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Dear Readers,

We are delighted to present you the July 2025 issue of the Journal of Limitless Education and
Research.

The aim of our journal, the Limitless Education and Research Association (LERA), has
continuously been published since 2016 is to contribute to the field of education and research with
new scientific studies. To this end, theoretical and experimental original research, review articles,
thesis summaries, and other scientific works are published for free and shared with readers at both
nationwide and worldwide.

The Journal of Limitless Education and Research (J-LER) is published three times a year in
both Turkish and English. As an international peer-reviewed journal, it is prepared with the scientific
endeavors, contributions, and support of academics, scholars, researchers, educators, and teachers
from different countries. Each issue including current and new studies is meticulously presented to
the readers in the field, following thorough reviews.

Maintaining its academic and scientific quality for ten (10) years, the Journal of Limitless
Education and Research (J-LER) is indexed in the EBSCO, Education Full Text (H.W. Wilson) Database
Coverage List, which is recognized by the Council of Higher Education (UAK). It is also indexed in
various national and international databases such as ASOS, DRJI, ESJI, OAJI, ROAD, SIS, SOBIAD, and
Worldcat, and receives a significant number of citations. According to the SOBIAD impact factor, our
journal ranks highly among scientific journals in our country. Efforts to have our journal indexed in
more extensive national and international databases are ongoing.

In the July 2025 issue of our journal, eight (8) scientific research and review articles are
featured. We would like to thank all the editors, authors, reviewers, and translators who contributed
to the preparation and publication of this issue. With the hope that our journal will bring
contributions to scientists, researchers, educators, teachers, and students in the field, we extend
our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,
Sizlere Dergimizin Temmuz 2025 sayisini sunmaktan buylik mutluluk duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana 10 yildir
kesintisiz olarak yayinlanan Dergimizin amaci, yeni bilimsel ¢alismalarla egitim ve aragtirma alanina
katki saglamaktir. Bu amagla kuramsal ve deneysel 6zgln arastirmalar, derleme makaleler, tez
Ozetleri ve diger bilimsel calismalar Ucretsiz yayinlanmakta, ulusal ve uluslararasi dizeydeki
okuyucularla paylasiimaktadir.

Sinirsiz Egitim ve Arastirma Dergisi (SEAD), yilda {i¢ sayr olarak Tiirkce ve ingilizce
yayinlanmaktadir. Uluslararasi hakemli dergi olarak farkli tlkelerdeki akademisyen, bilim insani,
arastirmaci, egitimci ve 6gretmen yazarlarin bilimsel caba, katki ve destekleriyle hazirlanmaktadir.
Her sayida titiz incelemeler sonucu glincel ve yeni calismalar alandaki okuyuculara sunulmaktadir.

Akademik ve bilimsel kalitesinden 6diin vermeden on (10) yildir yayin hayatini siirdiiren
Sinirsiz Egitim ve Arastirma Dergisi (SEAD), UAK tarafindan alan indeksi olarak kabul edilen EBSCO,
Education Full Text (H.W. Wilson) Database Covarage List’te taranmaktadir. Ayrica ASOS, DRIJI, ESJI,
OAJl, ROAD, SIS, SOBIAD, Worldcat gibi ulusal ve uluslararasi gesitli indekslerde taranmakta ve cok
sayida atif almaktadir. SOBIAD etki faktdriine gére Dergimiz, lilkemizdeki bilimsel dergiler icinde
onemli bir sirada bulunmaktadir. Dergimizin daha genis ulusal ve uluslararasi indekslerde taranmasi
icin girisim ve galismalarimiz devam etmektedir.

Dergimizin Temmuz 2025 sayisinda sekiz (8) bilimsel arastirma ve derleme makaleye yer
verilmistir. Bu sayinin hazirlanmasi ve yayinlanmasinda emegi gegen biitin editor, yazar, hakem ve
cevirmenlere tesekkiir ediyoruz. Dergimizin alandaki bilim insani, arastirmaci, egitimci, 6gretmen ve
ogrencilere katkilar getirmesi dilegiyle, saygilar sunuyoruz. Dergimizin alandaki bilim insani,
arastirmaci, egitimci, 6gretmen ve 6grencilere katkilar getirmesi dilegiyle saygilar sunuyoruz.

SINIRSIZ EGITIM VE ARASTIRMA DERGISI
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Ozet: The right to read refers to every child’s freedom to access a book of their interest, choice,
and purpose at any time, as well as the freedom to read or not read the book they access. The aim of this
study is to evaluate teachers' views, assessments, and suggestions regarding children's right to read. A
case study design, one of the qualitative research methods, was employed in the study. Using the snowball
sampling method, a total of 95 volunteer teachers (n = 80 classroom teachers; n = 15 Turkish language
teachers) from 25 different provinces across seven geographical regions of Turkey participated in the
research. Data were collected through the “Teacher Interview Form on the Right to Read,” developed by
the researchers, and analyzed using descriptive and content analysis techniques. According to the results,
teachers’ perceptions of the right to read were categorized under two main themes: “awareness of the
right to read” and “suggestions regarding the right to read.” Awareness primarily involved framing the
content of this right, the freedom not to read, the right to read any genre, and support for the child’s
reading interests. Teachers emphasized the importance of motivation in exercising this right, the influence
of families, and the necessity for children to determine their own reading time. Barriers to exercising this
right were identified as technological, economic, familial, and educational factors. Teachers suggested
that legal regulations and specific measures within the education process could help children fully exercise
their right to read. Based on the findings, it is recommended that a societal consensus be established
recognizing reading as a fundamental human right. To achieve this, teachers, families, school
administrators, experts, and librarians should be informed about the right to read, and encouraging
initiatives should be implemented to help children and young people exercise this right.
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1. Introduction

Reading, as one of the most fundamental means of learning and acquiring knowledge,
enables individuals to access, interpret, and utilize information, while also enriching their
intellectual world. Playing a key role in the development of thinking and learning skills, reading
shapes the way individuals explore the world and perceive humanity. In this context, reading
proficiency holds significant importance in both academic and social life. However, for an
individual to fully realize their potential, reading must become a habit, and a reading culture

must be cultivated.

Reading habit, which can be defined as the consistent and regular practice of reading
(Chettri & Rout, 2013), relates to how much, how frequently, when, and what a person reads
(Rosli et al., 2017). This habit helps students develop their personalities through diverse reading
materials, adapt to change, and supports their professional lives with enriched knowledge,
experience, and skills (Sum et al., 2023). While reading is a foundational component of learning,
reading culture represents a philosophy of fostering a forward-looking attitude toward reading.
Reading culture is an integrated pattern comprising individuals’ reading behaviors, practices,
beliefs, perceptions, and knowledge (Olasehinde et al., 2015). Reading habit and culture are
processes that develop over time and enable individuals to effectively utilize their reading skills.
Acquiring a reading habit and culture is contingent on access to reading materials. Reading,
which opens a mental and emotional space of freedom, is a fundamental human right and finds
true meaning in societies with a well-established reading culture. Therefore, the right to read,

the habit of reading, and reading culture are interrelated and mutually reinforcing concepts.

Through reading, children and adolescents not only engage in mental experiences
involving language, memory, comprehension, and attention but also develop cognitive skills
such as critical thinking, problem-solving, empathy, and planning. Regular reading from an early
age fosters feelings of comfort and confidence, enhances academic performance, develops
creativity, strengthens social skills, and allows for the emergence of different perspectives on
the world. For all of these benefits to be realized, children and young people must first develop
a reading culture. The first step in establishing a reading culture—which implies voluntary
reading and the integration of reading into daily life—is ensuring access to books and the
freedom to read in one’s preferred manner. Unrestricted, unhindered, and easy access to books
is a right for everyone. The right to read should be regarded, especially for children, as a right

that directly affects personality development and facilitates access to education, culture,
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entertainment, and the arts (Kusdemir, 2024). Reading education should therefore be
structured in parallel with the realization of this right. In his book Like a Novel / On Books and
Reading, Pennac (1998) argued that young readers should be granted certain rights to
encourage them to read more. Expressed in an ironic tone, these rights are summarized as
follows: 1. The right not to read. 2. The right to skip pages. 3. The right not to finish a book. 4.
The right to reread. 5. The right to read whatever one pleases. 6. The right to drift into a dream
world while reading. 7. The right to read anywhere. 8. The right to browse. 9. The right to read

aloud. 10. The right to remain silent.

It is observed that studies aiming to define the general framework of children’s right to
read and to examine these rights in detail are mostly conducted through associations, civil
society initiatives, and projects. In 2016, within the framework of the Civil Thought Program —
an EU-affiliated civil movement—a project was carried out with volunteer teachers from
Istanbul and Ankara on children’s reading rights. As a result of workshops aimed at encouraging
children to reflect on reading and raise awareness, a “Children’s Reading Rights Declaration”
was created. It consisted of 20 articles and was published in 10 different languages (Turkish,
German, Arabic, Azerbaijani Turkish, English, Persian, French, Russian, Urdu, and Korean)
(European Union Civil Thought, 2023). The declaration includes the following rights: 1. The right
to choose books according to my interest, curiosity, needs, and pleasure. 2. The right to read at
any time, in any place, in any condition, and with any person. 3. The right to like or dislike a
book. 4. The right to reread a part or the whole of a book. 5. The right to stop reading a book at
any point. 6. The right not to read. 7. The right to skip pages or chapters. 8. The right to daydream
while reading. 9. The right not to be disturbed while reading. 10. The right to fall asleep while
reading or listening. 11. The right to talk about and discuss the books I've read. 12. The right to
form or join a book/reading club. 13. The right to remain silent about what I've read. 14. The
right to discover books at any place and time. 15. The right to access a quality library. 16. The
right to carry the book | am reading with me. 17. The right to share, gift, or exchange my book.
18. The right to annotate books or write notes about them. 19. The right to identify with a book
character and form a connection. 20. The right to watch a movie adaptation of the book I've

read or meet its author.

In 2018, a comprehensive international study was conducted by the International
Literacy Association (ILA) in the United States. The association’s board brought together
member researchers from various countries to explore what could be done to secure children’s

reading rights and to protect these fundamental rights. A working group composed of ILA
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members from Australia, Ireland, Japan, Russia, and the United States produced a list of ten
equally important rights that every child deserves (Dwyer et al., 2019). The ILA emphasized that
the right to read is a fundamental and inalienable right. Highlighting that reading enriches an
individual’s life personally, socially, and culturally, the association launched the “Children’s Right
to Read” campaign, aiming to ensure every child, everywhere, has access to the education,
opportunities, and resources needed to read. At the core of the campaign lies the belief that all
children have the right to read and to read for pleasure. The “Children’s Rights to Read,” as
published by ILA (2019), are as follows: 1. Children have the basic human right to read. 2.
Children have the right to access texts in both print and digital formats. 3. Children have the
right to choose their own reading materials. 4. Children have the right to read texts that reflect
their own experiences and languages, offer windows into others’ lives, and open doors to
different worlds. 5. Children have the right to read for pleasure. 6. Children have the right to
supportive reading environments with knowledgeable literacy partners. 7. Children have the
right to devote more time to reading. 8. Children have the right to share what they learn through
reading by collaborating with others locally and globally. 9. Children have the right to use reading
as a springboard for writing, speaking, and representing in other forms. 10. Children have the
right to benefit from government funding and resources that support reading and reading

instruction.

This list of rights is updated annually and is featured and emphasized on the
association’s website. In 2024, the ILA also published the Guide to Advocating for Children’s
Right to Read, once again declaring in this guide that equal access to literacy and books is a
fundamental human right within the framework of social justice and essential to improving the
quality of literacy education in schools and global communities. Accordingly, the guide offers
specific recommendations to school administrators, literacy specialists, teachers, families,
caregivers, librarians, and policymakers on how to provide children with meaningful literacy

experiences (ILA, 2024).

Mason and Schumm (2003) conducted research outlining what these rights, defined for
every child around the world, might require for children to become competent readers and
writers. Studies and research on the established reading rights indicate that these rights
enhance students’ motivation and interest in reading. The Ontario Human Rights Commission

(OHRC), in its work on the right to read, emphasizes the necessity of advancing this fundamental
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right and argues that teachers must possess scientific knowledge about how students first learn
to read and how reading develops over time. With an understanding of how word reading
develops, teachers will also recognize the significant role of word reading skills in oral language
comprehension and textual understanding. OHRC highlights the strong connection between
word reading ability and the processes of text comprehension. Stressing the importance of
addressing deficiencies in foundational reading skills and individual differences, OHRC has
thoroughly investigated the necessity of timely intervention in these areas during the preschool

and early reading periods (OHRC, 2022).

Numerous studies in both Turkey and around the world have examined children’s
reading habits (Ahmad et al., 2021; Aygiin, 2021; Cekici & Cocuk, 2022; Hu et al., 2024; Pandey
et al., 2022; Sevgi & Karakaya, 2021; Sahin & Ergiil, 2022; Yilmaz & Ertem, 2022; Zenelaga et al.,
2024). The primary objective of these studies is to identify the factors that influence the
development of reading habits in children and to understand the role of these habits in
children’s social, emotional, and cognitive development. In doing so, original insights can be
generated regarding the mutually reinforcing relationship between reading and development.
A significant portion of the responsibility in this regard lies with teachers. Many teachers place
reading instruction at the core of their educational practices. Another area of focus in reading
research (Bulut & Turan, 2024; Calafato, 2024; Imbaquingo & Cardenas, 2023; Palabiyik, 2023;
Sagirl, 2021; Satiroglu & Gokee, 2024; Ugur & Tavsanli, 2022) is what teachers do to enhance
their own reading skills and habits. Nieboer (2022), in his study on summer literacy programs,
found that most of these programs provide free texts for students. However, it was also
observed that adults tend to select texts for children based on the students’ reading proficiency
levels and areas of interest. Although such a model can have positive outcomes, it has also been
found that when students are not given the opportunity to choose their own texts, negative
effects such as disinterest in reading and lack of excitement can arise. When students are
granted the freedom to select their reading materials, there is a significant increase in both their
willingness to read voluntarily and their overall reading success. In a study conducted by Saxby
and Winch (1991), it was found that children opposed text lists categorized by age, gender, or
reading level. These types of lists were criticized for limiting children’s reading experiences and
stifling their true potential in reading (as cited in Dwyer et al., 2019). It has been observed that
children can read above their age level when reading materials align with their interests, while
their motivation to read declines when the content does not engage them. Therefore, the

selection of reading materials should be shaped according to students’ individual interests and

329 The Journal of Limitless Education and Research, 10 (2), 325 - 388



(\Dzz7 Children's Right to Read Books from the Perspective of Teachers...

Fatma KIRMIZI, Firdevs GUNES, Nevin AKKAYA, Bilge BAGCI AYRANCI, Ruhan KARADAG YILMAZ, Sabri
SIDEKLI, Yasemin KUSDEMIR, Ibrahim Halil YURDAKAL, Duygu CAG, Nurgil UNLUCOMERT, Ezgi INAL

preferences. Children’s right to choose reading materials and to engage with books according to
their interests can be associated with the broader concept of the “right to read.” The inability of
children to access books or, conversely, their ease in reading about topics they are passionate
about, directly ties into this right. In this regard, the perceptions and experiences of teachers—
who play a critical role in reading education—regarding the right to read are of growing
importance. Thus, the primary rationale for this study is to offer a new perspective on reading
education research related to the “right to read” and to raise awareness among teachers,
educators, children's literature experts, families, librarians, and researchers to ensure that

children are fully able to exercise their right to read.
1.2. Purpose of the Study

The purpose of this study is to examine teachers’ views and suggestions regarding
children's right to read books. In line with this purpose, the study seeks to answer the following

questions:
1. What are teachers’ perceptions of children’s reading rights?
2. According to teachers;
2.1. what barriers do children face concerning their right to read books?
2.2. what can be done to raise children's awareness of their right to read?

2.3. what educational suggestions can be made to support children in exercising

their right to read?

2.4. what legal regulations could be introduced to support the exercise of

children's reading rights?

It is believed that research focusing on children’s reading rights will make a positive
contribution to their literacy education and the development of a reading culture. Furthermore,
examining children’s right to read and analyzing teachers’ evaluations in this regard is
considered important for recognizing the current situation and emphasizing the significance of
the right to read in the development of students’ reading skills. Investigating teachers’
perspectives on reading rights may help determine the effectiveness of current educational
policies and identify areas in need of improvement. In addition, the findings of this study are
expected to contribute to the relevant literature on access to books and the exercise of reading

rights and to offer a new perspective to educators and researchers.
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2. Method

This study was designed as a case study, one of the qualitative research methods.
Accordingly, a “single case design” was employed. A case study involves collecting and recording
data about one or more cases and preparing a case presentation. The main principle of case
studies—which focus on interesting topics or cases that the researcher believes are worthy of
investigation without attempting to generalize or judge—is to produce systematic experiential
reports that include evidence on which judgments may be based (Bassey, 1999). The reason for
choosing a single case design in this research is to explore teachers’ perceptions, opinions, and
observations concerning “children’s right to read books.” The dynamic nature of the case study
allows the researcher to uncover patterns that may not be initially apparent during interviews
and to pursue additional or expanded directions for further research (Mills et al., 2010). In
general, the following points must be considered in case studies (Hitchcock & Hughes, 2003, p.

317):
¢ Rich and vivid descriptions of events within the case,
¢ A chronological narration of these events,
¢ An internal discussion connecting the description and analysis of events,

¢ A focus on specific individuals or groups and their perceptions (e.g., mothers or

primary school teachers...),
¢ A focus on a specific incident within the case,

¢ Presentation of a particular case that enables a comprehensive understanding of the

subject under investigation.

Case studies are particularly beneficial for examining interesting aspects of an
educational activity, program, institution, or system within its natural context and in a manner
respectful of human dignity. These studies are conducted within a defined time and space,
allowing the collection of sufficient data to inform the judgments and decisions of practitioners,
policymakers, or researchers working toward these aims. Due to their flexibility in addressing a
wide range of contexts—from a single case to an entire system—case studies are especially
useful in educational research. In holistic single-case studies, there is only one unit of analysis,
such as an individual, an institution, or a program. A review of the literature suggests that cases

not previously studied may be explored using a holistic single-case design (Yildinm & Simsek,
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2021). In this context, the current study adopts a holistic single-case design, treating children’s

right to read books as the single case.
2.1. Study Group

The study group consists of classroom teachers and Turkish language teachers. These
teachers play a vital role in cultivating reading habits and developing reading skills in children.
Therefore, their perceptions and opinions regarding the right to read are critical in
understanding how this right is perceived by children. Furthermore, the insights and views of
classroom and Turkish teachers on the right to read are expected to contribute significantly to
offering a broader perspective on children's reading rights; hence, they were selected as the

sample group for this study.

A snowball sampling method was used to form the study group. Johnson and
Christensen (2014) describe the process of snowball sampling, in which each participant

identifies other potential participants (such as friends or colleagues), as follows:

¢ One or more voluntary participants who meet specific criteria in line with the purpose

of the study are selected.

¢ These participants are then asked to identify one or more individuals who may also be

willing to participate in the study.

¢ Over time, as each new participant recommends others, the sample grows. The sample

can be metaphorically viewed as a snowball rolling down a hill, increasing in size.

In forming the study group, teachers actively working in various cities across Turkey and
possessing characteristics alighed with the study’s objectives were identified and contacted by
the researchers. Contact information was obtained from these teachers for colleagues likely to
participate in the study, who were then invited to complete the data collection tool. As a result,
classroom and Turkish language teachers from 25 different cities across all seven regions of
Turkey participated in the study. These cities included: Ankara, Istanbul, lzmir, Konya,
Kastamonu, Zonguldak, Denizli, Sirnak, Batman, Aydin, Agri, Adana, Kirikkale, Hakkari, Mersin,

Van, Mardin, Bursa, Kahramanmaras, Sanhurfa, Ordu, Bitlis, Hatay, Samsun, and Canakkale.
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Table 1

Demographic characteristics of teachers in the study group

Teaching Branch Gender
Classroom Teacher Turkish Teacher Female Male
80 15 63 32
Total 95

As shown in Table 1, the majority of participants were female and classroom teachers.
A total of 95 teachers participated in this study, which aimed to determine their perceptions of
children's right to read books. The average age of the participating teachers was 38, with the
youngest being 24 and the oldest 62. It was determined that participants were teaching in
provincial centers (n = 40), districts (n = 35), and villages (n = 20), and that they held either a

master’s degree (n = 15) or a bachelor’s degree (n = 80).
2.3. Data Collection Tool and Process

In this study, the "Teacher Interview Form on the Right to Read Books," prepared by the
researchers, was used as the data collection tool. The preparation process of this form involved

the following stages:

1. Sources and research findings related to reading, reading education, and children's

rights were reviewed.

