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Introduction

In a meeting held in Paris on October 17, 2003, 155 countries signed the “Convention of Safeguarding
Intangible Cultural Heritage”. Through this convention a basis that was necessary as an international instrument
about protecting intangible cultural heritage was formed; the basis was about legal, administrational and
financial terms. In the first clause of the contract, the goals of it are presented, while an extended definition of
intangible cultural heritage is stated in the second clause. According to this definition, “intangible cultural
heritage” means “the practices, representations, expressions, knowledge, skills — as well as the instruments,
objects, artefacts and cultural spaces associated therewith — that communities, groups and, in some cases,
individuals recognize as part of their cultural heritage.” The same clause continues as: “This intangible
cultural heritage, transmitted from generation to generation, is constantly recreated by communities and
groups in response to their environment, their interaction with nature and their history, and provides them
with a sense of identity and continuity, thus promoting respect for cultural diversity and human creativity.”
This statement attempts to explain function of intangible cultural heritage. In this clause, the aim is to explain
the scope of intangible cultural heritage which involves verbal traditions and expressions, performance arts,
social practices, rituals and celebrations, knowledge and practices about nature and universe and handicraft
practices.

Intangible cultural heritage is one of the elements that form the basis of rich cultural diversity of humanity
(Logan, 2007) and it is formed through the combination of the values of a nation in time. Protection of this
heritage and formation of sensibility about it is highly significant for every nation and culture (Ulusoy, 2011).
This is why, United Nations attracts attention to creating programs that increase awareness and give
information as part of formal and informal education and including topics about intangible cultural heritage to
curriculums of local schools (Intangible Cultural Heritage Convention, 2003). It is stated that it is necessary to
organize educational programs which increase sensibility and knowledge about these heritages, to practice
specific educational and developmental programs in related communities and groups, to ensure the transfer of
information from one generation to another through activities in schools or daily life. It is also mentioned that
such activities and organizations should target general society, but especially the youth has a significant role
in sustaining the transfer of information about cultural heritage (Oguz, 2008). As it is understood from all these
statements that the most important clauses of the Convention are the ones that emphasize education.

As mentioned in the 2™ article of National Education Basic Law, one of the basic goals of education is to
grow individuals “...who internalize, protect and develop national, moral, humane and cultural values of
Turkish Nation...” and to ensure the transfer of culture to new generations (Sari, 2016, p.39). If a society’s
culture cannot be transferred to new generations and carried to the future, it fades away, loses its meaning and
significance. This is why, the importance of safeguarding cultural heritages and transferring them to next
generations is emphasized in the related literature(Sahin, 2011; Kolag, 2009; Ozdogan, 2007; Artun, 2005).In
this scope, educational institutions have big role in producing cultural values, sustaining social solidarity and
ensuring socialization of individuals (Smith, 2007, p.49) besides growing individuals who are sensible to
cultural values and have positive attitudes towards them. The culture that is especially learned through
educational institutions help individuals get to know himself/herself and the society he/she lives in (Tiirker,
1994). Cultural elements in societies contribute to the unity and support in them; they also develop the sense
of living together which supports, develops and sustains a community (Deveci, 2009). Intangible cultural
heritage elements have a big part in these concepts involving the national values of communities. Developing
the necessary conscious for protecting these cultural elements will ensure growing individuals who have
positive attitudes towards national values, who will protect them and transmit them to next generations.

Cultural heritage is highly important in understanding the past, the history of a nation. Cultural heritage
elements carry the role of ‘easing’ the creation of a sense about the past in new generations. On the other hand,
cultural heritage elements contribute to the protection and sustainability of cultural differences, to the
protection of not only specific national values but values of the entire humanity in general (Akay, 2006). Today,
brightening the almost extinct elements of culture and increasing the interest of young generations in cultural
values that bear the traces of history will undoubtedly contribute to the development of national identity.
Besides, it is impossible to ignore the fact that scientific developments with modern technology cause many
changes in different dimensions of daily life varying from world view of individuals to personal relations
(Giingor, 2011, p.27; Giirel, 2016). Individuals of today’s world can see and reach the elements of other cultures
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through various modern instruments such as radio, television, cinema and internet (Held, McGrew, Goldblatt
& Perraton, 2010, p.72). This interaction, which has never happened in the history of mankind, specifically
affects the young generation, decreases their sensibility about national cultural values and makes transferring
of cultural values difficult (Gigli & Aneta, 2001; 2001; Gigli, 2004). In the related literature, it is stated that as
intangible cultural heritage elements aren’t sufficiently mentioned in educational institutions and media, global
culture started to take the place of national culture. It is mentioned that the young generation in Turkey knows
the Snow White, Little Red Riding Hood, Cindrella and Robin Hood better than our national values such as
Nardaniye Hanim, Koéroglu, Zimriidii Anka (Oguz, 2010; Oguz, 2008). In order to be able to prevent such
negative changes in society, transferring cultural heritage should be prioritized, especially educational
institutions, which are the most important instruments of transferring culture, should pay high attention to
including national cultural elements in educational practice. On the basis of this information, it is believed that
determining the attitudes of young individuals towards intangible cultural heritage will give information about
‘creation and formation of cultural education’ in these institutions’. When students acquire this solid knowledge
about national values, they will get to know the society in which they are living and the history through which
their society is formed. In this study, the goal is to develop intangible cultural heritage attitude scale in order
to determine secondary school students’ attitudes towards intangible cultural heritage and to fill in the
deficiency about this issue in the literature.

