Disiplinlerarasi ISSN: 2602-2516

zi: Disiplinlerarasi Egitim Arastirmalar1 Dergisi
@ Egltlm Ara§t|rmalan Journal of Interdisciplinary Educational Research
Dergisi 2024; 8(19)345-368

OKkul Yéneticilerinin Etik Davranislarinin Ogretmenlerin
Orgiitsel Baghligina EtKisi!

The Effect Of School Administrators’ Ethical Behaviors On
Teachers’ Organizational Commitment

Giirhan ONDER2 Yusuf Bahri GUNDOGDU3

Auf:
Onder, G, Gndogdu Y. B. (2024). Okul Yéneticilerinin Etik Davramglarinin Ogretmenlerin Orgiitsel Baghhgina Etkisi.
Disiplinlerarasi Egitim Arastirmalart Dergisi, 8(19), 345-368, DOI: 10.57135 /jier. 1584122

0z

Bu ¢alismada, okul yoneticilerinin etik davranislarinin 6gretmenlerin érgiitsel baghliklar: tizerine etkisi
incelenmistir. Bu amagla, Ordu ilindeki okullarda gorev yapan o6gretmen oOrnekleminden rastgele
secilmis 6gretmenler tizerinde ¢alisma yapilarak, okul yoneticilerinin etik davranislarinin 6gretmenlerin
orgiitsel baghliklarina iliskin tutum ve gorisleri tespit edilmistir. Arastirmada kullanilan yontem,
iliskisel tarama yontemidir. 2021-2022 egitim 6gretim yilinda Ordu ilindeki okullarda gérev yapan
toplam 11.164 Ogretmen arasindan rastgele secilen 503 oOgretmen, bu arastirmanin o6rneklemini
olusturmustur. Veri toplama araci olarak; orgiitsel baglilik 6lcegi, etik liderlik 6l¢egi ve demografik bilgi
formu kullanilmistir. Veriler, Tukey testi, Student t testi ve tek yonlii varyans analizi kullanilarak analiz
edilmistir. Analiz sonucunda; okul yoneticilerinin etik davranislari ile 6gretmenlerin 6rgiitsel baghliginin
orta dizeyde anlamli pozitif bir iliskide oldugu belirlenmistir. Regresyon analiz sonucuna gore; okul
yoneticilerinin etik liderlik davranislar1 gésterme diizeyleri, 6gretmenlerin orgiitsel baghlik diizeylerini
istatistiksel olarak anlaml bir sekilde agiklamaktadir. Arastirma sonucunda; okul yoneticilerinin etik
liderlik davranis gosterme diizeyinin artmasi ile o6gretmenlerin oOrgiitsel baghliklarinin arttig
belirlenmistir.

Anahtar Kelimeler: Etik, etik liderlik, yonetici, 6rgiit, 6rgiitsel baglilik, 6gretmen

Abstract

In this study, the effect of ethical behaviors of school administrators on teachers' organizational
commitment was examined. For this purpose, the study was conducted on randomly selected teachers
from the sample of teachers working in schools in Ordu province, and the attitudes and opinions of
school administrators' ethical behaviors on teachers' organizational commitment were determined. The
method used in the study is the relational survey method. 503 teachers randomly selected from a total of
11,164 teachers working in schools in Ordu province in the 2021-2022 academic year constituted the
sample of this study. Organizational commitment scale, ethical leadership scale and demographic
information form were used as data collection tools. The data were analyzed using Tukey test, Student's
t test and one-way analysis of variance. As a result of the analysis, it was determined that there was a
moderately significant positive relationship between school administrators' ethical behaviors and
teachers' organizational commitment. According to the results of regression analysis, school
administrators' levels of ethical leadership behaviors explain teachers' organizational commitment
levels in a statistically significant way. As a result of the research, it was determined that teachers'
organizational commitment increased with the increase in the level of ethical leadership behaviors of
school administrators.
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GIRIS
Insan, egitimin en temel unsurudur. Egitim icin belirlenen hedeflere ulasmak adina en iyi

O0gretim programlar1 dahi gelistirilse, bu programlarin basarisi yine insan unsuruna bagh
olacaktir (Glindogdu, 2014: 19).

Ogretmen, 6grenci ve egitim programi egitim sisteminin temel 6geleri kabul edilmektedir.
Egitimin etkililigi ve egitim hedeflerinin en st diizeyde gerceklestirilebilmesi bu o6geler
arasindaki uyuma baghdir. Fakat egitim sistemini olusturan bu ili¢ unsur iginde 6gretmen
ayricalikl bir yere sahiptir. Zira 6gretmen, 6grenci ve egitim programina kiyasla egitim sistemi
icinde daha giiclii bir etkiye sahiptir (Oktar & Yazgayir, 2008).

Ogretim programlarinin uygulayicisi durumunda olan égretmenlerin sahip oldugu nitelikler,
egitimin hedeflerine ulasmasinda asli unsurlar arasinda yer alir (Giindogdu, 2014: 24).
Bununla birlikte kurumlarin basariya ulasmasi, yalnizca insan kaynaginin niteligiyle
aciklanamaz. insan kaynaginin sahip olmasi gereken nitelikler 6nemli olmakla birlikte, érgiitiin
basaris1 i¢in tek bagina yeterli bir kosul degildir (Balay, 2014: 2). Orgiitlerde personeli iyi
secilmesi ve yetistirilmesi, ¢cagdas ve etkili donatim saglanmasi, 6gretmenin isini nitelik ve
nicelik yéniiyle daha iyi yapmasi icin yeterli degildir. Onemli olan insan kaynaginin isinde
yeterli nitelik ve nicelik icin giidiilenmesidir (Balci, 1985: 2).

Egitim orgiitleri gibi, ¢cikt1 olarak kisileri degistiren ya da onlarla ilgilenen orgiitler géz dniinde
bulunduruldugunda, biiyiik dl¢iide glidiilenmis ve isleriyle 6zdeslesmis kisilere ihtiya¢ vardir.
Faaliyet alani, insanin yetistirilmesi ve dontstiiriilmesi olan okullarin etkili isleyisi icin, okulda
bulunan tyelerin cogu, gérev tanimlarindan daha fazlasini yapmaya istekli olmalidirlar (Katz &
Kahn, 1977: 378-408). Bu da ancak yliksek orgiitsel baglilikla miimkiin olabilecektir.

Orgiitsel baghilik iizerine yapilan tanimlar incelendiginde, érgiitiin ¢ikarlarim1 dikkate alma,
ustlendigi role baghlik, orgilitte kalma istegi, orgiitiin amag¢ ve degerlerini benimseme, bir
beklenti olmaksizin orgiitle 6zdeslesme gibi kavramlarin 6ne ¢iktig1 gorilmektedir (Balay,
2014: 17-18). Orgiite bagh calisanlar, orgiitle biitiinleserek amaclarina ulasmak icin biiyiik
caba harcarlar. Orgiitsel baglilik, calisan duyarlihgini ve performansim etkiler. Baghihg diisiik
calisanlarin devamsizlik, diisiik verimlilik, ge¢ kalma ve emekliligi disiindiikleri
gozlemlenmistir (Balay, 2000: 36). Bu durumda orgiitiin amagclarin1 gerceklestirmesi adina
oldukga kritik olan drgiitsel bagliligin nasil insa edilecegi sorusu bliyiik 6nem arz etmektedir.
S6z konusu olan bir egitim orgiitii oldugunda bu 6énem daha da artacaktir.

Literatiirde orgiitsel baghhg: etkileyen pek cok degiskenden s6z edilmektedir (Aslan, 2021:
44). Orgiitsel baglihgin artmasina veya azalmasinda; cinsiyet, yas, mesleki deneyim, érgiitsel
esitlik, is doyumu, saglanan destek, karar vermeye katilim, yabancilasma, ticret dis1 odiiller, is
zorlugu, terfi olanaklar, iicretler, liderlik davranisi gibi degiskenler etkili olmaktadir (Balay,
2000: 1). Bu degiskenlerin en 6nemlilerinden biri de yoneticilerin liderlik davranisidir. Zira
liderlik bircok calismada insanlar1 etkileme davranisi olarak goriilmektedir. Liderlik
davranisinin ¢alisanlar iizerindeki etkileri, calisanlarin o6rgiitsel baghliklarini da iceren genis
bir 6lcekte sonuc liretebilmektedir (Cokluk & Yilmaz, 2010: 75).

Orgiitte agirlikh olarak uygulanan liderlik stili 6rgiitsel baglihgl olumlu veya olumsuz yonde
etki edebilir. Orgiit tarafindan desteklenmedigini diisiinen, karar aliminda simirli rol alan ve is
rolii ve performansi hakkinda geribildirim almayan bireyler genellikle diisiik baghhk
gostermektedir (Dick & Metcalfe, 2001: 115). Yine onceki pek ¢ok calisma da ydneticilerin
benimsemis oldugu yonetim davranislari ile oOrgiitsel baghlik arasinda iliski oldugunu
gostermektedir (Terzi & Kurt, 2005). Buna gore orgiitte uygulanan liderlik tarzi énemli bir
kavrama doniismektedir.

Liderlik en yaygin sekliyle belirli amaglar ve hedefler dogrultusunda baskalarini etkileyebilme
ve eyleme sevk edebilme gilicii olarak tanimlanabilir (Sisman, 2004: 3). Liderlik kavraminin
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artan 6nemine bagh olarak her gecen giin farkli liderlik tarzlarindan bahsedilmektedir. Yapilan
bir arastirmada 32 liderlik tarzina yer verilmistir. (Keles, 2022: 74-75). Siiphesiz bunlar
arasinda etik liderlik de 6nemi her gegen giin daha iyi anlasilan bir liderlik tiiriidr.

Brown ve digerlerine gore etik liderlik; “kisisel faaliyetlerinde ve kisilerarasi iliskilerde
normatif uygunluk cercevesinde yonetim sergileyen ve bu tarz yonlendirmeleri iki yonli
iletisim, glclendirme ve ahlaki diisinmeye yonelterek artirmayir hedefleyen bir liderlik
tarzidir.” (Akt. Yesiltas vd., 2012: 20). Etik liderligin sahip oldugu o6zellikler ele alindiginda
otantik liderlik, manevi liderlik ve doniisiimcii liderlikte olan farkl 6zelliklerin etik liderlikte
de yer aldig1 gortlecektir (Mayer vd., 2009: 3). Buna gore etik liderlik bu liderlik tarzlarindan
daha genis bir anlami kusatmaktadir.

Orgiitlerde liderler genellikle dogru davramislar belirlemek icin rol model olarak hizmet
ederler. Liderlerin orgiitsel etigi iletmedeki rolii 6zellikle 6nemlidir. Zira o6rgit calisanlari
kendilerinden ne beklendigini ve nasil davranmalar:1 gerektigini yalnizca dogrudan deneyim
yoluyla degil, ayn1 zamanda bagkalarini goézlemleyerek de anlarlar (Mayer vd., 2009: 3). Bu da
etik ilkelerin korunmasi ve kurumsallasmasi adina orgiit liderlerine 6nemli etik sorumluluklar
yuklemektedir.

Bir egitim kurumu olmasi hasebiyle okullar, etik duyarliligin en iist seviyede olmasi gereken
mekanlar ifade eder. Ogrenmeye hazir bir kitle olarak égrencilerin rol model olarak gérdiikleri
o0gretmenleri birer ahlaki sahsiyet olarak karsilarinda bulabilmeleri, okul yoneticilerinin
okulda olusturacaklarn etik iklimle dogrudan iliskilidir. Egitim ydneticisinin etik ilkelerden
taviz vermeyen yaklasimlari kendisine duyulan giiveni ve dogru rol model olma etkisini
artirirken, etik ilkeleri gz ardi etmesi ise tersi bir sonu¢ doguracaktir.

Yapilan arastirmalar da dogru bir etik liderligin c¢alisanlar icin olumlu sonuglar
dogurabilecegini ileri siirmektedir; bunlar arasinda ytiksek bir iyi olus, artan is tatmini, yiiksek
performans, orgiitsel 6zdeslesme ve artan is baghlig1 yer almaktadir (Bahadori vd., 2021: 146-
147; Kokden & Tinmaz, 2024: 648). Tersinden bir okumayla etik ilkelerin dikkate alinmadigi
bir yonetim anlayisinda dgretmenlerin is doyumunun azalacagi, performansinin diisecegi ve
zamanla 6rgltsel baghhgini yitirecegi sdylenebilir.

Etik liderligin orgiitler acisindan 6nemi ve bunun c¢alisanlar tizerindeki muhtemel etkilerine
ragmen, orgiitlerde etik liderlik uygulamalari ve bunlarin etkilerini inceleyen calismalar
sinirhidir (Trevifio vd., 2003: 6). Konu hakkindaki yurt dis1 yayinlarin yetersizligi, Tiirkiye i¢in
de s6z konusudur. Son on yilda artis gosterse de daha ¢cok yiiksek lisans diizeyinde gerceklesen
kimi ¢alismalar disinda, etik liderlik ve orgiitsel baghlik iliskisi yeterince incelenmis bir konu
olarak goriinmemektedir.

Arastirmanin Amaci

Diinyada ve Tiirkiye’de artan etik sorunlarin ¢6zliimiinii yine egitim kurumlarinda aramak
gerekir. Okullar, etik bilincinin ve hassasiyetinin kazandirildig1 en 6nemli mekanlardir. Buna
gore okulu hedeflerine ulastirma misyonunu istlenen ve 6gretmenler karsisinda giiclii
konumu nedeniyle olumlu ya da olumsuz bir rol model konumunda olan yoéneticilerin, etik bir
yonetim tarzini benimseyip benimsemedikleri 6nem arz etmektedir. Literatiiriin gosterdigi
sekliyle 6gretmenlerin kuruma duydugu baghiligi dogrudan etkileyen bu durumun, daha fazla
saylda ve kapsamli ¢alismalara konu edilmesi, egitim kurumlarinin basarisi adina kritik bir
Oneme sahiptir. Boyle bir degerlendirmenin ardindan bu ¢alismanin amaci, okul yoneticilerinin
etik davranislarinin 6gretmenlerin orgiitsel baglhiligina etkisini arastirmaktir. Bu ana amaci
gerceklestirmek amaciyla asagidaki sorularin cevabi aranacaktir:

S 1. Okul yoneticilerinin etik liderlik davranisi gosterme diizeyleri nedir?

S 2. Ogretmenlerin 6rgiitsel baghlik diizeyleri nedir?
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S 3. Okul yoneticilerinin etik liderlik davranisi gosterme diizeyleri demografik degiskenlere
(Yas, cinsiyet, okul tiirii, 6gretmenlik alani, okuldaki gorev siiresi, meslek sevgisi, mesleki
kidem, lisansiistl egitim durumu) gore farklilik géstermekte midir?

S 4. Ogretmenlerin 6rgiitsel baghlik diizeyleri demografik degiskenlere (Yas, cinsiyet, okul tiirii,
ogretmenlik alani, okuldaki gorev siiresi, meslek sevgisi, mesleki kidem, lisanststii egitim
durumu) gore anlamli farklilik géstermekte midir?

S 5. Okul yoneticilerinin etik liderlik davranisi gésterme diizeyleri ile 6gretmenlerin orgiitsel
baglilik diizeyleri arasinda anlaml bir iliski var midir?

S 6. Okul yoneticilerinin etik davranislar1 6gretmenlerin orgiitsel baghligini anlaml bir bicimde
yordamakta midir?

24/06/2015 tarihinde Milli Egitim Bakanlig1 2015/21 sayili bir genelge yayinlayarak egitim ve
etik iliskisine dikkat ¢ekmistir. Bu genelgede “Ekonomik ve sosyal hayati olumsuz etkileyen,
ahlaki degerleri asindiran, kamu kurumlarina olan giiveni zedeleyen tutum ve davranislara karsi
kurumsal kapasitenin gelistirilmesi, gtivenilir bir yénetim anlayisinin olusturulmasr” amaglandigl
ifade edilmektedir (MEB, 2015). Giivenilir bir ydnetim anlayisinin olusmasi en alt yoneticilik
kademelerinden en iist bakanlik birimlerine kadar etik bir anlayisin takip edilmesine baghdir.
Aydin'in (2019: 130) da ifade ettigi gibi egitim yoneticilerinin, gorevlerini yerine getirirken,
yasa ve politikalar kadar mesleki etik ilkelere de uygun davranmalari beklenir.