2. Based on the literature review, a question pool was created comprising items that

were thought to be relevant to children’s right to read books.

3. The questions in the pool were examined, merged or eliminated based on similarities

and relevance to the research purpose, and 15 question items were drafted.

4. Expert opinions were sought for the drafted questions. Six faculty members
specialized in the field, three Turkish language teachers, and three classroom teachers reviewed
the questions in terms of purpose, language, expression, and writing conventions. Questions
deemed non-functional were removed from the form. As a result of the evaluations, 12 open-

ended questions were finalized for use in the study.

5. A "Personal Information" section was added to the form to gather information such

as gender, education level, age, and years of service of the participants.

6. The finalized "Teacher Interview Form on the Right to Read Books," consisting of two
main sections, was used as the data collection instrument. The first section included questions

related to participants' personal information, aiming to gather data on age, place of duty, subject
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area, seniority, and educational background. The second section included questions related to

the concept of the right to read. One of these questions is presented below.
¢ "What do you understand by the expression 'children's right to read books'?"

To obtain detailed data from the teachers participating in the study, open-ended
guestions were included. The data were collected during the fall semester of the 2023-2024
academic year from classroom and Turkish language teachers working in official institutions on

a voluntary basis.
2.4. Data Analysis

Descriptive and content analysis techniques were used to analyze the data obtained
from the interviews with classroom and Turkish language teachers. Initially, the completed
forms were counted, the responses were listed, and the data were organized into tables using a
computer. The researchers cross-checked the records and transcripts to ensure there were no
discrepancies. Responses in the personal information section were analyzed using descriptive
analysis to determine numerical distributions of variables such as gender, education level, and
years of service. Teachers' responses regarding the right to read were analyzed using content

analysis. The steps followed in this stage are detailed below:

2.4.1. Classification (Filtering and Refinement): All responses were entered into a table
in a digital environment according to question numbers. This allowed for a sequential and visible

presentation of all participants’ answers.

2.4.2. Coding: Meaningful segments within the data (a word, sentence, paragraph, etc.)
were identified and assigned labels. Each teacher’s response to each question was examined
individually, and similar responses and expressions were coded. Common ideas and recurring

terms within the answers were identified.

2.4.3. Category Development: Teachers’ opinions, thoughts, and evaluations regarding
children’s right to read were examined for shared features. The codes were then analyzed to

form conceptual clusters.

2.4.4. Ensuring Validity and Reliability: In qualitative research, the detailed reporting of
collected data and transparency in the process of reaching conclusions are essential criteria for
ensuring validity (Yildinm & Simsek, 2021). To establish internal validity, a literature review was

conducted; to ensure internal reliability, each researcher analyzed and evaluated the data
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independently. To enhance external validity, the research design, study group, data collection

tool, data analysis methods, and the entire process were presented in detail.

2.4.5. Direct Quotations: To enhance clarity and provide supporting evidence, direct
guotations from teachers' responses were included. Care was taken to select quotations that

best represented the developed categories.

2.4.6. Identification and Interpretation of Findings: The identified findings were
explained, associated with one another, and compared. Interpretations were made in

accordance with the research objective.
3. FINDINGS

As a result of the interviews conducted with Turkish and classroom teachers, the
teachers’ responses to the questions were analyzed and categorized into main categories,

themes, and sub-themes. The findings obtained from the data analysis are presented in Table 2.

Table 2

Categories, themes, and sub-themes derived from data analysis

Category Theme Sub-Theme Frequency (f)
- Definition of the Right to Read 44
© .

& Perception of the Right to Read ) Right Not to. Read 24
o Right to Read Desired Genres 36
%D Supporting Reading Interests 24
© To Motivate 52
;GC_J, Raising Student Awareness Influence of Family 54
G Freedom to Set Reading Time 16
é Technological Factors 47
% Barriers to the Right to Read EconF>m|c I-tactors 63
b3 Family Attitudes 29
< Educational Conditions 23
” Development of Libraries 54
,S Educational Process Suggestions Family Education 38
?D Reading Activities 33
0 . Financial Support 12
7 Legal Regulations Curriculum Modification 14

The analysis of responses from Turkish and classroom teachers reveals a wide range of
perspectives. Content analysis showed that the teachers’ views on the right to read can be
grouped under two main categories: (1) Awareness of the Right to Read; (2) Suggestions. The

themes under these categories are elaborated in detail in the following sections.
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3.1. Teachers’ Awareness of the Right to Read

An analysis of the responses provided by the participating teachers revealed a category
titled awareness of the right to read. The themes and sub-themes that emerged under this

category are presented in Figure 1.

Scope of the Right to Read

The Right not to Read

Perception of Right to Read

Right to Read Preferred Genres

Supporting Reading Interest

To Motivate
o
Awareness of the Right Raising Student Awareness Family Influence
to Read

Freedom to Set Reading Time

Technological Reasons

Economical Reasons

Barriers to Right to Read

Family Attitudes

Educational Conditions

Figure 1- Reading awareness

The first main theme under the awareness of the right to read category is labeled
perception of the right to read. Within this theme, it became evident that teachers’ awareness
and understanding of the right to read largely centered on the general framework of this right,
the need to raise student awareness, and barriers to its realization. The responses of 44 teachers
regarding the right to read were compiled under the sub-theme framework of the right to read.
Following the analysis, an effort was made to determine how teachers conceptualize this issue.

Selected teacher responses are provided below:

“I understand it as the right of children to freely decide and choose which books or

materials they want to read.” (33, Female, 3rd grade, Agri)
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“Every child should have access to books appropriate for their level and an environment
conducive to reading. However, in our country, due to economic and social conditions, disparities
in opportunity exist. While some children can easily access books, others struggle to read poor-
quality, worn-out books in a single-room home shared with a large family.” (60, Female, 3rd
grade, Sanliurfa) “It means a child can read any book they want, whenever they want.” (3, Male,
3rd grade, Kastamonu) “It’s about being able to access the books they want without restrictions.”
(4, Female, 3rd grade, Kastamonu) “A child should be able to access as many books as they

want.” (8, Male, 3rd grade, Ankara)

It is noteworthy that most teachers associate the concept of the right to read with the
freedom to read books of their choice and the ability to access them at any time. Although the
teachers highlighted many aspects of the right to read, some gaps in their explanations were
also observed. In the study, 36 teachers emphasized that children should have the right to read
the types of books they enjoy. These views were grouped under the sub-theme right to read

desired genres. Below are selected quotations from teachers on this sub-theme.

“They should read books that are both enjoyable and suitable for their level, and also
related to our environment and history.” (39, Male, 2nd grade, Konya) “I suggest books that
interest them, are suitable for children in terms of language and illustrations, and include values
education.” (40, Male, 2nd grade, Konya) “They should read according to their own preferences.”

(37, Female, 2nd grade, Mersin)

Analysis of these responses shows that teachers generally support the idea of allowing
students to choose books based on their interests. Teachers favor giving students autonomy in
book selection based on their developmental stage and preferences—a motivational approach
that encourages reading. Additionally, 24 teachers expressed awareness of the right to not read.
These responses were categorized under the sub-theme right not to read. Selected quotes

include:

“They may not like the book. In that case, | suggest they choose another book they may
enjoy.” (44, Male, 3rd grade, Mardin) “I change the genre and ask what type of books they like,
sometimes | give them magazines.” (43, Female, 2nd grade, Konya) “I believe that forcing
students to read can lead to a negative bias toward reading rather than fostering a love for
books. That’s why reading time varies according to student preference.” (51, Female, 3rd grade,

Van)

337 The Journal of Limitless Education and Research, 10 (2), 325 - 388



(\Dzz7 Children's Right to Read Books from the Perspective of Teachers...

Fatma KIRMIZI, Firdevs GUNES, Nevin AKKAYA, Bilge BAGCI AYRANCI, Ruhan KARADAG YILMAZ, Sabri
SIDEKLI, Yasemin KUSDEMIR, Ibrahim Halil YURDAKAL, Duygu CAG, Nurgil UNLUCOMERT, Ezgi INAL

Teachers acknowledge students’ right not to read, particularly when they feel
unmotivated or when the content fails to engage them. The idea that students are entitled not
to read books they find unappealing was a recurring view. Furthermore, 24 teachers linked the
right to read with students' interest in reading, grouped under the sub-theme supporting

reading interest. Selected comments from teachers on this sub-theme are provided below..

“Priority should always be the child’s interests and choices, because the books they will
best understand and enjoy begin with subjects they are curious about. Of course, the age-
appropriateness of the books—font size, illustrations, content—is also important.” (36, Male,
2nd Grade, Hakkdri) “In our reading journal, | track which books the student gravitates toward
and increase the variety of those types to direct the student toward their areas of interest.” (44,
Male, 3rd Grade, Mardin) “Children should first be told that they have the freedom to choose
books according to their interests, curiosity, and willingness.” (32, Female, 3rd Grade, Kirikkale)
“After students finish reading their books, | talk with them in class or during breaks about the
books. While doing so, | try to identify their interests and favorite topics. | also record this
information in a class list to keep track of each student's interests and enthusiasm for reading.”

(54, Male, 2nd Grade, Mardin)

Teachers who viewed reading interest as part of the right to read often emphasized
engaging in conversations with students about books to better understand what motivates
them. This understanding allows for more personalized and meaningful book suggestions.
According to these teachers, students are more willing to read when books match their interests.

Additional teacher quotes on this sub-theme include.

“During free activity periods, | ask them about their dreams in a conversational way and
then guide them toward related books.” (28, Male, 3rd Grade, Mardin) “I keep a list of the books
they’ve read and provide feedback accordingly.” (33, Male, 8th Grade, Ordu) “I determine the
kinds of book content students enjoy reading and assign books individually.” (26, Female, 4th

Grade, Bitlis)

However, it is notable that only 24 out of 95 teachers directly addressed students’
reading interest. This points to a gap worth further investigation. Regardless of a teacher’s field
of expertise, it is expected that all educators support student engagement by taking individual

interests and needs into account—especially in reading.

The second major theme derived from teacher responses regarding the right to read is

Raising Student Awareness. Within this theme, the sub-theme Motivating Students emerged
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from statements by 52 teachers. These educators highlighted the importance of encouraging

reading and fostering positive attitudes toward books. Some sample responses include:

“Rather than a traditional approach, children should be introduced to books as lifelong
companions. Special efforts should be made to create meaningful reading experiences.” (2,
Female, 4th Grade, Konya) “Children should be aware that they have the right to like or dislike a
book, to reread it if they want, or to leave it unfinished—and that none of these choices will result
in punishment.” (32, Female, 3rd Grade, Kirikkale) “Children should be taught how books can
benefit them and how books provide valuable knowledge.” (8, Male, 3rd Grade, Ankara) “If a
child truly wants to read but faces financial or emotional barriers, they should be encouraged to
persist in their desire to read.” (92, Female, 2nd Grade, Ankara) “We must foster a love of reading
in students and create accessible reading environments. Students should be able to access books
whenever they wish. The dominance of a test-driven culture should be reduced.” (85, Female,

2nd Grade, Sanliurfa)

According to the teachers, in order for students to exercise their right to read effectively,
they must first develop reading motivation. Students who are motivated to read are more likely
to make efforts to overcome the obstacles they encounter. Individuals responsible for a child's

education should actively foster a love of reading.

One of the sub-themes under the theme “Raising Student Awareness” is “Family
Influence.” Fifty-four teachers emphasized the importance of collaborating with families to raise
students’ awareness about how to exercise their right to read. Some of the teacher statements

shaping this sub-theme are presented below.

“The presence of informed parents is crucial in fostering a love of reading. Parents should
create a reading environment at home for their children.” (85, Female, 2nd Grade, Sanlurfa)
“Developing reading skills depends on students being raised in an environment where reading is
modeled consistently. It is particularly effective when a student goes home and sees their family
postponing even important tasks for the sake of reading.” (93, Male, 4th Grade, Urfa) “We
implemented a family reading hour. Every evening at 8 p.m., families read together and shared
photos. | observed significant improvement in students’ reading and comprehension levels over

the course of this three-month routine.” (34, Female, 3rd Grade, Ankara)

Teachers who prioritize cooperation with families emphasized that parents must set an
example by modeling reading behavior in order for children to exercise their right to read more

consciously. Parents who read at home play a key role in helping children develop a reading
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habit. In addition, families who read are more likely to support their children's reading process
both emotionally and financially. Sixteen teachers stated that, within the context of the right to
read, children should be allowed to decide for themselves when they read. These views were
grouped under the sub-theme “Freedom to Choose Reading Time.” Some excerpts related to

this sub-theme are as follows.

“We should allow children to read whatever they want, whenever they want.” (3, Male,
4th Grade, Kastamonu) “Within ethical boundaries, children should be allowed to choose both
their reading material and the time they read.” (14, Female, 2nd Grade, Denizli) “Children should
be able to read the book they want at the time they prefer.” (16, Female, 2nd Grade, Denizli) “If
a child resists reading, | don’t force it. | tell them that they have the right to read whenever they
wish, as well as the right not to read.” (32, Female, 3rd Grade, Kirikkale) “Children need to have
time to read. Just like adults, they should be able to read the books they want whenever they

wish.” (47, Male, 3rd Grade, Mardin)

According to the participating teachers, children should have the freedom to choose
when to read and should not be forced to do so when they are unwilling. However, it is worth
noting that only 16 out of the 95 participating teachers explicitly emphasized the importance of

allowing children to determine their own reading time.

The third major theme examined under the category of awareness of the right to read
is “Barriers to the Right to Read.” Based on the teachers' views, the obstacles children face in

exercising their right to read were grouped under three main headings and are presented in

Figure 2:
Barriers to the Right
to Read
|
| | | |
Economical Reasons Family Attitudes Educa.tllonal Technological Factors
Conditions

Figure 2. Barriers to the right to read
63 of the participating teachers stated that children’s right to read is hindered or
rendered inaccessible due to economic reasons. Some excerpts from the views that form the

content of the “Economic Reasons” sub-theme are presented below.
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“A family’s socioeconomic status significantly affects a child’s reading habits. This leads
to differing reading habits among children living in city centers, district centers, and villages.
Moreover, the child is unable to intervene in this situation.” (44, Male, 3rd Grade, Mardin) “I
believe families are allocating a smaller budget for books with each passing year.” (6, Female,
3rd Grade, Kastamonu) “Nowadays, high book prices prevent access to books. When a child
cannot obtain the book they want, their motivation to read may decrease.” (92, Female, 2nd
Grade, Ankara) “Economic conditions limit children’s access to books.” (8, Male, 3rd Grade,

Ankara)

The teachers who expressed these views stated that economic circumstances affect
children’s access to books. According to them, families with limited income struggle to purchase
the books their children desire. One teacher mentioned a yearly decline in the book budget
allocated by families. Teachers noted that the impact of economic conditions varies by
location—city, district, or village—and that high book prices constitute a major barrier to
children’s reading habits. Twenty-nine teachers emphasized that family attitudes are another
barrier to exercising the right to read. These opinions were categorized under the sub-theme

“Family Approach.” Some relevant excerpts are provided below.

“Unsuitable physical conditions at home, a high number of siblings, the child having to
care for a younger sibling, or other responsibilities can prevent reading.” (91, Female, 2nd Grade,
Konya) “If families do not engage in encouraging activities to promote reading, children will be
deprived of their reading rights. From the families’ perspective, they may be unable to provide
sufficient quality or age-appropriate books. In some regions, due to economic conditions,
children are required to work with their families instead of attending school. In such cases, the
child’s right to read may be neglected.” (93, Male, 4th Grade, Urfa) “The absence of a suitable
reading environment at home hinders access to books and dedicating time to reading.” (51,
Female, 3rd Grade, Van) “When families do not allow children to choose their own reading
materials, impose undesired books, or disregard the child’s interests and preferences, it can

obstruct their right to read.” (34, Female, 3rd Grade, Ankara)

According to these teachers, the attitudes, behaviors, and actions of families regarding
children’s reading can serve as barriers to exercising the right to read. Families with low
socioeconomic status may—knowingly or unknowingly—hinder their children’s ability to read
due to various reasons. Assigning children responsibilities beyond their age or requiring them to

work to support the household are examples of such hindrances. On the other hand, families of
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middle or high socioeconomic status may interfere with book selection and the reading process,
thereby obstructing the child’s right to read. Even when well-intentioned, such a controlling
approach may backfire. 23 teachers offered critical perspectives on the education system under
the sub-theme “Educational Conditions.” They highlighted how certain shortcomings within the
educational process negatively affect children’s ability to exercise their right to read. Some

excerpts on this subject are presented below.

“In terms of the teaching and learning process, some teachers’ attitudes can also be criticized.
Students may not be exposed to engaging or encouraging reading activities depending on their
teacher. Moreover, in disadvantaged areas, teachers and school administrators may prioritize
completing the curriculum and improving class performance, and thus regard reading activities
as optional, not giving them adequate attention.” (93, Male, 4th Grade, Urfa) “Homework, the
exam system, multiple-choice questions, and next-generation question formats all hinder the
development of reading habits.” (88, Female, 3rd Grade, Sivas) “A lack of habit of going to the
library, ineffective class libraries, and insufficient state support—especially in disadvantaged

schools—can act as obstacles to reading.” (2, Female, 4th Grade, Konya)

These 23 teachers stated that certain factors within the educational system also obstruct
children’s right to read. According to the views grouped under the “Educational Conditions” sub-
theme, a lack of encouragement from teachers is a significant barrier to the development of
reading habits. When reading activities are considered time-consuming and not prioritized in
classroom practice, students are negatively impacted. Excessive homework, inadequate
classroom libraries, the absence of regular library visits, and the dominance of multiple-choice
questions in the education system all hinder the ability to exercise the right to read. 47 teachers
identified technology as one of the obstacles to reading. The following are some of the views

under the “Technological Reasons” sub-theme.

“Technology has advanced to the point where it appeals to all of children’s senses. As a
result, they spend their time with it, which becomes a barrier to reading.” (85, Female, 2nd
Grade, Urfa) “Digital games and platforms negatively affect the time children allocate for
reading.” (41, Male, 2nd Grade, Konya) “I believe the biggest obstacle to children’s reading is
technology addiction and the misuse of technology.” (6, Female, 3rd Grade, Kastamonu) “The
appeal of tablets and computer games resulting from technological developments prevents

children from reading.” (83, Female, 2nd Grade, Canakkale)
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Teachers who viewed technology as a barrier to reading stated that children’s reading
habits are negatively affected by technological advancements. They emphasized that children
spend excessive time on digital devices and social media platforms, which reduces the time
available for reading. In fact, some children hardly read at all because of the time they spend on

technology. The use of technology has diminished the enjoyment children derive from reading.
3.2. Teachers’ Suggestions Regarding Children’s Right to Read

When analyzing the responses given by the participating teachers to the data collection
instrument, their suggestions related to the right to read emerged. The distribution of these

suggestions according to common features and their sub-themes are shown in Figure 3.