Method

Likert Type Scale Developing method is used in this study in order to develop an Intangible Cultural
Heritage Attitude Scale (ICHAS) that is valid and reliable. For this aim, necessary data is collected from the
study group that is coherent with the group determined as the target group.

Study Group

The study group is made of a total of 367 students studying at 5", 61,7"" and 8™ grades in 6 different
secondary schools in Bartin city center, functioning as part of the Ministry of National Education (Cumhuriyet,
Ulugegit, Kizilelma, TOKI, IMKB and Fatih Secondary School). In the literature, it is stated that in order to be
able to make the factor analysis, the number of individuals on which the scale trial form is practiced shall be 5
or 10 times higher than the number of items in item pool (Can, 2014, p. 297). There are 50 items in the item
pool, and it is determined that the number of participators is sufficient for the application. Descriptive data
about the study group is presented in Table 1 in details.

Table 1. Descriptive Information about Pilot Study Group

Grade
Gender 5" Grade 6" Grade 7% Grade 8" Grade Total
Female 20 75 45 35 175
Male 32 64 50 46 192
Total 52 139 95 81 367

As seen in Table 1, 175 of participators in the study are female while 192 is male. While maximum number
of students in a class is 95 in 7" grade, the minimum number is 52 in 5" grade.

Data Collection Process and Analysis

It is impossible to observe individual behaviors directly. Besides that, different methods and techniques can
be used in assessing attitudes. Questionnaires, inventories, interviews, projective techniques, Thurstone and
likert type scales are some of these methods. Likert type scales are based on the process of obtaining
information from an individual through his/her own statements; it is made of a series of sentences expressing
the attitude of an individual towards an attitude object (Tezbasaran, 2008; Koklii, 1995). This scale type is
widely used in instruments assessing thoughts, beliefs and attitudes (DeVellis, 2014).

In Likert type scales, the number of options varies between two to ten according to the characteristics to be
assessed and features of study group; the most preferred type is 5 points likert type scale (Tavsancil, 2002;
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Kokli, 1995). In this study, firstly positive and negative sentences about the features to be assessed are written
down, then they are analyzed by inspectors and necessary corrections and arrangements are made; then,
instruction of the scale is prepared, sampling applications according to the number of items are made, statistical
significance of obtained data is analyzed, internal consistency is ensured and the scale form is finalized.

Content validity: Writing Scale Items and Creating Sample Form

Content validity is about the assessment level of the scale; it is based on the question of ‘how much do the
items in the scale assess the target features of individuals?’ While writing items about attitude scales, the first
thing to do is to make a related literature review and to note items about 3 basic dimensions of attitude
(cognitive, affective and behavioral) (Koklii, 1995). In this study, in the first step of developing the scale, a
literature review about Intangible Cultural Heritage Attitude Scale (ICHAS), which is formed according to
UNESCO intangible cultural heritage list, is carried out. After literature review, an extensive conceptual frame
about intangible cultural heritage is formed and item writing section is started.

While preparing item pool for the scale, special attention is given to ensuring coherence of items with the
latent construct of features to be assessed. Preparing items that would express and reveal cognitive, affective
and behavior dimensions of participators in terms of attitudes towards intangible cultural heritage is another
point that was significant during this process. In order to ensure that each item is included under a dimension,
related previous studies are analyzed and a conceptual frame about the dimensions of the scale is created.

After reviewing related literature (Polat, 2018a; Polat, 2018b; Abdelazim Ahmed, 2017; Giirel, 2017,
Donmez ve Yesilbursa, 2014; Ulusoy, 2011; Yesilbursa, 2011; Kolag, 2009; Ozdogan, 2007; Oguz, 2008;
Ahmad, 2006; UNESCO, 2003), indicators of five different sub-factors are formed and the process of creating
an item pool about these indicators is started. One of the logical ways used while determining content validity
is to reach expert opinion (Biiylikoztiirket al., 2013, p. 117). For this reason, 3 academicians, who are experts
in their field, are interviewed about items in the item pool. On the other hand, in order to ensure target group
understand the scale, opinions of one academician in Psychological Counseling and Guidance department, one
academician who is professional in the field of Scale Developing and two academicians in Classroom and
Turkish Language Education are obtained.On the basis of the answers of these experts as ‘“Proper”,
“Improvable” and “Shall be Removed”, an item pool involving 50 items is formed. After obtaining expert
opinions about face validity, draft scale form is finalized.

Trial form of the scale ranges between the options of I totally agree (4) and I definitely don’t agree (1). Age
group features of the study group had a determining role in shaping the scale (Kokli, 1995; Adelson &
McCoachk, 2010). On the other hand, it is believed that the option ‘I am indecisive’ in Likert Scales is preferred
by the individuals who don’t want to state their real thoughts; this is why, 4 points scale is preferred in order
to prevent this situation (cited by Koklii from Anderson 1995). The final form is presented to the study group,
data are obtained and analysis section started.

Cronbach Alpha coefficient of the scale and its sub dimensions is taken into consideration as part of ICHAS
reliability analyses. Firstly, Explanatory Factor Analysis (EFA) is carried out in order to assess structural
validity; then, Maximum Likelihood and Confirmatory Factor Analysis (CFA) are carried out in order to test
the accuracy of the model. In order to ensure coherence of obtained data with EFA, Kaiser-Meyer-Olkin
(KMO) test and Bartlett Sphericity tests are carried out. At the end of CFA, CMIN/DF, RMSA, RMR, CFl,
NFI, NNFI (TLI), IFI, GFI, AGFI, RFI and NFI values are analyzed. Analyses of the scale are made by using
SPSS 22.0 and AMOS 19.0 package programs.