Ayn1 genelge egitim personelinin, drnek insan olarak ulusal ve uluslararasi etik kurallara
uymasl vurgusu yapmaktadir. Ancak okuldaki etik yonetim anlayisinin ve bunun 6gretmenler
tizerindeki sonuglarinin, bilimsel arastirmalar yoluyla ac¢ikliga kavusturulmasi gerekecektir. Bu
ve buna benzer ¢alismalar egitim kurumlarindaki durumu resmetme imkani sunacak ve buna
baglh olarak egitimde karar verici mekanizmalar mevcut duruma gore politika
belirleyebilecektir.

YONTEM
Arastirmanin Modeli, Evren ve Orneklem

Bu arastirmada iliskisel tarama modeli yontemi kullanilmistir. Gegmiste olmus olan veyahut
simdi var olan durumlari oldugu gibi betimleyen arastirma yaklasimlari tarama modelleridir.
Karasar’a gore (2009: 113) bu model iki ve daha ¢ok sayidaki degisken arasinda birlikte
degisim varhigini veya derecesini belirlemeyi amaglamaktadir. Bu arastirmada bagimli
degisken Ogretmenlerin orgiitsel baghhgi, bagimsiz degisken ise okul yoneticilerinin etik
davranislaridir. Calismanin érneklemini Ordu ilinde gérev yapan ve Milli Egitim Bakanligi'na
bagl resmi ve 6zel egitim kurumlarindaki 11.164 68retmen arasindan rastgele se¢ilen 503
O0gretmen olusturmaktadir.

Verilerin Toplama Araclari

Arastirmada etik liderlik olcegi, orgiitsel baghlhk o6lcegi ve demografik bilgi formu
kullanilmigtir. Olgekler uygulanacak bireylere e-mail ile ulagtirllmis ve gerekli izinler
alinmistir.  Yilmaz (2005) tarafindan gelistirilen “Etik Liderlik Olgegi” (ELO), “5=tamamen
katiliyorum”, “4=cok katiliyorum”, “3=orta diizeyde katiliyorum”, “2=az katiliyorum”, “1=hi¢
katilmiyorum” olarak 5’li likert seklinde hazirlanmistir. 1-15.maddeler iletisimsel etik, 16-
26.maddeler iklimsel etik, 27-35.maddeler karar vermede etik ve son olarak 36-44.maddeler
davranissal etik olacak sekilde dlgek dort boyutta diizenlenmistir. Balay (2000) tarafindan
gelistirilen “Orgiitsel Baghlik Olcegi” (OBO), Likert tipi olacak sekilde 1’den 5’e dogru
puanlandirimistir. “hi¢ katilmiyorum=1", “az katiliyorum=2", “orta diizeyde katiliyorum=3",

“cok katiliyorum=4", “tamamen katiliyorum=5" seklinde derecelendirilmistir. 1-8.maddeler
uyum boyutuna, 9-16.maddeler 6zdeslesme boyutuna ve 17-27.maddeler de ig¢sellestirme
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boyutuna aittir. Uyum boyutuna ait maddelerde olumsuz ifadeler yer aldigindan ters madde
olarak degerlendirilmis ve ters kodlanmstir.

Verilerin Analizi

Arastirmada katilimcilarin demografik bilgileri (yas, cinsiyet, vb.) dagilimi frekans analizi ile
degerlendirilmistir. Ogretmenlerin dlcege gore verdikleri cevaplarin toplam puaninin kisisel
bilgi formundaki degiskenlere gore normal dagilim gosterip gostermedigi belirlenmistir.
Kontroller Kolmogorov-Smirnov (n250) ya da Shapiro-Wilk (n<50) testi yapilmistir (p>0.05).
Basiklik ve carpiklik katsayilarinin ¢ogunlukla -1,5 ile +1,5 araliginda oldugu sonucuna
ulasilmistir. Test sonuglarinda ise verilerin normal dagildig: tespit edilmistir. Sonug olarak, bu
analizlerle katilimcilarin verileri normal dagilima uygun ve istatistiksel olarak anlamli sonuglar
elde edilmistir. Orgiitsel baghlik ile etik liderlik arasindaki bagintinin incelenmesinde Pearson
Momentler Carpim Korelasyon katsayisi kullanilmistir. Basit dogrusal regresyon analizi
yardimiyla bagimiz degiskenin bagimh degiskeni yordayip yordamadigini belirlenmistir. Tek
degiskenli istatistik islemlerinde iki kategorili bagimsiz degisken oldugu hallerde Student t-
testi kullanilmistir. Ug veya daha fazla bagimsiz degiskenin oldugu hallerde ise tek yonli
varyans analizi kullanilmakla beraber, bu analiz sonucunda hangi gruplarin anlamh farklihga
sahip oldugunu belirlemek amaciyla Tukey ¢oklu karsilastirma testi kullanilmistir. Bulgulari,
standart sapma ve ortalama seklinde belirtilmistir. Sonuglar p < .05 6nem seviyesinde anlamli
kabul edilmistir. Istatistiksel hesaplamalar SPSS 22.0 V istatistik paket programda yapilmistir.
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BULGULAR VE TARTISMA
Demografik Bilgilere Ait Bulgular

Arastirmaya katilan 6gretmenlerin demografik bilgilerine dair veriler tablo halinde asagiya
cikartilmistur.

Tablo 1. Demografik Bilgilerin Dagilimi

n %
25-34 71 141
35-44 216 429
Yas 45-54 175 34.8
55-+ 41 8.2
Kadin 219 435
Cinsiyet
Erkek 284 56.5
1-10 81 16.1
Mesleki Kidem 11-20 199 39.6
21+ 223 443
Okul Oncesi Ogretmeni 33 6.6
Ogretmenlik Alani Simif Ogretmeni 146 29.0
Brans Ogretmeni 324 64.4
1-10 406 80.7
Okuldaki Gorev Stiresi 11-20 78 15.5
21+ 19 3.8
Anaokulu 14 2.8
flkokul 165 32.8
Ortaokul 110 219
Lise 166 33.0
Okul tiirii AIHL 38 229
AL 43 259
MTAL 75 45.2
FL 10 6.0
Diger (Bilsem, Halk Egitim, Ozel48 9.5
Egitim)
Tezsiz YL 50 9.9
Lisansiistii Egitim Yapmadi 428 85.1
Tezli YL 25 5.0
. Meslegimi Seviyorum 495 98.4
Meslek Sevgisi Meslegimi Sevmiyorum 8 1.6

AL: Anadolu Lisesi, AIHL: Anadolu Imam Hatip Lisesi, FL: Fen Lisesi, MTAL: Mesleki ve Teknik Anadolu Lisesi, BILSEM:
Bilim ve Sanat Merkezi

Bu veriler 15181nda; katilimcilardan 25-34 yas arasi olanlarin %14, 35-44 yas arasi olanlarin
%42,9, 45-54 yas arasi olanlarin %34,9 ve 55 yas ve lizeri olanlarin %8,2 oraninda oldugu,
toplamda %43,5’inin kadin %56,5’inin erkek oldugu, 1-10 yil arasi ¢alisanlarin %16,1, 11-20
yil arasi calisanlarin %39,6, 21 yil ve lizeri ¢alisanlarin %44,3 oraninda oldugu gorilmiustiir.
Ogretmenlerin %64,4’ii brans o6gretmeni, %29,0’'u smif 6gretmeni, %6,6’s1 okul oncesi
O0gretmeni oldugu goriilmiistiir. Okulundaki gorev siireleri incelendiginde, 1-10 y1l aras1 %80,7,
11-20 yil arast %15,5 ve geri kalan %3,8’ininde 21 yil ve tlzeri olacak sekilde, bulundugu
okulunda gorev yaptiklan tespit edilmistir. Ogretmenlerin %33,0ii lisede, %21,9’u ortaokulda,
%32,8'i ilkokulda ve %2,8’i anaokulunda gorev yaptigi sonucuna ulasilmistir. Katilimcilarin
%5,0’i tezli yiiksek lisans yaptigl, %9,9’unun tezsiz ytlksek lisans yaptigr ve %85,1’inin ise
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ylksek lisans yapmadigi sonucuna ulasilmistir. Katihimcilarin %98,4'ti meslegini sevdigini
soylerken, %1,6s1 ise meslegi sevmedigini belirtmistir.

Etik Liderlik ve Orgiitsel Baghlik Olceginin Cinsiyete Gére Degisimi
Bu alt probleme iliskin veriler analiz edilirken Student t-testi analizi kullanilmistir. Elde edilen
bulgular Tablo 2’de sunulmustur.

Tablo 2. Etik Liderlik ve Orgiitsel Baghlik Olgeginin Cinsiyete Gére Degisimi

Olcekler ve Alt Boyutlar: Cinsiyet n Ortalama Std. Sapma t p

Etik Liderlik Kadin 219 17331 .24 -1.875 0.061
Erkek 284 179.17 35.13

o ) Kadin 219 57.25 12.29

Iletisimsel Etik -2.715 0.007
Erkek 284 60.24 12.23
Kadin 219 42.48 9.53

iklimsel Etik -1.571 0.117
Erkek 284 43.85 9.76
Kadin 219 37.25 6.59

Karar Vermede Etik -0.994 0.321
Erkek 284 37.86 6.98
Kadin 219 36.33 7.54

Davranissal Etik -1.317 0.188
Erkek 284 37.22 7.54
Kadin 219 106.18 15.72

Orgiitsel Baghhk -0.386 0.700
Erkek 284 106.75 16.88
Kadin 219 35.45 4.61

Uyum 1.681 0.093
Erkek 284 34.72 4.99
Kadin 219 28.18 6.80

Ozdeslesme -1.198 0.231
Erkek 284 28.94 7.20

. Kad 219 42.54 8.02

I¢sellestirme adin -0.740 0.460
Erkek 284 43.08 8.22

Cinsiyet degiskenine gore etik liderlik 6lcegi alt boyutlarindan iletisimsel etik alt boyutunda
anlamli bir fark goriiliirken (p <.05), diger boyutlarda anlaml bir fark tespit edilmemistir (p >
.05). Iletisimsel etik alt boyutunda erkek 6gretmenlerin puanlar1 kadin égretmenlere gore
anlamli sekilde daha yiiksektir. Diger bir ifadeyle erkek 6gretmenlerin, okul miidiirlerinin
iletisimsel etik Ozelliklerine yonelik algilar1 kadin 6gretmenlere gore olumludur. Cinsiyet
degiskenine gore orgiitsel baglhlik alt boyutlar1 arasinda anlamli farklilik tespit edilememistir

(p>.05).

Aslan (Aslan 2021:61), karar vermede etik ve davranigsal etik boyutunda erkeklerin yiiksek
puana sahip oldugunu belirtirken, (Kalaz 2016:73), karar vermede etik boyutunda erkeklerin
daha yiiksek puana sahip oldugunu belirtmis, (Giirses 2023:52), iklimsel etik ve karar vermede
etik boyutunda ise kadinlarin yiiksek puana sahip oldugunu belirtmistir. Istk (2009:108),
Erdogan (2018:71), Bozdogan (2015:42) calismalarinda cinsiyetin etik liderlik tiim 6lgek ve
tiim boyutlarinda belirleyici bir degisken olmadigini ortaya koymustur.
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Cinsiyet degiskenine gore orglitsel baghlik tiim 6lcek ve tiim boyut puanlari arasinda anlamh
farklilik tespit edilmemistir (p>0,05). Cinsiyetin 6gretmenlerin orgiitsel baglilik tiim 6lcek ve
tiim boyutlarinda belirleyici bir degisken olmadig ifade edilebilir. Yapilan arastirmalarda elde
edilen sonuclar, calismay1 destekler niteliktedir (Odabasioglu 2020:56; Sevilir 2023:52; Ugurlu
2009:135). Bu calismalardan farkli olarak Sahin (2015:50), orgiitsel baglihigin cinsiyet
degiskeninin uyum boyutunda kadinlar lehine anlamhi bir fark tespit etmisken, diger
boyutlarda ve tiim oOlgekte herhangi bir fark tespit etmemistir. Aslan (2021:67), orgitsel
bagliligin cinsiyet degiskeninin tiim 6lcek ile 6zdeslesme ve i¢sellestirme boyutunda kadinlar
lehine anlamli fark tespit etmisken, uyum boyutunda herhangi bir fark tespit etmemistir.
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Etik Liderlik ve Orgiitsel Baghlik Olgeginin Yasa Gére Degisimi

Bu alt probleme iliskin veriler analiz edilirken tek yonlii varyans analizi ve Tukey coklu
karsilastirma testi analizi kullanilmistir. Elde edilen bulgular Tablo 3’te sunulmustur.

Tablo 3. Etik Liderlik ve Orgiitsel Baghlik Olgeginin Yasa Gére Degisimi

Yas

Olgekler ve Alt Boyutlari Grubu n Ortalama Std. Sapma F p
25-34 71 170.85 34.01
35-44 216 179.16 36.13
Etik Liderlik 1.248 0.292
45-54 175 175.11 33.88
55-+ 41 179.66 32.82
25-34 71 57.04 11.90
, 35-44 216 59.56 13.06
[letisimsel Etik 0.818 0.484
45-54 175 58.75 11.77
55-+ 41 59.76 11.49
25-34 71 41.54 9.41
. 35-44 216 4413 9.88
Iklimsel Etik 4554 175 42.66 955 1.678 0.171
55-+ 41 44.12 9.26
25-34 71 36.79 6.53
35-44 216 38.13 6.97
Karar Vermede Etik 1.179 0.317
45-54 175 37.11 691
55-+ 41 38.17 5.89
25-34 71 35.48 7.44
35-44 216 37.32 7.66
Davranigsal Etik 1.273 0.283
45-54 175 36.59 7.47
55-+ 41 37.61 7.32
25-34 71 103.32 16.65
. 35-44 216 106.38 17.23
Orgtitsel Baghlik 1.259 0.288
45-54 175 107.66 15.47
55-+ 41 107.66 14.72
25-34 71 35.20 4.89
35-44 216 35.29 4.84
Uyum 1.129 0.337
45-54 175 34.52 4.89
55-+ 41 35.68 4.45
25-34 71 27.23 6.74
. 35-44 216 28.57 7.45
Ozdeslesme 1.295 0.275
45-54 175 29.15 6.64
55-+ 41 28.90 6.80
25-34 71 40.90b 8.30
, 35-44 216 42.52 ab 8.55
Igsellestirme 2.655 0.048
45-54 175 4399 a 7.44
55-+ 41 43.07 ab 7.88

A,b harfleri ayni siitiin igerisinde yaglara gére drgiitsel bagllik ve i¢sellestirme boyutuna iliskin gériis farkhiliklarini
ifade etmektedir.
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Yas degiskenine bagh olarak etik liderlik 6lcegi alt boyutlarinda anlamh bir farklilik ortaya
cikmamistir. Yas degiskenine gore orgiitsel baghlik 6lceginin icsellestirme boyutunda anlamlh
farklihik goritliirken (p < .05), diger boyutlarda anlamh bir farklilik gériilmemistir (p > .05).
Arastirma sonucuna gore, 45-54 yas aralifindaki o6gretmenlerin 25-34 yas araligindaki
ogretmenlere gore okulu daha cok i¢sellestirdikleri gorilmiistiir.

