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Abstract

This study aimed to evaluate the learning-friendly environment for nursing students and the motivating
factors within the hospital from the students' perspective, using a qualitative phenomenological approach.
Phenomenological research design, a qualitative research approach, was employed in this study. This qualitative
research was conducted with 60 volunteer nursing students. Interviews were conducted individually and face-to-
face. Data was analyzed using Colaizzi's phenomenological analysis method. Data analysis revealed three
categories (potential motivating factors in a learning friendly hospital, behaviors of faculty members and nurses in
the hospital to increase students' motivation, and expectations from a learning-friendly hospital) and seven sub-
themes (communication, knowledge, skills, people, environment, physical aspects, and psychological aspects).
Nursing students expect learning-friendly hospital environments to be instructive, encouraging, anxiety-free and
well-equipped in all aspects. It was determined that effective communication with nurses and other team members,
receiving positive feedback from patients, and instructive and supportive approaches of instructors increased the
motivation of nursing students. In addition, it was found that students want to contribute to the improvement of
the quality of care by practicing as a part of the team in learning-friendly hospitals.
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Hemsirelik Ogrencileri icin Ogrenme Dostu Hastanede Olmas1 Gerekenler
ve Hastanede Motive Edici Faktorler

Oz

Bu ¢alismanin amaci, hemsirelik 6grencileri icin 6grenme dostu hastanede olmasi gerekenler ve hastanede
motive edici faktorleri 6grencilerin gdziinden niteliksel fenomenolojik bir yaklasim kullanarak degerlendirmektir.
Bu aragtirmada nitel arastirma deseni olan fenomenolojik arastirma tasarimi kullanilmistir. Bu nitel aragtirma 60
goniillii hemsirelik 6grencisi ile yapilmistir. Goériismeler bireysel olarak ve yiiz yiize gerceklestirilmistir. Veriler,
Colaizzi'nin fenomenolojik analiz yontemi kullanilarak yapilmistir. Verilerin analizinde ii¢ kategori (6grenme
dostu hastanede potansiyel motive edici faktorler, 6gretim elemanlar1 ve hastanedeki hemsirelerin 6grencilerin
motivasyonunun artirilmasina yonelik davraniglari ve 6grenme destekli hastaneden beklentiler) yedi alt tema
(iletisim, bilgi, beceri, kisiler, ortam, fiziksel acidan ve psikolojik agidan) saptanmistir. Hemsirelik 6grencileri
ogrenme dostu hastane ortamlarinin dgretici, 6grenmeye tesvik edici, kendilerinde anksiyete yaratmayan ve her
acidan donanimli alanlar olmasini beklemektedir. Hemsirelik dgrencilerinin hemsirelerle ve diger ekip iiyeleri
etkin iletisimin, hastalardan olumlu geri bildirim alinmasinin, 6gretim elemanlarinin 6gretici ve destekleyici
yaklagimlarinin 6grencilerin motivasyonunu artirdigi belirlenmistir. Ayrica 6grenciler 6grenme dostu hastanelerde
ekibin bir parcasi olarak uygulama yaparak bakim kalitesinin artmasina katkida bulunmak istedikleri sonucu
bulunmustur.

Anahtar Kelimeler: Ogrenme dostu hastane, motivasyon, hemsirelik 6grencisi, nitel calisma
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Introduction

There is a strong relationship between the theoretical basis of nursing education in societies and
experience-based learning (Admi et al., 2018; Giinay & Kiling, 2018). The primary purpose of nursing
education is to integrate theory and clinical practice, reflecting theoretical knowledge learned in the real-
world environment (Jack et al., 2018). The aim of undergraduate nursing education programs in our
country is to train professionals who understand, know how to share, take responsibility for, and evaluate
their practices, and provide qualified health services (Erkal ilhan, 2018). Today, the theoretical
knowledge given in nursing programs in faculties of health sciences and schools of health in universities

is integrated into practices in various clinical settings (Ozkiitiik et al., 2018),