Findings
Findings about Structural Validity

One of the most significant stages of scale developing is ensuring structural validity. Structural validity is
test’s level of assessing an abstract concept (factor) correctly in the context of the behavior to be assessed
(Biiyiikoztiirk, 2017, p. 180). EFA and DFA are used in order to determine the structural validity of and
assessment instrument.
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Findings about Explanatory Factor Analysis

Meeting normality assumption requirements, sample size, in other words, multi-variant normalcy is
evaluated in order to determine if the data in the test form practiced on 367 students is proper for factor analysis.
Results of normality assumption test are presented in Table 2 and Table 3.

Table 2.Skewness and Kurtosis Values

Statistics Standard Error
Skewness ,246 ,254
Kurtosis -,439 127

According to Table 2, Skewness is 246, standard error is 254; Kurtosis is 439, standard error is 127. If
Skewness and Kurtosis values vary between -1.96 an 1.96, the distribution is accepted to be normal (Can, 2014,
p. 85). As seen in the Table, data is distributed normally and proper for factor analysis.

In order to see if the sampling size is proper for factor analysis and ensure multi-variant normalcy, Kaiser-
Meyer-Olkin (KMO) and Bartlett’s Sphericity tests are carried out. Sample size shall be 5 times higher than
the number of items in the scale (Bryman & Cramer, 2005). Results about the sufficiency of sample size are
presented in Table 3.

Table 3. Kaiser-Meyer-Olkin (KMO) Test and Bartlett’s Test of Sphericity Results
Bartlett's Test of Sphericity
Kaiser-Meyer-Olkin X? df p
.899 2415,75 253 .000

KMO value that isequal to or higher than .70 is accepted to be a good level. Bartlett’s value below .5 shows
that there is a significant difference between correlation matrix and unit matrix (Can, 2014, p. 303). According
to Table 3, KMO value is .899 while Bartlett’s test value is (X?=2415,75, p<.001), which are both significant.
According to these data, it can be said that the scale has multi-dimensional normal distribution and proper for
making factor analysis (Alpar, 2010; Biiyiikoztiirk, 2017, p. 136). Scale’s basic components test is carried out
and based on the results, it is determined that it can be made of 5 factors. Screeplot graphic of scale factors is
presented in Figure 1.

Scree Plot

5

Eigenvalue

T T T T T T T T T T T T T T T T T T T T T 1
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Component Number

Figure 1. Scale Scree Plot graphic
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There are 5 components whose eigenvalue is over 1 according to the graphic. Break points in the graphic
support these findings. As there is a theoretical relation between the factors of the scale, Direct Oblimin
technique, which is one of the oblique methods, is used. Items that were overlapping and couldn’t meet the
accepted requirements for factor load value are removed. Eigenvalues and variance percentages of the
remaining 5 factors are presented in Table 4.

Table 4. ICHAS Eigenvalue and Explained Variance Percentages

Factors Eigenvalue Variance Percentage (%6)
Factor 1 6,613 28,752
Factor 2 2,059 8,953
Factor 3 1,192 5,183
Factor 4 1,180 5132
Factor 5 1,098 4,775

When Table 4 is analyzed, it can be seen that the first factor eigenvalue is 6,613, the second factor
eigenvalue is 2,059, the third factor eigenvalue is 1,192, the fourth factor eigenvalue is 1,180 and the fifth
factor eigenvalue is 1,098. Factors whose eigenvalue is over 1 are chosen while determining them (Girbiiz &
Sahin, 2014, p. 304). As can be understood from the Table, eigenvalues of all of the factors are over 1 and they
are proper. It is suggested that the total of variances explained by factors shall be minimum 50% (Giirbiiz &
Sahin, 2014). Table 4 shows that variance percentages are %28,752; %8,953; %5,183; %5,132; %4,775
respectively, and the total is %52,794; these results indicates that the values meet the requirements. According
to this, the scale can be made of 5 factors. EFA results of these factors are presented in Table 5.

Table 5. ICHAS Explanatory Factor Analysis Results
Factor Loads after Rotation

Pilot New Factor Adjusted
Item Item Common Factor Factor Factor Factor Factor Item Total
Factor No No  Variance 1 2 3 4 5 Correlation
24 1 ATT , 719 517
23 2 ,368 ,549 ,515
1s'Factor 22 3 ,394 ,527 454
26 4 ,352 471 482
25 5 ,391 470 471
15 6 ,432 ,608 411
14 7 ,269 ,555 441
2"9Factor 30 8 ,436 ,542 473
31 9 ,418 ,508 439
19 10 ,604 ,387 ,556
39 11 327 ,701 ,481
41 12 ,308 ,552 ,445
3"dFactor 38 13 ,361 ,480 439
40 14 ,318 471 ,379
42 15 422 ,330 ,526
2 16 ,576 ,601 514
4"Factor 7 17 ,354 ,549 ,493
8 18 ,455 479 ,538
3 19 ,351 467 ,534
—— 49 20 ,322 157 411
48 21 ,355 ,505 ,387
50 22 ,642 AT7 478
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47 23 ,354 ,451 ,460

In factor analysis, extraction value which is the common variance value of an item shows the total variance
of that item. Items whose common variance value is below 0,20 is removed from the test and test is re-practiced
(Giirbliz & Sahin, 2014, p. 303). According to Table 5, item common variance is over 0,20, which shows that
they are proper for analysis.