Curriculum Adjustment

— Legal Regulations

Economic Support

o Library

Suggestions for the Educational
Process

Family Education

Suggestions Regarding Children's Right to Read

o Reading Activities

Figure 3. Suggestions regarding children’s right to read

Teachers made several recommendations to ensure that children can adequately and
properly exercise their right to read. These suggestions can be grouped under two main themes:
1. Suggestions related to the educational process; 2. Legal regulations. Suggestions related to

the educational process, the first main theme, are presented in Figure 4.
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Figure 4. Teachers’ suggestions regarding educational process

Regarding the educational process, the suggestions mainly focused on libraries. A large
number of teachers emphasized the importance of libraries on developing reading habits. These
views are grouped under the sub-theme “Improvement of Libraries.” It is evident that teachers
prioritize the improvement of libraries to facilitate children’s exercise of the right to read. The
recommendation that libraries should contain up-to-date books is particularly notable.
According to the teachers, every neighborhood should have a library, and legal regulations
should be enacted to ensure this. Teachers from rural areas suggested organizing trips to city
libraries; state support should be provided to families in need to establish small home libraries
for every child; mobile libraries should be made functional; and libraries should be actively
integrated into the learning process. Below are some excerpts from teacher opinions related to

the findings.

“Library visits should be organized.” (89, Female, 2nd Grade, Ordu) “Projects like ‘10,000
Schools’ can be expanded to create libraries in schools with quality and appealing books, and
these libraries should be continuously updated and properly maintained.” (93, Male, 4th Grade,
Sanhurfa) “Children should be allowed to choose books they want at the library, and reading
hours can be held together.” (95, Female, 3rd Grade, Ankara) “More qualified libraries can be
established.” (2, Female, 4th Grade, Konya) “Trips to city libraries should be organized.” (6,
Female, 3rd Grade, Zonguldak) “A library should be established in every neighborhood. Officials

should inform households about the importance of reading.” (9, Male, 3rd Grade, Kastamonu)
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“Libraries where books can be read should be established in schools, and these libraries
should also be places for studying. Every school should have a library.” (12, Female, 3rd Grade,
Kastamonu) “The state should provide financial support to families in need to establish mini
home libraries or facilitate easier access to books for every child.” (32, Female, 3rd Grade,
Kirikkale) “Library laws’ can be enacted to ensure there is a library in every neighborhood.” (42,
Female, 4th Grade, Mardin) “Functional mobile libraries should be established.” (50, Female, 3rd
Grade, Bursa) “Libraries should be a very important part of education and teaching, and should
be more involved in the process.” (61, Female, 2nd Grade, Ankara) “To encourage students to
read more, city libraries should be kept up-to-date and school libraries should be stocked with

books appropriate to students’ levels.” (67, Male, 3rd Grade, Samsun)

It can be noted that teachers’ suggestions regarding libraries are based on a broad
perspective and aim to increase library usage in society. 38 teachers’ suggestions regarding
families have been explained under the sub-theme “Family Education.” Some of the teachers’

views are listed below:

“Parents need to be informed about children’s right to read.” (85, Female, 2nd Grade,
Urfa)“Collaboration with parents is necessary.” (82, Male, 2nd Grade, Samsun)“Parents should
set an example by reading books themselves.” (87, Turkish Teacher, Bursa)“Families should be
involved in creating home libraries. Effective communication between school, family, and student
must be ensured so that students do not lose contact with books when they return home.” (93,
Male, 4th Grade, Sanhurfa) “Families should not pressure students regarding reading.” (95,

Female, 3rd Grade, Ankara)

Teachers emphasized that families must be conscious for children to more effectively
exercise their right to read and to develop reading habits in a more qualified manner. In this
context, there should be collaboration between family and school; parents should model
reading behavior; and families should assist children in creating a home library. For the right to
read to be genuinely exercised, reading must become a regular habit, and the family’s role in
this process is undeniable. The suggestions of 33 teachers participating in the study are grouped

”

under the sub-theme “Reading Activities.” Within this scope, emphasis was placed on
conducting various reading activities to promote the development of reading habits. Some

excerpts from teacher views are provided below:

“Activities that make children love books or arrangements providing books related to

their interests can be organized.” (91, Female, 2nd Grade, Konya) “I believe author talks at
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schools positively affect children’s reading habits.” (6, Female, 3rd Grade, Zonguldak) “I suggest
activities where students select, examine, illustrate, and interpret books.” (20, Female, 3rd
Grade, Denizli) “Reading hours and author-student discussions should be organized outside of
class.” (22, Female, Turkish Teacher, Aydin) “Book promotion activities that increase students’
interests and abilities can be held.” (30, Female, 4th Grade, Denizli) “After reading a book of their
choice, students can discuss the books in groups and do related drawing activities.” (51, Female,
3rd Grade, Van) “Author meetings can be organized. Brainstorming, exchanging ideas, and ‘If
you were the author’ activities related to the books read can be conducted.” (59, Female, 2nd
Grade, Kirikkale) “Reading hours can be scheduled in some classes.” (88, Female, 3rd Grade,

Sivas)

According to teachers, organizing reading hours is very effective in this regard. Students
should discuss the books they read and draw pictures about them. Children should meet and
chat with authors. Teachers emphasized that original reading activities have a motivating effect

on reading.

Some of the class and Turkish teachers’ suggestions regarding the right to read have
been grouped under the theme “Legal Regulations.” These suggestions have been examined

under two sub-themes and are shown in Figure 5.

Legal Regulations

/\

Curriculum Adjustment Economic Support

Figure 5 — Legal regulation suggestions

The curriculum-related suggestions of 14 teachers participating in the study were
evaluated under the sub-theme “Curriculum Adjustment” within the broader theme of legal
regulations. These suggestions primarily concern reading hours, Turkish language classes, and
the distribution of books to children. Teachers emphasized that reading hours should be
formally included in the curriculum. They also provided ideas about what could be done during
these hours and suggested that the curriculum should outline how students should engage with

the books they read. Some of the teachers’ views are presented below:
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“Criteria such as reading a book and interpreting it can be added to the evaluation
section of the Turkish course.” (83, Female, Bachelor’s Degree, Canakkale) “In addition to reading
hours, a dedicated reading course can be included in the curriculum.” (59, Female, 2nd Grade,
Kirikkale) “The reading hours that teachers like me conduct once or twice a week to help students
develop a reading habit could be formally organized and included as a course in the curriculum.
Each week, a book could be read, examined, and analyzed. Most importantly, arrangements
could be made for these books to be distributed or purchased with state support.” (36, Male, 2nd
Grade, Hakkdri) “A reading class could be added to the school curriculum.” (49, Male, 3rd Grade,

Mardin) “Reading hours could be organized for children.” (90, Female, 2nd Grade, Ankara)

Reading hours are considered important by teachers. These sessions are seen as
effective in developing children's reading habits. The study indicates that teachers support the

inclusion of such reading activities as a mandatory part of the curriculum.

The second sub-theme under the theme of “Legal Regulations” is “Economic Support.”
Twelve teachers stated that the state should provide financial means to facilitate children’s

access to books. Some of their views are listed below.

“Children’s books could be provided free of charge. We can ensure this through legal
means. This way, children will be able to access and read the books they want without any cost.”
(92, Female, 2nd Grade, Ankara) “Book prices can be reduced to make them more accessible.”
(89, Female, 2nd Grade, Ordu) “Opportunities to access free books and spaces for reading can
be provided.” (90, Female, 2nd Grade, Ankara) “Free book distribution can be carried out in
village schools.” (6, Female, 3rd Grade, Zonguldak) “Units that provide free books could be
established.” (14, Female, 2nd Grade, Denizli)

Teachers, particularly those who work with children from low-income families,
emphasized the need for free book provision or more affordable book prices. According to these
teachers, books should be within a price range accessible to everyone. Some suggested that free
books be supplied to village schools, while others proposed the establishment of social units
that could serve as a bridge between children and books by providing free access. All these

initiatives, they argued, should be supported through legal regulations and state assistance.
4. Conclusion, Discussion, and Suggestions

This study, which examined the perceptions and views of Turkish language and

classroom teachers regarding children’s right to read, revealed that participants generally have
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a basic understanding of this right but lack detailed knowledge about its various aspects.
Teachers commonly emphasized children’s right to read freely and to access books whenever
they wish. However, the concept of the right to read encompasses a broad range of features
that require a more comprehensive approach. For instance, it was noted that teachers did not
refer to children’s freedom to physically engage with the books they read. Teachers participating
in the study explained the reading right mainly in terms of freedom to read and access to books
at will. They made no mention of any of the widely accepted reading rights such as those
outlined by the International Literacy Association (ILA, 2019), which include considering reading
a fundamental human right, reading various texts for pleasure, and the right to share what one
learns through reading in collaboration with others both locally and globally. In fact, the right to
read should be evaluated within the broader framework of the right to education. In this
context, it was found that teachers mostly focused on the family’s approach to the child,

mentioning issues such as child labor and lack of book support.

Findings from the research indicate that teachers believe children have the right not to
read when they do not want to, and that they may choose not to read a book they dislike.
Children, due to factors such as developmental characteristics, abilities and interests, attitudes
of teachers and family members, and social environment, may not always be eager to read. In
such situations, forcing children to read is not an appropriate approach. From this perspective,
teachers’ views may be considered partially accurate. One key finding from the evaluation of
the data is that teachers reported making efforts to identify and support their students’ reading
interests. A significant number of teachers stated that they offer book recommendations aligned
with students’ interests and preferences. Some teachers even supported allowing children to
choose books freely. It is a well-acknowledged fact that children are more motivated to read
books that match their personal interests. At this point, the responsibility of the teacher in
discovering students’ reading interests is substantial. Topics that personally appeal to students
will engage them more, encouraging active reading and prompting them to conduct further
inquiry into those topics. Consequently, students are likely to feel more excited about reading
and put forth greater effort. Students should not be subjected to coercion in book selection.
Vuong et al. (2021), in their study of Vietnamese middle school students’ reading behaviors,
found that academically successful students showed more interest in reading when they were
allowed to choose books based on personal preference. Teachers must be aware of their
students' interests and help them move away from books that discourage engagement, guiding

them instead toward materials that align with their interests (Glines, 2017, p.123). Teachers
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should strive to get to know their students better and, through occasional individual meetings,
offer personalized support in selecting books and defining reading topics. Karakulluk¢u & Celik
(2020), in a study conducted with fourth-grade students, concluded that students’ reading
motivation is more frequently influenced by teachers and books than by family and peers. The
same study indicated that the most important factor in book selection is the topic of the book,
that recommended books tend to match students’ areas of interest, and that books are often
shared and exchanged among friends. In this study with classroom and Turkish language
teachers, the majority of participants recommended developing children’s reading motivation
in order to ensure that they exercise their right to read properly. Teachers stated that students
who are motivated to read make efforts to overcome reading-related barriers and emphasized
the importance of children and youth literature being improved by experts to appeal to and
encourage young readers. Yilmaz and Ertem (2022) found that students who choose their own
books demonstrate increased reading motivation. Conversely, when students are not interested
in the subject matter or illustrations of assigned books, their willingness to read diminishes.
Students who are given the opportunity to choose their own reading materials tend to be more
enthusiastic about reading. Kaya Tosun (2018) noted that when teachers conduct activities
aimed at uncovering students’ reader responses, this not only helps students select books that
are engaging and appropriate for their interests but also fosters a love of reading. A study with
middle school students revealed that, when compared with student reading profiles, teachers’
concerns regarding students’ reading habits suggest that reading skills in this age group can be

improved with targeted support and specific interventions (Alkan & Durukoglu, 2024).

The teachers who participated in the study believe that in order for children to properly
exercise their right to read, parents must also serve as role models in reading. Considering that
reading habits begin to develop at an early age within the family environment, this view is
consistent with the existing literature. Reading activities and book discussions held with children
constitute an important part of their reading education. Growing up in a family that is conscious
about reading significantly contributes to the development of effective reading habits in
children. Indeed, numerous studies have shown that the family has a dominant influence on
children's reading habits. In a study conducted by Dwyer et al. (2019), it was found that parents
and caregivers who act as positive literacy models at home and in social settings, and who
engage in discussions about the texts they read with children, help foster reading habits and
enjoyment. According to Yilmaz (1993), reading activities supported by parents enhance

individuals’ motivation to read. Akindele (2012) also emphasized the role of parents in helping
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children develop a reading culture. Ronald et al. (2014) identified the lack of parental support
for reading motivation as one of the primary reasons for the underdevelopment of reading
culture among students. Chiu and McBride-Chang (2010) noted that students from higher
socioeconomic backgrounds, who have more books at home and are exposed to greater cultural
interaction, tend to have higher reading scores. Myrberg and Rosén (2006) similarly reported a
strong relationship between parents’ educational levels and students’ reading achievement.
Having a supportive environment is crucial for fostering and encouraging reading habits in
children (Vuong et al., 2021). Research has shown that supportive home environments increase
reading motivation, which in turn promotes more frequent voluntary reading and enhances
reading achievement (Baker, 2003). When adults show disinterest in reading, this can negatively
influence children's attitudes toward reading and the development of reading habits
(Saglamtung, 1994). In conclusion, increasing parental motivation for reading, modeling positive
reading behaviors, and supporting children in their reading endeavors play a vital role in helping

children exercise their right to read effectively.

Another significant finding of the study is that teachers believe children should have the
freedom to read at times of their choosing. Allowing children to determine their own reading
schedules helps reinforce self-discipline and time management skills. Rather than enforcing
fixed reading periods, enabling children to read at times they prefer can enhance their intrinsic
motivation. This, in turn, makes reading a more lasting and enjoyable habit. Additionally,
mandatory reading times may cause stress and pressure for some children. Reading at self-
determined times reduces such pressure and creates a more positive reading experience. In the
long term, this autonomy can help solidify reading habits. According to teachers, unregulated or
addictive use of technology interferes with the exercise of the right to read. The use of
technology and social media reduces children’s enjoyment of reading and the amount of time
they dedicate to it. Similar to this study’s findings, Feslikan (2019) reported that unconscious
and excessive use of television, computers, tablets, smartphones, and social media negatively
affects reading habits. Kirs (2022) stated that technological devices such as computers,
televisions, phones, and tablets alter children's lifestyles and weaken their creativity, thereby
adversely affecting reading habits. In a study by Aksaclioglu and Yilmaz (2007), similar findings
were reported, emphasizing the negative impact of time spent on technological devices on
students' reading. ince Samur (2014) also highlighted mass media as one of the main obstacles

to reading. In contrast to reading, which encourages children to imagine, think, and engage
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actively, watching screens is described as a passive behavior, according to the researcher, the

time spent on mass media must be controlled.

According to 63 teachers who participated in the study, low family income levels hinder
children’s access to books. Dolean et al. (2019) indicated that children’s reading habits are
closely related to their socioeconomic status, with children affected by economic difficulties
showing lower reading skills and slower reading development compared to those from more
affluent backgrounds. Wollscheid (2013) also asserted that parents’ cultural resources (such as
their reading habits and interactions with their children) strongly influence children’s reading
habits. In a meta-synthesis study conducted by Kirs (2022), not being able to allocate any money
for books and the high cost of books were identified as significant barriers to student reading.
Given that economic income determines purchasing power and standard of living, families often
prioritize meeting basic needs. This can lead to the deprioritization of social and cultural needs
in some households. In conclusion, the economic level of families is considered one of the key

factors that restrict children’s access to books.

The majority of Turkish and classroom teachers in the study emphasized the influential
role of families in the exercise of children's right to read. In particular, families with low
socioeconomic or educational status are often unable to provide the necessary physical
conditions at home for reading, which is seen as a barrier to this right. Some children are unable
to access books or allocate sufficient time for reading due to the need to contribute to the
family's income or take on household responsibilities. Additionally, certain families interfere in
book selection, ignore the child’s interests, or adopt a coercive attitude toward reading, which
are also considered negative factors that hinder the child’s ability to exercise their reading rights.
Forcing children to read can lead to reluctance and a negative attitude toward the reading
process. Such pressure may prevent children from perceiving reading as an enjoyable activity.
The home reading environment is a crucial determinant of children’s reading habits. Baker et al.
(2000) noted that one of the fundamental principles in developing successful reading habits is
offering readers a wide range of literature that suits their interests and avoiding framing reading
as a compulsory or school-bound activity. In this context, supportive and encouraging parental
approaches to children’s reading processes can help them make the most of their right to read.
According to the International Literacy Association (ILA, 2024), when parents and caregivers
serve as reading role models, it contributes to children’s lifelong reading success. Isikoglu
Erdogan and Simsek (2022) also emphasized that parental education levels and the frequency

of shared reading with children positively influence language development. To achieve this,
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families need guidance from teachers, doctors, or specialists on how to support children’s

development and engage in reading with them.

Some teachers in the study also stated that certain undesirable conditions within the
education system can hinder children’s right to read. Teachers who do not encourage reading
or organize reading activities in class may fall short in supporting the development of children’s
reading habits. Excessive homework assignments, early and intense focus on exam preparation,
frequent use of multiple-choice questions in the learning process, and the lack of promotion of
library visits are among the factors that impede the development of reading habits. A review of
the related literature reveals that Kirs and Kinay (2022) also identified these issues, along with
uncontrolled technology use, as contributing factors to the insufficient development of reading
habits. Another finding of the study is that 54 teachers suggested that libraries should be made
more functional both nationwide and within the teaching and learning process. These
recommendations carry significant meaning for both teachers and students. According to the
teachers, the number of libraries should be increased, and no neighborhood, school, classroom,
or home should be without access to one. Legal regulations should be enacted to promote the
expansion of libraries; mobile libraries capable of providing functional services should be
established; and libraries should become an integral part of the educational process. It has also
been noted that involving children in activities such as library visits, book fairs, and book signing
events—though perhaps not as frequently as in the past—remains a valid method for fostering
reading habits (Glines, 2016). According to the study's findings, teachers believe that creative
reading activities can effectively support children's exercise of their right to read. These activities
are believed to help foster reading habits. Examples such as organizing group reading sessions,
author-student meetings, and book discussions may capture children's interest. Some teachers
also expressed the need for easier access to free books and proposed that this should be legally
secured and that book prices be reduced to more attractive levels. Similarly, the study
conducted by Aytekin and Gilecol (2024) found that the family's economic status has a
significant impact on the development of children’s reading habits. In this regard, the results of

the present study share similar characteristics.
Based on the findings of the study, the following suggestions have been developed:

e A societal consensus must be established recognizing reading as a fundamental human
right. In this regard, this right should be promoted and announced through social media

platforms, newspapers and magazines, television and radio broadcasts. Its visibility should also
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be increased by displaying it in all places related to or frequented by children, such as schools,
libraries, hospitals, municipalities, parks and gardens, bookstores, museums, art galleries, and
other suitable locations.

e Teachers, families, school administrators, specialists, and librarians should be
educated and made aware of the right to read.

e Training programs should be organized to ensure that teachers learn the details of
children’s right to read and are able to apply this knowledge in their literacy practices.

e As literacy educators, classroom and Turkish language teachers should conduct
awareness-raising activities for children and families regarding the right to read.

e Teachers should provide more support to children in selecting books, both inside and
outside of school, and allow them to make their choices freely.

e Teachers are expected to take into account scientific research findings on the reading
interests of primary and middle school students and to support the development of reading
habits by offering books that align with those interests.

e In order for students to exercise their reading rights effectively and appropriately, it is
essential to foster reading motivation. Reading activities, workshops, and library visits may be
organized for this purpose.

o To help families understand their children’s right to read and to raise their awareness
regarding the use of this right, social projects and action research should be carried out to foster
more positive attitudes toward reading..

e Scientific studies should be conducted to examine the reading skills of parents, and
reading campaigns should be launched to increase the number of reading and exemplary
families.

e Schools should implement motivational and encouraging initiatives to allow children
to determine their own reading time and freely choose the books they wish to read.

o Children should be educated on the responsible use of computers, tablets, phones,
and social media; they should be informed about time management and made aware of how to
effectively use digital reading resources.