Yas degiskenine gore etik liderlik tim olcek ve tiim boyut puanlari arasinda anlamli bir
farklilik ortaya ¢ikmamistir (p > .05). Yapilan arastirmalarda elde edilen sonucu destekler
nitelikte ¢alismalara rastlanmistir (Isitk 2009:75; Ugurlu 2009:137). Bu ¢alismalardan farkh
olarak Aslan (2021:68), etik liderlik dl¢eginin yas degiskenine bagh olarak tiim olgek ile
iletisimsel etik, iklimsel etik ve karar vermede etik boyutlarinda anlamli farklilik tespit
ederken, davranissal etik boyutunda yas degiskenine gére anlaml farklilik géstermedigini
tespit etmistir. Tespit edilen bu fark 21-30 yas grubu Ogretmenlerin diger yas grubu
O0gretmenlerin puan ortalamasindan anlamlh derecede daha kiiciik oldugudur. Odabasioglu
(2020:51), etik liderlik 6lceginin yas degiskenine bagh olarak tiim 6lcekte anlaml bir farklilik
ortaya c¢ikardigini, bu farkin da yasi biiyiik olan 6gretmenlerin yasi kiigiik olan 6gretmenlere
gore yoneticilerin etik liderlik davranislarina iliskin katiim diizeylerinin ytksek oldugunu
tespit etmistir.

Yas degiskenine gore orgiitsel bagllik 6lceginin i¢sellestirme boyutuna iliskin goriisleri
arasinda anlamli farklilik goriliirken (p <.05), tiim 6lgekte, uyum ve 6zdeslesme boyutlarinda
anlamli bir farklilik gériilmemistir (p > .05). Arastirmada, 45-54 yas araligindaki 6gretmenlerin
25-34 yas araligindaki 6gretmenlere gore okulu daha c¢ok icsellestirdikleri soéylenebilir.
Ogretmenlerin yaslar1 arttikca okula baghliklarinda bir artma olmaktadir. Yapilan
arastirmalarda orgiitsel bagliligin i¢sellestirme boyutu ile ilgili sonucu destekleyen ¢alismalara
rastlanmistir (Odabasioglu 2020:60; Ugurlu 2009:138). Bu c¢alismadan farkli olarak
Bozdogan(2015:43), Erdogan (2018:77) orgiitsel baghlik tiim dlcek ve tiim boyutlarinda yas
degiskeni ile ilgili anlamh farklilik tespit etmemistir. Aslan (2021:69), 6rgiitsel baghilik tim
Olgek ile uyum boyutu yas gruplarinda anlaml diizeyde farklilik tespit ederken, i¢sellestirme
ve 0zdeslestirme boyutunda anlamh diizeyde farklilik tespit etmemistir. Tespit edilen bu fark
21-30 yas grubu o6gretmenlerin orgiitsel baglhlik tiim o6lcegi ile uyum boyutu diger yas
gruplarindan anlamli derecede daha yiiksek oldugudur.
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Etik Liderlik ve Orgiitsel Baghilik Olgeginin Mesleki Kidem Degiskenine Gére Degisimi

Bu alt probleme iliskin veriler analiz edilirken tek yonlii varyans analizi ve Tukey coklu
karsilastirma testi analizi kullanilmistir. Elde edilen bulgular Tablo 4’te sunulmustur.

Tablo 4. Etik Liderlik ve Orgiitsel Baghlik Olceginin Mesleki Kidem Degiskenine Gére Degisimi

Olgekler ve Alt Boyutlar: glzsgfnki(yﬂ) n Ortalama Std. Sapma F p
1-10 81 175.58 36.70

Etik Liderlik 11-20 199 176.36 36.40 0.076 0.927
21-+ 223 177.23 32.79
1-10 81 58.33 12.85

fletisimsel Etik 11-20 199 58.96 13.01 0.128 0.880
21-+ 223 59.14 11.55
1-10 81 43.36 10.05

iklimsel Etik 11-20 199 43.18 10.00 0.011 0.989
21-+ 223 43.28 9.27
1-10 81 37.46 7.00

Karar Vermede Etik 11-20 199 37.57 7.02 0.028 0.972
21-+ 223 37.66 6.58
1-10 81 36.43 7.85

Davranissal Etik 11-20 199 36.65 7.84 0.362 0.697
21-+ 223 37.14 7.18
1-10 81 104.70 17.06

Orgiitsel Baglilik 11-20 199 105.97 16.38 1.111 0.300
21-+ 223 107.62 16.10
1-10 81 34.81 5.19

Uyum 11-20 199 35.40 4.81 0.923 0.398
21-+ 223 34.80 473
1-10 81 27.94 7.15

Ozdeslesme 11-20 199 2822 7.28 1.486 0.227
21-+ 223 29.21 6.74
1-10 81 41.95 8.76

icsellestirme 11-20 199 42.36 8.03 1.853 0.158
21-+ 223 43.61 7.95

Ogretmenlerin mesleki kidem degiskenine bagh olarak etik liderlik 6lcegini alt boyutlarinda ve
orgiitsel baghlik 6lcegi alt boyutlarinda anlaml bir farklilik ortaya ¢ikmamistir (p > .05).

Yapilan arastirmalarda etik liderlik 6l¢egi tiim boyutlari ve dlcegin tamamina iliskin elde edilen
sonucu destekler nitelikte calismalara rastlanmistir (Aslan 2021:80; Bozdogan 2015:49; Isik
2009:113; Ugurlu 2009:140). Arastirma sonucundan farkli olarak Odabasioglu (2020:49)
mesleki kidemin yoneticilerin etik liderlik davramislarinda etkili oldugu ve kidemi yiiksek
olanlarin yoneticilerin etik liderlik davranislar sergiledigine ilisin katilim diizeyinin kidemi az
olanlara gore daha ytiksek oldugu sonucuna ulagmistir.

Mesleki kidem degiskenine gore orgiitsel baghlk tiim 6lgek ve tiim boyut puanlar: arasinda
anlamh bir farklillk bulunmamistir (p > .05). Yapilan arastirmalarda orgiitsel bagllik tiim
Olgcegi ve tim boyutlarina iliskin elde edilen sonucu destekler nitelikte c¢alismalara
rastlanmistir (Aslan 2021:81; Ugurlu 2009:140). Arastirma sonucundan farkli olarak kimi
calismalar, 6gretmenlerin orgiitsel baglilik diizeylerinin 6gretmenlerin kidemine gére anlaml
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farklihik gosterdigini, kidem arttikga orgiitsel baghligin arttigini, kidem distiikce oOrgtitsel
baghhigin distiigiinii tespit etmislerdir (Erdogan 2018:78; Odabasioglu 2020:58).
Etik Liderlik ve Orgiitsel Baghlik Olceginin Ogretmenlik Alani Degiskenine Gére Degisimi

Bu alt probleme iliskin veriler analiz edilirken tek yonlii varyans analizi ve Tukey coklu
karsilastirma testi analizi kullanilmistir. Elde edilen bulgular Tablo 5’te sunulmustur.

Tablo 5. Etik Liderlik ve Orgiitsel Baghlik Olceginin Ogretmenlik Alan1 Degiskenine Gore
Degisimi

Olcekler ve Alt Boyutlar: ;)é:leltmenlik n Ortalama Std. Sapma F p

000 33 177.09 43.32
Etik Liderlik SO 146 177.20 36.35 0.036 0.965

BO 324 176.31 33.26
000 33 58.82 14.62

iletisimsel Etik SO 146 59.24 12.63 0.060 0.941
BO 324  58.82 11.98
000 33 43.88 11.67

iklimsel Etik o) 146 4327 10.39 0.077 0.926
BO 324 43.19 9.13
000 33 37.27 9.23

Karar Vermede Etik SO 146 37.95 6.69 0.300 0.741
BO 324 3746 6.60
000 33 37.12 8.98

Davramgsal Etik SO 146 36.74 8.14 0.036 0.965
BO 324  36.85 7.12
000 33 108.45 19.21

Orgiitsel Baglilik SO 146  107.86 17.09 1.143 0.320
BO 324  105.69 15.72
000 33 35.33 6.33

Uyum SO 146  35.53 451 1.267 0.283
BO 324  34.79 481
000 33 28.85 7.59

Ozdeslesme SO 146 29.30 6.87 1.093 0.336
BO 324 2827 7.05
000 33 44.27 9.55

Icsellestirme SO 146 43.03 8.52 0.665 0.515
BO 324 4262 7.80

000: Okul Oncesi Ogretmeni, SO: Sinif Ogretmeni, BO: Brans Ogretmeni

Ogretmenlerin, 6gretmenlik alanina bagh olarak etik liderlik 6lcegi alt boyutlarinda ve érgiitsel
baglilik o6lgegi alt boyutlarinda anlaml bir farklilik ortaya ¢ikmamistir (p > .05). Erdogan
(2018:76), Odabasioglu (2020:48), Bozdogan'in (2015:50) c¢alismalari da bu sonucu
desteklemektedir. Arastirma sonucundan farkli olarak Aslan (2021:73), etik liderlik tiim dlcegi
ile iklimsel etik boyutunun bransa gore anlaml dizeyde farklilik gosterdigini tespit etmis, bu
farklihgin simif 6gretmenlerinin etik liderlik algis1 diizeyinin diger brans 6gretmenlerinden
anlamli derecede daha yiiksek oldugunu ortaya ¢ikarmistir.
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Ogretmenlik alan degiskenine gére érgiitsel baghlik tiim élgek ve tiim boyut puanlar arasinda
anlamh bir farklilk yoktur (p > .05). Yapilan arastirmalarda orgiitsel baglilik 6lgegi tiim
boyutlar1 ve 6lgegin tamamina iliskin elde edilen sonucu destekler nitelikte calismalara
rastlanmistir (Aslan 2021:74; Erdogan 2018:45). Arastirma sonucundan farkli olarak
Odabasioglu (2020:56), 6gretmenlerin orgiitsel baghlik algilarinin 6gretmenlik alanina gore
farklilik gosterdigini tespit etmis, bu farkliligin okuléncesi 6gretmenlerinde yiiksek diizeyde,
brans Ogretmenlerinde ise diisiik diizeyde oOrgltsel baglilik olarak ortaya c¢iktigini tespit
etmistir.

Etik Liderlik ve Orgiitsel Baghlik Olceginin Lisansiistii Egitim Durum Degiskenine Gére
Degisimi

Bu alt probleme iliskin veriler analiz edilirken tek yonlii varyans analizi ve Tukey coklu
karsilastirma testi analizi kullanilmistir. Elde edilen bulgular Tablo 6’da sunulmustur.

Tablo 6. Etik Liderlik ve Orgiitsel Baghlik Olgeginin Lisansiistii Egitim Durumuna Gére Degisimi

Olgekler ve Alt Boyutlarl Elgsla;lnnslustu n Ortalama Std.Sapma  F p
Tezsiz YL 50 176.32 33.44

Etik Liderlik Yapmadi 428 176.88 34.60 0.167 0.847
Tezli YL 25 172.76 42.19
Tezsiz YL 50 58.16 12.14

iletisimsel Etik Yapmadi 428 59.05 12.18 0.121 0.886
Tezli YL 25 58.68 15.46
Tezsiz YL 50 43.08 9.99

iklimsel Etik Yapmadi 428 43.35 9.59 0.252 0.777
Tezli YL 25 4196 10.76
Tezsiz YL 50 37.58 6.45

Karar Vermede Etik Yapmadi 428 37.67 6.75 0.489 0.613
Tezli YL 25 36.28 8.64
Tezsiz YL 50 37.50 6.28

Davranissal Etik Yapmadi 428 36.81 7.62 0.412 0.662
Tezli YL 25 35.84 8.65
Tezsiz YL 50 104.78 15.88

Orgiitsel Baglihk Yapmadi 428 106.94 16.35 1.249 0.288
Tezli YL 25 102.32 17.57
Tezsiz YL 50 35.28 4.54

Uyum Yapmadi 428 35.04 4.88 0.164 0.848
Tezli YL 25 34.60 4.89
Tezsiz YL 50 26.28b 7.67

Ozdeslesme Yapmadi 428 29.02a 6.89 4972 0.007
Tezli YL 25 26.24 b 7.10
Tezsiz YL 50 43.22 8.29

icsellestirme Yapmadi 428 42.89 8.02 0.410 0.664
Tezli YL 25 4148 9.78

A, b harfleri ayni siitiin icerisinde lisansiistii egitim durumuna gére dzdeslesme boyutuna iliskin gériis farkliliklarini
ifade etmektedir

Ogretmenlerin lisansiistii egitimine bagh olarak etik liderlik 6l¢egi alt boyutlarinda anlaml bir
farklihk ortaya gitkmamustir (p > .05). Ogretmenlerin lisansiistii egitim durumuna bagh olarak
orgiitsel baghlik olgegi alt boyutlarindan 6zdeslesme boyutunda anlaml bir farklilhik
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gorilirken (p < .05), diger boyutlarda anlaml bir farklilik goriilmemistir (p > .05). Yiiksek
lisans mezunu olmayan 6gretmenlerin yiiksek lisans mezunu olanlara gore okulu ile daha fazla
ozdeslestikleri goriilmiistiir.

Yapilan arastirmalarda etik liderlik 6lcegi tiim boyutlar: ve 6l¢egin tamamina iliskin elde edilen
sonucu destekler nitelikte calismaya rastlanmistir (Gilirses 2023:62). Arastirma sonucundan
farkli olarak Aslan (2021:71), etik liderlik 6l¢ceginin iletisimsel etik boyutunda anlamli diizeyde
farklilik tespit etmis, bu farkliligin yiiksek lisans mezunu 68retmenlerin diger egitim diizeyine
sahip 6gretmenlerden anlaml derecede daha diisiik puana sahip oldugunu ortaya ¢cikarmistir.
Odabasioglu (2020:48) yoneticilerin etik liderlik davranislarinin 6gretmenlerin egitim
diizeyine gore farklilik gosterdigini tespit etmis bu farkliligin yoneticilerin etik liderlik
davranislarina iliskin en yiiksek katilimin ytiksek lisans mezunu olmayan 6gretmenlerde, en
diisiik katilimin ise yiiksek lisans yapan 6gretmenlerde oldugunu ortaya ¢ikarmistir.

Lisansiistii egitim degiskenine gore orgiitsel baglilik dlceginin 6zdeslesme boyutuna iliskin
gorisleri arasinda anlamli farklilik goriiliirken (p<0,05), 6lcegin tiimii, uyum ve i¢sellestirme
boyutunda anlamh bir farklihk gériilmemistir (p>0,05). Ozdeslesme boyutunda gériilen bu
farkliligin hangi 6grenim diizeyinde oldugunu belirlemek icin yapilan Tukey coklu
karsilastirma test sonucu yiiksek lisans mezunu olmayan 6gretmenlerin yiiksek lisans mezunu
olan Ogretmenlere gore gorev yaptifi okul ile daha fazla o6zdeslestikleri soOylenebilir.
Odabasioglu (2020:57) ve Sahin’in (2015:51) calismasinda elde ettigi sonug, orgiitsel baghlik
Olceginin 6zdeslesme boyutuna iliskin elde edilen bu sonucu destekler niteliktedir. Lisansiistii
egitim durumuna bagh olarak 6gretmenlerin orgiitsel baghlik 6lceginin tiimiinde ve tiim
boyutlarinda anlaml farklilik gériilmeyen bir ¢alisma da mevcuttur (Aslan 2021:72).
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Etik Liderlik ve Orgiitsel Baghlik Olceginin Okul Kademesi Degiskenine Gére Degisimi

Bu alt probleme iliskin veriler analiz edilirken tek yonlii varyans analizi ve Tukey coklu
karsilastirma testi analizi kullanilmistir. Elde edilen bulgular Tablo 7’de sunulmustur.