According to Table 5, item factor load values are over 0, 32. According to Tabachnick and Fidell (2015, p.
654) lower limit for factor load value is 0,32 and the variance explained by an item with this value is 10%.
Items whose value is below 0, 32 are removed in this study. Minimum total correlation value of scale items
shall be 0, 20. It can be seen in the Table that, the item with the lowest item correlation value is Item 14 (0,
379), and all of the items meet the requirements.

After determining the items that represent factors, they should be named. Naming factors will enable
researchers define them and it will ease interpretation and analysis in following stages. Besides that, while
entitling factors, theoretical substructure, common features of items, meaning of items with high factor loads
are taken into consideration (Giirbiiz & Sahin, 2014, p. 305). In Table 6, attitude scale factors’ names that are
coherent with the literature and reliability coefficients about the complete scale are presented.

Table 6.ICHASNew Factor Names and Reliability Coefficients of these Factors

Factor 1 Factor 2 Factor 3 Factor 4 Factor 5 Total
Information about
Social Traditional Cultural Verbal Nature and Total
Life Arts Conscious Traditions Universe and
Practices

Reliability
(Cronbach 71 ,65 ,63 74 71 ,89
Alpha)
Item number 5 5 5 4 4 23

According to Table 6, the number of items each factor in the scale has more than 3 items, which meets the
requirement stated by Velicer and Fava (1998). In the related literature, it is stated that in order be able to say
that a factor is stable, it shall have minimum 3 items. Reliability, which is one of the most important features
of an assessment instrument, represents the consistency between independent assessments of the same thing
(Karasar, 2012, p. 148). If reliability coefficient of a scale is between 0,60 and 0,80, it is very reliable, if it is
over 0, 80 it is highly reliable (Ozdamar, 2002). On the other hand if reliability is closer to 1, then it serves the
purpose; the ratio of closeness to 1 shows how much it serves the purpose (Oncii, 1994; Karasar, 2012, p. 148).
According to Table 6, reliability of the overall scale is 0, 89, it serves the purpose and it is highly reliable.
Findings about Confirmatory Factor Analysis

CFA is used in order to confirm a scale or model which was previously used or which has a theoretical
basis. In other words, it is the study of determining if the thing to be assessed is confirmed by the obtained data
(Glirbliz & Sahin, 2014, p. 301). CFA is an analysis technique used in scale developing studies in order to
determine the coherency of structures that are formed after CFA is completed. For this purpose, firstly the
model is determined, defined, estimated, evaluated and finally modified after analyzing goodness of fit (Aytag
& Ongen, 2012). After analyzing the coherence of the created model with the data, standardized regression
coefficients are analyzed through AMOS 19 program. Results of the analysis are presented in Table 7.

Table 7.CFA Fit Indexes

Fit Index CFA Fit Indexes
CMIN/DF 1,542
RMSEA 0,038
RMR 0,047
CFl 0,946
RFI 0,842
NFI 0,863
NNFI/TLI 0,939
IFI 0,947
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GFI 0,927
AGFI 0,909

According to Table 7, CMIN/DF value is 1,542, which is below three. It can be seen that RMSA value is
0, 038, which is below 0.08; besides, CFI, NFI, NNFI (TLI), IFI, GFI and AGFI values are between 0,90 and
0,95, which are acceptable values (Giirbiiz & Sahin, 2014, p. 329). RFI and NFI values, which are close to
0,90, indicate that they are acceptable (TabachnickandFidell, 2015, p. 742). RMR value is 0,047, which is
below the acceptable value (0.10). As a result, in the light of these data, it can be said that CFA indexes are
coherent. CFA diagram about the five points scale used in the research is presented in Figure 2.
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Figure 2. Items’ Latent Variable Explanation Levels

Discussion, Result and Suggestions

In this research, Intangible Cultural Heritage Attitude Scale (ICHAS) is developed in order to determine
the attitudes of students towards intangible cultural heritage, which is one of the most significant components
of culture. This scale is 4 point Likert type scale, involving a total of 23 items. Responses to the scale items are
made of “I totally agree”, “T agree”, “I don’t agree” and “I definitely don’t agree”. While shaping the trial form
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of the scale issues such as understandability, scope level, and item coherence with factors are analyzed on the
basis of expert opinions, and the scale is finalized. After giving preliminary information, this form is practiced
on a total of 367 students studying at different grades in different secondary schools.

The level of meeting normalcy assumptions for EFA studies on the scale is determined through normalcy
test. Sample size coherency is analyzed through KMO and Bartlett’s test; obtained results showed that the
sample size is proper for application (KMO=.899, Bartlett’s=X?=2415,75, p<.001). At the end of EFA studies,
it is determined that the scale has five components whose eigenvalues are over one. On the other hand, when
screeplot graphic of the scale is observed, it is seen that breaks support this data. It is stated that total of variance
percentages of five factors is 52, 794 %; this value proofs that the scale is valid for the related literature as it
has more than one dimension (Scherer, Wiebe, Luther & Adams, 1988 Cit; Tavsancil, 2010; Giirbiiz & Sahin,
2014).