e Considering that primary and middle school students are in the developmental stages
of their social and language skills, opportunities that support access to books (e.g., discounted
book sales, campaigns, fairs, competitions, mobile libraries) should be created by public

institutions, non-governmental organizations, municipalities, and universities.
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e In order for students to meaningfully exercise their right to read, original activities

related to reading (e.g., student-author meetings, reading competitions, book promotion days)

should be organized.
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Ozet: Kitap okuma hakki, her cocuk icin, ilgisine, istegine ve amacina uygun kitaba istedigi
zamanda erisebilme, eristigi o kitabi okuma veya okumama 06zgirligini ifade etmektedir. Bu
arastirmanin amaci, 6gretmenlerin ¢ocuklarin kitap okuma haklarina yonelik goris, degerlendirme ve
onerilerinin degerlendirilmesidir. Arastirmada nitel arastirma yontemlerinden durum calismasi deseni
kullaniimigtir. Kartopu 6rnekleme yéontemi yoluyla Tirkiye’den yedi cografi bolgede yer alan 25 farkli ilde
gorev yapan 95 6gretmen (n:80 sinif 6gretmeni; n:15 Tirkce 6gretmeni) gondllilik esasina gore
arastirmaya katilmistir. Arastirmacilar tarafindan hazirlanan “Kitap Okuma Hakkina Yonelik Ogretmen
Gorusme Formu” kullanilarak toplanan verilerin analizinde betimsel ve icerik analizi teknigi kullaniimistir.
Arastirma sonuglarina gére 6gretmenlerin kitap okuma hakki algisi “okuma hakki farkindaligl” ve “okuma
hakkina iliskin oneriler” olmak Uzere iki ana baslikta toplanmistir. Okuma hakkina iliskin farkindalik,
cogunlukla bu hakkin igerigine iliskin bir cergeve olusturma, kitap okumama, istedigi tiirde kitap okuma ve
gocugun okuma ilgisinin desteklenmesi olarak 6n plana gikmaktadir. Ogretmenler dgrencilerin okuma
hakki konusunda motivasyonun énemli bir yeri oldugunu, ailelerin bu hakkin kullanimiyla ilgili etkisini,
kitap okuma zamaninin g¢ocuklar tarafindan belirlenmesi gerekliligini vurgulamislardir. Kitap okuma
hakkinin kullanilmasinin 6nlindeki engelleri teknolojik, ekonomik, aile yaklasimi ve egitimle ilgili bazi
kosullar olarak siralayan 6gretmenler cocuklarin bu hakki yeterince kullanabilmeleri icin yasal bazi
diizenlemelerin yapilabilecegini, egitim sirecinde de bazi tedbirler alinabilecegini vurgulamislardir.
Arastirma sonuglari dikkate alinarak kitap okumanin temel bir insan hakki olduguna dair toplumsal bir
mutabakatin olusturulmasi 6nerilmektedir. Bunun gergeklesebilmesi icin 6gretmenler, aileler, okul
yoneticileri, uzmanlar ve kitlphaneciler kitap okuma hakki ile ilgili bilinglendirilmeli; ¢ocuklarin ve
genglerin bu hakki kullanabilmeleri igin tesvik edici calismalar yapilmalidir.
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1. Giris

Bireylerin en temel 6grenme ve bilgi edinme yollarindan biri olarak okuma eylemi;
bilgiye ulagma, bilgiyi yorumlama ve kullanma becerilerinin gelisimine, diislince dinyalarinin
zenginlesmesine olanak saglamaktadir. Diisiinme ve 6grenme becerilerinin gelisiminde anahtar
role sahip olan okuma, bireylerin diinyayr kesfetme ve insanligi algilama bicimlerini de
yapilandirmaktadir. Bu baglamda okuma becerisi hem akademik hem sosyal hayatta 6nemli bir
rol oynamaktadir. Ancak bireyin tam olarak kendini gerceklestirebilmesi icin okuma eyleminin

aliskanlik haline dontismesi ve okuma kultiiriiniin edinilmesi gerekmektedir.

insanlarin okuma eylemini diizenli ve tutarli olarak gerceklestirmesi olarak ifade
edilebilen (Chettri & Rout, 2013) okuma aliskanhgi bir bireyin “ne kadar” okudugu, “ne sikhkla”
okudugu, “ne zaman” okudugu ve “ne” okudugu ile ilgilidir (Rosli ve digerleri, 2017). Bu
ahskanlik, ogrencilerin kisiliklerini cesitli okuma materyalleriyle gelistirerek degisime uyum
saglamalarina yardimci olmakta; zenginlestirilmis bilgi, birikim ve becerilerle mesleki yasamlarini
desteklemektedir (Sum ve digerleri, 2023). Okuma, 6grenmenin temel yapi taslarindan biriyken
okuma kltirQ, ileriye yonelik bir okuma tutumu gelistirme felsefesidir. Okuma kiltiri bireylerin
okuma davranislari, uygulamalari, inanclari, algilari ve bilgisine iliskin bitinlesik bir 6riinttdar
(Olasehinde ve digerleri, 2015). Okuma aliskanligi ve kiltlrQ bireylerin okuma becerisini etkin
bir bicimde kullanmalarini saglayan ve zaman iginde olusan bir siiregtir. Okuma aliskanhg ve
kiltirinin edinilmesi bireylerin okuma materyallerine erisimine baglidir. Zihinsel ve duygusal
bir 6zglirlik alani agan okuma, temel insani bir hak olup okuma kultlri gelismis toplumlarda
anlam bulmaktadir. Dolayisiyla okuma hakki, okuma aliskanligi ve okuma kiltiiri ile birbirini

besleyen, i¢ ice ge¢mis kavramlardir.

Cocuklar ve gencler, okuma sayesinde dil, hafiza, anlama ve dikkatle ilgili zihinsel bir
deneyim kazanirken diger taraftan elestirel disinme, problem ¢6zme, empati kurma ve
planlama gibi bilissel becerilerini de gelismektedir. Kicluk yaslardan itibaren dizenli kitap
okumak rahatlk ve gliven duygusunu gelistirir, akademik performansi giiclendirir, yaraticilik
becerileri kazandirir, sosyal becerileri artirir ve diinyaya karsi farkl bakis agisi olusmasina olanak
saglar. Bltlin bunlarin gerceklesmesi icin cocuklarda ve genclerde 6ncelikle okuma kiltiirtinin
olusmasi gerekmektedir. Okuma becerisinin giinliik yasama aktarilmasi ve gonilli okumayi ifade
eden okuma kiiltlrinin var olmasi igin ilk adim kitaba ulasma ve istedigi bicimde okuma sartidir.
istinasiz, engelsiz, kolay bicimde kitaba erismek herkes icin bir haktir. Kitap okuma hakki da

cocuklarigin kisilik gelisimini dogrudan etkileyen egitim, kiltir, eglence ve sanata erisime olanak
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saglayan bir (Kusdemir, 2024) hak olarak ele alinmali; okuma egitimi de ¢ocuklarin ve genclerin
bu hakki kullanimina paralel olarak yapilandiriimalidir. Pennac (1998) “Roman Gibi / Kitaplara ve
Okumaya Dair” adl kitabinda gen¢ okuyucularin daha ¢ok okumalarini saglamak icin onlara bazi
haklarin verilmesi gerektigini savunmaktadir. ironik bir dille ifade edilen bu haklar asagida
Ozetlenmistir. Bu haklar sunlardir: 1. Okumama hakki. 2. Sayfa atlama hakki. 3. Bir kitabi
bitirmeme hakki. 4. Tekrar okuma hakki. 5. Caninin istedigini okuma hakki. 6. Kitabi okuyup
hayal dlemine dalma hakki. 7. Canininistedigi yerde okuma hakki. 8. Coplenme hakki. 9. Yiiksek

sesle okuma hakki. 10. Susma hakki.

Cocuklarin kitap okuma hakkinin genel cercevesinin belirlenmesi ve bu haklarin
ayrintilarinin incelenmesi lzerine yapilan c¢alismalarin ¢ogunlukla dernekler, sivil toplum
calismalari ve projeler yoluyla ele alindigi anlasiimaktadir. 2016 yilinda Avrupa Birligi'ne bagl
sivil hareket programlarindan biri olan Sivil Disiin Programi kapsaminda ¢ocuk okur haklari
konusunda istanbul ve Ankara’dan goniilli olarak katilan égretmenlerle bir calisma yapilmistir.
Cocuklarin okuma zerine disinip farkindalik kazanmalari amaciyla yapilan atolye
calismalarinin sonunda 20 maddeden olusan ve 10 farkh dilde (Tirkg¢e, Almanca, Arapga,
Azerbaycan Tiirkcesi, ingilizce, Farsca, Fransizca, Rusca, Urduca, Korece) yayinlanan “Cocuk Okur
Haklari Bildirgesi” hazirlanmistir (Avrupa Birligi Sivil Diisiin, 2023). Bildirgenin igerigindeki
maddeler sunlardir: 1. ilgi, merak, ihtiyac ve keyfime gére kitap secme hakki. 2. istedigim zaman,
yer ve halde ya da kisiyle okuma hakki. 3. Begenip begenmeme hakki. 4. istersem, kitabin bir
bélimiini veya tamamini tekrar tekrar okuma hakki. 5. istedigim yerinde kitabi okumaktan
vazge¢me hakki. 6.0kumama hakki. 7.Sayfa ya da boélim atlayarak okuma hakki. 8. Okurken
hayallere dalma hakki. 9. Okurken rahatsiz edilmeme hakki. 10. Okurken/dinlerken uyuma hakki.
11. Okudugum kitabi anlatma ve tartisma hakki. 12. Kitap/Okuma kultibli kurma/katiima hakki.
13. Okuduklarimla ilgili sessiz kalma hakki. 14. istedigim mekan ve zamanda kitap kesfetme
hakki. 15. Nitelikli bir kGtiphaneye erisim hakki. 16.0kunan kitabi yaninda tasima hakki. 17.
Kitabimi paylasma, hediye ya da degis-tokus etme hakki. 18. Kitaba/Kitapla ilgili not alma hakki.
19. Kitap karakterini benimseme, onunla bag kurma hakki. 20. Okudugum kitabin filmini

izleme/yazariyla tanisma hakki.

2018 yilinda Amerika Birlesik Devletleri'ndeki Uluslararasi Okuryazarlik Dernegi (ILA)
tarafindan uluslararasi diizeyde ve uzun soluklu bir calisma yapilmistir. Dernegin yénetim kurulu,
cocuklarin okuma haklari ve bu temel haklarinin glivence altina alinmasi igin yapilabilecekler
hakkinda farkli Glkelerden dernek Uyesi arastirmacilari bir araya getirerek bir arastirma

gerceklestirmistir. Avustralya, Irlanda, Japonya, Rusya ve Amerika’daki ILA ({yelerinin
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olusturdugu calisma grubu her cocugun hak ettigi, esit Gneme sahip 10 haktan olusan bir liste
ortaya ¢ikarmistir (Dwyer ve digerleri, 2019). Uluslararasi Okuryazarlik Dernegi (ILA) okuma
hakkinin temel ve devredilemez bir hak oldugunu belirtmistir. Okumanin bireyin hayatini kisisel,
sosyal ve kiltlirel olarak zenginlestirdigini dile getiren dernek, bu felsefeden hareketle her yerde
her cocugun okumak icin gereken egitime, firsatlara ve kaynaklara erisimini saglamayi
amaclayan “Cocuklarin Okuma Hakki” kampanyasi baslatmistir. Kampanyanin merkezinde, tim
cocuklarin okuma hakki oldugu ve onlarin zevk icin okuyabilecekleri anlayisi hakimdir. ILA (2019)
tarafindan yayimlanan “cocuk okuma haklar1” sunlardir: 1. Cocuklarin temel insan hakki olan
okuma hakki vardir. 2. Cocuklar basili ve dijital formattaki metinlere erisme hakkina sahiptir. 3.
Cocuklar okuma materyali secimi hakkina sahiptir. 4. Cocuklar, kendi deneyimlerini ve dillerini
yansitan, baskalarinin hayatlarina acilan pencereler saglayan ve farkl diinyalarin kapilarini agan
metinleri okuma hakkina sahiptir. 5. Cocuklarin zevk icin okuma haklari vardir. 6. Cocuklar, bilgili
okuryazarlik ortaklariyla birlikte destekleyici okuma ortamlarina sahip olma hakkina sahiptir. 7.
Cocuklar okumaya daha uzun siire ayrilma (ayirma) hakkina sahiptir. 8. Cocuklar, okuma yoluyla
ogrendiklerini yerel ve kiiresel olarak baskalariyla is birligi yaparak paylasma hakkina sahiptir. 9.
Cocuklar, yazma, konusma ve gorsel olarak temsil etme gibi diger iletisim bicimleri icin bir
sicrama tahtasi olarak okuma hakkina sahiptir. 10. Cocuklar, devlet kurum ve kuruluslarinin
okuma ve okuma 6gretimini destekleyen mali ve maddi kaynaklarindan yararlanma hakkina

sahiptir.

Bu haklar listesi her yil giincellenmekte, dernegin internet sayfasinda anlatiimakta ve
vurgulanmaktadir. 2024 yilinda “Cocuklarin Okuma Haklarini Savunma Rehberi” de yayimlayan
ILA bu rehberde okullarda ve diinya toplumlarinda okuryazarlik egitiminin kalitesini iyilestirmek
icin okuryazarliga ve kitaplara esit erisim hakkinin sosyal adalet ¢ercevesinde temel bir insan
hakki oldugunu bir kez daha ilan etmektedir. Buna gére rehberde okul yoneticilerine, okuma
uzmanlarina, 6gretmenlere, ailelere, bakicilara, kiitiiphanecilere ve politika yapicilara ¢ocuklara
okuryazarlik tecriibesi kazandirilmasinda neler vyapilabilecegine dair 06zgliin tavsiyeler
sunulmaktadir (ILA, 2024). Mason ve Schumm (2003) diinyadaki her cocuk icin belirlenen bu
haklarin ¢ocuklarin yetkin okur ve yazar olmalari icin neye ihtiya¢ duyabilecekleri hakkinda
arastirip ana hatlariyla ele almislardir. Belirlenen okuma haklari Gzerine yapilan arastirma ve
¢alismalar, bu haklarin 6grencilerin okuma istegini ve ilgisini arttirdigini gostermektedir. Okuma
hakki Gizerine calisma yapan Ontario insan Haklari Komisyonu (OHRC) temel okuma hakkinin
gelistirilmesi zorunluluguna yogunlasarak 6gretmenlerin, 6grencileri hakkinda okumayt ilk olarak

nasil 6grendikleri ve okumanin nasil gelisim gostererek devam ettigi ile ilgili bilimsel bilgiye sahip
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olmalari gerektiginin dncelikli oldugunu savunmaktadir. Kelime okumanin nasil gelistigi bilgisi
sayesinde kelime okuma becerisinin, s6zli dili anlama becerisinde ve metni anlamada 6nemli
roli oldugunun 6gretmenler tarafindan da fark edilecegi belirtilir. OHRC, okuyucunun kelime
okuma becerisi ile metinleri anlama siirecleri arasinda 6nemli bir iliski olduguna dikkat cekmistir.
Temel okuma becerilerindeki eksiklerin ve bireysel farkliliklarin 6nemi vurgulanarak; okul 6ncesi
ve ilk okuma doéneminde bu alanlara dogru sekilde miidahale edilmesi zorunlulugu

derinlemesine arastirmistir (OHRC, 2022).

Turkiye’de ve diinyada ¢ocuklarin okuma aliskanhgi hakkinda pek ¢ok arastirma (Ahmad
ve digerleri, 2021; Aygiin, 2021; Cekici & Cocuk, 2022; Hu ve digerleri, 2024; Pandey ve digerleri,
2022; Sevgi & Karakaya, 2021; Sahin & Ergiil, 2022; Yilmaz & Ertem, 2022; Zenelaga ve digerleri
2024) yapilmistir. Bu arastirmalarin temel konusu ¢ocuklarda okuma aliskanhginin gelisimini
etkileyen faktorleri belirlemek ve bu aliskanligin ¢ocugun sosyal, duygusal ve bilissel
gelisimindeki rollinli fark edebilmektir. Boylece birbirini besleyen okuma ve gelisim konularina
yonelik 6zgin fikirler ortaya konulabilecektir. Bununla ilgili sorumlulugun biytk kismi
ogretmenlere diismektedir. Pek cok 6gretmen okuma egitimini, egitim ve 6gretim ¢alismalarinin
merkezine yerlestirmektedir. Okumaya iliskin arastirmalarin (Bulut & Turan, 2024; Calafato,
2024; Imbaquingo ve Cardenas, 2023; Palabiyik, 2023; Sagirh, 2021; Satiroglu & Gdkce, 2024;
Ugur & Tavsanli, 2022) baska bir ilgi alani da 6gretmenlerin okuma becerilerini ve aliskanligini
gelistirmek icin neler yaptiklaridir. Nieboer (2022), yaz okuryazarlik programlari izerine yaptig
arastirmada programlarin ¢ogunda O6grenciler igin (cretsiz metinler saglandigini ortaya
cikarmigtir. Ancak bu siregte yetiskinlerin ¢ocuklara yonelik metinleri secerken 6grencilerin
okuma beceri diizeylerine ve ilgi alanlarina gore segimler yaptigi belirlenmistir. Béyle bir modelin
kullaniimasi olumlu etkiler dogurmasina ragmen 6grencilere kendi metinlerini segme firsati
verilmediginde okumaya ilgisizlik ve heyecan eksikligi gibi olumsuz sonuglar ortaya
cikabilmektedir. Ogrencilere okuma metinleri tizerinde dzgiir secim yapma olanagi verildiginde
ogrencilerin okumayi gonilli olarak tercih etme oranlarinda ve genel okuma basarilarinda
onemli artislar oldugu tespit edilmistir. Saxby ve Winch (1991) tarafindan yapilan arastirmada
cocuklarin yasa, cinsiyete veya okuma diizeyine gore siniflandirilan metin listelerine karsi
ciktiklart belirlenmistir. Bu tlr listelerin ¢ocuklarin okuma tecriibelerini sinirlandirdigi ve
okumayla ilgili gercek potansiyelini pasiflestirdigi savunulmaktadir (Akt. Dwyer ve digerleri,
2019). Cocuklarin ilgi duyduklari alanlarda okuma diizeyleri kendi yas seviyelerinin (izerine
cikabilmekte, ilgi duymadiklari konularda ise okuma istekleri azalabilmektedir. Bu nedenle

okuma metinlerinin se¢imi Ogrencilerin bireysel ilgi ve isteklerine gore sekillendirilmelidir.
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Cocuklarin okuma ve kitaplarla ilgili bu secim haklari, ilgi duyduklari konularla ilgili okuma
yapabilme rahatligina sahip olabilmesi yahut bunun tam tersi cocuklarin kitaplara erisememesi
“kitap okuma hakki” kavramiyla iliskilendirilebilir. Bu kapsamda okuma egitiminde énemli bir
role sahip olan 6gretmenlerin kitap okuma hakkiyla ilgili algi ve tecriibeleri 5Gnem kazanmaktadir.
Bu baglamda “kitap okuma hakki”na yonelik okuma egitimi arastirmalarina yeni bir bakis acisi
kazandirmak ve cocuklarin kitap okuma hakkini yeterince kullanabilmelerini saglamak igin
ogretmenler, egitimciler, cocuk edebiyati uzmanlari, aileler, kitliphaneciler ve arastirmacilar

arasinda farkindalik olusturabilmek bu arastirmanin ana gerekgesini olusturmaktadir.
1.2. Arastirmanin Amaci

Arastirmanin amaci, 6gretmenlerin ¢ocuklarin kitap okuma haklarina yonelik goris ve

onerilerinin incelenmesidir. Bu amaca uygun olarak asagidaki sorulara cevap aranmistir:
1. Ogretmenlerin gocuklarin okuma haklarina iliskin algilari nasildir?
2. Ogretmenlere gore;
2.1. cocuklar kitap okuma haklari ile ilgili hangi engellerle karsilasmaktadir?

2.2. kitap okuma hakkina yonelik cocuklarin bilinglendirilmesi icin neler

yapilabilir?

2.3. gocuklarin kitap okuma haklarini kullanmalarini saglayacak egitsel éneriler

nelerdir?

2.4. cocuklarin okuma haklarini kullanmalari igin hangi yasal dizenlemeler

yapilabilir?