Spence Laschinger (1992) demonstrated that Kolb's theory and methodology provide
encouraging support for measuring nursing learning environments in undergraduate education.
Therefore, it is thought that Kolb's theory can provide useful suggestions for clarifying the structures of
learning-supported environments from cognitive and socio-emotional perspectives of the learning
process (Hisamatsu et al., 2006). Benner et al. (1996) stated that nursing practice knowledge is relational
and contextual and therefore, it is not possible to learn participation skills without experiencing them
(Benner et al., 1996). Although nursing students need to engage in clinical practice, it is considered as
an indispensable component of nursing education (Tanner, 2006).

In addition, as a legal obligation for nursing, it is a requirement for nursing students to perform
clinical practice and to ensure their suitability to work as nurses. In terms of education, clinical practice
has an important place as the area where the skills, knowledge, and attitudes developed in the theoretical
part of the curriculum are applied, developed, and integrated (Bjerk et al., 2014; Newton et al., 2010).
Regardless of the perspective on clinical practice, many studies have reported that clinical practice
experiences can positively affect nursing students' attitudes towards the clinical environment in question
(Abbey et al., 2006; Fagerberg et al., 2000; Happel & Gaskin, 2013; Happel & Platania-Phung, 2012).
In line with Kolb's theory, it can be said that student-friendly hospitals are very important for nursing
students and in this context, it can be said that nursing students, who are future health professionals,

provide a good basis for situations that will improve the quality of patient care.

Graduate nurses stated that they were more likely to work in environments where they had
positive experiences during undergraduate clinical practice and that more permanent learning was
provided in a learning-friendly hospital (Courtney et al. 2002, Edwards et al. 2004). Therefore, it is very
important to provide good learning environments in all hospitals and clinical settings used in nursing
education. Nursing instructors and nursing students may experience different problems. These situations
include a low number of educators, ineffective communication between nurse-student-educators,
inadequate hospital conditions, etc. These situations may negatively affect the quality of clinical practice
experience. In the literature, there are no studies on student-friendly hospitals. In this context, this

research is expected to contribute to the literature by filling the gap in the literature. This study is
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important in terms of evaluating the motivating factors for nursing students' interest and participation
and their perception of learning-friendly hospitals using a qualitative phenomenological approach and
providing guidance to instructors. This study was conducted to evaluate what should be in a friendly
learning hospital for nursing students and the motivating factors in the hospital from the students'
perspective using a qualitative phenomenological approach.

Method
Research Design

Phenomenological research design, which is a qualitative research design, was used to evaluate
what should be in a learning-friendly hospital for nursing students and motivating factors in the hospital
from the students' perspective using a qualitative phenomenological approach. This design was chosen
because it offers a high degree of freedom in describing a new phenomenon (event or experience) from
the participants' perspective, providing rich data and detailing their experiences (Yildirnrm & Simsek,
2016). This approach is about uncovering the essence of the phenomenon under investigation and
presenting the experience 'exactly as it presents itself, neither adding to nor subtracting from it'
(Merriam, 2019; Morrow, Rodriguez, & King, 2015; Willing, 2013).

Participants

Criterion sampling method, which is one of the purposeful sampling methods, was used to
determine the study group of the research. Criterion sampling is the creation of a sample from people,
events, objects, or situations with the qualities determined for the problem (Altunay, Oral, & Yal¢inkaya,
2014; Bagskaya & Demir, 2023). The sample of the study consisted of nursing students. The inclusion
criteria were to be a second, third- and fourth-year nursing student, to have practiced in the hospital, and
nursing students who voluntarily agreed to participate in the study. The exclusion criteria were not being

an undergraduate student and not accepting to participate in the study.

In addition, the study was reported in accordance with the Consolidated Criteria for Qualitative
Research Reporting (COREQ) guidelines (Baskaya & Demir, 2023; Tong, Sainsbury, & Craig, 2007).