Tablo 7. Etik Liderlik ve Orgiitsel Baghlik Olgeginin Okul Kademesine Gére Degisimi

Olcekler ve Alt Boyutlar: Okul Tiiri n Ort. SS F p
Anaokulu 14 181.93 4472
{lkokul 165 176.36 36.68
Etik Liderlik Ortaokul 110 17671 3713 2368  0.052
Lise 166 172.58 3141

Diger (Bilsem, Halk

egitim, Ozel egitim) 48 189.73 28.40
Anaokulu 14 58.93 ab 14.99
flkokul 165 58.97 ab 12.69
iletisimsel Etik Ortaokul 110 58.85ab 13.31 2.633 0.034
Lise 166 57.51b 11.45
Diger (Bilsem, Halk o 64.02 a 9.82
egitim, Ozel egitim)
Anaokulu 14 45.93 ab 12.38
flkokul 165 42.99 ab 10.35
iklimsel Etik Ortaokul 110 43.46 ab 9.92 2.614 0.035
Lise 166 42.10b 8.94
Diger (Bilsem, Halk g 46.88 a 7.31
egitim, Ozel egitim)
Anaokulu 14 38.50 9.31
flkokul 165 37.76 6.96
Karar Vermede Etik Ortaokul 110 37.64 748 1.898 0.109
Lise 166 36.72 6.19
Diger (Bilsem, Halk g 39.67 5.54
egitim, Ozel egitim)
Anaokulu 14 38.57 8.98
flkokul 165 36.64 8.18
Davramssal Etik Ortaokul 110 36.76 7.86 1.617 0.169
Lise 166 36.25 6.58
Diger (Bilsem, Halk g 39.17 7.01
egitim, Ozel egitim)
Anaokulu 14 110.29 21.94
flkokul 165 107.54 16.58
Orgiitsel Baglilik Ortaokul 110 105.98 16.85 0.810 0.519
Lise 166 105.05 16.19
Diger (Bilsem, Halk g 108.02 13.14
egitim, Ozel egitim)
Anaokulu 14 35.36 7.71
flkokul 165 35.72 441
Lise 166 34.43 5.13
Diger (Bilsem, Halk o 34.04 5.38
egitim, Ozel egitim)
. Anaokulu 14 30.29 7.16
Ozdeslesme . 1.354 0.249
[lkokul 165 28.88 6.86
ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi 359

Journal of Interdisciplinary Educational Research 2024;8(19);345-368



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Ortaokul 110 28.47 7.43
Lise 166 27.84 7.11
Diger (Bilsem, Halk ;g 30.17 6.20
egitim, Ozel egitim)

Anaokulu 14 44.64 9.37
flkokul 165 42.95 8.32

i¢sellestirme Ortaokul 110 42.16 8.18 0.541 0.706

Lise 166 42.78 7.96
Diger (Bilsem, Halk 48 43.81 773

egitim, Ozel egitim)

A, b harfleri ayn siitiin icerisinde gorev yaptig1 okullara gore iletisimsel ve iklimsel etik boyutuna
iliskin goriis farkliliklarini ifade etmektedir.

Ogretmenlerin okul tiiriine bagh olarak etik liderlik 6lcegi alt boyutlarindan iletisimsel ve
iklimsel etik alt boyutunda anlaml bir farklilik oldugu (p < .05), diger boyutlarinda anlamh bir
farklilik olmadig1 ortaya ¢ikmamistir (p > .05). Bilsem, halk egitim, 6zel egitim gibi okul
tirlerinde gorev yapan 6gretmenlerin iletisimsel ve iklimsel etik boyutlar lisede goérev yapan
meslektaslarina gore yliksek oldugu goriilmektedir. Bu calismanin sonucundan farkl olarak
okul tiirtine bagh olarak 6gretmenlerin okul yoneticilerinin etik liderlik rollerini yerine
getirme diizeyine iliskin goriislerinde anlaml bir fark bulunmayan calismalar da mevcuttur
(Aslan 2021:84; Bozdogan 2015:48).

Ogretmenlerin okul tiiriine gére bagh olarak érgiitsel baghlik élgegi alt boyutlarinda anlamh
bir farklilik olmadigi belirlenmistir (p >.05). Yapilan arastirmalarda érgilitsel baghlik tiim 6lgek
ve tiim boyut puanlarina iliskin elde edilen sonucu destekler nitelikte ¢calismalara rastlanmistir
(Aslan 2021:84; Bozdogan 2015:44; Sevilir 2023:54). Arastirma sonucundan farkli olarak
Odabasioglu (2020:59), gorev yapilan okul tiiriine bagh olarak 6gretmenlerin oOrgiitsel
baghliklarinda anlaml farkliliklar tespit etmis; bu farkliligin en yiiksek orgiitsel baglihgin
okuldncesinde calisan 6gretmenlere, en diisiik orgiitsel baghligin ise liselerde goérev yapan
o0gretmenlere ait oldugunu ortaya ¢ikarmistir.

Gorev yapilan lise okul tiirii degiskenine bagh olarak 6gretmenlerin, okul yoneticilerinin etik
liderlik 6lcegi ve orgiitsel baglilik 6lceginin tiim boyutlarina iliskin goriisleri arasinda anlaml
bir farklilik olup olmadigini tek yonlii varyans analizi ve Tukey coklu karsilastirma testi ile
incelenmistir.

Etik Liderlik ve Orgiitsel Baglilik Olgeginin Lise Tiiriine Gére Degisimi

Bu alt probleme iliskin veriler analiz edilirken tek yonlii varyans analizi ve Tukey coklu
karsilastirma testi analizi kullanilmistir. Elde edilen bulgular Tablo 8’de sunulmustur.

Tablo 8. Etik Liderlik ve Orgiitsel Baghlik Olgeginin Lise Tiiriine Gére Degisimi

Olgekler ve Alt Boyutlar: Lise Tiirt n Ort. SS F p
AIHL 38 169.97 32.81
AL 43 174.42 31.44

Etik Liderlik MTAL 75 172.79 31.75 0.161 0.922
FL 10 175.50 29.16
Toplam 166 172.73 31.54
AIHL 38 56.74 11.99
AL 43 58.14 12.18

iletisimsel Etik MTAL 75 57.29 11.27 0300 0.826
FL 10 60.30 9.32
Toplam 166 57.57 11.51
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AIHL 38 4037 9.95
AL 43 4256 7.92

iklimsel Etik MTAL 75 42.79 8.97 0.652 0.583
FL 10 42.20 9.65
Toplam 166 42.14 8.96
AIHL 38 36.05 6.50
AL 43 37.47 5.97

Karar Vermede Etik MTAL 75 36.65 6.18 0.352 0.788
FL 10 36.70 6.86
Toplam 166 36.73 6.20
AIHL 38 36.82 6.13
AL 43 36.26 6.87

Davranigsal Etik MTAL 75 36.05 6.96 0.111 0.954
FL 10 36.30 5.27
Toplam 166 36.30 6.61
AIHL 38 101.43 16.31
AL 43 105.55 16.56

Orgiitsel Baghhk MTAL 75 102.58 17.13 0.810 0.519

FL 10 110.65 15.31
Toplam 166 105.05 16.19
AIHL 38 32.37 2.29
AL 43 34.78 5.21

Uyum MTAL 75 34.73 3.42 2.022 0.077
FL 10 35.82 4.19
Toplam 166 34.43 5.13
AIHL 38 26.42b 7.72
AL 43 28.53b 7.36

Ozdeslesme MTAL 75 27.35b 6.19 3.486 0.017
FL 10 34.10a 7.81
Toplam 166 27.85 7.12
AIHL 38 41.63 8.27
AL 43 44.40 7.74

I¢sellestirme MTAL 75 41.96 7.78 1.762 0.157
FL 10 46.20 8.08
Toplam 166 42.77 7.95

A, b harfleri ise ayni siitiin icerisinde gdrev yaptigi lise okul tiiriine 6zdeslesme boyutuna iliskin gériis farkliliklarini
ifade etmektedir.

Ogretmenlerin lise tiiriine bagh olarak etik liderlik 6lcegi alt boyutlarinda anlaml bir farklihk
ortaya cikmamustir (p > .05). Ogretmenlerin lise tiiriine gére bagh olarak érgiitsel baghlik
Olceginin alt boyutlar1 olan uyum boyutu ve ic¢sellestirme boyutunda anlaml bir farklilik
olmadigi (p > .05), 6zdeslesme boyutuna iliskin goriisleri arasinda anlamli bir farklilik oldugu
gorilmiistiir (p < .05). Fen lisesinde gorev yapan égretmenlerinin diger lise tiirlerinde (AIHL,
Anadolu, MTL) gorev yapan 6gretmenlere gore okulla daha fazla 6zdeslestikleri belirlenmistir.
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Etik Liderlik ve Orgiitsel Baghlik Olgeginin Okuldaki Gérev Siiresi Degiskenine Gore
Degisimi

Bu alt probleme iliskin veriler analiz edilirken tek yonlii varyans analizi ve Tukey coklu
karsilastirma testi analizi kullanilmistir. Elde edilen bulgular Tablo 9'da sunulmustur.

Tablo 9. Etik Liderlik ve Orgiitsel Baghlik Olgeginin Okuldaki Gorev Siiresine Gore Degisimi

) Okuldaki
Olgekler ve Alt Boyutlar: Gorev Siiresi n Ortalama Std. Sapma F p
(1)

1-10 406 176.52 35.71

Etik Liderlik 11-20 78 176.01 31.65 0.178 0.837
21-+ 19 181.21 28.94
1-10 406 58.96 12.63

fletisimsel Etik 11-20 78 58.72 11.27 0.034 0.966
21-+ 19 59.53 10.35
1-10 406  43.19 9.90

iklimsel Etik 11-20 78 43.13 8.84 0.362 0.696
21-+ 19 45.11 8.23
1-10 406 37.59 6.94

Karar Vermede Etik 11-20 78 37.49 6.37 0.052 0.949
21-+ 19 38.05 6.00
1-10 406 36.78 7.70

Davranissal Etik 11-20 78 36.68 7.04 0.502 0.605
21-+ 19 38.53 6.21
1-10 406 105.79 16.73

Orgiitsel Baglilik 11-20 78 109.26 13.81 2.011 0.135
21-+ 19 110.32 17.49
1-10 406 35.08 491

Uyum 11-20 78 35.18 4.06 0.913 0.402
21-+ 19 33.58 6.08
1-10 406 28.19b 7.13

Ozdeslesme 11-20 78 30.35a 6.30 3.812 0.023
21-+ 19 30.47 a 6.60
1-10 406  42.52 8.30

i¢sellestirme 11-20 78 43.73 7.24 2.481 0.085
21-+ 19 46.26 7.19

A, b harfleri ayni siitiin icerisinde okulda gérev yapma stiresine gére érgiitsel baglilik ve ézdeslesme boyutuna iliskin
gértis farkliliklarini ifade etmektedir.

Ogretmenlerin okuldaki gérev siiresine bagh olarak etik liderlik 6lcegi alt boyutlarinda anlamh
bir farklilik ortaya ¢ikmamistir (p > .05). Ogretmenlerin okuldaki gorev siiresine bagh olarak
o0gretmenlerin 0zdeslesme boyutunda anlamh bir farkhilik belirlenirken (p < .05), diger
boyutlarda anlamli bir farklilik goriilmemistir (p > .05). 10 y1l ve daha az okulda gorev yapan
o0gretmenlerin, 11 yil ve ilizeri okulda gdrev yapan oOgretmenlere gore okulla daha az
0zdeslestikleri goriilmistiir.

Okuldaki gorev siiresi degiskenine gore etik liderlik tiim 6l¢ek ve tiim boyut puanlari arasinda
anlamli bir farklilik ortaya ¢ikmamistir (p > 0.05). Yapilan arastirmalarda etik liderlik dl¢egi
tiim boyutlar1 ve 6lgegin tamamina iliskin elde edilen sonucu destekler nitelikte ¢alismalara
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rastlanmistir (Isitk 2009:113; Ugurlu 2009:142). Arastirma sonucundan farkl olarak Aslan
(Aslan 2021:75), etik liderlik 6l¢eginin davranissal etik boyutunda okuldaki hizmet siiresine
gore anlamh diizeyde degisim gosterdigini tespit ederken, 6lcegin tiimii ile diger boyutlarin
okuldaki hizmet siiresine gore anlamh dilizeyde farklihlk gostermedigini tespit etmistir.
Davranissal etik boyutunda 10 yil siire ile okulda gorev yapan 6gretmenlerin diger siirelerde
calisan Ogretmenlerden anlamh derecede daha yiiksek bir puana sahip oldugunu ortaya
cikarmigtir.

Okuldaki gorev siiresi degiskenine gore orgiitsel baglilik 6lceginin 6zdeslesme boyutunda
anlamli bir farklilik belirlenirken (p <.05), 6rgiitsel baghlik tiim 6lgek ile uyum ve i¢sellestirme
boyutuna iliskin puanlari arasinda anlamli bir farklilik ortaya ¢cikmamistir (p > .05). Balay'in
(2014) calismasi elde edilen sonucu destekler niteliktedir. Arastirmada, 10 yil ve daha az
okulda gorev yapan 6gretmenlerin 11 yil ve iizeri okulda gorev yapan 6gretmenlere gore
okulla daha az 6zdeslestikleri soylenebilir. Bu sonuctan farkl olarak Aslan (2021:78) orgiitsel
baglilik tiim 6lgeginde anlamlh diizeyde farklilik oldugunu, 6l¢cegin tiim boyutlarinda anlamh
diizeyde farklilik olmadigini tespit etmistir. 1-10 yil siire ile okulda calisan O6gretmenlerin
orgiitsel baghlik diizeyinin diger siirelerde okulda gorev yapan 6gretmenlerden anlaml
derecede daha yiiksek oldugunu ortaya cikarmistir. Bu ¢alismanin sonucundan farkl olarak
okulda gorev yapma siiresine bagh olarak 6gretmenlerin orgiitsel baghlik diizeyine iliskin
gorlslerinde anlaml bir fark bulunmayan calisma da mevcuttur (Istk 2009:115).

Etik Liderlik ve Orgiitsel Baghlik Olceginin Meslek Sevgisi Degiskenine Gére Degisimi
Bu alt probleme iliskin veriler analiz edilirken Student t-testi analizi kullanilmistir. Elde edilen
bulgular Tablo 10’da sunulmustur.

Tablo 10. Etik Liderlik ve Orgiitsel Baglilik Olceginin Meslek Sevgisine Gore Degisimi

Olgekler ve Alt Boyutlart Mes.leglml Ortalama Std. Sapma t p
seviyorum
T s Evet 495 177.10 34.54
Etik Liderlik Hayir 8 146.88 4225 2.447 0.015
P . Evet 495 59.09 12.26
Iletisimsel Etik Hayir 8 4938 13.66 2.220 0.027
o ) Evet 495 43.36 9.62
Iklimsel Etik Hayr 8 3700 11.28 1.848 0.065
Evet 495 37.71 6.69
K Etik 044 .002
arar Vermede Eti Hayir 8 3038 10.65 3.0 0.00
. Evet 495 36.94 7.50
Davranissal Etik Hayir 8 3013 775 2.549 0.011
. . Evet 495 106.95 16.04
Orgtitsel Baghlik Hayir 8 78.38 12.47 5.104 <0.001
Evet 495 35.14 4.77
Uyum Hayr 8 28.88 530 3.678 <0.001
. Evet 495 28.76 6.97
1 847 .001
Ozdeslesme Hayir 8 19.25 3.49 38 <0.00
] ) Evet 495 43.05 8.00
I(;sellestlrme Haylr 8 30.25 6.27 4.501 <0.001

Ogretmenlerin meslek sevgisine gore etik liderlik 6lgegi alt boyutu olan iklimsel etik
boyutunda anlamli bir farklilik tespit edilmistir. (p > .05). Diger boyutlar arasinda anlamli bir
farklilik tespit edilmemistir (p <.05). Meslek sevgisine sahip 6gretmenlerin diger 6gretmenlere
gore okul yoneticilerini daha etik lider olarak gérdiikleri goriilmiistiir. Ogretmenlerin meslek
sevgisine gore orgiitsel baghlik 6lcegi alt boyutlarinda anlaml bir farklilik tespit edilmemistir

(p>.05).
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Etik Liderlik Davranisi Gésterme Diizeyleri

Arastirmaya katilan 6gretmenlerin, yoneticilerin etik liderlik davranisi gésterme diizeylerine
dair gortslerinden elde edilen veriler tablo halinde asagiya ¢cikartilmistir.
Tablo 11. Etik Liderlik Gosterme Diizeylerine Ait Veriler

Etik Liderlik Davranisi Olcegi n SS
fletisimsel Etik 503 3.96 0.823
Karar Vermede Etik 503 422 0.759
iklimsel Etik 503 396 0.881
Davranissal Etik 503 4.13 0.840
Etik Toplam 503 4.07 0.792

Tablo 11’de belirtilen sekliyle 6gretmenler, okul yoneticilerinin iletisimsel etik rollerini ¢ok
katiliyorum (3,96), karar vermede etik rollerini ¢ok katiliyorum (4,22), iklimsel etik rollerini
¢ok katiliyorum (3,96), davranissal etik rollerini ¢ok katiliyorum (4,13) ve dlgegin tamamina
iliskin goriislerini ise ¢ok katiliyorum (4,07) diizeyinde gerceklestirdiklerini ifade etmistir.