Cocuklarin kitap okumaya yonelik haklarini ele alan arastirmalarin ¢ocuklarin
okuryazarlik egitimine ve okuma kiltiirii gelisimine olumlu katki saglayacagi distintiimektedir.
Ayrica, cocuklarin kitap okuma haklarinin incelenmesi ve bu konuda Ogretmen
degerlendirmelerinin analiz edilmesi mevcut durumun farkina varmak ve 6grencilerin okuma
becerilerinin gelisiminde kitap okuma hakkinin vurgulanmasi bakimindan bu arastirmanin
onemli oldugu dusiinilmektedir. Ogretmenlerin okuma haklarina iliskin gérislerini incelemek,
mevcut egitim politikalarinin ne kadar etkili oldugunu ve hangi alanlarda iyilestirmelere ihtiyag
duyuldugunu belirlemeye yardimci olabilir. Bununla birlikte arastirma sonuglarinin kitaba ulasim
ve okuma hakkinin kullanimina yonelik ilgili alan yazina katki saglamasi, egitimcilere ve
arastirmacilara farkh bir bakis agisi kazandirmasi bakimindan arastirmanin énemli bir boslugu

dolduracagi varsayllmaktadir.

360 Sinirsiz Egitim ve Arastirma Dergisi, 10 (2), 325 - 388



(\Pezz7 Ogretmenlerin Goziinden Cocuklarin Kitap Okuma Hakki: Bir Durum...

Fatma KIRMIZI, Firdevs GUNES, Nevin AKKAYA, Bilge BAGCI AYRANCI, Ruhan KARADAG YILMAZ, Sabri
SIDEKLI, Yasemin KUSDEMIR, Ibrahim Halil YURDAKAL, Duygu CAG, Nurgiil UNLUCOMERT, Ezgi INAL

2. Yontem

Bu arastirma, nitel arastirma yontemlerinden durum c¢alismasi olarak tasarlanmistir.
Buna bagli olarak “tek durum deseni” kullaniimistir. Durum c¢alismasi, bir vaka veya vakalar
hakkinda veri toplanip kaydedilmesini ve bununla ilgili vaka sunumu hazirlanmasini
icermektedir. Arastirmacinin 6zellikle arastirilmayi hak ettigini diistindigi ilgi ¢ekici bir konu-
vaka Uzerinde genelleme ve vyargilama yapmadan var olan durumu tespit eden durum
calismalarinin temel ilkesi yargilamanin basvurabilecegi kanitlari da iceren diizenli deneyim
raporlari Gretmektir (Bassey, 1999). Arastirmada tek durum deseninin tercih edilmesinin sebebi,
ogretmenlerin “cocuklarin kitap okuma hakki” ile ilgili algi, géris ve gézlemlerinin belirlenmeye
cahsiimasidir. Durum c¢alismasinin dinamik niteligi, arastirmacinin goériismelerden sonra
baslangicta belirgin olmayan farkh ériintlleri ortaya ¢ikarmasina ve yeni ya da genisletilmis bir
yonde daha fazla arastirma yapmasina izin vermektedir (Mills ve digerleri, 2010). Genel olarak
durum calismasinda asagidaki hususlara dikkat edilmesi gerekmektedir (Hitchcock & Hughes,

2003, 317):
¢ Durum icerisindeki olaylarin zengin ve canli bir bicimde tanimlanmasi,
e Durum igerisindeki olaylarin kronolojik olarak anlatiimasi,
¢ Olaylarin tanimlanmasi ile analizi arasindaki i¢sel bir tartismanin kurulmasi,

* Belirgin bireysel figiirler veya gruplar ve onlarin algilari (izerine odaklanilmasi (Ornegin

anneler veya ilkokul 6gretmenleri...),
e Durum igerisindeki belirgin bir olay lizerinde ¢alisiimasi,

e Arastirilan konunun zengin bir bigimde ortaya konulmasini saglayacak 6zel durumu

sunmasi.

Durum calismalari 6zellikle bir egitim faaliyetinin, programinin, kurumunun veya
sisteminin ilging yonlerini dogal baglaminda ve insana saygl cercevesinde; uygulayicilarin,
politika yapicilarin veya bu amaglar dogrultusunda c¢alisan bilim insanlarinin yargi ve kararlarini
bilgilendirmek amaciyla; arastirmacinin yapabilmesi icin yeterli verinin toplanacagi bicimde bir
mekan ve zaman siniri igcinde yurutilen ¢calismalardir. Tek bir durumdan tim sisteme uzanan
genis bir yelpazedeki baglamlari kapsayabilmesi agisindan bu calismalar esnektir. Durum
calismalari arastirmacilara yeterli ayrintiyr yakalamak icin uygun gorildiigi kadar genel veya
spesifik olma olanagi sagladigindan 6zellikle egitim arastirmalarinda biyik yarar saglamaktadir.

Bitlincll tek durum galismalarinda bir birey, bir kurum, bir program gibi tek analiz birimi vardir.
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Alan yazin incelendiginde daha once calisimamis durumlarin bitlncal tek durum cgalismasi
deseni kullanilarak calisilabilecegi (Yildirrm & Simsek, 2021) belirtilmektedir. Bu baglamda
arastirmada bitlincil tek durum deseni kullanilmis, cocuklarin kitap okuma haklari tek durum

olarak ele alinmistir.
2.1. Galisma Grubu

Arastirmanin calisma grubunu sinif ve Tirkce 6gretmenleri olusturmaktadir. Sinif ve
Turkce 6gretmenleri cocuklara okuma aliskanliklari kazandirma ve okuma becerilerini gelistirme
bakimindan biylik bir 6neme sahiptir. Dolayisiyla, bu 6gretmenlerin okuma hakki konusunda
sahip oldugu algilar ve gorisler, cocuklarin okuma hakkina iliskin algilari ortaya koymada kritik
bir rol oynamaktadir. Ayrica sinif ve Tirkce 6gretmenlerinin okuma hakkina iliskin algl ve
distnceleri cocuklarin okuma haklarina dair genis bir bakis acisi sunma baglaminda biyik katki

sunacagindan 6rneklem grubu olarak arastirmada sinif ve Tiirkce 6gretmenleri belirlenmistir.

Calisma grubunun olusturulmasinda kartopu 6rnekleme yontemi tercih edilmistir. Her
bir arastirma katilimcisinin diger potansiyel arastirma katilimcisini (arkadasi veya meslektasi vb.
gibi) belirledigi kartopu 6rnekleme yonteminde calisma grubunun olusum sirecini Johnson ve

Christensen (2014) su sekilde vurgulamaktadir:

¢ Arastirmanin amacina uygun, belirli 6zellikleri tagiyan génullu bir veya birkag katilimci

belirlenir.

¢ Bu katilmcidan arastirma galismasina katilmaya istekli olabilecek bir veya daha fazla

kisiyi belirlemesi istenir.

e Zaman icinde, her yeni katilimci katilabilecek baska birini 6nerdikge, 6rneklem gittikge
biyir. Orneklem metaforik olarak bir tepeden asagi yuvarlanan ve gittikge biiyliyen bir kartopu

olarak goriilebilir.

Calisma grubu olusturulurken arastirmacilar tarafindan Tirkiye’nin farkli sehirlerinde
aktif olarak 6gretmenlik yapanlar arasindan arastirmanin amacina uygun Ozellikler tasiyan
ogretmenler belirlenmis ve iletisim kurulmustur. Bu 6gretmenlerden arastirmaya katilma
olasiligl yiksek olan 6gretmen arkadaslarinin iletisim bilgileri alinarak bu 6gretmenlerin de veri
toplama aracini cevaplamalari saglanmistir. Boylelikle Turkiye’deki yedi bolgeden toplam 25
farkh sehirden (Ankara, istanbul, izmir, Konya, Kastamonu, Zonguldak, Denizli, Sirnak, Batman,

Aydin, Agri, Adana, Kirikkale, Hakkdri, Mersin, Van, Mardin, Bursa, Kahramanmaras, Sanlurfa,
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Ordu, Bitlis, Hatay, Samsun, Canakkale) sinif ve Tirkce Ogretmenleri arastirmaya katilim

saglamislardir.

Tablo 1

Calisma grubundaki 6gretmenlerin 6zellikleri

Ogretmen Bransi Cinsiyet
Sinif Ogretmeni Tiirkce Ogretmeni Kadin Erkek
80 15 63 32
Toplam 95

Tablo 1’den anlasildigi Gizere arastirmaya katilanlarin biiyiik cogunlugu kadinlar ve sinif
dgretmenleridir. Ogretmenlerin cocuklarin kitap okuma hakkiyla ilgili algilarinin belirlemesini
amac edinen bu arastirmaya 95 dgretmen katilmistir. Ogretmenlerin yas ortalamasi 38 olup en
gencg O0gretmen 24, en yash 6gretmen 62 yasindadir. Katilimcilarin il merkezlerinde (n: 40),
ilcelerde (n: 35) ve koylerde (n: 20) 6gretmenlik yaptigi; yiksek lisans (n: 15) ve lisans (n: 80)

diizeyinde egitim aldigi tespit edilmistir.
2.3. Veri Toplama Araci ve Siireci

Arastirmada, veri toplama araci olarak arastirmacilar tarafindan hazirlanan “Kitap
Okuma Hakkina Yonelik Ogretmen Gériisme Formu” kullanilmistir. Bu formun hazirlik siireci

asagidaki asamalardan olusmaktadir:

1. Kitap okuma, okuma egitimi ve ¢ocuk haklari ile ilgili kaynaklar ve arastirma sonugclari

incelenmistir.

2. Alanyazin taramasi sonucunda cocuklarin kitap okuma haklari ile ilgili olabilecegi

diisinilen soru maddelerinden olusan soru havuzu olusturulmustur.

3. Soru havuzundaki sorular incelenmis benzerlik ve amag 6zelliklerine gore birlestirilmis

veya elenmis; arastirmacinin amacina uygun 15 soru ciimlesi tasarlanmistir.

4. Olusturulan sorular igin uzman goriisi alinmistir. Sorular, alan uzmani alti 6gretim
elemani, UGg Turkge O6gretmeni ve Ug sinif 6gretmeni tarafindan amag, dil, anlatim ile yazim
kurallari agisindan incelenmis, islevsel olmadigi belirtilen sorular formdan gikarilmistir.

Degerlendirme sonucunda 12 acik uglu sorunun arastirmada kullanimina karar verilmistir.

5. Soru formuna katihmcilarla ilgili “cinsiyet, egitim durumu, yas ve gorev slresi” gibi

bilgileri sorgulayan “Kisisel Bilgiler” bolim eklenmistir.

6. Cocuklarin kitap okuma haklarina yonelik 6gretmen goruslerini belirlemek igin

arastirmacilar tarafindan hazirlanan “Kitap Okuma Hakkina Yonelik Ogretmen Gériisme Formu”
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arastirmanin veri toplama araci olarak kullanilmistir. iki ana bélimden olusan veri toplama
aracinin birinci boliminde katihmci grubunu betimlemek amaciyla kisisel bilgilerle ilgili sorular
yer almaktadir. Bu bolim araciligiyla yas, gorev yapilan yerlesim yeri, brans, kidem ve egitim
durumuylailgili veri toplanmasi amaclanmistir. ikinci béliimde kitap okuma hakki kavramiylailgili

sorular mevcuttur. Bu sorulardan bir tanesi asagida verilmistir.
e “Cocuklarin kitap okuma haklari" ifadesinden ne anlyorsunuz?

Arastirmaya katilan 6gretmenlerden konuyla ilgili ayrintili veri toplamak igin agik uglu
sorulara yer verilmistir. Arastirmanin verileri, 2023-2024 egitim 6gretim yilinin gliz doneminde,
gonullalik esasina gore, resmi kurumlarda gorev yapan Tirkce Ogretmenleri ile sinif

ogretmenlerinden elde edilmistir.
2.4, Verilerin Analizi

Sinif ve Tirkce 6gretmenleri ile yapilan gorismeler sonucunda elde edilen verilerin
¢6zimlenmesinde betimsel ve icerik analizi teknikleri kullanilmistir. Bu silirecte o6ncelikle
ogretmenlerin cevapladiklari formlar sayilmis, formlardaki veriler listelenmis ve bilgisayar
ortaminda tablo halinde tasnif edilmistir. Arastirmacilar tarafindan kayitlar ve dékiimler arasinda
bir farklilik olup olmadigi karsilastirilarak kontrol edilmistir. Arastirmaya katilan 6gretmenlerin
kisisel bilgiler boliimiine verdikleri cevaplar betimsel analiz teknigi ile incelenmis, cinsiyet, egitim
durumu, gérev siiresi gibi bilgilerin sayisal dagiimi ortaya cikariimistir. Ogretmenlerin kitap
okuma hakki ile ilgili olarak verdikleri cevaplar igerik analizi teknigine gére ¢éziimlenmistir. Bu

asamada izlenen asamalar sunlardir:

2.4.1. Tasnif Etme (Eleme ve aritma): Ogretmenlerin cevaplarinin tamami soru
numarasina gore bilgisayar ortaminda tabloya aktarilmistir. Tim katilimcilarin cevaplarinin sirali

bir sekilde gérinir olmasi saglanmistir.

2.4.2. Kodlama: Veriler arasinda yer alan anlaml boélimler (bir s6zcik, cimle, paragraf
vb.) belirlenmis ve bunlara isim verilerek kodlama yapilmistir. Arastirmaya katilan 6gretmenlerin
her bir soruya verdigi cevap ayri ayri incelenmis, benzer cevaplar ve ifadeler kodlanmistir. Bu

noktada cevaplardaki ortak fikirler ve kelimeler belirlenmeye ¢alisiimistir.

2.4.3. Kategori Olusturma: Ogretmenlerin cocuklarin kitap okuma hakkina iliskin géris,
fikir ve degerlendirmeleri ortak 6zellikler bakimindan incelenmis, olusturulan kodlar analiz

edilerek kavram kiimeleri olusturulmustur.
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2.4.4. Gegerlik ve Giivenirligi Saglama: Toplanan verilerin ayrintili olarak rapor edilmesi
ve sonuglara ulasma siirecinin aciklanmasi nitel bir arastirmada gecerligin énemli olgltleri
arasindadir (Yildirrm & Simsek, 2021). Arastirmada icyapi gecerligini saglamak icin alan yazin
taranmis, i¢ guvenirlik igin ise veriler her arastirmaci tarafindan ayri ayri analiz edilmis ve
degerlendirilmistir. Arastirmanin dis gecerliligini artirmak icin arastirmanin deseni, calisma

grubu, veri toplama araci, verilerin analizi ve bu silirecte yapilanlar ayrintilariyla sunulmustur.

2.4.5. Dogrudan Alintilar Yapilmasi: Bu agamada diizenlenen verilerin kolay anlasiimasi
ve kanit olmasi bakimindan 6gretmenlerin cevaplari arasindan dogrudan alintilar yapilmistir. Bu

alintilarin olusturulan kategoriyi en iyi temsil eden ciimleler olmasina 6zen gosterilmistir.

2.4.6. Bulgularin Tanimlanmasi ve Yorumlanmasi: Tanimlanan bulgular aciklanmis,

iliskilendirilmis ve karsilastirma yapilarak arastirmanin amacina gére yorumlanip anlatilmistir.
3. BULGULAR

Turkce ve sinif 6gretmenleri ile yapilan goriismeler sonucunda 6gretmenlerin sorulara
verdikleri cevaplarin analiz edilmesiyle ulasilan bulgular kategori, tema ve alt tema olarak

siralanmistir. Elde edilen bulgular Tablo 2’de sunulmustur.

Tablo 2

Veri analiziyle ulasilan kategori, tema ve alt temalar

Kategori Tema Alt Tema Frekans (f)
& Okuma Hakkinin Cergevesi 44
E Okuma Hakki Algis: . Ki.tap Okumama Hakki 24
£ Istenilen TUrde Okuma Hakki 36
Lctu Okuma llgisini Destekleme 24
= Motive Etme 52
§ Ogrenciyi Bilinglendirme Aile Etkisi 54
g Zaman Belirleme Ozgirlugi 16
g Teknolojik Nedenler 47
= , Ekonomik Nedenler 63
g Okuma Hakki Engelleri Ailenin Yaklasimi 29

Egitim Kosullari 23

Kutuphanelerin Gelistirilmesi 54

ko) Egitim Siirecine Yénelik Oneriler Aile Egitimi 38
b Okuma Etkinlikleri 33
S Yasal Diizenlemeler Ekonomik Destek 12
Mifredat Dizenleme 14

Tirkce ve sinif 6gretmenlerinin veri toplama aracindaki sorulara ¢ok farkli cevaplar
verdigi anlasilmaktadir. Yapilan icerik analiz sonucunda kitap okuma hakkina yonelik 6gretmen

goruslerinin iki ana kategoride toplandigi belirlenmistir: (1) Kitap Okuma Hakki Farkindalgi; (2)
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Oneriler. Bu kategoriler altindaki temalar ayrintili olarak ayri basliklar halinde asagida

anlatilmistir.
3.1. Ogretmenlerin Kitap Okuma Hakki Farkindahg

Arastirmaya katilan 6gretmenlerin verdikleri cevaplar incelenmis, yapilan kodlama ve
tasnif sonucunda okuma hakkina yonelik kitap okuma hakki farkindahgr adli kategori ortaya
ctkmistir. Bu kategori igerisinde olusan temalar ve bunlara bagh alt temalar Sekil 1'de

sunulmustur.

Okuma Hakkinin Cergevesi

Kitap Okumama Hakki

Okuma Hakki Algisi

istenilen Tiirde Okuma Hakki

Okuma ilgisini Destekleme

Motive Etme

Kitap Okuma Hakki

Farkindalig Ogrenciyi Bilinglendirme ‘ Aile Etkisi

Zaman Belirleme Ozgiirliigii

Teknolojik Nedenler

Ekonomik Nedenler

Okuma Hakki Engelleri

Ailenin Yaklasgimi

Egitim Kosullari

Sekil 1- Kitap okuma farkindaligi

Kitap okuma farkindahigi kategorisi altindaki birinci ana tema “okuma hakki algisi” olarak
belirtilmistir. Bu tema altinda 6gretmenlerin kitap okuma hakkiyla ilgili farkindalik ve anlayisinin
daha c¢ok bu hakkin genel cercevesi, 6grencinin bilinglendirilmesi ve hakkin kullanimiyla alakali
engeller gibi konularda yogunlastigl anlasiimaktadir. 44 6gretmenin kitap okuma hakkiyla ilgili
gorisleri birlestirilerek “Okuma hakkinin cercevesi” alt temasi bashginda toplanmistir. Analiz
sonrasinda Ogretmenlerin  konuyu nasil algiladiklari ortaya konulmaya calisilmistir.

Ogretmenlerin cevaplarindan bazilarina asagida yer verilmistir:
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“Cocuklarin okuyacaklari kitaplara veya igeriklere ézgiirce karar verebilme, secim yapma
hakkini anliyorum (33, Kadin, 3.sinif, Agri).” “Her ¢ocuk seviyesine uygun kitaplari temin
edebilmeli, okuma yapabilecegi ortama sahip olmalidir. Ancak lilkemizde ekonomik, sosyal
ortam vb. etmenler nedeniyle firsat esitsizligi olusmaktadir ve kimi ¢ocuklar kitaplara rahatca
erisim saglarken kimileri elindeki kalitesiz soluk kitaplari kalabalik aileleriyle yasadiklari tek g6z
odada okuma ¢abasindadir (60, Kadin, 3.sinif, Sanhurfa).” “Cocugun istedigi zaman istedigi kitabi
okumasidir (3, Erkek, 3. Sinif, Kastamonu).” “Istedidi kitaplari erisim engeli olmadan elde
edebilmesidir (4, Kadin, 3. Sinif, Kastamonu).” “Cocuk istedigi kadar kitaba erisebilmelidir (8,
Erkek, 3. Sinif, Ankara).”

Cocuklarin okuma hakki kavraminin 6gretmenler tarafindan ¢ogunlukla 6zglirce kitap
okuma, istenildigi zaman kitap temin edilmesi seklinde belirtilmesi dikkat cekicidir. Ogretmenler
acitklamalarinda kitap okuma hakkinin pek cok 6zelligini vurgulamis olsa da acgiklamalarda eksik
hususlarin kaldigi da fark edilmektedir. Arastirmada 36 6gretmen cocuklarin istedikleri ve
begendikleri tlrde kitap okuma hakkinin olmasi gerektigini savunmustur. Bu konuyla ilgili
gorusler “istenilen tiirde okuma hakki” alt temasi olarak 36 6gretmen tarafindan vurgulanmustir.