In order to test the correctness of the model, CFA is practiced after EFA. Results of the process show that
items distributed to factors on the basis of CFA support EFA. Chi Square/Degree of Freedom (y2/df) ratio is
[CMIN/DF] 1,542, which shows that there is a perfect coherence (Meydan & Sesen, 2011; Simsek, 2007). On
the other hand, RMSEA (0,038), RMR (0.047), CFI (0.946), RFI (0.842), NFI ~ (0.863), NNFI/TLI (0.939),
IFI (0.947), GFI (0.927), AGFI (0.909) of CFA are very coherent besides other goodness of fit indexes
(Tabachnick & Fidell, 2015; Giirbiiz & Sahin, 2014; Cokluk, Sekercioglu & Biiyiikoztiirk, 2010; Duyan &
Gelbal, 2008). Based on these data about CFA, it can be said that structural validity of the scale is ensured.

Items’ Cronbach’s Alpha coefficients, which indicate the reliability of the scale are; Social Life (.71),
Traditional Arts (.65), Cultural Conscience  (.63), Verbal Traditions (.74), Information and Practices about
Nature and Universe (.71). Scale’s overall reliability is determined to be .89. It can be said that the scale is
highly reliable as reliability coefficients of the sub-dimensions and overall scale is between .60 and .89 (Can,
2014; Seker & Gengdogan, 2014; Kayis, 2010; Ozdamar, 2002).

It is believed that ICHAS Scale, involving 23 items, created and formed at the end of EFA, CFA and
Reliability Studies is a valid and reliable scale which can be used in any secondary school and data obtained
through using the scale can contribute to the related literature. Besides, these suggestions can be made in the
light of the obtained results:

e A study analyzing student attitudes towards intangible cultural heritage can be carried out by using
the developed scale on secondary school students.

e The scale developed in this study can be adapted to different grades and can be used on students at
different grades. By doing so, student attitudes towards intangible cultural heritage can be analyzed
comparatively.

e Studies on determining which variables have impact on the attitudes of students towards intangible
cultural heritage can be carried out.
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Somut Olmayan Kiiltiirel Miras Tutum Olcegi: Gecerlik ve Giivenirlik
Calismasi

Giris

17 Ekim 2003 tarihinde Paris’te diizenlenen bir toplantida 155 devlet tarafindan “Somut Olmayan Kiiltiirel
Mirasin Korunmasi Sozlesmesi” imzalanmistir. Imzalanan bu sézlesme ile somut olmayan kiiltiirel mirasin
korunmasina yonelik uluslararast alanda ihtiya¢ duyulan yasal, idari ve mali agidan bir dayanak
olusturulmustur. Sézlesme’nin birinci maddesinde s6zlesmenin amaglar1 ifade edilmis, ikinci maddesinde ise
somut olmayan kiiltiirel mirasa yonelik kapsamli bir tanim getirilmistir. Bu tanima gore, “topluluklarin,
gruplarin ve kimi durumlarda bireylerin, kiiltiirel miraslarinin bir parcasi olarak tanimladiklar1 uygulamalar,
temsiller, anlatimlar, bilgiler, beceriler ve bunlara iliskin araclar, gerecler ve kiiltiirel mekanlar” somut olmayan
kiiltiirel miras1 olusturmaktadir. Ayn1t maddede, “kusaktan kusaga aktarilan bu somut olmayan kiiltiirel miras,
topluluklarin ve gruplarin gevreleriyle, dogayla ve tarihleriyle etkilesimlerine bagli olarak, siirekli bicimde
yeniden yaratilir ve bu onlara kimlik ve devamlilik duygusu verir; bdylece kiiltiirel ¢esitlilige ve insan
yaraticiligina duyulan saygiya katkida bulunur” denilerek somut olmayan kiiltiirel mirasin islevi agiklanmaya
calistlmistir. Bu madde kapsaminda somut olmayan kiiltiirel miras igerisine nelerin girdigi belirtilmeye
calisilmus, sozIii gelenekler ve anlatimlar; gosteri sanatlari, toplumsal uygulamalar, ritiieller ve solenler; doga
ve evrenle ilgili bilgi ve uygulamalar; el sanatlar1 geleneginden olusan alanlar bu kapsama dahil edilmistir.

Somut olmayan kiiltiirel miras, insanligin zengin kiiltiirel ¢esitliliginin temelini olusturan unsurlardan
biridir (Logan, 2007) ve zaman igerisinde bir milletin degerlerinden siiziilerek olusmustur. Bu mirasin
korunmast ve buna yonelik ihtiyag duyulan duyarliligin olusturulmas: her millet ve kiiltiir i¢in oldukga
o6nemlidir (Ulusoy, 2011). Bu nedenle Birlesmis Milletler, toplumda somut olmayan kiiltiirel mirasin
taninmasini ve gelistirilmesini saglamak amaciyla formal ve informal egitime yonelik farkindalik artirict ve
bilgilendirici programlarin yapilmasina, okullarda yerel miifredata somut olmayan kiiltiirel miras konularinin
eklenmesine dikkat ¢ekmektedir (Somut Olmayan Kiiltiirel Miras S6zlesmesi, 2003). Toplumun genelini
ozellikle gengleri hedefleyen egitici, duyarliligi artirici ve bilgilendirici programlar diizenlemek, ilgili
topluluklar ve gruplar iginde belirli egitim ve yetistirme programlar1 yapmak, bilginin kusaktan kusaga ge¢isini
okul i¢i ve okul dist olanaklarla saglamak gerektigi belirtilmektedir (Oguz, 2008). Tim bu ifadelerden de
anlagilacagi lizere S6zlesmenin en 6nemli maddelerinin egitime vurgu yapan maddeler oldugu sdylenebilir.