Ogretmenlerin Orgiitsel Baglillk Gésterme Diizeyleri

Arastirmaya katilan 6gretmenlerin 6rgiitsel baglilik gésterme diizeylerine ait veriler asagida
gosterilmistir.

Tablo 12. Ogretmenlerin Orgiitsel Baghlik Gésterme Diizeyleri

Orgiitsel Baglilik Olgegi n SS

Uyum Boyutu 503 4.38 0.605
Ozdeslesme Boyutu 503 3.62 0.880
i¢sellestirme Boyutu 503 3.93 0.740
Baghlik Toplam 503 3.94 0.606

Tablo 12’de belirtilen sekliyle 6gretmenler orgiitsel baghlik 6lcegine iliskin uyum boyutu
tamamen katiliyorum (4,38), 6zdeslesme boyutu cok katiliyorum (3,62), i¢sellestirme boyutu
¢ok katiliyorum (3,93) ve dlcegin tamamina iliskin ise cok katiliyorum (3,94) diizeyinde oldugu
gorulmistir.
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Okul Yéneticilerinin Etik Davranislari ile Ogretmenlerin Orgiitsel Baghlik Diizeyleri
Arasindaki Iliski

Etik liderlik o6lgegi ile orgiitsel baghlik dlcegi arasindaki iliskinin belirlenmesinde korelasyon
analizi yapilarak pearson korelasyon katsayisi elde edilmis ve Tablo 13’te gosterilmistir.

Tablo 13. Okul Yéneticilerinin Etik Davranislari ile Ogretmenlerin Orgiitsel Baghlik Diizeyleri
Arasindaki Iligki

Orgiitsel Uyum Ozdeslesme I¢sellestirme
Baghhk
Etik Liderlik Pearson r-degeri 0.638 0.351 0.608 0.550
p-degeri <0.001 <0.001 <0.001 <0.001
Pearson r-degeri 0.594 0.335 0.581 0.494
iletisimsel Etik p-degeri <0.001 <0.001 <0.001 <0.001
Pearson r-degeri 0631 0312 0.607 0.560
iklimsel Etik p-degeri <0.001 <0.001 <0.001 <0.001
Pearson r-degeri 0618 0377 0.568 0.529
Karar Vermede Etik p-deggeri <0.001 <0.001 <0.001 <0.001
Pearson r-degeri 0.606 0.334 0.564 0.533
Davranissal Etik p-degeri <0.001 <0.001 <0.001 <0.001

Ogretmenlerin okul yoneticilerinin etik liderlik davranmislar1 ve orgiitsel baglihk diizeyine
iliskin goriisleri arasinda orta dlizeyde anlamli bir pozitif iliski saptanmistir (r =.638; p <.001).
Elde edilen bu sonug, cesitli calismalar tarafindan da desteklenmektedir. (Bilgen 2014:121;
Erdogan 2018:80; Isik 2009:123-24; Sahin 2015:68; Ugurlu 2009:185).

Okul Yéneticilerinin Etik Davramslar1 Ogretmenlerin Orgiitsel Baghliklarin1 Yordamakta
midir?

Okul yoneticilerinin etik davraniglarinin 6gretmenlerin 6rgiitsel baghliklarini yordama
durumuna dair elde edilen veriler tablo halinde asagiya cikartilmistir.

Tablo 14. Okul Yéneticilerinin Etik Davranislari ile Ogretmenlerin Orgiitsel Baghliklarina Dair
Regresyon Analizi

Degisken B SH r RZ F t p

Sabit 53.54 2911 18.39 <0.001
0,638 0,407 343.71

Etik Davranig 0,300 0,016 18.54 <0.001

Regresyon analiz sonucuna gore, 6gretmenlerin orgiitsel baglilik diizeyleri okul yoneticilerinin
etik liderlik diizeylerini istatistiksel olarak anlamli bir sekilde aciklamaktadir (F
(1,501)=343.7; p < .001). Katihmcilarin gortuslerine gore okul miidiirlerinin etik liderlik
davranislar1 6gretmenlerin orgiitsel baghliklarinin %30,1’sini (R2=0,301) aciklamaktadir. Bu
verilere gore 6gretmenlerin orgiitsel olarak okula baglhliklar etik liderlik davraniglarini yerine
getirme diizeyi artikca artis gostermektedir. Etik liderlik davranis puanlarindaki 1 puanlik bir
artis 6gretmenlerin orgiite bagliliklarinda 0,300 puanlik artisa neden olmaktadir. Arastirma
sonucunda okul yoneticilerinin tiim boyutlariyla etik liderlik davranislar1 sergilemesi,
o0gretmenlerin orgiitsel baghliklar: tizerinde anlaml ve orta diizeyde, pozitif yonlii bir iliskinin
oldugu sonucuna ulasilmistir. Bu sonug¢ 6gretmenler tarafindan etik liderlik davranislarinin
dikkate alindigini ve cok fazla dnemsendigini gostermektedir. Bu sebeple yoneticiler, etik
liderlik davraniglarin1 géstermek icin elinden geleni yapmali ve bu davranislari gosterirken
dikkatli olmalar1 gerektigi ortaya ¢ikmaktadir.
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SONUC VE ONERI

Okul yoneticilerinin etik davramislarinin 6gretmenlerin orgiitsel baghiligina etkisini Ordu ili
ornekleminde inceleyen bu calismada asagidaki sonuglar elde edilmistir:

Etik Liderlik Olgeginin iletisimsel boyutunda cinsiyet degiskeninde anlamli bir farklihgin
ortaya ciktign goriilmektedir. Iletisimsel etik boyutunda, erkek 6gretmenlerin kadin
o0gretmenlere gore okul yoneticilerinin daha fazla etik liderlik davranisi sergiledigini
diistindiikleri goriilmektedir. Bu sonug, erkek yoneticilerin sayisinin daha fazla olmasi ve bu
yoneticilerin erkek oOgretmenlerle daha sik iletisim kurmalar1 seklindeki bir nedene
baglanabilir.

Orgiitsel baghhgin icsellestirme boyutunda yas degiskeninde anlaml bir farklilk ortaya
cikmistir. 45-54 yas aralifindaki 68retmenlerin calistiklar1 okulu i¢sellestirme oranlar1 25-34
yas aralifindaki o6gretmenlere gore daha fazladir. Yasi biiyilk olan 06gretmenlerin
tecriibelerinin fazla olmasi, calistiklar1 okuldan emekli olmak istemeleri, devamsizlik ve
ayrilma durumlarinin gen¢ 6gretmenlere gore diisiik olmasi sebebiyle yasi biiyikk olan
o0gretmenler orglitsel baghliklari ytliksek bireylerdir ve okullarini daha fazla i¢sellestirir.

Ogretmenlerin o6rgiitsel baglihgl ve okul yéneticilerinin etik liderlik davranmisi gésterme
diizeyinde, mesleki kidem degiskeni ve 6gretmenlik alani degiskeninin belirleyici bir degisken
olmadig1 ortaya ¢ikmistir.

Orgiitsel baghligin ézdeslesme boyutunda lisansiistii egitim degiskeninde anlamh bir fark
ortaya c¢ikmistir. Lisansiistii egitim almayan o6gretmenlerin lisansiistii egitimi alan
ogretmenlere oranla calistiklari okulla daha fazla 6zdeslestikleri tespit edilmistir. Lisansiistii
egitimi olan bir 6gretmenin gérevde yiikselme amacl farkli kurum veya kuruluslarda ¢alisma
imkanina sahip olmasi, akademik yonden tecriibe kazanmasi, lisansiistii egitimi sebebiyle
devamsizlik yapma durumunun olmasi, ekonomik acidan daha avantajli farkl is imkanlarina
sahip olmasi gibi sebeplerden 6rgltleriyle 6zdeslesemedigi diistintilebilir.

Etik liderlik 6lceginin iklimsel ve iletisimsel etik boyutlarinda okul tiirti degiskenine gore,
anlaml bir farklilik oldugu belirlenmistir. Halk egitim, 6zel egitim ve bilsem okullarindaki
o0gretmenlerin diger liselerde gorev yapan 6gretmenlere gore okul yoneticilerinin etik liderlik
davranist gosterme diizeylerinin daha fazla oldugu belirlenmistir. Bu okullarda calisan
O0gretmenlerin sayica az olmalari, bu okullarda sosyal, bilimsel, sportif, kiltiirel, yarisma ve
proje faaliyetlerinin daha fazla olmasi sebebiyle okul yoneticileri ve 6gretmenler daha fazla
iletisim kurmaktadir. Bu da etik iklimi olusturan etmenler arasinda yer alr. Ozdeslesme
boyutunda anlaml farklilik ise fen lisesinde gorev yapan 6gretmenlerin diger okullardaki
O0gretmenlere gore okullariyla daha fazla 6zdeslestikleri sebebiyle olusmustur. Fen lisesi
sayisinin sinirli olmasi, 6grencilerin sinavlarda yiiksek basar1 gosterip gelmesi, burada
calisacak 6gretmenlerin atamasinin 6zel kurallara tabi olmasi sebebiyle mesleki bilgi ve
tecriibe sahibi 6gretmenler arasindan segilmeleri gibi nedenler bu sonugta etkili olabilir.

Okuldaki gorev stiresi degiskeni ile orgiitsel baghligin 6zdeslesme boyutunda anlamli bir
farklilik ortaya ¢ikmistir. Okulda 10 y1l ve daha fazla gérev yapan 6gretmenlerin 10 yildan daha
az gorev yapan ogretmenlere gore okulla daha fazla 6zdeslestikleri belirlenmistir. Bir okulda
uzun siire kalabilmek, 6gretmenin ¢alisma kosullarinin olumluluguna isaret eder. Okulda uzun
sire gorev yapmak da oOgretmenlerin kuruma olan baglihiklarim1 artirdigin1 sdylemek
mumkuindtr.

Uygulanan tiim oOlceklerde ve tiim boyutlarinda meslek sevgisi degiskenine gore anlamh bir
farklilik tespit edilmistir. Meslegini severek yapan 6gretmenlerin digerlerine gore orgiitsel
baghliklarinin yiiksek oldugu ve okul yoneticilerinin daha fazla etik liderlik davranislari
gosterdigi tespit edilmistir. Ogretmenlik gibi yiiksek fedakarlik isteyen bir meslek ancak
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sevilerek icra edildiginde basarili sonuglar verecektir. Elde edilen bu sonug, dogru meslek
secimi ve orgltsel baghlikta meslek sevgisinin 6nemini bir kez daha ortaya koymaktadir.

Egitim, 6znesi ve nesnesi insan olan bir olgudur. Egitim sistemleri insan ontolojisi iizerine
kuruludur. Egitim kurumlarinin kendisinden beklenen amaglar1 gergeklestirmesi de yine insan
unsuruna bagh olacaktir. Siiphesiz buradaki en oOnemli unsur Ogretmendir. Egitimsel
faaliyetlerin merkezinde 0Ogretmen yer alir. Sahip oldugu mesleki nitelikler kadar, bir
0gretmenin kurumuyla kurdugu bag, kurumuna duydugu aidiyet hissi, egitim kurumlarinin
varlik nedenini gerceklestirmede bir o kadar ve hatta bunun 6tesinde éneme sahiptir. Zira
sahip olunan iistiin mesleki nitelikler, kurumun basarisi yolunda seferber edilmedigi stirece,
bunun kurumlarin basarisina etkisi olmayacaktir. Buna gore bir 6n sart olarak mesleki
nitelikler aransa da bu niteliklerin kurumun basarisini saglayacak bir performansa
doniistiriilmesi gerekmektedir. Bu da ancak o6gretmenlerin giiclii bir orgiitsel aidiyet
duygusuyla saglanabilecektir. Bu calisma ve benzer calismalar ortaya koymaktadir ki
o0gretmenlerin orgiitsel baghliklarinda yoneticilerin etik davranis sergileme durumlari agik bir
etkiye sahiptir. Buna gore okul yoneticilerinin se¢imi, biiylik bir hassasiyetle yiiriitilmeli;
egitim yoneticilerin seciminde diger gerekli unsurlar yaninda yiiksek bir etik hassasiyete sahip
olmalar1 da aranmalidir.
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Abstract

In this study, the effect of ethical behaviors of school administrators on teachers' organizational
commitment was examined. For this purpose, the study was conducted on randomly selected teachers from
the sample of teachers working in schools in Ordu province, and the attitudes and opinions of school
administrators' ethical behaviors on teachers' organizational commitment were determined. The method
used in the study is the relational survey method. 503 teachers randomly selected from a total of 11,164
teachers working in schools in Ordu province in the 2021-2022 academic year constituted the sample of
this study. Organizational commitment scale, ethical leadership scale and demographic information form
were used as data collection tools. The data were analyzed using Tukey test, Student's t test and one-way
analysis of variance. As a result of the analysis, it was determined that there was a moderately significant
positive relationship between school administrators' ethical behaviors and teachers' organizational
commitment. According to the results of regression analysis, school administrators' levels of ethical
leadership behaviors explain teachers' organizational commitment levels in a statistically significant way.
As aresult of the research, it was determined that teachers' organizational commitment increased with the
increase in the level of ethical leadership behaviors of school administrators.

Keywords: Ethics, ethical leadership, manager, organization, organizational commitment, teacher

INTRODUCTION

Human is the most fundamental element of education. Even if the best curricula are developed to
achieve the goals set for education, the success of these programs will still depend on the human
element (Giindogdu, 2014: 19).

Teacher, student and education program are considered to be the basic elements of the education
system. The effectiveness of education and the realization of educational goals at the highest level
depend on the harmony between these elements. However, the teacher has a privileged place
among these three elements that make up the education system. This is because the teacher has a
stronger influence in the education system compared to the students and the education program
(Oktar & Yazcayir, 2008).

The qualifications of teachers, who are the implementers of curricula, are among the essential
elements in achieving the goals of education (Giindogdu, 2014: 24). However, the success of
organizations cannot be explained only by the quality of human resources. Although the
qualifications that human resources should have are important, they are not a sufficient condition
for the success of the organization (Balay, 2014: 2). In organizations, selecting and training
personnel well and providing modern and effective equipment are not enough for teachers to do
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their job better in terms of quality and quantity. What is important is that human resources are
motivated for sufficient quality and quantity in their work (Balci, 1985: 2).

Considering organizations that change or deal with people as output, such as educational
organizations, there is a need for people who are highly motivated and identified with their work.
For the effective functioning of schools, whose field of activity is the education and transformation
of human beings, most of the members in the school should be willing to do more than their job
descriptions (Katz & Kahn, 1977: 378-408). This can only be possible with high organizational
commitment.

When the definitions of organizational commitment are examined, it is seen that concepts such as
taking into account the interests of the organization, commitment to the role undertaken, desire
to stay in the organization, adoption of the goals and values of the organization, identification with
the organization without any expectation come to the fore (Balay, 2014: 17-18). Employees who
are committed to the organization make great efforts to achieve their goals by integrating with
the organization. Organizational commitment affects employee sensitivity and performance. It has
been observed that employees with low commitment are more likely to be absent, less productive,
late and think about retirement (Balay, 2000: 36). In this case, the question of how to build
organizational commitment, which is very critical for the organization to achieve its goals, is of
great importance. When it comes to an educational organization, this importance will increase
even more.