Bu temaya iliskin 6gretmen gorislerine ait alintilardan bazilari asagida yer almaktadir.

“Eglenceli seviyelerine uygun ayni zamanda yakin ¢evremizle ve tarihimizle ilgili kitaplar
okumasidir (39, Erkek, 2.sinif, Konya).” “llgilerini cekecek; dilbilgisi, resimleme vs. gibi yénlerden

cocuklara uygun, degerler editimini iceren kitaplari éneriyorum (40, Erkek, 2. Sinif, Konya).

“Kendi zevklerine gére kitap okumalidir (37, Kadin, 2. Sinif, Mersin).”

Ogretmen gérisleri incelendiginde 6gretmenlerin 6grencilere ilgilerine uygun kitaplar
onerdikleri ortaya ¢ikmistir. Ogretmenler 6grencilerin yas ozellikleri ve istegi dogrultusunda
kitap seciminde onlara 6zgiirlik taninmasindan yanadir. Ogretmenlerin bu tavri 6grenciler
acisindan kitap okumaya motive edici bir yaklasimdir. Arastirmaya katilan 24 6gretmen kitap
okuma farkindahgini kitap okumama tercihi ile agciklamistir. “Kitap okumama hakkr” alt temasina

iliskin alintilardan bazilari asagidadir:

“Kitabi sevmemis olabilir. Bu durumda sevecedi bir kitabi secmesini 6nermek gerekir (44,
Erkek, 3.sinif, Mardin).” “Kitap tiiriinii degistiriyorum ne tiir kitaplari sevdigini soruyorum dergi
veriyorum vs.” (43, Kadin, 2.sinif, Konya).” “Zorla kitap okutmanin kitabi sevmekten ¢ok okumaya
karsi bir én yargi olusturacadi kanaatindeyim. Bu yiizden kitap okuma saatleri 6grencilerin

istedine gore degiskenlik gbsteriyor (51, Kadin, 3.sinif, Van).”
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Ogretmenler 6grencilerin kitap okumama haklarinin olduguna vurgu yapmistir.
Ogrencilerin kendilerini isteksiz duyumsadigi zamanlarda okumama haklarinin olabilecegini
belirten 6gretmenler cocuklarin igerigini begenmedikleri kitaplari okumama haklarinin oldugunu
vurgulanmistir. Calisma grubundaki 24 06gretmen kitap okuma hakkini okuma ilgisi ile
iliskilendirmektedir. Bu gorisler “okuma ilgisini destekleme” alt temasinda toplanmistir.

Ogretmenlerin gériislerinden bir kismi asagida sunulmaktadir.

“Oncelik her zaman ¢ocudun ilgi alanlari ve segimleridir. Ciinkii en iyi anlayacaklari ve
kitaplari sevecekleri durum ilgili duydudu, konularla baslar. Tabi ki kitaplarin yas diizeyine
uygunlugu (yazi, punto, resim), kitaplarin icerigi 6nemlidir (36, Erkek, 2. Sinif, Hakkdri).”
“Tuttugumuz okuma defteri listelerinde Gdgrenci hangi kitaplara daha fazla yénelmisse o
kitaplarin cesitliligini arttirarak égrenciyi ilgi alanina yénlendiriyorum (44, Erkek, 3. Sinif,
Mardin).” “Oncelikle ¢ocuda ilgi, merak ve istedine gére kitap segme 6zgiirliigii oldugu bilgisi
verilmelidir (32, Kadin, 3. Sinif, Kirikkale).” “Odrencilerim kitaplarini bitirdikten sonra gerek
derste gerek teneffiiste kitaplar hakkinda sohbet ediyorum. Bunlari yaparken de cocugun ilgisini
ve sevdigi konulari belirlemeye ¢alisiyorum. Bunlari da unutmamak ve her égrencinin ilgi alanini

ve kitap okuma hevesini belirlemek igin sinif listesine not aliyorum (54, Erkek, 2. Sinif, Mardin).”

Okuma ilgisini desteklemeyi okuma hakki c¢ercevesinde degerlendiren 6gretmenler
Ogrencilerin okuduklari kitaplar lizerinde konusarak onlarin ilgilerini belirlemeye calismakta ve
bu dogrultuda kitap onerileri sunmaktadir. Ogretmen gériislerine goére 6grenciler ilgilerine
uygun olan kitaplari daha istekli okumaktadir. Okuma ilgisiyle ilgili goriis belirten 6gretmenlerin
Ogrencilerinin ilgilerini belirleme ve destekleme konusunda duyarli oldugu anlasiimaktadir.

Bununla ilgili olarak 6gretmen goriislerinden bir kismi asagida siralanmustir.

“Serbest etkinlik derslerinde sohbet yoluyla hayallerini sorup 6grenmeye ¢alisiyorum ve
o ybnde kitaplara yéneliyoruz (28, Erkek, 3. Sinif, Mardin).” “Okuduklari kitaplarin listesini
tutuyorum ona gére déniitler veriyorum (33, Erkek, 8. Sinif, Ordu).” “Ogrencilerin okumakta zevk

aldigi kitap iceriklerini belirleyip bireysel olarak kitap veriyorum (26, Kadin, 4. Sinif, Bitlis).”

Arastirmaya katilan 6gretmenlerin yalnizca 24’inin okuma ilgisi hakkinda konusmasi,
Uzerinde durulmasi gereken bir husustur. Dil egitimi (izerinde uzmanligi olsun veya olmasin her
o0gretmenin 6grencinin ihtiya¢ ve ilgileri dogrultusunda okuma ilgisi konusunda 6grencisine

destek olmasi beklenen bir durumdur.

Ogretmenlerin okuma hakki ile ilgili gérislerinden olusan ikinci ana tema “égrenciyi

bilinglendirme” temasidir. Bu tema kapsaminda belirlenmis olan “motive etme” alt temasinda
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ogrencilerin okumaya tesvik edilmesiyle ilgili gérisler yer almaktadir. 52 6gretmen 6grencilerin
kitap okuma motivasyonlarinin gelistirilmesine vurgu yapmistir. Ogretmen gériislerinden bir

kismi asagida sunulmustur:

“Klasik baglamdan ziyade gercek manada kitaplarin dost yaninin tanitiimasi, kitaplari
okumak icin 6zel yaklasimlarda bulunulmasi gerekmektedir (2, Kadin, 4. Sinif, Konya).” “Cocuk
bir kitabi begenme, begenmeme istedigi zaman tekrar okuma veya yarida birakma hakki
oldugunu ve bunlari yaptiginda bir yaptirimlarla karsilasmayacadi bilincini kazanmalidir (32,
Kadin, 3. Sinif, Kirikkale).” “Kitabin kisiye katkilari cocuga anlatiimalidir. Kitaplarin onlara yararh
bilgiler kazandirdigi anlatiimalidir (8, Erkek, 3. Sinif, Ankara).” “Eder ki ¢ocuk gercekten kitap
okumak istiyorsa ve éniinde maddi manevi engeller varsa ¢ocuk bu istegine ulasmak icin israrci
davranmalidir (92, Kadin, 2. Sinif, Ankara).” “Odrencilere kitap okuma sevgisinin kazandirilmasi
veya ¢ocuklara kitap okuma alaninin yaratilmasi gerekmektedir. Ogrenciler istedikleri zaman
kitaba ulasabilmelidir. Her seyde test mantiginin olmasi engellenmelidir (85, Kadin, 2. Sinif,

Sanlurfa).”

Ogretmenlere gore dgrencilerin kitap okuma haklarini dogru bir sekilde kullanmasi igin
okuma motivasyonu kazanmalari gerekmektedir. Okuma motivasyonu olan 6grenciler 6nlerinde
duran okuma engellerini de asma ¢abasi gosterebilirler. Cocugun egitimi ile sorumlu kisiler

okuma sevgisi gelistirme ¢abasi icinde olmalidir.

“Odrenciyi bilinclendirme” temasi altindaki alt temalardan biri de “aile etkisi”dir. 54
O0gretmen 0Ogrencilerin okuma hakkini nasil kullanabilecekleri ile ilgili bilinglendirilmesi igin
ailelerle is birligi yapilmasini salik vermektedir. Bu alt temayl yapilandiran 6gretmen

goruslerinden bir kismina asagida yer verilmistir.

“Kitap okuma sevgisinin kazandiriimasinda bilingli anne babanin varligi énemlidir.
Ebeveynlerin ¢ocuklara kitap okuma alani yaratmasi gerekmektedir (85, Kadin, 2. Sinif,
Sanlurfa).” “Okuma becerisinin kazandirilmasi konusu égrencilerin siirekli bu konuda rol model
alabilecedi bir cevrede yetisiyor olmasi ile miimkiin olabilir. O§rencinin evine gittiginde énemli
de olsa bazi islerini kitap okumak ugruna erteleyen bir aile ortamini gériip onlari rol model
alabilmesi etkili bir durumdur (93, erkek, 4. Sinif, Urfa).” “Aile ile kitap okuma saati uygulamasi
ylirittiik. Her glin aksam sekizde aile olarak kitap okuyup fotograf paylastilar. Cocuklarin okuma
ve okudugunu anlama diizeylerindeki farki 3 ayhk diizenli okuma siirecinde ¢ok net gézlemledim

(34, Kadin, 3. Sinif, Ankara).”
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Ailelerle is birligine 6ncelik veren 6gretmenler, cocuklarin okuma haklarini daha bilingli
kullanmalari icin ailelerin de okuma konusunda 6rnek olmasinin 6nemli oldugunu vurgulamistir.
Evde kitap okuyan ebeveyn, cocugun kitap okuma aliskanligi gelistirmesinde de etkili olmaktadir.
Ayrica kitap okuyan aileler gocuklarinin da okuma siirecini maddi manevi desteklemektedir. 16
o0gretmen kitap okuma hakki baglaminda ¢ocuklarin okuma yapacagi zaman dilimini kendisinin
belirleyebilecegini ifade etmistir. Bu gorisler “zaman belirleme ézgiirliigi” alt temasi altinda

toplanmistir. Bu alt temaya iliskin yapilan alintilardan bazilari asagida sunulmaktadir.

“Istedigi zaman istedigi kitabi okumasina izin vermeliyiz (3, Erkek, 4. Sinif, Kastamonu).”
“Cocuk kendisine cizilmis etik alanda kitap ve okuma zamanini belirleyebilmelidir (14, Kadin, 2.
Sinif, Denizli).” “Cocuklar istedigi kitabi istedigi zamanda okuyabilmelidir (16, Kadin, 2. Sinif,
Denizli).” “Eger okumamakta direng gdésteriyorsa serbest birakiyorum, istedigi zaman okuma
hakki oldugu gibi okumama hakki da oldugunu séyliiyorum (32, Kadin, 3. Sinif, Kirikkale).”

“Cocuklarin kitap okuyacak zamanlarinin olmasi gerekir. Cocuklar da yetiskinler gibi istedigi

zaman istedigi kitaplari okuyabilmelidir (47, Erkek, 3. Sinif, Mardin).”

Calismaya katilan 6gretmenlere gore cocuklar kitap okuma zamanini belirlemede 6zgiir
birakilmalidir. Cocuklar istemedikleri zamanlarda okumaya zorlanmamalidir. Ancak arastirmaya
katilan 95 6gretmen arasindan 16 6gretmenin okuma zamanini belirleme 6nceliginin cocugun

kendisine birakilmasini belirtmis olmasi da lizerinde durulmasi gereken bir husustur.

Kitap okuma farkindaligi kategorisinde incelenen Uglincli ana tema “okuma hakki
engelleri” olarak belirtilmistir. Ogretmenlerin goriislerine gére cocuklarin kitap okuma haklarini

kullanmalarinin 6niindeki engeller {i¢ ana baslikta toplanmis ve bunlar Sekil 2’de sunulmustur:

Okuma Hakki
Engelleri

Ekonomik Nedenler Ailenin Yaklagimi Egitim Kosullari Teknolojik Nedenler

Sekil 2. Kitap okuma hakkinin éniindeki engeller
Arastirmaya katilan 6gretmenlerden 63’0 kitap okuma hakkinin ekonomik nedenlerden
otliri engellendigini veya kullanilamadigini belirtmistir. “Ekonomik nedenler” alt temasinin

icerigini olusturan gorislerden yapilan alintilarin bir kismi asagida yer almaktadir.
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“Ailenin sosyal ve ekonomik durumu c¢ocugun okuma aliskanhigini biiyiik élclide
etkilemektedir. Bu durum il Merkezi, ilce Merkezi ve kéylerde farkli okuma aliskanliklarinin
gelismesine yol acmaktadir. Dahasi ¢ocuk bu duruma miidahale edememektedir (44, Erkek,
3.sinif, Mardin).” “Ailelerin kitaplara ayirdidi biitgenin de yildan yila diisiis g6sterdigini
diisiinmekteyim (6, Kadin, 3. Sinif, Kastamonu).” “Giiniimiizde kitap fiyatlarinin ¢ok yiiksek
olmasi kitaba ulasmayi engelliyor. istedidi kitaba ulasamayan ¢ocudun da okuma hevesi
azalabiliyor (92, Kadin, 2. Sinif, Ankara).” “Ekonomik nedenler ¢ocuklarin kitaba erisimini

engellemektedir (8, Erkek, 3. Sinif, Ankara).”

Bu gorisleri aciklayan 6gretmenler ekonomik kosullarin cocuklarin kitaplara erisimini
etkiledigini belirtmistir. Onlara gore ekonomik geliri disik aileler ¢ocuklarina istedigi kitabi
almakta zorlanmaktadir. Ogretmenlerden biri ailelerin her yil kitaba ayirdigi biitcenin azaldigini
belirtmistir. Ekonomik etkilerin il, ilce ya da kdyde yasama durumuna gore degisim gosterdigini
ifade eden 6gretmenlere gore kitap fiyatlarinin gok yiiksek olmasi cocuklarin okumasina da engel
olmaktadir. Arastirmaya katilan 29 6gretmen okuma hakki éniindeki engellerden birinin ailenin
bakis acisi oldugunu vurgulamistir. “Ailenin yaklasimi” alt temasi altinda bir araya getirilen bu

goruslerden bazi alintilar asagida sunulmustur.

“Cocugun yasadigi evin fiziksel kosullarinin uygun olmamasi, kardes sayisinin fazla
olmasi, ¢ocugun kiiciik kardesine bakiyor olmasi ya da yapmak zorunda olduklari isler kitap
okumaya engel olabilmektedir (91, Kadin, 2. Sinif, Konya).” “Aileleri ¢ocuklarini kitap okuma
konusunda tesvik edici ve ézendirici ¢alismalar yapmiyor ise ¢ocuklar okuma haklarindan
mahrum kalacaktir. Yine aileleri agisindan bakacak olunursa aileler ¢ocuklarina yeteri kadar
kaliteli ve seviyelerine uygun kitaplar edinemiyor olabilir. Bazi ailelerin ekonomik durumlarindan
dolayi bazi bélgelerde ¢cocuklar da okul yerine dileleri ile ¢alisma hayatina katilmak zorunda
kalmaktadir. Bu tarz durumlarda da cocuklarin kitap okuma hakki géz ardi edilmis olabilir (93,
erkek, 4. Sinif, Urfa).” “Evde kitap okuyacak ortamin olmamasi kitaba erisimi ve kitap okumaya
zaman ayirmayi engellemektedir (51, Kadin, 3.sinif, Van).” “Ailelerin okunacak kitaplar hakkinda
secim hakkini cocuga vermemesi, istenilmeyen kitaplarin dayatilmasi, ilgi ve yénelimlerinin géz

ardi edilmesi okuma hakkinin kullaniimasina engel olabilmektedir (34, Kadin, 3. Sinif, Ankara).”

Ailelerin ¢ocuklarin okuma etkinliklerine yonelik tavir, tutum ve eylemlerinin okuma
hakkinin ~ kullanilmasinda engel olabilecegini degerlendiren bu 06gretmenlere gore
sosyoekonomik diizeyi disiik aileler bircok nedenle ¢ocuklarinin kitap okumasina bilerek ya da

bilmeyerek engel olabilmektedir. Cocuga yasinin zerinde sorumluluk verilmesi, ¢cocugun aile
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ekonomisine katkida bulunmak i¢in calismak zorunda birakilmasi bunlardan bazilaridir. Diger
taraftan orta ve yiksek sosyoekonomik diizeydeki aileler ise kitap secimine ve kitap okuma
sirecine mudahale ederek c¢ocuklarinin kitap okuma hakkini kullanmalarina engel
olabilmektedir. Bu ailelerin yaklasimi kendilerinde okuma aliskanhg gelistirmeye yonelik olsa

bile baskici bir anlayisin Giriint oldugu icin beklenenin aksine bir etki yapabilmektedir.

Arastirmaya katilan 23 6gretmen “egitim kosullar” alt temasi kapsaminda egitim
slirecine elestirel bir bakis sergilemistir. Egitim slirecindeki bazi olumsuzluklarin ¢ocuklarin
okuma hakkini olumsuz yonde etkiledigi dile getirilmistir. Bu konuda yapilan alintilardan bazilar

asagida sunulmaktadir.

“Ogrenme-6gretme siireci agisindan dederlendirilecek olursa bazi 6§retmenlerin davranislari da
elestiri konusu olabilir. Ogrenciler éGretmene badli olarak kitap okumayi sevdirici ve 6zendirici
calismalar ile karsilasmiyor olabilirler. Yine égretmenler ve okul idareleri bazi dezavantajl
bélgelerde mevcut miifredati yetistirme gayesi ve sinif diizeyini yakalama cabasi ile kitap okuma
calismalarini ekstra calismalar olarak nitelendiriyor ve yeterince lizerinde durmuyor olabilirler
(93, erkek, 4. Sinif, Urfa).” “Odevler, sinav sistemi, coktan se¢meli sorular, yeni nesil sorular
okuma aliskanliginin gelistirilmesini engellemektedir (88, Kadin, 3. Sinif, Sivas).” “Kiitiiphaneye
gitme aliskanligi kazanamama, 6gretmenin etkili bir sinif kitaphiginin olmamasi, en azindan
dezavantajli bélge okullarina devlet destedinin olmamasi kitap okuma konusunda engel

olabilmektedir (2, Kadin, 4. Sinif, Konya).”

Arastirmaya katilan 23 6gretmen egitim sirecindeki bazi degiskenlerin de g¢ocuklarin
okuma hakkini engelledigini dile getirmistir. “Egitim kosullar” alt temasinda incelenen bu
gorislere gore bazi 6gretmenlerin cocuklari kitap okumaya tesvik etmemesi okuma aliskanliginin
gelismesinde 6nemli bir engeldir. Kitap okuma etkinliginin zaman alici bir ¢alisma olarak
gorialmesi ve sinif ici uygulamalarda okumaya yeterince yer verilmemesi 6grencileri olumsuz
etkilemektedir. Ogrencilere fazla édev verilmesi, sinif kitapliklarinin yetersizligi, kiitiphaneye
gidilmemesi, coktan se¢cmeli sorularin egitim siirecinde belirgin bir sekilde yer almasi gibi
sebepler kitap okuma hakkinin kullanilmasina mani olmaktadir. 47 6gretmen okumaya engel
olan sebepler arasinda teknolojiyi isaret etmistir. “Teknolojik nedenler” alt temasinda yer

gorislerden bazilari asagida siralanmistir.

“Glintimtizde teknoloji ilerledi ve ¢ocuklarin tiim duyularina hitap eder oldu. Cocuklar bu
nedenle zamanlarini burada harcamaktadir. Bu durum kitap okumaya engel olmaktadir (85,

kadin, 2. Sinif, Urfa).” “Dijital oyun ve platformlar ¢ocuklarin kitap okuma zamanlarini olumsuz
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etkilemektedir (41, Erkek, 2.sinif, Konya).” “Cocuklarin kitap okumalarinin éniindeki en bliyiik
engel olarak teknoloji bagimliligi ve yanlis teknoloji kullanimini gérmekteyim (6, Kadin, 3. Sinif,
Kastamonu).” “Teknolojik gelismelerle birlikte tablet ve bilgisayar oyunlarinin cazipligi ¢ocuklarin

kitap okumasina engel olmaktadir (83, Kadin, 2. Sinif, Canakkale).”