Milli Egitim Temel Kanunu 2. maddesinde belirtildigi iizere egitimin temel amaglarindan biri de “... Tirk
Milletinin milli, ahlaki, insani, manevi ve kiiltiirel degerlerini benimseyen, koruyan ve gelistiren...” bireyler
yetistirilmesi ve kiiltiiriin yeni kusaklara aktariminin saglanmasidir (Sar1, 2016, s.39). Eger bir toplumun sahip
oldugu kiiltiir, sonraki kusaklara aktarilamaz ve gelecege taginmazsa “kiiltiir” olma 6zelligini zaman igerisinde
kaybedebilir. Bu nedenle alanyazinda kiiltiir varliklarinin korunarak gelecek kusaklara aktarilmasinin énemi
vurgulanmaktadir (Sahin, 2011; Kolag, 2009; Ozdogan, 2007; Artun, 2005). Bu baglamda egitim kurumlar,
kiiltiirel degerlerin iiretimi, toplumsal dayanigmanin siirdiiriilmesi ve bireylerin toplumsallagmasini saglamakla
birlikte (Smith, 2007, s.49) bireylerin kiiltiirel degerlere karsi duyarli ve olumlu tutuma sahip olarak
yetistirilmesinde biiyiik gorevler iistlenmektedir. Ozellikle de egitim kurumlar1 araciligiyla égrenilen kiiltiir
bireyin kendini ve i¢inde yasadigi toplumu tanimasina yardimci olmaktadir (Tiirker, 1994). Toplumlarin sahip
oldugu kiiltiirel unsurlar, onlar1 ayakta tutmaya, birlikte yasama duygularimin gelismesine ve bu duygunun
etkili bir bigimde siirdiiriilmesine katki saglamaktadir (Deveci, 2009). Toplumun milli degerlerini de igeren bu
unsurlarin biiylik bir kismini ise somut olmayan kiiltiirel miras 6geleri olusturmaktadir. Bu miras 6gelerine
yonelik ihtiyag¢ duyulan koruma bilincinin gelistirilmesi ile milli degerlere yonelik olumlu tutuma sahip, onlar1
koruyacak ve sonraki nesillere aktaracak bireyler de yetistirilmis olacaktir.

Gegmisin daha iyi anlagilmasinda kiiltiirel mirasin 6nemi oldukga biiyiiktiir. Gegmise taniklik etmis
olmalarindan otiirii kiiltiirel miras &geleri, yeni nesillerin zihinlerinde ge¢mise yonelik algi olusumunda
kolaylagtirict bir rol iistlenmektedir. Ayrica, kiiltiirel miras dgeleri, kiiltiirel farkliliklarin devam etmesini,
0zelde milli degerlerin genelde ise tiim insanliga ait degerlerin korunmasi agisindan 6nem arz etmektedir
(Akay, 2006). Giiniimiizde yok olmaya yiiz tutmus 6gelerin canlandirilmasi, geng nesillerin gegmisin izlerini
tagtyan kiiltiir 6gelerine olan merakinin artirilmasi, stiphesiz milli kimligin gelismesine de katki saglayacaktir.
Bununla birlikte modern teknolojinin neden oldugu bilimsel gelismelerin insanlarin diinya goriislerinden
birbiriyle olan iliskilerine kadar hayatin pek ¢ok alaninda degismelere neden oldugu gercegi yadsinamaz
(Gungor, 2011, s.27; Giirel, 2016). Radyo, TV, sinema ve internet yoluyla insanlar her yerde daha 6nce hig
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olmadig1 kadar baska kiiltiirlerin degerleriyle karsilasmaktadir (Held, McGrew, Goldblatt ve Perraton, 2010,
s.72). Bu durum en fazla geng kusagi etkilenmekte, onlarin kendi kiiltiirel degerlerine yonelik hassasiyetlerini
azaltmakta ve kiiltiirel degerlerin aktarimini zorlastirmaktadir (Gigli ve Aneta, 2001; 2001; Gigli, 2004).
Konuyla ilgili olarak alanyazinda somut olmayan kiiltlirel miras dgelerine yeterince egitim kurumlarinda ve
medyada yer verilmemesinden 6tiirii kiiresel kiiltiirin milli kiiltiiriin yerini almaya basladig1 belirtmektedir.
Geng neslin, Tiirk milli kiiltiiriinde yeri olmayan Pamuk Prensesi, Kirmiz1 Baslikli Kiz1, Kiilkedisini, Robin
Hood’u, birer milli degerimiz olan Nardaniye Hanimdan, Kéroglu’ndan, Ziimriidii Anka’dan daha iyi tanidig1
dile getirilmektedir (Oguz, 2010; Oguz, 2008). Bu gibi olumsuz durumlarla karsilasilmamasi i¢in somut
olmayan kiiltiirel mirasin aktarimina toplum olarak gereken 6nem verilmeli, 6zellikle de kiiltiir aktariminin en
onemli araci olan egitim kurumlarinda etkili bir kiiltiir egitiminin ger¢eklestirilmesi saglanmalidir. Bu nedenle
genglerin somut olmayan kiiltiirel mirasa yonelik tutumlarinin belirlenmesinin, egitim kurumlarinda verilecek
olan kiiltiir egitiminin de nasil olmas1 gerektigi ile ilgili fikir verecegi, boylelikle milli degerlerin 6grenciler
tarafindan benimsenmesine ve yasadigi toplumu daha iyi taniyan bireylerin yetismesine katki saglayacagi
diistiniilmektedir. Bu ¢alismada ilkogretim dgrencilerinin somut olmayan kiiltiirel miras &gelerine yonelik
tutumlarmin belirlenmesi yonelik somut olmayan kiiltiirel miras tutum 6lgegi gelistirilmesi ve alanyazinda var
olan boslugun doldurulmasi amaglanmaistir.
Yontem