Many variables affecting organizational commitment are mentioned in the literature (Aslan, 2021:
44). Variables such as gender, age, professional experience, organizational equality, job
satisfaction, support provided, participation in decision-making, alienation, non-wage rewards,
job difficulty, promotion opportunities, wages, leadership behavior are effective in increasing or
decreasing organizational commitment (Balay, 2000: 1). One of the most important of these
variables is the leadership behavior of managers. This is because leadership is seen as the
behavior of influencing people in many studies. The effects of leadership behavior on employees
can produce results on a wide scale, including the organizational commitment of employees
(Cokluk & Yilmaz, 2010: 75).

The leadership style predominantly applied in the organization can affect organizational
commitment positively or negatively. Individuals who feel unsupported by the organization, have
a limited role in decision-making, and do not receive feedback about their job role and
performance generally show low commitment (Dick & Metcalfe, 2001: 115). Many previous
studies also show that there is a relationship between the management behaviors adopted by
managers and organizational commitment (Terzi & Kurt, 2005). Accordingly, the leadership style
applied in the organization becomes an important concept.

In its most common form, leadership can be defined as the power to influence and mobilize others
in line with certain goals and objectives (Sisman, 2004: 3). Depending on the increasing
importance of the concept of leadership, different leadership styles are mentioned every day. In a
research, 32 leadership styles were included (Keles, 2022: 74-75). Undoubtedly, ethical
leadership is a type of leadership whose importance is better understood every day.

According to Brown et al. ethical leadership is "aleadership style that exhibits management within
the framework of normative conformity in personal activities and interpersonal relationships and
aims to increase such directives by directing two-way communication, empowerment and moral
thinking." (Cited in Yesiltas et al.,, 2012: 20). When the characteristics of ethical leadership are
considered, it will be seen that different characteristics of authentic leadership, spiritual
leadership and transformational leadership are also included in ethical leadership (Mayer et al.,
2009: 3). Accordingly, ethical leadership encompasses a broader meaning than these leadership
styles.

Leaders in organizations often serve as role models for determining the right behaviors. The role
of leaders in communicating organizational ethics is particularly important. This is because
organizational employees understand what is expected of them and how they should behave not
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only through direct experience but also through observing others (Mayer et al., 2009: 3). This
imposes important ethical responsibilities on organizational leaders in order to protect and
institutionalize ethical principles.

As an educational institution, schools are places where ethical sensitivity should be at the highest
level. As a mass ready to learn, the ability of students to find their teachers, whom they see as role
models, as moral personalities is directly related to the ethical climate that school administrators
will create in the school. While the approaches of the educational administrator that do not
compromise on ethical principles increase the trust in him/her and the effect of being the right
role model, ignoring ethical principles will have the opposite result.

Research also suggests that proper ethical leadership can lead to positive outcomes for
employees, including high well-being, increased job satisfaction, high performance, organizational
identification, and increased work engagement (Bahadori etal.,, 2021: 146-147; Kékden & Tinmaz,
2024: 648). In a reverse reading, it can be said that in a management approach where ethical
principles are not taken into account, teachers' job satisfaction will decrease, their performance
will decrease and they will lose their organizational commitment over time.

Despite the importance of ethical leadership for organizations and its possible effects on
employees, studies examining ethical leadership practices and their effects in organizations are
limited (Trevifio et al., 2003: 6). The insufficiency of foreign publications on the subject is also the
case in Turkey. Although there has been an increase in the last decade, the relationship between
ethical leadership and organizational commitment does not seem to be a subject that has been
sufficiently examined, except for some studies mostly at the graduate level.

Purpose of the Study

The solution to the increasing ethical problems in the world and in Turkey should be sought in
educational institutions. Schools are the most important places where ethical awareness and
sensitivity are gained. Accordingly, it is important whether the administrators, who undertake the
mission of achieving the school's goals and who are in the position of a positive or negative role
model due to their powerful position in front of teachers, adopt an ethical management style or
not. Itis critical for the success of educational institutions that this situation, which directly affects
teachers' commitment to the institution as the literature shows, is the subject of more numerous
and comprehensive studies. Following such an assessment, the purpose of this study is to
investigate the effect of school administrators' ethical behaviors on teachers' organizational
commitment. In order to realize this main purpose, the answers to the following questions will be
sought:

Q 1. What is the level of ethical leadership behavior of school administrators?
Q 2. What is the level of teachers' organizational commitment?

Q 3. Do school administrators' levels of ethical leadership behaviors differ according to
demographic variables (age, gender, school type, teaching field, length of service in school,
professional love, professional seniority, postgraduate education status)?

Q 4. Do teachers' organizational commitment levels differ significantly according to demographic
variables (age, gender, school type, teaching field, length of service in school, professional love,
professional seniority, postgraduate education status)?

[s there a significant relationship between school administrators’ levels of ethical leadership
behaviors and teachers' organizational commitment levels?

Q 6. Do school administrators' ethical behaviors significantly predict teachers' organizational
commitment?

On 24/06/2015, the Ministry of National Education issued a circular numbered 2015/21, drawing
attention to the relationship between education and ethics. In this circular, it is stated that the aim
is "to develop institutional capacity against attitudes and behaviors that negatively affect economic
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and social life, erode moral values, and undermine trust in public institutions, and to establish a
reliable management approach" (MoNE, 2015). The formation of a reliable management approach
depends on following an ethical approach from the lowest levels of management to the highest
ministry units. As Aydin (2019: 130) states, educational administrators are expected to act in
accordance with professional ethical principles as well as laws and policies while fulfilling their
duties.

The same circular emphasizes that education personnel should follow national and international
ethical rules as exemplary human beings. However, the understanding of ethical management in
schools and its consequences on teachers will need to be clarified through scientific research.
These and similar studies will provide a picture of the situation in educational institutions and
accordingly, decision-making mechanisms in education will be able to determine policies
according to the current situation.

METHOD
Research Model, Population and Sample

In this study, the relational survey model method was used. Survey models are research
approaches that describe what has happened in the past or what exists now as it is. According to
Karasar (2009: 113), this model aims to determine the existence or degree of change between two
or more variables. In this study, the dependent variable is teachers' organizational commitment
and the independent variable is school administrators' ethical behaviors. The sample of the study
consisted of 503 teachers randomly selected among 11,164 teachers working in Ordu province in
public and private educational institutions affiliated to the Ministry of National Education.

Data Collection Tools

Ethical leadership scale, organizational commitment scale and demographic information form
were used in the study. The scales were e-mailed to the individuals to be applied and the necessary
permissions were obtained. The "Ethical Leadership Scale" (ELLS) developed by Yilmaz (2005)
was prepared in the form of a 5-point Likert scale as "5=totally agree", "4=strongly agree",
"3=moderately agree", "2=slightly agree", "l=never agree". The scale is organized in four
dimensions with items 1-15 being communicative ethics, items 16-26 being climatic ethics, items
27-35 being ethics in decision making and finally items 36-44 being behavioral ethics. The
"Organizational Commitment Scale" (OCS) developed by Balay (2000) was scored from 1 to 5 on

non non

a Likert scale. It is graded as "strongly disagree=1", "slightly agree=2", "moderately agree=3",
"strongly agree=4", "completely agree=5". Items 1-8 belong to the adaptation dimension, items 9-
16 to the identification dimension and items 17-27 to the internalization dimension. Since there
were negative expressions in the items belonging to the adaptation dimension, they were

considered as reverse items and reverse coded.
Data Analysis

The demographic information (age, gender, etc.) distribution of the participants was evaluated by
frequency analysis. It was determined whether the total score of the teachers' answers according
to the scale showed normal distribution according to the variables in the personal information
form. The controls were Kolmogorov-Smirnov (n250) or Shapiro-Wilk (n<50) test (p>0.05). It
was concluded that the kurtosis and skewness coefficients were mostly between -1.5 and +1.5. In
the test results, it was determined that the data were normally distributed. As a result, with these
analyzes, the participants' data conformed to normal distribution and statistically significant
results were obtained. Pearson Product Moment Correlation coefficient was used to examine the
correlation between organizational commitment and ethical leadership. Simple linear regression
analysis was used to determine whether the dependent variable predicted the dependent
variable. In univariate statistical procedures, Student's t-test was used when there were two
categorized independent variables. In cases where there were three or more independent
variables, one-way analysis of variance was used, and Tukey multiple comparison test was used
to determine which groups had significant differences as a result of this analysis. Results are
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presented as standard deviation and mean. Results were considered significant at p <.05 level of
significance. Statistical calculations were made in SPSS 22.0 V statistical package program.

FINDINGS AND DISCUSSION
Findings Related to Demographic Information

The demographic data of the teachers who participated in the study are presented in the table
below.

Table 1. Distribution of Demographic Information

n %
25-34 71 14.1
35-44 216 429
Age 45-54 175 348
55-+ 41 8.2
Woman 219 43.5
Gender
Male 284 56.5
1-10 81 16.1
Professional Seniority 11-20 199 39.6
21+ 223 44.3
Preschool Teacher 33 6.6
Teaching Field Classroom Teacher 146 29.0
Branch Teacher 324 64.4
1-10 406 80.7
Length of Service at School 11-20 78 15.5
21+ 19 3.8
Kindergarten 14 2.8
Primary School 165 32.8
Middle School 110 219
High School 166 33.0
School type AIHL 38 229
AL 43 259
MTAL 75 45.2
FL 10 6.0
Other (Bilsem, Public Education,48 9.5
Special Education)
Non-Thesis MA 50 9.9
Postgraduate Education Did not 428 85.1
Master's Degree with Thesis 25 5.0
I Love My Profession 495 98.4
Love of Profession - -
I don't like my profession 8 1.6

AL: Anatolian High School, AIHL: Anatolian Imam Hatip High School, FL: Science High School, MTAL: Vocational and
Technical Anatolian High School, BILSEM: Science and Art Center

In the light of these data, it was seen that 14% of the participants were between the ages of 25-34,
42.9% between the ages of 35-44, 34.9% between the ages of 45-54, 34.9% between the ages of
45-54, and 8.2% between the ages of 55 and over, 43.5% of the participants were female, 56.5%
were male, 16.1% between 1-10 years, 39.6% between 11-20 years, and 44.3% between 21 years
and over. It was seen that 64.4% of the teachers were branch teachers, 29.0% were classroom
teachers, and 6.6% were preschool teachers. When the length of service at the school was
analyzed, it was found that 80.7% of the teachers had been working at their current school for 1-
10 years, 15.5% for 11-20 years and the remaining 3.8% for 21 years or more. It was concluded
that 33.0% of the teachers worked in high school, 21.9% in secondary school, 32.8% in primary
school and 2.8% in kindergarten. It was concluded that 5.0% of the participants had a master's
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degree with thesis, 9.9% had a master's degree without thesis and 85.1% did not have a master's
degree. While 98.4% of the participants stated that they liked their profession, 1.6% stated that
they did not like the profession.

Variation of Ethical Leadership and Organizational Commitment Scale according to Gender
Student t-test analysis was used to analyze the data related to this sub-problem. The findings are
presented in Table 2.

Table 2. Variation of Ethical Leadership and Organizational Commitment Scale by Gender

Scales and Subscales Gender n Average Std. Deviation t p
A 219 173.31 34.24
Ethical Leadership oman -1.875 0.061
Male 284 179.17 35.13
L . Woman 219 57.25 12.29
Communicative Ethics -2.715 0.007
Male 284 60.24 12.23
Woman 219 42.48 9.53
Climatic Ethics -1.571 0.117
Male 284 43.85 9.76
Woman 219 37.25 6.59
Ethics in Decision Making -0.994 0.321
Male 284 37.86 6.98
Woman 219 36.33 7.54
Behavioral Ethics -1.317 0.188
Male 284 37.22 7.54
Oreanizational Woman 219 106.18 15.72
Co?nmitment -0.386 0.700
Male 284 106.75 16.88
Woman 219 35.45 4.61
Harmony 1.681 0.093
Male 284 34.72 4.99
Woman 219 28.18 6.80
Identification -1.198 0.231
Male 284 28.94 7.20
A" 219 42.54 8.02
Internalization oman -0.740 0.460
Male 284 43.08 8.22

While there was a significant difference in the communicative ethics sub-dimension of the ethical
leadership scale according to gender variable (p <.05), there was no significant difference in other
dimensions (p > .05). In the communicative ethics sub-dimension, male teachers' scores are
significantly higher than female teachers. In other words, male teachers' perceptions of school
principals' communicative ethical characteristics are more positive than female teachers. No
significant difference was found between organizational commitment sub-dimensions according
to gender variable (p >.05).

Aslan (Aslan 2021:61)While men have high scores in the dimensions of ethics in decision making
and behavioral ethics, (Kalaz 2016:73)In the dimension of ethics in decision-making, men had
higher scores, (Glirses 2023:52)In the dimension of climatic ethics and ethics in decision-making,
women had high scores. Light (2009:108), Erdogan (2018:71), Bozdogan (2015:42) In their
study, it was found that gender was not a determinant variable in all scales and dimensions of
ethical leadership.
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There was no significant difference between the scores of the whole scale and all dimensions of
organizational commitment according to gender variable (p>0.05). It can be stated that gender is
not a determinant variable in all scales and all dimensions of teachers' organizational
commitment. The results obtained in the researches support the study (Odabasioglu 2020:56;
Sevilir 2023:52; Ugurlu 2009:135). Unlike these studies, Sahin (2015:50)While Aslan found a
significant difference in favor of women in the adaptation dimension of the gender variable of
organizational commitment, he did not find any difference in other dimensions and in the whole
scale. Aslan (2021:67)While there was a significant difference in favor of women in the
identification and internalization dimensions of organizational commitment with the whole scale
of gender variable, there was no difference in the adaptation dimension.

Variation of Ethical Leadership and Organizational Commitment Scale by Age
One-way analysis of variance and Tukey multiple comparison test analysis were used to analyze
the data related to this sub-problem. The findings are presented in Table 3.

Table 3. Variation of Ethical Leadership and Organizational Commitment Scale by Age

Age

Scales and Subscales n Average Std. Deviation F p
Group
25-34 71 170.85 34.01
35-44 216 179.16 36.13
Ethical Leadership 1.248 0.292
45-54 175 175.11 33.88
55-+ 41 179.66 32.82
25-34 71 57.04 11.90
35-44 216 59.56 13.06
Communicative Ethics 0.818 0.484
45-54 175 58.75 11.77
55-+ 41 59.76 11.49
25-34 71 41.54 9.41
35-44 216 44.13 9.88
Climatic Ethics 4554 175 42.66 955 1.678 0.171
55-+ 41 44.12 9.26
25-34 71 36.79 6.53
35-44 216 38.13 6.97
Ethics in Decision Making 1.179 0.317
45-54 175 37.11 691
55-+ 41 38.17 5.89
25-34 71 35.48 7.44
35-44 216 37.32 7.66
Behavioral Ethics 1.273 0.283
45-54 175 36.59 7.47
55-+ 41 37.61 7.32
25-34 71 103.32 16.65
35-44 216 106.38 17.23
Organizational Commitment 1.259 0.288
45-54 175 107.66 15.47
55-+ 41 107.66 14.72
25-34 71 35.20 4.89
35-44 216 35.29 4.84
Harmony 1.129 0.337
45-54 175 34.52 4.89
55-+ 41 35.68 4.45
25-34 71 27.23 6.74
Identification 1.295 0.275
35-44 216 28.57 7.45
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45-54 175 29.15 6.64
55-+ 41 28.90 6.80
25-34 71 4090b 8.30
35-44 216 42.52 ab 8.55
Internalization 2.655 0.048
45-54 175 4399 a 7.44
55-+ 41 43.07 ab 7.88

Letters a,b in the same column indicate the differences in opinions on organizational commitment and internalization
dimension according to age.