Data Collection

The research was conducted between November 15 and December 15, 2023, at a university in
a province in northern Turkey. All students who met the criteria were invited to be interviewed. All
interviews were conducted by the second author, and audio recordings were made by two authors. All
interview times were determined by the students themselves. Ethics committee and institutional
permissions were obtained before starting the interview. In addition, verbal and written consent was
obtained from the students. Study data were collected voluntarily. The interviews were held in an empty
classroom of the faculty when the students were not having classes. In order for the participants not to
feel under pressure, it was reported that the study would be conducted on a completely voluntary basis

and that the information would remain confidential, and only statements such as participant 1 and
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participant 2 would be included. Data saturation is very important in a study, and in our study, a total of
60 participants from the second, third, and fourth grades were interviewed in total, and when the data
were repeated, the interviews were terminated considering saturation (Yildirim & Simsek, 2016). In the
interviews with nursing students, a voice recorder was used in a suitable environment. The interviews
were conducted with a semi-structured interview form prepared by the qualitative research method and
created by the researchers based on the literature and revised in line with the opinions of three experts.

The interviews in the study lasted between 35 and 45 minutes.
Data Collection Process

Seven main questions and sub-questions regarding students' perception and experiences of the

learning-supported hospital environment were used in the interviews
Questions in the interview form;
1. How do you think a learning-friendly hospital environment should be?

2. How should a learning-supported environment be in a hospital environment? Do you think that

the hospital where you practice is sufficient in this respect?

3. Do you think that the lecturers and nurses at the university encourage you to learn? Can you tell

us how they do this?
4. Are there motivating factors in the hospital?

5. What would you like to have in the hospital for interest and participation? What would you like to

see improved and what would you like to see improved?
6. Do you consider your sources of support sufficient? In which area would you like to be supported?
7. What do you think should be done to improve the quality of teaching?

Data Analysis

The 7-step analysis method developed by Colaizzi (1978) for phenomenological studies was
used to analyze the data (Morrow, Rodriguez, & King, 2015). In this context, the interview texts were
first read independently and repeatedly by three researchers. Thus, it was tried to understand what was
explained in the data. Important statements in the interview texts were selected, reorganized and
expressed in general terms. Then, the data that were tried to be explained in the statements were
identified and analyzed. The researchers formulated and validated the meanings by discussing them until
they reached a consensus. The researchers then identified and organized the themes into main and sub-
themes. The themes and sub- themes of the study were developed through clear articulation. In addition,
participants' statements were included so that the reader could verify the interpretation and analysis of
the data (Ulutagdemir, Ay, Go¢men, Uzun, & Kulakag, 2023; Yildirim, Aydogan, & Bulut, 2021).
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Ethical Statement

This study was approved by Giimiishane University Scientific Research and Publication Ethics
Committee (E-95674917-108.99-149362) (see Appendix-1). Informed consent was obtained from the
participants before starting the interview. Recordings and transcripts were stored on a password-
protected device. The study was conducted by the Declaration of Helsinki and the ethical standards of
the National Research Committee.

Findings

Thirty-five of the participants were female, and their mean age was calculated as 19.27+3.44
(minimum age 18, maximum age 27). As a result of the analysis of the data obtained from the interviews,

categories, themes, and sub-themes were identified (Table 1).
Table 1.

Requirements of a Learning Friendly Hospital for Nursing Students and Motivating Factors in the Hospital

Categories Themes Sub-themes
1. Potential ~ A. Persons Al. The teaching staff must be sincere and genuine,
motivating factors A2. Team members should be respectful and
in a learning- accepting towards students in clinical practices.
friendly hospital A3. Obtaining positive feedback from patients
A4. Providing spiritual satisfaction and appreciation
of patients,
B. Environment B1. Working in team collaboration in clinical
practices,

B2. The patient population trusts the students and
allows them to practice,

B3. The presence of an educational environment and
effective visits by teaching staff.