Bu caligmada gegerliligi ve givenirligi saglanmis Somut Olmayan Kiltirel Miras Tutum Olgeginin
(SOKUMTO) gelistirilmesi amaciyla Likert tipi 6lgek gelistirme yontemi kullanilmistir. Bu amagla ihtiyag
duyulan veriler, hedef kitle olarak belirlenen gruptan toplanmustr.

Calisma Grubu

Arastirmanin ¢aligma grubunu, Milli Egitim Midiirliigiine bagli Bartin il merkezinde bulanan 6 ortaokulda
Ogrenim gormekte olan 5., 6., 7. ve 8. simiflardan 367 6grenciye uygulanmistir. Alanyazinda 6lgek ¢alismasi
yapilirken madde havuzunda yer alan madde sayisinin faktor analizi yapilabilmesi i¢in, mutlak gecerliligi
olmamakla beraber, 5 veya 10 kat1 kadar katilimciya ulasilmasi gerektigi belirtilmektedir (Can, 2014, s. 297).
Madde havuzunda toplam 50 madde bulunmaktadir ve katilimer sayisinin uygulama igin yeterli oldugu
goriilmektedir. Caligma grubuna iliskin betimsel veriler ayrintili olarak Tablo 1’de verilmistir.

Tablo 1. Pilot Caligma Grubuna {liskin Betimsel Bilgiler

Sinif Diizeyi
Cinsiyet 5. Simf 6. Stuf 7. Simf 8. Siuf Toplam
Kiz 20 75 45 35 175
Erkek 32 64 50 46 192
Toplam 52 139 95 81 367

Tablo 1’de goriildiigii lizere ¢alismaya katilan adaylarin 1751 kiz, 192°si ise erkektir. En az 6grencinin 5.
Sinifta (52 dgrenci) en fazla 6grencinin ise 7. Sinifta (95 6grenci) oldugu goriilmektedir.

Veri Toplama Siireci ve Analiz

Bireylerin tutumlarinin dogrudan gézlemlenmesi imkansizdir. Bununla birlikte tutumlarin 6l¢iilmesinde
farkli yontem ve teknikler kullanilabilmektedir. Bunlar arasinda, soru listeleri, envanterler, goriismeler,
projektif teknikler, Thurstone ve Likert tipi olgekler kullanilmaktadir. Likert tipi 6lgekler, bireyin kendisi
hakkinda bilgi vermesi esasina dayanir ve bireyin tutum nesnesine iliskin tutumunu ifade eden ciimle serisinden
olusur (Tezbasaran, 2008; Koklii, 1995). Bu 6l¢ek tiirii diisiinceleri, inanglar1 ve tutumlar1 6lgen araglarda
yaygin olarak kullanilan bir tiirdiir (DeVellis, 2014).

Likert dl¢eklerinde segenek sayisinin farklilik gosterdigi goriilmekle beraber en fazla tercih edilen segenek
sayisinin bes oldugu ifade edilmektedir (Tavsancil, 2002; Koklii, 1995). Oncelikle 6lciilmek istenen dzelliklere
iliskin olumlu ve olumsuz ciimleler yazilmis, bu ciimleler denetleyiciler tarafindan incelenmis ve gerekli
diizeltmeler yapilmistir. Daha sonra olgege uygun yonerge hazirlanmig, madde sayisina uygun sayida
ornekleme uygulama yapilmis, elde edilen verilerin istatistiksel agidan anlamliligina bakilmis ve i¢ tutarlilik
saglanarak 6l¢ek formuna son sekli verilmistir.
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Kapsam gegerligi: Olcek Maddelerinin Yazimi ve Deneme Formunun Olusturulmasi

Kapsam gegerligi, bireylerin dl¢iilmek istenen 6zelliklerinin, 6lgekte yer alan maddeler tarafindan ne derece
olgiildiigiiyle ilgilidir. Tutum olgekleri ile ilgili madde yazilirken ilk yapilmasi gereken ilgili alanyazinin
taranmasi ve tutumun temel 3 boyutuna iliskin (bilissel, duyussal ve davranig) maddelerin yazilmasidir (Ko6kld,
1995). Bu ¢alismada da 6lgek gelistirilmesi asamasinin ilk basamaginda UNESCO somut olmayan kiiltiirel
miras listesi esas alinarak gelistirilecek olan SOKUMTO’ye iliskin ilgili alanyazin taramasi yapilmstir.
Alanyazin taramasi sonrasinda somut olmayan kiiltiirel mirasa yonelik kapsamli bir kavramsal gerceve
olusturulmus ve madde yazimina gecilmistir.