There was no significant difference in the sub-dimensions of the ethical leadership scale
depending on the age variable. While there was a significant difference in the internalization
dimension of the organizational commitment scale according to the age variable (p < .05), there
was no significant difference in other dimensions (p > .05). According to the results of the
research, it was seen that teachers between the ages of 45-54 internalized the school more than
teachers between the ages of 25-34.

There was no significant difference between the whole scale and all dimension scores of ethical
leadership according to age variable (p >.05). In the researches conducted, studies were found to
support the result obtained (Isitk 2009:75; Ugurlu 2009:137). Unlike these studies, Aslan
(2021:68)The study found that while there was a significant difference in the communicative
ethics, climatic ethics and decision-making ethics dimensions of the ethical leadership scale
depending on the age variable, there was no significant difference in the behavioral ethics
dimension according to the age variable. This difference is that the mean score of the teachers in
the 21-30 age group is significantly smaller than the mean score of the teachers in the other age
groups. Odabasioglu (2020:51)The study found that the ethical leadership scale revealed a
significant difference in the whole scale depending on the age variable, and that this difference
showed that teachers with older age had higher levels of participation in the ethical leadership
behaviors of administrators than teachers with younger age.

While there was a significant difference between the views on the internalization dimension of
the organizational commitment scale according to the age variable (p < .05), there was no
significant difference in the whole scale, adaptation and identification dimensions (p >.05). In the
study, it can be said that teachers between the ages of 45-54 internalize the school more than
teachers between the ages of 25-34. As the age of teachers increases, there is an increase in their
commitment to the school. In the researches conducted, studies supporting the result related to
the internalization dimension of organizational commitment were found (Odabasioglu 2020:60;
Ugurlu 2009:138). Different from this study, Bozdogan(2015:43), Erdogan (2018:77) No
significant difference was found in all scales and all dimensions of organizational commitment in
relation to age variable. Aslan (2021:69)While there is a significant difference in the whole scale
of organizational commitment and the dimension of adaptation, there is no significant difference
in the dimension of internalization and identification. This difference is that the 21-30 age group
teachers' organizational commitment whole scale and cohesion dimension are significantly higher
than the other age groups.

Variation of Ethical Leadership and Organizational Commitment Scale According to
Professional Seniority Variables

One-way analysis of variance and Tukey multiple comparison test analysis were used to analyze
the data related to this sub-problem. The findings are presented in Table 4.
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Table 4. Variation of Ethical Leadership and Organizational Commitment Scale according to
Professional Seniority

Professional Std.

Scales and Subscales Seniority n Average - F p
(years) Deviation
1-10 81 175.58 36.70

Ethical Leadership 11-20 199 176.36 36.40 0.076 0.927
21-+ 223 177.23 32.79
1-10 81 58.33 12.85

Communicative Ethics 11-20 199 58.96 13.01 0.128 0.880
21-+ 223 59.14 11.55
1-10 81 43.36 10.05

Climatic Ethics 11-20 199  43.18 10.00 0.011 0.989
21-+ 223 43.28 9.27
1-10 81 37.46 7.00

Ethics in Decision Making 11-20 199 37.57 7.02 0.028 0.972
21-+ 223 37.66 6.58
1-10 81 36.43 7.85

Behavioral Ethics 11-20 199 36.65 7.84 0.362 0.697
21-+ 223 37.14 7.18
1-10 81 104.70 17.06

Organizational Commitment 11-20 199 105.97 16.38 1.111 0.300
21-+ 223 107.62 16.10
1-10 81 34.81 5.19

Harmony 11-20 199 3540 481 0.923 0.398
21-+ 223 34.80 4.73
1-10 81 27.94 7.15

Identification 11-20 199 28.22 7.28 1.486 0.227
21-+ 223 29.21 6.74
1-10 81 41.95 8.76

Internalization 11-20 199 42.36 8.03 1.853 0.158
21-+ 223 4361 7.95

There was no significant difference in the sub-dimensions of the ethical leadership scale and the
sub-dimensions of the organizational commitment scale depending on the professional seniority
variable of the teachers (p > .05).

In the studies conducted, studies supporting the results obtained for all dimensions of the ethical
leadership scale and the entire scale were found. (Aslan 2021:80; Bozdogan 2015:49; Isik
2009:113; Ugurlu 2009:140). Unlike the research results, Odabasioglu (2020:49) It was
concluded that professional seniority is effective on the ethical leadership behaviors of managers
and that the level of agreement that managers with higher seniority exhibit ethical leadership
behaviors is higher than those with lower seniority.

No significant difference was found between the scores of the whole scale and all dimensions of
organizational commitment according to professional seniority variable (p > .05). In the studies
conducted, studies supporting the results obtained regarding the whole scale and all dimensions
of organizational commitment were found. (Aslan 2021:81; Ugurlu 2009:140). Unlike the results
of the research, some studies have found that teachers' organizational commitment levels differ
significantly according to teachers' seniority, organizational commitment increases as seniority
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increases, and organizational commitment decreases as seniority decreases. (Erdogan 2018:78;
Odabasioglu 2020:58).

Variation of Ethical Leadership and Organizational Commitment Scale According to
Teaching Field Variables

One-way analysis of variance and Tukey multiple comparison test analysis were used to analyze
the data related to this sub-problem. The findings are presented in Table 5.

Table 5. Variation of Ethical Leadership and Organizational Commitment Scale According to the
Variable of Teaching Field

Scales and Subscales Teaching field n Average SDt;i\./iation F p

PST 33 177.09 43.32
Ethical Leadership CT 146 177.20 36.35 0.036 0.965

BT 324 17631 33.26
PST 33 58.82 14.62

Communicative Ethics CT 146  59.24 12.63 0.060 0.941
BT 324 5882 11.98
PST 33 43.88 11.67

Climatic Ethics CT 146 4327 10.39 0.077 0.926
BT 324 43.19 9.13
PST 33 37.27 9.23

Ethics in Decision Making CT 146 37.95 6.69 0.300 0.741
BT 324 3746 6.60
PST 33 37.12 8.98

Behavioral Ethics CT 146  36.74 8.14 0.036 0.965
BT 324  36.85 7.12
PST 33 108.45 19.21

Organizational Commitment CT 146 107.86 17.09 1.143 0.320
BT 324  105.69 15.72
PST 33 35.33 6.33

Harmony CT 146  35.53 451 1.267 0.283
BT 324 34.79 4.81
PST 33 28.85 7.59

Identification CT 146 29.30 6.87 1.093 0.336
BT 324 2827 7.05
PST 33 44.27 9.55

Internalization CT 146  43.03 8.52 0.665 0.515
BT 324 4262 7.80

PST: Preschool Teacher, CT: Classroom Teacher, BT: Branch Teacher

There was no significant difference in the sub-dimensions of the ethical leadership scale and the
sub-dimensions of the organizational commitment scale depending on the field of teaching (p >
.05). Erdogan (2018:76), Odabasioglu (2020:48), Bozdogan's (2015:50) studies also support this
result. Unlike the research result, Aslan (2021:73)The study found that the whole scale of ethical
leadership and the climatic ethics dimension differed significantly according to the branch, and
this difference revealed that the level of ethical leadership perception of classroom teachers was
significantly higher than that of other branch teachers.

ISSN: 2602-2516
Journal of Interdisciplinary Educational Research 2024; 8(19);345-368 354



Onder, G., Giindogdu Y,B. /. The Effect of School Administrators' Ethical Behaviors on Teachers' Organizational
Commitment

There is no significant difference between the scores of the whole scale and all dimensions of
organizational commitment according to the teaching field variable (p > .05). In the studies
conducted, studies supporting the results obtained for all dimensions of the organizational
commitment scale and the entire scale were found. (Aslan 2021:74; Erdogan 2018:45). Unlike the
research results, Odabasioglu (2020:56)The study found that teachers' perceptions of
organizational commitment differed according to the field of teaching, and that this difference
emerged as high level of organizational commitment in preschool teachers and low level of
organizational commitment in branch teachers.

Variation of Ethical Leadership and Organizational Commitment Scale According to
Graduate Education Status

One-way analysis of variance and Tukey multiple comparison test analysis were used to analyze
the data related to this sub-problem. The findings are presented in Table 6.

Table 6. Variation of Ethical Leadership and Organizational Commitment Scale According to
Graduate Education Status

Postgraduate Std.

Scales and Subscales Education n Average Deviation F p
Non-Thesis MA 50 176.32 33.44

Ethical Leadership Did not 428 176.88 34.60 0.167 0.847
v'\gfts}f?rr};seg:gree 25 172.76 42.19
Non-Thesis MA 50 58.16 12.14

Communicative Ethics Did not 428 59.05 12.18 0.121 0.886
VMviatit‘?rr};igggree 25 58.68 15.46
Non-Thesis MA 50 43.08 9.99

Climatic Ethics Did not 428 4335 9.59 0.252 0.777
v“gfts}feTr};Segsgree 25 41.96 10.76
Non-Thesis MA 50 37.58 6.45

Ethics in Decision Making Did not 428 37.67 6.75 0.489 0.613
vaftshteTrhigggree 25 36.28 8.64
Non-Thesis MA 50 37.50 6.28

Behavioral Ethics Did not 428 36.81 7.62 0.412 0.662
V'\giat;t?rrhsegzgree 25 35.84 8.65
Non-Thesis MA 50 104.78 15.88

Organizational Commitment Did not 428 106.94 16.35 1.249 0.288
vaftshteTr}';gggree 25 102.32 17.57
Non-Thesis MA 50 35.28 454

Harmony Did not 428 35.04 4.88 0.164 0.848
x?ts};c?rrhses[)iggree 25 34.60 4.89
Non-Thesis MA 50 2628 b 767

Identification Did not 428 29.02a 6.89 4972 0.007
xftit'frr}ig:gree 25 26.24b 7.10
Non-Thesis MA 50 43.22 8.29

Internalization Did not 428 4289 8.02 0.410 0.664
x?t;t?rrhsegzgree 25 4148 9.78

Letters a, b in the same column indicate the differences in opinions on the identification dimension according to postgraduate
education status
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There was no significant difference in the sub-dimensions of the ethical leadership scale
depending on the postgraduate education of the teachers (p > .05). While there was a significant
difference in the identification dimension of the organizational commitment scale sub-dimensions
depending on the postgraduate education level of the teachers (p <.05), there was no significant
difference in other dimensions (p > .05). It was observed that teachers who did not have a
master's degree identified with their school more than those who had a master's degree.

In the researches conducted, studies supporting the results obtained for all dimensions of the
ethical leadership scale and the whole scale were found. (Glirses 2023:62). Unlike the research
result, Aslan (2021:71)The study found a significant difference in the communicative ethics
dimension of the ethical leadership scale and revealed that teachers with master's degrees had
significantly lower scores than teachers with other education levels. Odabasioglu (2020:48) It was
found that the ethical leadership behaviors of the administrators differed according to the
educational level of the teachers, and this difference revealed that the highest participation in the
ethical leadership behaviors of the administrators was in the teachers who did not have a master's
degree, and the lowest participation was in the teachers who had a master's degree.

While there was a significant difference between the views on the identification dimension of the
organizational commitment scale according to the postgraduate education variable (p<0.05),
there was no significant difference in the whole scale, adaptation and internalization dimensions
(p>0.05). As a result of the Tukey multiple comparison test conducted to determine at which level
of education this difference seen in the identification dimension is, it can be said that teachers who
do not have a master's degree identify with the school they work more than teachers who have a
master's degree. Odabasioglu (2020:57) and Sahin's (2015:51) The result obtained in his study
supports this result regarding the identification dimension of the organizational commitment
scale. There is also a study in which there is no significant difference in all and all dimensions of
teachers' organizational commitment scale depending on postgraduate education status. (Aslan
2021:72).

Variation of Ethical Leadership and Organizational Commitment Scale According to School
Level Variables

One-way analysis of variance and Tukey multiple comparison test analysis were used to analyze
the data related to this sub-problem. The findings are presented in Table 7.

Table 7. Variation of Ethical Leadership and Organizational Commitment Scale according to School
Level

Scales and Subscales School Type n Ort. SS F p
Kindergarten 14 181.93 44.72
Primary School 165 176.36 36.68
Middle School 110 176.71 37.13
Ethical Leadership ) 2.368 0.052
High School 166 172.58 31.41
Other (Bilsem, Public
education, Special 48 189.73 28.40
education)
Kindergarten 14 58.93 ab 14.99
Primary School 165 58.97 ab 12.69
Middle School 110 58.85ab 13.31
Communicative Ethics ) 2.633 0.034
High School 166 57.51b 11.45
Other (Bilsem, Public
education, Special 48 64.02 a 9.82
education)
Kindergarten 14 4593 ab 12.38
Climatic Ethics Primary School 165 42.99 ab 10.35 2.614 0.035
Middle School 110 43.46 ab 9.92
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High School 166 42.10b 8.94
Other (Bilsem, Public
education, Special 48 46.88 a 7.31
education)
Kindergarten 14 38.50 9.31
Primary School 165 37.76 6.96
Middle School 110 37.64 7.48
Ethics in Decision Making ) 1.898 0.109
High School 166 36.72 6.19
Other (Bilsem, Public
education, Special 48 39.67 5.54
education)
Kindergarten 14 38.57 8.98
Primary School 165 36.64 8.18
Middle School 110 36.76 7.86
Behavioral Ethics . 1.617 0.169
High School 166 36.25 6.58
Other (Bilsem, Public
education, Special 48 39.17 7.01
education)
Kindergarten 14 110.29 21.94
Primary School 165 107.54 16.58
Organizational Middle School 110 105.98 16.85
. . 0.810 0.519
Commitment High School 166 105.05 16.19
Other (Bilsem, Public
education, Special 48 108.02 13.14
education)
Kindergarten 14 35.36 7.71
Primary School 165 35.72 4.41
Middle School 110 35.35 416
Harmony . 2122 0.077
High School 166 3443 513
Other (Bilsem, Public
education, Special 48 34.04 5.38
education)
Kindergarten 14 30.29 7.16
Primary School 165 28.88 6.86
Middle School 110 28.47 7.43
Identification . 1.354 0.249
High School 166 27.84 7.11
Other (Bilsem, Public
education, Special 48 30.17 6.20
education)
Kindergarten 14 44.64 9.37
Primary School 165 42.95 8.32
Middle School 110 42.16 8.18
Internalization ) 0.541 0.706
High School 166 42.78 7.96
Other (Bilsem, Public
education, Special 48 43.81 7.73
education)

The letters a, b in the same column indicate the differences in opinions regarding the communicative and climatic ethics dimension
according to the schools they served in.

It was found that there was a significant difference in the communicative and climatic ethics sub-
dimensions of the ethical leadership scale depending on the school type of the teachers (p <.05),
while there was no significant difference in the other dimensions (p > .05). It is seen that the
communicative and climatic ethical dimensions of teachers working in school types such as
Bilsem, public education, special education are higher than their colleagues working in high
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schools. Unlike the results of this study, there are also studies that did not find a significant
difference in teachers' views on the level of school administrators' fulfillment of ethical leadership
roles depending on school type. (Aslan 2021:84; Bozdogan 2015:48).

It was determined that there was no significant difference in the sub-dimensions of the
organizational commitment scale depending on the school type of the teachers (p > .05). In the
studies conducted, studies supporting the results obtained for the whole scale and all dimension
scores of organizational commitment were found. (Aslan 2021:84; Bozdogan 2015:44; Sevilir
2023:54). Unlike the research results, Odabasioglu (2020:59)The study found significant
differences in teachers' organizational commitment depending on the type of school they work in;
the highest organizational commitment belongs to teachers working in preschools and the lowest
organizational commitment belongs to teachers working in high schools.

One-way analysis of variance and Tukey's multiple comparison test were used to examine
whether there was a significant difference between teachers' views on all dimensions of the school
administrators' ethical leadership scale and organizational commitment scale depending on the
type of high school school where they were employed.

