’s (2015) study, no significant difference was found in age regarding application, planning,
daily evaluation, and family participation in monthly education.

No significant difference was found between preschool teachers' program evaluation skills and
the settlement area where they spent a large part of their lives. In other words, whether teachers
grew up in metropolitan cities, cities, or rural areas (district/town/village) did not create a
difference in their program evaluation levels. However, due to the lack of research findings in the
literature regarding the impact of the settlement area where teachers grew up on their program
evaluation skills, a comparison with the study results could not be made.

No statistically significant difference was found between preschool teachers' program evaluation
skills and the type of high school they graduated from. It can be said that graduating from a
Science-Anatolian Teachers-Anatolian High School, General High School, Imam Hatip, Other High
Schools, or Vocational Technical High Schools did not affect teachers' ability to evaluate the
educational program. In Can Giil’s (2009) study, however, it was concluded that high school
graduate teachers had better program evaluation skills in the "evaluation dimension."

No significant difference was found in preschool teachers' program evaluation skills based on the
faculties from which they graduated. In other words, being a graduate of the Faculty of Education
or the Open Education and Distance Education Faculty did not create a difference in evaluating
the program. A review of the literature shows that in the studies of Hamarat (2017), Isik (2015),
Is (2017), and Sivgin (2005), the type of school graduated from did not create a significant
difference in program evaluation skills, which aligns with the findings of this study. However,
Kiling’s (2019) study found that teachers with a master's degree and Gebelek’s (2020) study found
that teachers from the Open Education Faculty had better program evaluation skills, which does
not align with this study's findings. In a study by Gole (2014) on the features that should be
present in a quality preschool education program, there was a significant difference between
teachers with formal education and those from the Open Education Faculty. Also, in Akkaya's
(2009) study on the 2006-2007 preschool education program, a significant difference was found
in the evaluation dimension between teachers from different schools. Arslan (2017) found a
significant difference in favor of associate degree graduates in the "content, learning-teaching
process, educational program scale" dimensions. Yildiz (2012) found that teachers from the
Faculty of Education faced fewer issues in implementing the program compared to those from the
Open Education Faculty.

No statistically significant difference has been found in preschool teachers' program evaluation
skills according to the departments they graduated from, such as Preschool Teaching-Child
Development and Education departments. Similar results were obtained in studies by Arslan
(2017), Erden (2010), and Gole (2014). In Can Gil's (2009) study, although no significant
difference was found in the "aspects to consider in evaluation, evaluation results, and behaviors"
dimension, a statistically significant difference was found in the "sharing evaluation results with
management” aspect in favor of Preschool Teaching department graduates. In Aydin’s (2010)
study, differences were found in specific items (items 36 and 40) in a 45-item questionnaire, while
no significant differences were found in other items based on the department of graduation.

Father's education level hasn’t created a significant difference in preschool teachers' program
evaluation skills. It can be said that whether teachers' fathers were illiterate, had secondary
education, high school, or university education did not affect the teachers' program evaluation
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levels. However, due to the lack of research findings in the literature regarding the influence of
fathers' education levels on teachers' educational program evaluation skills, a comparison study
could not be made.

"A statistically significant difference was found in preschool teachers' program evaluation skills
based on the institutions they worked at (Official Preschool Attached to Primary School and
Official Independent Preschools). This difference is in favor of Official Independent Preschools. In
these schools, teachers' program evaluation skills are positively affected due to better resources,
the presence of students who have received preschool education at different school levels, sharing
activities with colleagues, mutual support, which lightens their workload, and the encouragement
they receive from one another in pursuing the teaching profession. In Hamarat's (2017) and
Sivgin's (2005) studies, a significant difference was found in favor of preschool classes attached
to primary schools, which does not align with the results of this study. In Akkaya's (2009) study,
a significant difference was found in the "evaluation"” dimension between the institutions teachers
worked in. Additionally, in Gebelek's (2020) study, significant differences in favor of preschools
were found in the "child assessment, methods-techniques, and special education in the evaluation
process" dimensions. In Arslan's (2017) study, teachers working in daycare centers and nurseries
affiliated with the Ministry of Family and Social Policies were found to face more challenges in
implementing the education program compared to teachers working in official preschools and
independent preschools under the Ministry of National Education.

No statistically significant difference was found in preschool teachers' program evaluation skills
based on the locality where they worked. Whether teachers work in provincial centers, districts,
towns, or villages did not affect their program evaluation skills. However, since there was no
research found in the literature regarding the impact of the settlement areas where teachers work
on their program evaluation skills, a comparison study could not be conducted.

A statistically significant difference was found between preschool teachers' program evaluation
skills and their years of professional service. This difference favors teachers with 11-15 years of
professional service. In Caltik’s (2004) study, a significant difference was found in favor of
teachers with fewer years of professional experience, which aligns with the results of this study.
However, in Hamarat's (2017) study, a significant difference was found in favor of teachers with
longer professional service, which does not align with the results of this study. Additionally, the
results of studies by Arslan (2017), Gebelek (2020), Gole (2014), and Sivgin (2015) also showed
no significant differences, thus not aligning with the findings of this study. In Isik’s (2005) study,
no significant differences were found based on professional experience in terms of application,
planning, daily educational flow, evaluation of the day, and family involvement in monthly
education. In Can Giil's (2009) study, based on "evaluation results," teachers with 21 years or
more of experience were found to be more sharing.

No statistically significant difference was found between preschool teachers' program evaluation
skills and the reasons for choosing the teaching profession. Since no research findings in the
literature relate to teachers' reasons for choosing the teaching profession and their ability to
evaluate educational programs, a comparison with the study could not be made.

In the study, a positive, low-level, and statistically significant relationship was found between
preschool teachers' attitudes toward the teaching profession and the preschool education
program quality evaluation scale. In other words, it can be said that as preschool teachers'
attitudes toward the teaching profession increase, their skills in evaluating the quality of the
educational program may also improve.

Suggestions
Based on the research findings, the following suggestions are presented:

1. Investigate why no change occurs in teachers' attitudes despite differences in age in the
dimension of valuing regarding the teaching profession.
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2. Investigate the reasons for the differences in the lack of interest sub-dimension among
teachers based on their place of upbringing (whether it is due to factors such as classroom
overcrowding, difficulty in accessing schools, or whether the salaries earned from the profession
are insufficient to live in large cities/towns, or due to other reasons).

3. Conduct research to determine whether the differences in teachers' attitudes toward the
profession (in terms of professional burnout, lack of interest, and overall scale) in favor of
teachers working in city centers are related to school facilities or other factors.

4. Investigate the reason why teachers aged 20-39 have better program evaluation skills
compared to teachers aged 40 and over.
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