B4. Instructors should empathize with students and
listen to them,

B5. Instructors should encourage students for
scientific studies.

B6. Medical supplies are sufficient,

B7. More applications in specific environments such
as operating rooms

Al. Establishing effective communication with

2. Behaviors of A.Communication/environment

teaching staff and
hospital nurses to
increase students'
motivation

B. Information

teaching staff,

A2. The number of teaching staff is sufficient,

A3. Taking actions to increase students' motivation,
A4. Demonstrating supportive attitudes towards
students

B1. Using effective presentation techniques (case
study, concept map),

B 2. Teaching staff should teach courses in which

C. skill they are experts in their fields.
C1. In clinical practice, faculty members must be
present one-on-one with students.
C2. Nurses supporting students in skills
3. Expectations from A. Physically Al. Adequate medical supplies

a learning-supported
hospital

A2. The number of patients is high
A3. Presence of guide nurses,
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AA4. Instructors should spend more time with students

in clinical practice.

A5. A hospital environment with low work accident

rates

A6. Being a hospital that follows innovations and
B. Psychologically developments in technology

B1. Encouraging and motivating health personnel to

learn

B2. Team members who do not create anxiety

B3. Empathic nurses

B4. Creating an environment where they can express

themselves comfortably

B5. Team members who can communicate

effectively

B6. Hearing words of appreciation and gratitude from

patients and feeling spiritually happy

B6. Students are seen as part of the team

B7. Having a reward system

Category 1. Potential motivating factors in a learning-friendly hospital
Theme 1. Persons

Nursing students stated that the factors that motivated them in a learning-friendly hospital were
the sincerity and respect of the lecturers, the respectfulness of other team members, positive feedback
from patients, and spiritual satisfaction.

"The hospital environment should be an open, friendly environment where people can mingle. There

should not be too much distance between the staff, and conversations should be based on practice rather
than theory in terms of sincerity." (P7).

"University lecturers encourage us to learn, but due to the small number of nurses and the high number
of students, even though nurses encourage us to learn, it is not enough. The way they encourage us to
learn is usually through verbal conversation (P19).

Theme 2. Environment

Nursing students stated that the factors that motivated them in the learning-supported hospital
were working in team collaboration, the patient population trusting the students and allowing the
practices, having an instructive environment, effective rounds by the instructors and the instructors'

empathy towards them.

"The fact that the environment is instructive and that the lecturers come and make rounds is a motivation
for me, I learn more, and even if some of my friends do not like it very much, I like this situation. " (P47).

"In a learning-friendly hospital environment, it is an environment where the logic of the work can be
grasped rather than the workload being imposed on trainees and beginners. Therefore, learning is as
important as the therapeutic relationship between patients and professionals in a way that encourages and
facilitates learning, as well as the instructive and even educational role of experienced professionals
towards other colleagues and prospective colleagues. Therefore, hospital management, hospital staff and
teaching staff should encourage and strive to teach in cooperation, and more importantly, the learner
should be determined and willing to do so (P3).
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Category 2. Behavior of instructors and nurses in the hospital towards increasing the motivation

of students
Theme 1. Communication/environment

As a result of the interviews with the nursing students, it was determined that the instructors of
the students and the nurses in the hospital should establish effective communication with the instructors
to increase the motivation of the students, the number of instructors should be sufficient, actions should

be taken to increase the motivation of the students and supportive attitudes should be exhibited.

"My only source of motivation in the hospital is the patients and relatives who thank us and pray for us."
(P2)

"Collaborations with our colleagues, the support of lecturers and professionals who give positive feedback
in some wards motivate us, while the general functioning of the ward, positive communication between
professionals and between doctors and nurses also contribute to motivation." (P11).

Theme 2. Knowledge

As a result of the interviews with the nursing students, it was determined that the lecturers and
the nurses in the hospital used effective presentation techniques (case study, concept map) in the lessons
to increase the motivation of the students, and that the lecturers attended the lessons in which they were
experts in their fields.