Teknolojinin okumanin 6nlindeki engellerden biri oldugunu dislinen 6gretmenler
cocuklarin okuma aliskanliklarinin teknolojik gelismelerden olumsuz etkilendigini belirtmis;
cocuklarin teknolojik aletlerle ve sosyal medya platformlarinda gereginden fazla zaman
gecirmesinin okumaya daha az zaman ayrilmasina sebep oldugunu ifade etmislerdir. Hatta bazi
cocuklar teknolojiyle zaman gecirdikleri icin neredeyse hi¢ kitap okumamaktadir. Teknoloji

kullanimi cocuklarin okumadan aldiklari zevki olumsuz yonde etkilemistir.
3.2. Ogretmenlerin Cocuklarin Kitap Okuma Hakkiyla ilgili Onerileri

Arastirmaya katilan 6gretmenlerin veri toplama aracindaki sorulara verdikleri cevaplar
analiz edildiginde o6gretmenlerin kitap okuma hakki ile ilgili 6nerileri ortaya ¢cikmistir. Bu

onerilerin ortak ozelliklerine gore dagilimi ve alt temalar Sekil 3'te gosterilmistir.

. Mifredat Diizenleme
()]
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8 — Yasal Dlizenlemeler
= Ekonomik Destek
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(@]
- Okuma Etkinlikleri

Sekil 3. Kitap okuma hakkinin kullanimiyla ilgili 6neriler

Ogretmenler ¢cocuklarin kitap okuma hakkini yeterince ve dogru sekilde kullanabilmeleri

icin bazi 6nerilerde bulunmuslardir. Bu dnerilerin iki ana temada toplandigi belirtilebilir: 1.Egitim
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slrecine yonelik oneriler; 2. Yasal diizenlemeler. Sekil 4’te birinci ana tema olan egitim siireci ile

ilgili dneriler sunulmustur.

Kittphanelerin
Gelistirilmesi

- R

Egitim Siirecine
Yonelik Oneriler

<

n

Okuma Etkinlikleri Aile Egitimi

Sekil 4. Ogretmenlerin egitim siireciyle ilgili énerileri

Egitim sireciyle ilgili olarak ©nerilerin kltUphaneler (zerinde yogunlastig
anlasiimaktadir. Ogretmenlerin biyiik bir kismi kiitiiphanelerin okuma aliskanhgi tizerindeki
Onemine isaret etmistir. Bu yondeki gorusler “kiitiiphanelerin gelistirilmesi” alt temasi altinda
gruplandiriimistir.  Ogretmenlerin ¢ocuklarin  kitap okuma hakkini kullanabilmesi igin
kiitiiphanelerin gelistiriimesine éncelik verdigi anlasilmaktadir. Ozellikle kiitiiphanelerin giincel
kitaplar icermesi &nerisi dikkat cekicidir. Ogretmenlere gére her mahallede bir kitiiphane
olmalidir ve bununla ilgili yasal dizenleme vyapilmalidir. K&y Ogretmenlerinin sehir
kUtuphanelerine geziler diizenlemesi; her cocugun evinde kiguk bir kiitiphane olmasi igin
ihtiyact olanlara devlet destegi saglanmasi; gezici kiitliphanelerin islevsel hale getirilmesi,
kUtiphanelerin 6grenme sirecinde etkin bir sekilde kullanilmasi gibi 6neriler siralanmistir.

Bulgularla ilgili olarak 6gretmen goérislerinden bir bélimi asagida sunulmustur.

“Kiitiiphane ziyaretleri yapilmalidir (89, Kadin, 2. Sinif, Ordu).” “10.000 okul gibi
projelerin sayisi arttirilarak okullarimizda kaliteli ve giizel kitaplarin yer aldigi kiitiiphaneler
olusturulabilir ve bu kiitiiphanelerin siirekli olarak giincellenmesi, sahipsiz birakilmamasi
saglanabilir (93, Erkek, 4. Sinif, Sanhurfa).” “Cocuklarin kiitliphanede istedikleri kitabi segmesine
ile hep beraber okuma saati yapilabilir (95, Kadin, 3. Sinif, Ankara).” “Daha nitelikli kiitiiphaneler

kurulabilir (2, Kadin, 4. Sinif, Konya).” “Sehirlerdeki kiitliphanelere geziler diizenlenmelidir (6,
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Kadin, 3. Sinif, Zonguldak).” “Her mahalleye bir kiitiiphane kurulmaldir. Gérevliler hane hane
okumanin énemi ile ilgili bilgilendirme ¢alismalari yapmalidir (9, Erkek, 3. Sinif, Kastamonu).”
“Okullarda icinde kitap okunabilen kiitiiphaneler yapilmali ve bu kiitiiphanelerde ders de
calisilabilmelidir. Her okulun bir okul kiitiiphanesi olmalidir (12, Kadin, 3. Sinif, Kastamonu).”
“Her ¢cocugun evinde mini bir kiitiiphane olmasi konusunda ihtiyaci olan ¢ocuklara deviet maddi
destek vererek evine kiitiiphane olusturmali veya kitaplara kolay ulasim hakki saglamalidir (32,
Kadin, 3. Sinif, Kirikkale).” “Her mahallede bir kiitliphane olmasi icin “Kiitiiphane kanunlari”
cikarilabilir (42, Kadin, 4. Sinif, Mardin).” “Islevsel gezici kiitiiphaneler olmalidir (50, Kadin, 3.
Sinif, Bursa).” “Kiitliphaneler de egitim 6gretimin ¢ok 6nemli bir pargasi olmalidir. Siirece fazlaca
déhil edilmelidir (61, Kadin, 2. Sinif, Ankara).” “Odrencilerin daha fazla kitap okumasi igin sehir

kittiphanelerin glincel tutulmasi ve okul kiitiiphanelerinin de d&grenci seviyelerine uygun

kitaplarla donatilmasi gerekir (67, Erkek, 3. Sinif, Samsun).”

Ogretmenlerin kiitiiphanelerle ilgili 6nerilerinin genis bir bakis acisina dayandigini ve
toplumda kitliphane kullanimini arttirmaya yonelik oldugunu belirtmek mimkindur.
Arastirmaya katilan 6gretmenlerden 38’inin aileyle ilgili ortaya koydugu éneriler “aile egitimi”

alt temasi altinda agiklanmistir. Ogretmenlerin gériislerinden bazilari asagida siralanmistir:

“Velilerin ¢ocuklarin okuma hakkina iliskin olarak bilgilendirilmesi gerekiyor (85, kadin, 2. Sinif,
Urfa).” “Velilerle is birligi yapilmasi gerekiyor (82, erkek, 2. Sinif, Samsun).” “Anne babanin da
kitap okuyarak c¢ocuda o6rnek olmasi gerekiyor (87, Tiirkce Odretmeni, Bursa).” “Evde
olusturulacak kiitiiphaneler konusunda aileler ilgili olmalidir. Okul aile 6grenci liggeninde uygun
iletisimin saglanmasi ile 6grencinin eve gittiginde de kitaplardan ayri kalmamasi mutlaka
saglanmalidir (93, Erkek, 4. Sinif, Sanhurfa).” “Aileler kitap okuma konusunda 6grenciler iizerinde

baski kurmamalhidir (95, Kadin, 3. Sinif, Ankara).”

Ogretmenler cocuklarin okuma haklarini daha etkili bir sekilde kullanmasi ve okuma
ahskanliginin daha nitelikli bir sekilde gelistirmesi icin ailelerin bilingli olmasi gerektigini
belirtmislerdir. Bu cercevede aileler ve okul arasinda is birligi olmali; anne ve babalar kitap
okuyarak ¢ocuklara 6rnek olmali; evde bir kitaplik olusturabilmesi icin aile ¢ocuga yardimci
olmalidir. Kitap okuma hakkinin gercekten kullanilabilmesi icin okumanin dizenli aliskanliga
donisturilmesi gerekmektedir ve bu siiregte ailenin roll yadsinamaz. Arastirmaya katilan 33
O0gretmenin onerileri “okuma etkinlikleri” alt temasinda toplanmistir. Bu kapsamda okuma
aliskanhgini gelistirmek icin farkli okuma etkinliklerinin yapilmasina vurgu yapilmistir. Ogretmen

gorislerinden bazi alintilar asagida verilmistir:
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“Kitabi sevdirecek etkinlikler veya ilgi alanlarina yénelik kitaplar temin edilen
diizenlemeler yapilabilir (91, Kadin, 2. Sinif, Konya).” “Okullarda yazarlarla séylesi etkinlikleri
cocuklarin kitap okuma aliskanligini olumlu yénde etkileyecedini diisiinmekteyim (6, Kadin, 3.
Sinif, Zonguldak).” “Kitaplari se¢me inceleme resimleri yorumlama etkinlikleri yapilmasini
6neriyorum (20, Kadin, 3. Sinif, Denizli).” “Kitap okuma saatleri, ders disi ortamlarda eser-yazar
sohbet etkinlikleri diizenlenmelidir (22, Kadin, Tiirkce Ogretmeni, Aydin).” “Odrencilerin ilgileri
ve yeteneklerini artirici kitap tanitim etkinlikleri yapilabilir (30, Kadin, 4. Sinif, Denizli).”
“Ogrenciler kendi belirledikleri kitabi okuduktan sonra grup halinde okuduklari kitaplari
tartisabilirler. Okuduklari kitap hakkinda resim gizme etkinlikleri yapilabilirler (51, Kadin, 3. Sinif,
Van).” “Yazar bulusmalari yapilabilir. Okunan kitaplarla ilgili beyin firtinalari, gériis alisverisleri,
eger yazar sen olsaydin ¢alismalari vb. etkinlikler yapilabilir (59, Kadin, 2. Sinif, Kirikkale).” “Bazi

derslerde kitap okuma saati yapilabilir (88, Kadin, 3. Sinif, Sivas).”

Ogretmenlere gore kitap okuma saatlerinin diizenlenmesi bu konuda oldukca etkilidir.
Ogrenciler okuduklari kitaplar tzerinde tartismali, resimler gizmelidir. Cocuklar yazarlarla
bulusturulmali onlarla sohbet etmelidir. Ogretmenler &zgiin okuma etkinlerinin okumaya

0zendirici etkisinin oldugunu vurgulamistir.

Calisma grubunu olusturan sinif ve Tirkce Ogretmenlerinin okuma hakkiyla ilgili
Onerilerinin bir bolimu “yasal diizenlemeler” temasi altinda toplanmistir. Bu 6neriler iki alt tema

altinda incelenmis ve Sekil 5’'te gosterilmistir.

Yasal Duizenlemeler

/\

Mufredat Diizenleme Ekonomik Destek

Sekil 5. Yasal diizenleme énerileri

Arastirmaya katilan 14 6gretmenin yasal dizenlemeler kapsaminda mifredat ile ilgili
onerileri “mifredat diizenleme” alt temasi altinda degerlendirilmistir. Bunlar ¢ogunlukla okuma
saatleri, Tirkce dersi ve ¢ocuklara kitap dagitimi ile ilgilidir. Ogretmenler okuma saatlerinin
mifredatta yer almasi gerektigini vurgulayarak bu saatlerde neler yapilabilecegini belirtmekte;
Ogrencilerin kitaplar Uzerinde nasil c¢alisacaginin da miufredatta belirtiimesini tavsiye

etmektedirler. Ogretmenlerin gérislerinden bir bélimi asagida verilmistir:
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“Tiirk¢e dersi degerlendirme béliimiine kitap okuma ve okudugu kitabi yorumlama gibi
bir él¢iit getirilebilir (83, Kadin, Lisans, Canakkale).” “Kitap okuma saati disinda kitap okuma dersi
milifredata yerlestirilebilir (59, Kadin, 2. Sinif, Kirikkale).” “Benim gibi diisiinen 6gretmenlerin
haftada aliskanhk kazandirmak amaciyla 1-2 kez yaptigi kitap okuma saati diizenlenip ders
olarak miifredata girebilir. Her hafta bir kitabin okunmasi, incelenmesi, analizlerinin yapilmasi
ve en 6nemlisi bu kitaplarin devlet destegi ile dagitilmasi ya da alinmasi seklinde diizenlemeler
yapilabilir (36, Erkek, 2. Sinif, Hakkari).” “Okullarda miifredata okuma dersi eklenebilir (49, Erkek,
3. Sinif, Mardin).” “Cocuklara kitap okuma saati yapilabilir (90, kadin, 2. Sinif, Ankara).”

Kitap okuma saatleri 6gretmenler acisindan 6nemli gorilmektedir. Okuma saatleri
cocuklarin okuma aliskanliklarinin gelistiriimesinde etkilidir. Arastirma 6gretmenlerin bu gibi
okuma c¢alismalarinin mifredatta zorunlu olarak yer almasina olumlu yaklastiklarini

gostermektedir.

“Yasal diizenlemeler” temasi altindaki ikinci alt tema “ekonomik destek”tir. 12 6gretmen
cocuklarin kitaba erisimi icin devletin ekonomik imkanlar sunmasi gerektigini belirtmistir. Bu

yondeki 6gretmen gorislerinden bir kismi asagida sunulmustur.

“Cocuk kitaplari licretsiz temin edilebilir. Yasal olarak bunu saglayabiliriz. Cocuk
boylelikle okumak istedigi kitaba iicretsize ulasacak ve okuyacaktir (92, Kadin, 2. sinif, Ankara).”

”

“Kitap fiyatlari disdiriiliir kitaba kolay ulasabilmeleri saglanir (89, Kadin, 2. Sinif, Ordu).
“Ucretsiz kitaba ulasim imkdni ve okumalari icin mekén saglanabilir (90, Kadin, 2. Sinif, Ankara).”
“Kéy okullarinda iicretsiz kitap daditimi yapilabilir (6, Kadin, 3. Sinif, Zonguldak).” “Ucretsiz kitap

temin edebilecedi birimler olusturulabilir (14, Kadin, 2. Sinif, Denizli).”

Ozellikle ekonomik gelir seviyesi diisiik olan ailelerin cocuklari icin dcretsiz kitap
saglanmasi ya da kitap fiyatlarinin daha makul seviyede diizenlenmesi gerektigini belirten
o0gretmenlere gore kitaplar herkesin alabilecegi fiyat araliginda olmalidir. Koy okullarina lcretsiz
kitap saglanmasini teklif eden bazi 6gretmenlere gore kitaplari Gcretsiz temin edebilecek, cocuk
ve kitaplar arasinda kopri olabilecek sosyal birimler de olusturulmalidir. Biitlin bunlar yasal

diizenlemelerle ve devlet destegi ile saglanmahdir.
4. Sonug, Tartisma ve Oneriler

Tirkge ve sinif 6gretmenlerinin “cocuklarin kitap okuma haklar” konusuna yonelik algi
ve goruslerinin incelendigi bu arastirmada katilimcilarin genel olarak bu hakla ilgili genel bir fikir

yarattikleri lakin haklarin ayrintilari ile ilgili yeterli bilgilerinin olmadig anlasiimaktadir.

377 Sinirsiz Egitim ve Arastirma Dergisi, 10 (2), 325 - 388



(\Pezz7 Ogretmenlerin Goziinden Cocuklarin Kitap Okuma Hakki: Bir Durum...

Fatma KIRMIZI, Firdevs GUNES, Nevin AKKAYA, Bilge BAGCI AYRANCI, Ruhan KARADAG YILMAZ, Sabri
SIDEKLI, Yasemin KUSDEMIR, Ibrahim Halil YURDAKAL, Duygu CAG, Nurgiil UNLUCOMERT, Ezgi INAL

Ogretmenler cocuklarin kitabi 6zgiirce okuma ve istedigi zaman kitaba ulasma hakki oldugunu
ifade etmislerdir. Ancak “kitap okuma hakki” kavrami genis bir yelpazede ele alinmasi gereken
pek cok nitelige sahiptir. Ornegin 6gretmenlerin cocugun okudugu kitabi fiziksel olarak kullanma
Ozgurligline vurgu yapmadigl tespit edilmistir. Arastirmaya katilan 6gretmenler, cocuklarin
okuma hakkini 6zglirce okumak, istenildigi zaman kitaba ulasabilmek unsurlari ile sinirli sekilde
izah etmektedirler. Ogretmenlerin genel olarak kabul géren ILA (2019) tarafindan acgiklanan
“okumanin temel bir insan hakki olmasi; farkli metinleri zevk ig¢in okuma, okuma yoluyla
ogrendiklerini yerel ve kiiresel olarak baskalariyla is birligi yaparak paylasma hakki olmasi” gibi
okuma haklarindan higbirine deginmedigi anlasiimaktadir. Aslinda okuma hakkini egitim alma
hakki cercevesinde degerlendirmek gerekmektedir. Bu noktada 6gretmenlerin sadece ailenin
cocuga yaklasimina deginerek cocuklarin calistiriimasi, kitap destegi verilmemesi gibi konulari

belirttikleri tespit edilmistir.

Arastirmadan elde edilen sonuglara gére 6gretmenler ¢ocuklarin istemedigi zamanlarda
kitap okumama hakkina sahip oldugunu; begenmedigi kitabi okumayabilecegini, eger
istemiyorsa kitap okumayabilecegini dile getirmislerdir. Cocuklar gelisim 6zellikleri, yetenek ve
ilgileri, 6gretmenin ve ailenin tutumlari, sosyal cevre vb. gibi cok farkli sebeplerden dolayi zaman
zaman okuma konusunda istekli olmayabilirler. Boyle durumlarda onlari okumaya zorlamak
dogru bir yaklasim degildir. Bu noktada 6gretmenlerin konuya bakis agilarinin da bir 6l¢lide
dogru oldugu seklinde yorumlanabilir. Bulgularin degerlendirilmesiyle ulasilan sonuglardan biri
de Ogretmenlerin 6grencilerinin okuma ilgisini belirleme ve destekleme noktasinda ¢aba
gosterdiklerini vurgulamis olmalaridir.  Ogretmenlerin énemli bir kismi dgrencilerin ilgi ve
isteklerine uygun kitap 6nerileri sunduklarini dile getirmistir. Hatta bu 6gretmenlerden bazilari
cocuklarin 6zgiirce kitap se¢mesinden yanadir. Cocuklarin kendi ilgilerine uygun olan kitaplari
daha istekli bir sekilde okuduklari kabul edilen bir gergektir. Ogrencinin okuma ilgisini kesfetme
noktasinda 6gretmene biyiik sorumluluk diismektedir. Ogrencinin kisisel olarak ilgi duydugu
konular 6grenciyi etkisi altina alarak 6grencinin daha aktif bir okuma yapmasini, ilgilendigi
konulara yonelik yeni arastirmalara yonelmesini saglayacaktir. Béylece 6grenci okumaya karsi
heyecan duyarak daha st diizeyde caba géstermeye baslayacaktir. Ogrenciler kitap seciminde
dayatmalarla ylz ylize gelmemelidir. Vuong ve digerleri, (2021) Vietnamli ortaokul 6grencilerinin
kitap okuma davranislarini incelemislerdir. Arastirmada akademik basarisi yliksek 6grencilerin
kisisel tercihlerine gore kitap segimi yaptiklarinda okumaya daha fazla ilgi duyduklari ortaya
cikmistir. Ogretmenler, &grencinin ilgilerinin farkinda olarak, onlarin pasiflestirici kitaplardan

uzaklagmalarini ve ilgi alanlarina yonelik kitaplara yonelmelerini saglamalidir (Glines, 2017, 123).
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Ogretmenlerin &grencilerini yakindan tanimaya gayret etmeleri, zaman zaman bireysel
gorasmeler yoluyla kitap secimi ve okuma konusu belirlemede onlara destek olmak igin ozel
calismalar yapmalari gerekmektedir. Karakullukcu & Celik (2020) ilkokul dordinci sinif
ogrencileriyle yaptiklari arastirmada Ogrencilerin okuma motivasyonunun 6gretmenler ve
kitaplar tarafindan daha sik etkilendigi, aile ve arkadaslarin bu noktada daha etkiye sahip oldugu
sonucuna ulasmislardir. Ayrica bu arastirmada kitap seciminde en 6nemli unsurun kitabin
konusu oldugu, tavsiye edilen kitaplarin ilgi alanlarina uygun oldugu, kitaplarin arkadaslar
arasinda degistirilerek okundugu ifade edilmistir. Sinif ve Tilirkce 6gretmenleriyle yiirttilen bu
arastirmada 6gretmenlerin blylik bolimu cocuklarin kitap okuma hakkini dogru kullanabilmeleri
icin cocuklarin okuma motivasyonunun gelistirilmesini tavsiye etmektedirler. Ogretmenler
okumaya istekli olan 6grencilerin okuma ile ilgili engelleri asmak icin caba gosterdiklerini;
cocugun okumaya istekle ve bilingle yénelmesi icin ¢ocuk ve genclik edebiyati eserlerinin de
uzmanlar tarafindan gelistiriimesi gerektigini beyan etmislerdir. Yilmaz ve Ertem (2022)
okuyacagi kitabi kendisi secen 6grencilerin okuma motivasyonunun yikseldigini; 6grencilerin ilk
etapta kendilerine verilen kitaplarin konusunu ve gorsellerini begenmediklerinde okuma
isteginin azaldigini; kitap secme firsati verilen 6grencilerin okumaya yonelik daha istekli
oldugunu dile getirmislerdir. Kaya Tosun (2018) 6gretmenlerin 6grencilerinin okur tepkilerini
ortaya cikarmaya yonelik etkinlikler yapmasinin etkili ve ilgi cekici kitabi segmelerine hem de
severek okuma yapmalarina imkan saglayacagini belirtmektedir. Ortaokul 6grencileriyle yapilan
arastirmada, 6gretmenlerin 6grencilerinin kitap okuma ahliskanhgiyla ilgili endiselerinin okur
profili ile kiyaslandiginda bu yas grubu 6grencilerinin okuma becerilerinin yapilabilecek bazi

destek ve diizenlemelerle gelistirilebilecegi (Alkan & Durukoglu, 2024) belirtilmistir.