Variation of Ethical Leadership and Organizational Commitment Scale According to High
School Type

One-way analysis of variance and Tukey multiple comparison test analysis were used to analyze
the data related to this sub-problem. The findings are presented in Table 8.
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Table 8. Variation of Ethical Leadership and Organizational Commitment Scale according to High
School Type

Scales and Subscales High School Type n Ort. SS F p
AIHL 38 169.97 32.81
AL 43 174.42 31.44

Ethical Leadership MTAL 75 172.79 31.75 0.161 0.922
FL 10 175.50 29.16
Total 166 172.73 31.54
AIHL 38 56.74 11.99
AL 43 58.14 12.18

Communicative Ethics MTAL 75 57.29 11.27 0300 0.826
FL 10 60.30 9.32
Total 166 57.57 11.51
AIHL 38 40.37 9.95
AL 43 42.56 7.92

Climatic Ethics MTAL 75 42.79 8.97 0.652 0.583
FL 10 42.20 9.65
Total 166 42.14 8.96
AIHL 38 36.05 6.50
AL 43 37.47 5.97

Ethics in Decision Making MTAL 75 36.65 6.18 0.352 0.788
FL 10 36.70 6.86
Total 166 36.73 6.20
AIHL 38 36.82 6.13
AL 43 36.26 6.87

Behavioral Ethics MTAL 75 36.05 6.96 0.111 0.954
FL 10 36.30 5.27
Total 166 36.30 6.61
AIHL 38 101.43 16.31
AL 43 105.55 16.56

grgna;iiﬁmal MTAL 75 102.58 17.13 0810 0519
FL 10 110.65 15.31
Total 166 105.05 16.19
AIHL 38 32.37 2.29
AL 43 34.78 5.21

Harmony MTAL 75 34.73 3.42 2.022 0.077
FL 10 35.82 419
Total 166 34.43 5.13
AIHL 38 26.42 b 7.72
AL 43 28.53 b 7.36

Identification MTAL 75 27.35b 6.19 3.486 0.017
FL 10 34.10a 7.81
Total 166 27.85 7.12

Internalization AL 38 .63 8.27 1.762 0.157
AL 43 44,40 7.74
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MTAL 75 41.96 7.78
FL 10 46.20 8.08
Total 166 42.77 7.95

The letters a, b in the same column indicate the differences in opinions on the dimension of identification with the high
school school type.

There was no significant difference in the sub-dimensions of the ethical leadership scale
depending on the high school type of the teachers (p > .05). It was seen that there was no
significant difference in the adaptation dimension and internalization dimension, which are the
sub-dimensions of the organizational commitment scale, depending on the high school type of the
teachers (p > .05), while there was a significant difference between their views on the
identification dimension (p <.05). It was determined that science high school teachers identified
with the school more than teachers working in other high school types (AIHL, AL, MTL).
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The Variation of Ethical Leadership and Organizational Commitment Scale According to the
Length of Service in School

One-way analysis of variance and Tukey multiple comparison test analysis were used to analyze
the data related to this sub-problem. The findings are presented in Table 9.

Table 9. Variation of Ethical Leadership and Organizational Commitment Scale According to
Length of Service in School

Length of

Scales and Subscales gi}i‘(l)lgf at n Average SDtg\./iation F p
(years)
1-10 406 176.52 35.71

Ethical Leadership 11-20 78 176.01 31.65 0.178 0.837
21-+ 19 181.21 28.94
1-10 406  58.96 12.63

Communicative Ethics 11-20 78 58.72 11.27 0.034 0.966
21-+ 19 59.53 10.35
1-10 406  43.19 9.90

Climatic Ethics 11-20 78 43.13 8.84 0.362 0.696
21-+ 19 45.11 8.23
1-10 406  37.59 6.94

Ethics in Decision Making 11-20 78 37.49 6.37 0.052 0.949
21-+ 19 38.05 6.00
1-10 406  36.78 7.70

Behavioral Ethics 11-20 78 36.68 7.04 0.502 0.605
21-+ 19 38.53 6.21
1-10 406 105.79 16.73

Organizational Commitment 11-20 78 109.26 13.81 2.011 0.135
21-+ 19 110.32 17.49
1-10 406  35.08 491

Harmony 11-20 78 35.18 4.06 0913 0.402
21-+ 19 33.58 6.08
1-10 406  28.19b 7.13

Identification 11-20 78 30.35a 6.30 3.812 0.023
21-+ 19 30.47 a 6.60
1-10 406  42.52 8.30

Internalization 11-20 78 43.73 7.24 2.481 0.085
21-+ 19 46.26 7.19

Letters a, b in the same column indicate the differences in opinions on organizational commitment and identification
dimension according to the length of service in the school.

There was no significant difference in the sub-dimensions of the ethical leadership scale
depending on the length of service of the teachers in the school (p > .05). While there was a
significant difference in the dimension of teacher identification depending on the length of service
of the teachers in the school (p <.05), there was no significant difference in other dimensions (p
>.05). Teachers working for 10 years or less identified less with the school than teachers working
for 11 years or more.

There was no significant difference between the scores of the whole scale and all dimensions of
ethical leadership according to the length of service in the school (p > 0.05). In the studies
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conducted, studies supporting the results obtained for all dimensions of the ethical leadership
scale and the whole scale were found. (Isik 2009:113; Ugurlu 2009:142). Unlike the research
result, Aslan (Aslan 2021:75)While it was determined that there was a significant change in the
behavioral ethics dimension of the ethical leadership scale according to the length of service in
the school, it was determined that the whole scale and other dimensions did not differ significantly
according to the length of service in the school. In the behavioral ethics dimension, teachers who
have been working in the school for 10 years have a significantly higher score than teachers who
have been working for other periods.

While there was a significant difference in the identification dimension of the organizational
commitment scale according to the length of service in the school (p < .05), there was no
significant difference between the scores of the whole scale of organizational commitment and
the scores related to the adaptation and internalization dimensions (p > .05). Balay's (2014) The
study supports the result obtained. In the study, it can be said that teachers who have been
working in schools for 10 years or less have less identification with the school than teachers who
have been working in schools for 11 years or more. Unlike this result, Aslan (2021:78) It was
determined that there was a significant difference in the whole scale of organizational
commitment, but there was no significant difference in all dimensions of the scale. It was found
that the level of organizational commitment of teachers working in schools for 1-10 years was
significantly higher than that of teachers working in schools for other periods. Unlike the results
of this study, there is also a study that did not find a significant difference in teachers' views on
the level of organizational commitment depending on the length of service in the school. (Isik
2009:115).

Variation of Ethical Leadership and Organizational Commitment Scale According to the
Variation of Love for Profession

Student t-test analysis was used to analyze the data related to this sub-problem. The findings are
presented in Table 10.

Table 10. Variation of Ethical Leadership and Organizational Commitment Scale According to
Occupational Affection

[love my

Scales and Subscales . Average Std. Deviation ¢ p
profession
, . Yes 495 177.10 34.54
Ethical Leadership No. 8 146.88 42.25 2.447 0.015
L . Yes 495 59.09 12.26
Communicative Ethics No. 8 4938 13.66 2.220 0.027
o ) Yes 495 43.36 9.62
Climatic Ethics No. 8 3700 1128 1.848 0.065
oo . . Yes 495 37.71 6.69
Ethics in Decision Making No. 8 3038 10.65 3.044 0.002
. . Yes 495 36.94 7.50
Behavioral Ethics No. 8 3013 775 2.549 0.011
L . Yes 495 106.95 16.04
Organizational Commitment No. 8 78.38 12.47 5.104 <0.001
Yes 495 35.14 4.77
Harmony No. 8 28.88 530 3.678 <0.001
T Yes 495 28.76 6.97
Identification No. 8 19.25 349 3.847 <0.001
o Yes 495 43.05 8.00
Internalization No. 8 30.25 6.27 4.501 <0.001

A significant difference was found in the climatic ethics dimension, which is the sub-dimension of
the ethical leadership scale, according to the teachers' love for their profession (p > .05). There
was no significant difference between the other dimensions (p < .05). It was seen that teachers
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who had love for their profession saw school administrators as more ethical leaders than other
teachers. No significant difference was found in the sub-dimensions of the organizational
commitment scale according to teachers' love for their profession (p >.05).

Levels of Demonstrating Ethical Leadership Behavior

The data obtained from the opinions of the teachers participating in the research on the level of
ethical leadership behavior of the administrators are presented in the table below.

Table 11. Data on Levels of Demonstrating Ethical Leadership

Ethical Leadership Behavior Scale n SS

Communicative Ethics 503 3.96 0.823
Ethics in Decision Making 503 422 0.759
Climatic Ethics 503 3.96 0.881
Behavioral Ethics 503 413 0.840
Ethics Total 503 4.07 0.792

As indicated in Table 11, the teachers stated that they strongly agree with the communicative
ethical roles of school administrators (3,96), strongly agree with the decision-making ethical roles
(4,22), strongly agree with the climatic ethical roles (3,96), strongly agree with the behavioral
ethical roles (4,13) and strongly agree with the whole scale (4,07).

Teachers'’ Levels of Organizational Commitment

The data on the level of organizational commitment of the teachers participating in the study are
shown below.

Table 12. Teachers' Levels of Organizational Commitment

Organizational Commitment Scale n SS

Harmony Dimension 503 4.38 0.605
Identification Dimension 503 3.62 0.880
Internalization Dimension 503 3.93 0.740
Commitment Total 503 3.94 0.606

As indicated in Table 12, itis seen that the teachers completely agree (4,38), strongly agree (3,62),
agree (3,93) and strongly agree (3,94) on the adaptation dimension of the organizational
commitment scale, the identification dimension, the internalization dimension and the whole
scale.

The Relationship Between School Administrators’ Ethical Behaviors and Teachers'’
Organizational Commitment Levels

In determining the relationship between the ethical leadership scale and the organizational
commitment scale, Pearson correlation coefficient was obtained through correlation analysis and
shown in
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Table 13. The Relationship Between School Administrators' Ethical Behaviors and Teachers'
Organizational Commitment Levels

Organizational Harmony Identification  Internalization
Commitment
Ethical Leadership Pearson r-value 0.638 0.351 0.608 0.550
p-value <0.001 <0.001 <0.001 <0.001
Pearson r-value 0.594 0.335 0.581 0.494
Communicative Ethics
p-value <0.001 <0.001 <0.001 <0.001
Pearson r-value 0631 0.312 0.607 0.560
Climatic Ethics p-value <0.001 <0.001 <0.001 <0.001
Pearson r-value 0618 0377 0.568 0.529
Ethics in Decision Making p-value <0.001 <0.001 <0.001 <0.001
Pearson r-value 0606 0.334 0.564 0.533
Behavioral Ethics p-value <0.001 <0.001 <0.001 <0.001

A moderately significant positive relationship was found between teachers' views on school
administrators' ethical leadership behaviors and organizational commitment level (r =.638; p <
.001). This result is also supported by various studies. (Bilgen 2014:121; Erdogan 2018:80; Isik
2009:123-24; Sahin 2015:68; Ugurlu 2009:185).

Do School Administrators’ Ethical Behaviors Predict Teachers' Organizational
Commitment?

The data obtained on the prediction of school administrators’ ethical behaviors on teachers'
organizational commitment are presented in the table below.

Regression Analysis of School Administrators' Ethical Behaviors and Teachers' Organizational
Commitment

Variable B SH r )24 F t p

Fixed 53.54 2911 18.39 <0.001
0,638 0,407 343.71

Ethical Behavior 0,300 0,016 18.54 <0.001

According to the regression analysis results, teachers' organizational commitment levels
statistically significantly explain school principals' ethical leadership levels (F (1,501)=343.7; p <
.001). According to the participants' opinions, ethical leadership behaviors of school principals
explain 30.1% (R2? =0.301) of teachers' organizational commitment. According to these data,
teachers' organizational commitment to school increases as the level of fulfilling ethical
leadership behaviors increases. An increase of 1 point in ethical leadership behavior scores leads
to an increase of 0,300 points in teachers' organizational commitment. As a result of the research,
it was concluded that there is a significant, moderate and positive relationship between school
administrators' displaying ethical leadership behaviors in all dimensions and teachers'
organizational commitment. This result shows that ethical leadership behaviors are taken into
consideration and highly valued by teachers. For this reason, administrators should do their best
to demonstrate ethical leadership behaviors and should be careful while demonstrating these
behaviors.
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CONCLUSION AND RECOMMENDATION

In this study, which examines the effect of school administrators' ethical behaviors on teachers'
organizational commitment in the sample of Ordu province, the following results were obtained:

In the communicative dimension of the Ethical Leadership Scale, a significant difference emerged
in the gender variable. In the communicative ethical dimension, male teachers think that school
administrators exhibit more ethical leadership behaviors than female teachers. This result can be
attributed to the fact that the number of male administrators is higher and these administrators
communicate with male teachers more frequently.

In the internalization dimension of organizational commitment, a significant difference emerged
in the age variable. Teachers between the ages of 45-54 internalize the school where they work
more than teachers between the ages of 25-34. Since older teachers have more experience, want
to retire from the school they work in, and have lower absenteeism and turnover rates than
younger teachers, older teachers have higher levels of organizational commitment and internalize
their schools more.

Professional seniority and teaching field variables were not found to be determinant variables in
teachers' organizational commitment and school administrators' ethical leadership behaviors.

In the identification dimension of organizational commitment, a significant difference emerged in
the postgraduate education variable. It has been determined that teachers who do not have
postgraduate education identify with the school they work at more than teachers who have
postgraduate education. It can be thought that a teacher with postgraduate education cannot
identify with their organization due to reasons such as having the opportunity to work in different
institutions or organizations for promotion, gaining academic experience, having absenteeism
due to postgraduate education, having different job opportunities that are more advantageous
economically.

It was determined that there was a significant difference in the climatic and communicative ethical
dimensions of the ethical leadership scale according to the school type variable. [t was determined
that teachers working in public education, special education and bilsem schools had higher levels
of ethical leadership behaviors of school administrators than teachers working in other high
schools. Due to the small number of teachers working in these schools and more social, scientific,
sportive, cultural, competition and project activities in these schools, school administrators and
teachers communicate more. This is among the factors that create an ethical climate. The
significant difference in the identification dimension is due to the fact that teachers working in
science high schools identify with their schools more than teachers working in other schools.
Reasons such as the limited number of science high schools, the high success of the students in
the exams, and the fact that the appointment of the teachers working here is subject to special
rules and they are selected among teachers with professional knowledge and experience may be
effective in this result.

A significant difference emerged in the identification dimension of organizational commitment
with the variable of tenure in the school. It was determined that teachers who have been working
in the school for 10 years or more identified with the school more than teachers who have been
working for less than 10 years. Staying in a school for a long time indicates that the working
conditions of the teacher are favorable. It is also possible to say that working in a school for a long
time increases teachers' commitment to the institution.

A significant difference was found in all scales and all dimensions according to the variable of love
of profession. It has been determined that teachers who love their profession have higher
organizational commitment than others and school administrators show more ethical leadership
behaviors. A profession that requires high sacrifice such as teaching will yield successful results
only when it is practiced with love. This result once again reveals the importance of love for
profession in choosing the right profession and organizational commitment.
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Education is a phenomenon whose subject and object are human beings. Education systems are
based on human ontology. The realization of the goals expected from educational institutions will
also depend on the human element. Undoubtedly, the most important element here is the teacher.
The teacher is at the center of educational activities. As much as the professional qualifications a
teacher possesses, the bond a teacher establishes with his/her institution, the sense of belonging
to his/her institution, is just as important and even more important in realizing the raison d'étre
of educational institutions. Unless the superior professional qualifications are mobilized for the
success of the institution, they will have no effect on the success of the institutions. Accordingly,
although professional qualifications are sought as a prerequisite, these qualifications need to be
transformed into a performance that will ensure the success of the institution. This can only be
achieved through teachers' strong sense of organizational belonging. This study and similar
studies reveal that the ethical behavior of administrators has a clear effect on teachers'
organizational commitment. Accordingly, the selection of school administrators should be carried
out with great sensitivity, and a high level of ethical sensitivity should be sought in the selection
of educational administrators, among other necessary elements.
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