"Each academic should teach the courses in his/her area of specialization and other professors should not

teach the courses that are not in his/her area of specialization. Generally, expert lecturers do, but there are
one or two courses where expert lecturers are very good... (P33).

Theme 3. Skills

As a result of the interviews with nursing students, situations such as increasing the duration of
clinical practice in the skill area and increasing the duration of laboratory practice in order to increase
the motivation of the students were determined by the instructors and nurses in the hospital.

"They encourage us to strengthen our weaknesses by doing extra laboratory lessons to overcome our

deficiencies as much as they can (P19).

Category 3. Expectations from a learning-supported hospital
Theme 1. Physical aspect

According to the data obtained from the interviews, students stated that they expected learning-

supported hospital environments to be equipped.

"Each ward has its specific characteristics in a learning supported environment. In this direction, the
frequently used drugs, methods, tools and equipment in the wards and how they are used and the things
to be considered for the patients hospitalized in these wards should be supported in the form of books,
brochures and posters. For students with little experience or intern students, they should be carefully
analyzed one by one and try to complete the missing parts, and in addition to this, detailed feedback
should be given to the lecturers for the intern group. In the hospital where we practice, we have many
deficiencies in this regard, I do not think that professionals are sensitive enough on this issue and I think
that the necessary feedback to the lecturers is quite insufficient (P21).
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Theme 2. Psychologically

According to the data obtained from the interviews, students stated that they expected learning-
supported hospital environments to be instructive, encouraging to learn, and a space that does not create
anxiety for them.

"In a learning-friendly hospital environment, it is actually an environment where the logic of the work
can be grasped rather than the workload being imposed on trainees and beginners. Therefore, learning is
as important as the therapeutic relationship between patients and professionals in a way that encourages
and facilitates learning, as well as the instructive and even educational role of experienced professionals
towards other colleagues and prospective colleagues. Therefore, hospital management, hospital staff and
teaching staff should encourage and strive to teach in cooperation, and more importantly, the learner
should be determined and willing to do so (P58).

Discussion

This study aims to evaluate what should be in a learning-friendly hospital for nursing students
and the motivating factors in the hospital from the students' perspective using a qualitative
phenomenological approach. Nursing students' perceptions and thoughts about the learning-supported

hospital environment were addressed in three categories.
Potential motivating factors in a learning-friendly hospital

Nurse-friendly hospitals offer opportunities for orientation of nurses in health care services and
professionalization of nurses through in-service training opportunities (Er, 2013; Meraviglia et al.,
2008). For quality patient care standards, orientation is not only a desirable feature for a suitable working
environment but also important for patient care practices (Er, 2013). In addition, the motivation of nurses
and nursing students is also very important in hospitals. Motivation is the possibility for a person to
engage in, sustain, and adhere to specific change strategies. Motivation is not a characteristic but a state,

and it is the readiness or willingness to change, and it varies according to the situation/time (Ogel, 2009).

Motivational processes, in connection with cognitive processes, affect the attitudes of
individuals in the face of problems faced by individuals and determine the performance of individuals
(Bozbas, 2015). The problems experienced by students in the hospital environment can negatively affect
students' motivation (Bayir, 2020). In the study conducted by Mikkonen et al. (2020), it was determined
that the personality traits of the instructors that are flexible, patient, fair, supportive, adopt a pedagogical
approach and increase motivation positively affect students' clinical practice experiences (Ozsaban &
Bayram, 2020). In this study, it was determined that students were positively affected by the factors of

nurse, patient, and instructor and that these situations increased their motivation.

In a systematic study, the physical environment of the hospital increased the expansion stress
(Tasdelen & Zaybak, 2013), anxiety increased (Arabaci et al., 2015), the clinic was formed (Bilgin et
al., 2016), and the clinical environments of the diseases were found to be inadequate, thus increasing
academic motivation and clinical learning (Aktas & Karabulut, 2016) customize. However, the absence

of special rooms such as the dining hall, dressing room, study room, seminar room for promotion and
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the lack of private rooms such as the dining room, dressing room, study room, seminar room are the
features that show what the ideas in the books and magazines that people in the clinic can benefit from
(Ozsaban & Bayram, 2020).