Arastirmadaki 6gretmenler ¢ocuklarin okuma haklarini dogru bir sekilde kullanmasi igin
anne ve babalarin da kitap okuma konusunda rol model olmasi gerektigini disinmektedir.
Okuma aliskanhginin kiiclk yaslardan itibaren aile ortaminda gelismeye basladigi dikkate alinirsa
ogretmenlerin bu gorisi alan yazinla da 6rtiismektedir. Cocuklarla yapilacak okuma etkinlikleri,
kitap tartismalari onlarin okuma egitiminin dnemli bir parcasi olmaktadir. Okuma konusunda
bilingli bir aile icinde blylimek cocugun da etkili bir okuma aliskanhgi kazanmasinda etkili
olmaktadir. Nitekim yapilan pek ¢ok arastirma da ailenin okuma aliskanhgi tizerinde baskin bir
etkiye sahip oldugunu ortaya koymaktadir. Dwyer ve digerlerinin (2019) yaptig1 arastirmada
ailelerin ve bakicilarin evde ve sosyal ortamlarda okuryazarlik konusunda olumlu model
olmalarinin; ¢cocuklarla okunan metinler hakkindaki konusmalarin okuma aliskanligini ve zevkini

gelistirdigi anlasiimistir. Yilmaz’a (1993) gore anne ve babanin destekledigi okuma faaliyetleri;
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bireylerin okuma motivasyonlarini arttirmaktadir. Akindele (2012) tarafindan da gocuklarin
okuma kiltirt edinmelerinde ebeveynlerin roll vurgulanmaktadir. Ronald ve digerleri (2014)
ogrencilerde okuma kiltlrinin gelismemesinin en 6nemli nedeninin ebeveynler tarafindan
okuma motivasyonunun saglanmamasi oldugunu; Chiu ve McBride-Chang (2010)
sosyoekonomik diizeyi yiksek, evinde daha fazla kitabi olan, evde daha fazla kiiltiirel iletisime
sahip olan 6grencilerin genellikle daha yiksek okuma puanlarina sahip oldugunu belirtmistir.
Myrberg ve Rosén (2006) de ailenin egitim diizeyi ile 6grencilerin okuma basarisi arasinda gti¢li
bir iliski oldugunu belirtmistir. Destekleyici bir ortama sahip olmak, c¢ocuklarda okuma
aliskanhigini beslemek ve tesvik etmek igin ok dnemlidir (Vuong ve digerleri, 2021). Arastirmalar,
destekleyici ev ortamlarinin okuma motivasyonunu artirdigini, bunun da daha sik gondlli
okumaya katki sagladigini ve okuma basarisini artirdigini géstermistir (Baker, 2003). Yetiskinlerin
okumaya ilgisiz olmalari cocuklarin da okumaya ve okuma aliskanligina iliskin tutumlarini
olumsuz yénde etkileyebilmektedir (Saglamtuncg, 1994). Sonug olarak ailelerin okumaya iliskin
motivasyonu artirmasi, model olmasi ve ¢ocugu okuma konusunda desteklemesi ¢ocuklarin

okuma hakkini etkin bir sekilde kullanmalarini saglamaktadir.

Arastirmada ortaya ¢ikan sonuclardan biri de 6gretmenlerin ¢ocuklarin istedikleri zaman
araliginda kitap okuma 0zgirliigline sahip olduklarina iliskin goris belirtmis olmalaridir.
Cocuklarin kendi okuma saatlerini belirlemeleri, 6z disiplin ve zaman ydnetimi becerilerini
pekistirir. Zorunlu olarak belirlenen zaman dilimlerinde okumak yerine, kendi belirledikleri
zamanlarda okuma yapmak cocuklarin i¢ motivasyonlarini artirabilir. Bu durum, okuma
aliskanliginin daha kalici ve keyifli bir hale gelmesini saglar. Ayrica zorunlu okuma zamanlari, bazi
¢ocuklarda stres ve baskiya neden olabilir. Kendi belirledikleri zaman dilimlerinde okumak, bu
baskiyl azaltarak okuma deneyimini daha olumlu hale getirir. Cocuklarin kendi belirledikleri
zamanlarda okuma yapmalari, uzun vadede okuma aliskanliklarinin kalici olmasini saglayabilir.
Ogretmenlere goére teknoloji kullanimindaki bilingsizlik ya da bagimlilik kitap okuma hakkini
kullanmayi engellemektedir. Teknoloji ve sosyal medya kullanimi ¢cocuklarda okuma zevkinin
azalmasina, kitap okumaya daha az zaman ayrilmasina neden olmaktadir. Arastirmanin bu
bulgusuna benzer bicimde Feslikan (2019) bilingsiz ve sinirsiz televizyon, bilgisayar, tablet, akill
telefon ve sosyal medya aliskanhginin olusmasinin okuma aliskanhgini olumsuz etkiledigini; Kirs
(2022) bilgisayar, televizyon, telefon, tablet gibi teknolojik araglarin ¢ocuklarin yasama tarzini
degistirdigini ve yaraticihgini zayiflattigini belirterek teknolojinin okuma aliskanliklarini olumsuz
etkiledigini belirtmektedir. Aksaglioglu ve Yilmaz (2007) tarafindan yapilan ¢alismada da bu

arastirmanin sonucuna benzer olarak 6grencilerin teknolojik araglarla gegirdikleri vaktin okuma
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tizerindeki olumsuz etkisi vurgulanmaktadir. ince Samur (2014) okumanin dniindeki engellerin
basinda kitle iletisim aracglarinin geldigini vurgulamaktadir. Cocugu diis kurmaya, dislinmeye,
etkin olmaya sevk eden okumanin aksine ekran izlemenin edilgen bir davranis oldugunu belirten

arastirmaciya gore kitle iletisim araglari ile gegirilen zaman kontrol edilmelidir.

Arastirmaya katilan 63 6gretmene gore ailelerin ekonomik seviyelerinin diisiik olmasi
cocuklarin kitaba erisimini engellemektedir. Dolean ve digerleri (2019) cocuklarin okuma
aliskanliklarinin sosyoekonomik durumlariyla da iliskili oldugunu, ekonomik durumu daha iyi
olan c¢ocuklarla karsilastirildiginda, ekonomik sorunlardan etkilenen c¢ocuklarin okuma
becerilerinin daha disik ve okuma gelisim hizinin daha yavas olma egiliminde oldugunu
belirtmektedir. Wollscheid (2013) de ebeveynlerin kiltirel kaynaklarinin (ebeveynlerin okuma
ahskanliklari ve g¢ocuklariyla etkilesimleri) cocuklarin okuma aliskanliklari Gzerinde glgli bir
etkiye sahip oldugunu ifade etmektedir. Kirs (2022) tarafindan yapilan meta-sentez ¢alismasinda
kitap almak icin hi¢ para ayiramama ve kitap fiyatlarinin yiksek olmasi 6grencilerin okumasina
engel durumlar arasinda gosterilmektedir. Ekonomik gelirin alim gliclinii ve yasam standardini
belirledigi dikkate alindiginda 6ncelik temel ihtiyaclarin karsilanmasina verilebilmektedir. Bu
durum bazi ailelerde sosyal ve kiltiirel yasam ile ilgili ihtiyaglarin zaman zaman geri plana
atilmasina sebep olabilmektedir. Sonug olarak ailelerin ekonomik seviyeleri ¢cocuklarin kitaba

erisimini engelleyen 6nemli etmenler arasinda degerlendirilebilir.

Tirkce ve sinif 6gretmenlerinin biyik ¢ogunlugu okuma hakkinin kullaniimasinda
ailelerin etken oldugunu vurgulamiglardir. Ozellikle sosyoekonomik diizeyi veya egitim diizeyi
disuk ailelerin evde kitap okumak igin gerekli fiziksel kosullari saglayamamasi okuma hakkinin
onlnde engel olarak degerlendirilmektedir. Bazi ¢cocuklarin ailelerinin ekonomik gelirine katki
saglamak icin calismak zorunda kalmasi, evin ya da ailenin sorumluluklarini almak zorunda
kalmas! kitaba erisimini engellemekte ve okumaya yeterince zaman ayiramamasina sebep
olmaktadir. Ote yandan bazi ailelerin kitap secimine miidahale etmesi, cocugun ilgilerini gdz ardi
etmesi, kitap okuma konusunda baskici bir tavir sergilemesi de ¢ocugun okuma hakkini
kullanmasinda olumsuz etkiler olarak degerlendirilmistir. Ebeveynlerin ¢ocuklari zorla okumaya
yonlendirmesi, cocuklarda okuma isteksizligi ve okuma slirecine karsi olumsuz bir tutum
gelistirebilir. Zorlamalar, okumanin keyifli bir aktivite olarak algilanmasini engelleyebilir. Evdeki
okuma ortami g¢ocuklarin okuma aliskanliginin 6nemli bir belirleyicisidir. Baker ve digerleri,
(2000) basarili bir okuma aliskanligi olusturmanin temel ilkelerinden birinin okuyucularin
zevklerine uygun genis bir alan yazin yelpazesi sunmak ve onlara kitap okumayi zorlayici veya

gerekli bir okul etkinligi olarak distindirmemek oldugunu belirtmistir. Bu baglamda
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ebeveynlerin, c¢ocuklarin okuma sireclerine destekleyici ve tesvik edici bir yaklasim
sergilemeleri, cocuklarin okuma hakkini en iyi sekilde kullanmalarina yardimci olacaktir. ILA
(2024) ailelerin ve ¢ocuk bakicilarinin okumayla ilgili rol model olmasinin ¢ocugu yasam boyu
okuma basarisina gotlrecegini belirtmektedir. Isikoglu Erdogan ve Simsek (2022) ebeveynin
egitim dizeyinin ve ¢ocukla birlikte kitap okuma sikhiginin gocuklarin dil gelisiminde olumlu etkisi
oldugunu vurgulamaktadirlar. Bunun saglanmasi icin ailelerin 6gretmenler, doktorlar veya
uzmanlardan c¢ocuklarin gelisimi ve cocuklarla birlikte nasil okuma yapacaklari hakkinda bilgi

edinmeleri gerekmektedir.

Arastirmadaki bazi 6gretmenler egitim sirecindeki bazi istenmeyen durumlarin da
cocuklarin okuma hakkina engel olabildigini dile getirmislerdir. Cocuklari kitap okumaya
o0zendirmeyen, sinifta kitap okuma etkinligi yapmayan o6gretmenler c¢ocuklarin okuma
ahskanliginin gelismesine katki saglamada yetersiz kalabilmektedir. Ayrica 6grencilere fazla ev
odevi verilmesi, egitim silrecinin neredeyse ilk basamaklarinda baslayan sinava hazirhk
calismalari, coktan seg¢meli sorularin egitim sirecinde oldukga sik bir sekilde kullaniimasi,
kiitiphaneye gitme aliskanhiginin gelistirilmemesi gibi nedenler okuma aliskanliginin gelismesini
onleyen nedenler arasindadir. ilgili alanyazin incelendiginde, Kirs ve Kinay (2022) tarafindan
yapilan arastirmada da bu unsurlarin ve kontrolsiiz teknoloji kullaniminin okuma aliskanhginin
yeterince gelistirilememesine neden oldugunun ifade edildigi goriilmektedir. Arastirmadan elde
edilen baska bir sonuca gore 54 6gretmen Ulke genelinde ve 6grenme 6gretme sirecinde
kiitiphanelerin daha islevsel hale getirilmesini 6nermektedir. Bu dneriler hem 6gretmen hem
de dgrenci agisindan oldukga anlam tasimaktadir. Ogretmenlere gére kiitiiphanelerin sayisi
artinlmali; kitlphanesi olmayan mahalle, okul, sinif ve ev kalmamalidir. Kiitiphanelerin
yayginlastiriimasi ile ilgili olarak yasal diizenlemeler yapilmali; islevsel olarak hizmet verecek
gezici kGtUphaneler olusturulmali; kiitliphaneler egitim 6gretim slrecinin 6nemli bir parcasi
haline getirilmelidir. Cocuklarin kitiphaneler, kitap fuarlari ve imza glinleri gibi etkinliklere dahil
edilmesinin 6nceki donemler kadar olmasa da okuma aliskanliginin gelistiriimesi noktasinda
gecerli uygulamalar oldugu (Glines, 2016) belirtilmistir. Arastirmada elde edilen sonuglara gére
o0gretmenler 6zglin okuma etkinliklerinin ¢ocuklarin kitap okuma hakkini kullanmada etkili
olacagini belirtmektedir. Bu etkinliklerin okuma aliskanligini gelistirebilecegi vurgulanmistir.
Ornegin birlikte kitap okuma saatlerinin diizenlenmesi, yazar 6grenci bulusmalari, kitap
sohbetleri gibi calismalar ¢ocuklar agisindan ilgi ile karsilanabilir. Bazi 6gretmenler (icretsiz kitap
erisiminin kolaylastirilmasi gerektigine yonelik beklentilerini agiklamislar, bunun yasal giivence

altina alinmasini; kitap fiyatlarinin cazip dizeylere indirgenmesini 6nermektedirler. Aytekin ve
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Gulecol (2024) tarafindan yapilan arastirmada da ailenin ekonomik diizeyinin ¢ocuklardaki
okuma aliskanhiginin gelistirilmesinde biyik bir etkiye sahip oldugu belirtiimektedir. Bu yoniyle

arastirma sonuclari benzer 6zellikler tasimaktadir.

Arastirmadan elde edilen sonuglar dogrultusunda gelistirilen Oneriler asagida

sunulmaktadir:

e Kitap okumanin temel bir insan hakki olduguna dair toplumsal bir mutabakatin
olusturulmasi gerekmektedir. Bu minvalde oncelikle bu haklarin sosyal medya ortamlarinda,
gazete ve dergilerde, televizyon ve radyolarda ilan edilip duyurulmasi, cocuklarin oldugu veya
onlarla ilgili olabilecek her yerde (okullar, kitiphaneler, hastaneler, belediyeler, park ve
bahceler, kitapcilar, mizeler, sanat galerileri ve uygun olabilecek baska mekanlar) ilan edilerek
gorunurltglnin artirilmasi gerekmektedir.

e Ogretmenler, aileler, okul yoneticileri, uzmanlar ve kiitiiphaneciler kitap okuma hakki
ile ilgili bilinglendirilmelidir.

e Ogretmenlerin cocuklarin kitap okuma haklarini ayrintil sekilde 6grenmeleri ve
okumayla ilgili calismalarinda bunlari uygulayabilmeleri icin egitim calismalari yapiimalidir.

o Sinif ve Tiirkce 6gretmenleri okuma egitimi veren 6gretmenler olarak kitap okuma
hakkina iliskin ¢cocuklar ve ailelere yonelik farkindalik calismalari yapmalidir.

e Ogretmenler okul icinde veya disinda kitap segme siirecinde gocuklara daha cok
yardimci olmali, onlarin 6zglirce segimler yapmasina izin vermelidir.

e Ogretmenlerin ilkokul ve ortaokul &grencilerinin okuma ilgisini belirleyen bilimsel
arastirma sonuglarini dikkate almasi ve 6grencilerinin okuma ilgilerine uygun kitaplar sunarak
okuma aliskanhginin gelismesine destek olmasi beklenmektedir.

e Ogrencilerin okuma haklarini dogru ve etkili bir sekilde kullanmasi icin 6grencilerde
okuma motivasyonunun gelistirilmesi gerekmektedir. Bununla ilgili olarak okuma etkinlikleri,
atoélye calismalari, kitiiphane gezileri diizenlenebilir.

e Ailelerin gocuklarinin okuma haklarini 6grenmeleri ve bu hakkin kullanimiyla ilgili
bilinglenmeleri icin sosyal projeler ve eylem arastirmalari yapilarak okumaya yonelik
tutumlarinin gelistirilmesi gerekmektedir.

e Anne ve babalarin kitap okuma becerilerini inceleyen bilimsel arastirmalar yapilmal,

okuyan ve ornek olan ailelerin artmasi icin okuma kampanyalari diizenlenmelidir.
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e Cocuklarin kitap okuma zamanini belirleme ve istedigi kitabi okuma 6zgilrlGgini
kullanabilmeleri icin okullarda okuma motivasyonunu gelistirici ve tesvik edici ¢alismalar
yapiimahdir.

e Cocuklarin bilgisayar, tablet, telefon ve sosyal medyanin dogru kullanimi konusunda
egitilmesi, zaman yonetimi hakkinda bilgilendirilmesi, dijital okuma kaynaklarini nasil
kullanabilecekleri konusunda da farkindaliklarinin gelistirilmesi 6nerilmektedir.

o Ozellikle ilkokul ve ortaokul 6grencilerinin, sosyal ve dil becerilerinin gelismekte oldugu
dikkate alinarak, resmi kurumlar, sivil toplum kuruluslari, belediyeler ve tGniversiteler tarafindan
kitaba ulasimi destekleyen (indirimli kitap satisi, kampanyalar, fuarlar, yarismalar, gezici
kiitiphaneler vb. gibi) firsatlar olusturulmasi gerekmektedir.

e Ogrencilerin kitap okuma haklarini nitelikli bir sekilde kullanmasi igin kitap okuma
konusunda 6zglin etkinlikler (6rnegin Ogrenci-yazar bulusmalari, okuma yarismalari, kitap

tanitim giinleri) dizenlenmelidir.

CIKAR CATISMASI BEYANI
Yazarlar bu calismalarinda herhangi bir sekilde cikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI
Yazarlar bu galismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.

Arastirma i¢in Pamukkale Universitesi Sosyal ve Begeri Bilimler Arastirma ve Yayin Etigi

Kurulundan (15. 04. 204 tarih ve 68282350/2024/8 numarali) etik kurul izni alinmistir.
YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin tim boélimlerinin ortak ¢alisma sonucu yapildigini beyan eder.
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