Behaviors of lecturers and nurses in the hospital towards increasing students’ motivation

In the studies, it was stated that the concept of vision in education is to take many steps to
improve, regulate, and develop education in order to increase the quality of education (Sendag & Gedik,
2015). Nursing students may experience feelings of anxiety and fear due to the absence of role models
and problems in terms of professionalism (Alshowkan & Kamel, 2016; Demir & Ercan, 2018). In their
study, Giinaydin and Arguvanli Coban (2021) stated that students had difficulties in issues such as
insufficient theoretical knowledge and practice time (Giinaydin & Arguvanli Coban, 2021). In the study,
situations such as effective communication with lecturers, a sufficient number of lecturers, actions to
increase the motivation of students, and supportive attitudes towards students were determined to
improve the quality of teaching. It is seen that the number of studies on increasing the quality of
education and training is limited, and in this context, it is thought that it would be useful to increase the

number of studies.
Expectations from a learning-supported hospital

Nurse-friendly hospital programs and a learning-supported hospital environment are important
to improve the quality of institutional quality and patient care by examining and improving the working
environment of nurses and students (Meraviglia et al., 2008; Meraviglia et al., 2009). Nurse-friendly
hospital criteria reveal what the workplace policies should be in providing the working environment
necessary for quality nursing practices. With these criteria, it is expected to provide a positive working
environment in the institution, nurse satisfaction, retention of nurses in the institution, increase the
quality of patient care, and improve patient outcomes (Meraviglia et al., 2009). In a study conducted by
Mikkonen et al. (2020) in five European countries, it was determined that the individual characteristics
of educators who are flexible, patient, fair, supportive, and adopt a pedagogical approach and increase
motivation affect the clinical experiences of students. In this context, it can be said that the educator's
display of a professional attitude and positive communication characteristics and providing feedback

will strengthen the relationship of trust with students, reduce stress, and support learning.

In the study conducted by Bayir et al. (2020), when the expectations of nursing students from the
practices were questioned, it was determined that the majority of the students expected active
participation in the practices applied to the patient, they wanted the health team members to treat them
well, and the instructors to be supportive and understanding. Students also stated that they wanted to
have sufficient medical equipment, to improve the physical conditions of the hospital, and to provide
opportunities to conduct research in the clinic (Bayir, Ozdemir, & Palaz, 2020). In this study, it is seen

that students mentioned similar expectations.
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Conclusion

In conclusion, this study provides preliminary evidence on the motivating factors for nursing
students' interest and participation, and their perception of a learning-friendly hospital environment.
Nursing students expect learning-friendly hospital environments to be instructive, encouraging, anxiety-
free, and well-equipped in all aspects. It was determined that effective communication with nurses and
other team members, receiving positive feedback from patients, and instructive and supportive
approaches of instructors increased the motivation of nursing students. In addition, it was found that
students want to contribute to the improvement of the quality of care by practicing as a part of the team

in learning-friendly hospitals.

In line with these findings, it is necessary to develop strategies to adapt educational models
compatible with the national health system and to eliminate the affecting variables at institutional and
national levels in the planning of education and training. It is recommended to identify individual
characteristics affecting students' experiences, to adopt pedagogical approaches and individualized
collaboration in relations with them, to increase the competence of educators, to increase the number of
learning-friendly hospitals, to create a supportive clinical environment, and to implement technology-

supported laboratory applications in the clinical preparation processes.
Limitations

One of the limitations of the study is that all participants were second, third-, and fourth-year
nursing students at a university in a city in northern Turkey. The results depend on the participants and
the setting in which the research was conducted. The small group of participants is not representative of

the nursing student population.
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