Olgege iliskin madde havuzu olusturulurken maddelerin &lgiilmek istenen dzelliklerin gizil yapilaria
uygun olmasina dikkat edilmistir. Bireylerin somut olmayan kiiltiirel mirasa yonelik tutumlarinin biligsel,
duyussal ve davranig boyutlarinin timiinde kendilerini ifade edecekleri maddeler yazilmasina gereken 6zen
gosterilmistir. Yazilan her maddenin bir boyut altinda yazilabilmesi igin konuyla ilgili oldugu diisiiniilen daha
once yapilmis ¢alismalar incelenmis ve gelistirilecek olan 6l¢egin boyutlarina yonelik de bir kavramsal gergeve
olusturulmustur.

[lgili alanyazin (Polat, 2018a; Polat, 2018b; Abdelazim Ahmed, 2017; Giirel, 2017; Dénmez ve Yesilbursa,
2014; Ulusoy, 2011; Yesilbursa, 2011; Kolag, 2009; Ozdogan, 2007; Oguz, 2008; Ahmad, 2006; UNESCO,
2003) tarandiktan sonra bes alt faktére gore gostergeler olusturulmus ve bu gostergelerle ilgili madde havuzu
olusturulmas: c¢alismalarina baglanmigtir. Kapsam gegerliligini belirleme asamasinda kullanilan mantiksal
yollardan biri uzman goriisiine bagvurmaktir (Biiytikoztiirk vd., 2013, s. 117). Bu amagla madde havuzunu
olusturan maddelerle ilgili olarak {i¢ alan uzmamndan geri-doniit alinmistir. Ayrica, 6lgegin hedef grup
tarafindan anlagilirhiginin saglanmasina yonelik Psikolojik Danismanlik ve Rehberlik uzmanlik alanindan 1,
Olgek Gelistirme uzmanlik alanindan 1, Simf ve Tiirkce Egitimi uzmanlik alanindan 2 uzmandan geri-doniit
almmistir. Uzmanlarim “Uygun”, “’Diizeltilebilir’’, “’Cikarilmali’’ seklinde 6lg¢ege iliskin verdikleri yanitlar
dayali olarak olusturulan 50 maddelik madde havuzu elde edilmistir. Olgegin goriiniis gegerliligine yonelik
alinan uzman gorisleri ile 50 maddelik taslak 6l¢me araci olusturulmus.

Olgegin deneme formu, tamamen katiliyorum (4) ile hi¢ katilmiyorum (1) arasinda derecelendirilmistir.
Olgegin dért dereceden olusturulmus olmasinda ¢alisma grubunun yas grubu 6zellikleri belirleyici olmustur
(Kokli, 1995; Adelson ve McCoachk, 2010). Ayrica, Likert dlgeklerinde “kararsizim” tepki kategorisinin
(secenek) olmasinin 6lgegdi cevaplayanlarin gergek se¢imini sdylemekten kaginmalarina neden oldugundan cift
sayida segenek kullanilmasinin daha uygun oldugu (Anderson’dan aktaran Kokli, 1995) diisiiniilerek olgek 4
secenekten olusturulmustur. Olusturulan nihai form c¢alisma grubuna uygulanmis ve elde edilen verilerin
analizine gecilmistir.

SOKUMTO giivenirlik analizleri kapsaminda 6lgegin ve alt boyutlarmin Cronbach alpha katsayisina
bakilmistir. Gegerlik analizleri kapsaminda ise oncelikle yap1 gecerliligi i¢in agcimlayici faktor analizi (AFA)
yapilmis ortaya konulan modelin dogrulugunun test edilmesi amaciyla daha sonra en ¢ok olabilirlik yontemi
(maximum likelihood) ile dogrulayicit faktor analizi (DFA) yapilmistir. Elde edilen verilerin AFA’ya
uygunlugu i¢in Kaiser-Meyer-Olkin (KMO) testi ve Bartlett’in kiiresellik testleri yapilmistir. Modelin DFA’da
testi sonucunda CMIN/DF, RMSA, RMR, CFI, NFI, NNFI (TLI), IFl, GFI, AGFI, RFI ve NFI degerleri
incelenmistir. Olgege iliskin analizler SPSS 22.0 ve AMOS 19.0 paket programlar1 kullanilarak yapilmustir.

Bulgular
Yap1 Gegerligine iliskin Bulgular

Olgek gelistirme siirecinin en dnemli asamalarindan birini yap1 gegerligi olusturmaktadir. Yap1 gegerligi,
testin dl¢iilmek istenen davranis baglaminda soyut bir kavrami (faktdrii) dogru bir sekilde 6lgebilme derecesini
ifade etmektedir (Biiyiikoztiirk, 2017, s. 180). Calismada kullanilan 6lgme aracinin yap1 gegerliginin
belirlenmesi icin AFA ve DFA kullanilmugtir.

Ac¢imlayici Faktor Analizine Yonelik Bulgular

367 ogrenci tizerinde uygulanmis olan deneme formu {izerinde verilerin faktor analizi i¢in uygun olup
olmadigina karar vermek igin normallik varsayimini kargilayip karsilamadigina, uygun 6rneklem biiyiikliigiine
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sahip olup olmadigina diger bir ifadeyle ¢cok degiskenli normalligine bakilmigtir. Normallik varsayimi testine
iliskin sonuglar Tablo 2 ve Tablo 3’te verilmistir.

Tablo 2. Carpiklik ve Basiklik Degerleri

Istatistik Standart Hata
Skewness ,246 ,254
Kurtosis -,439 127

Tablo 2’e gore garpiklik katsayisi (Skewness) ,246, standart hatas1,254; basiklik ise (Kutosis) ,439, standart
hata, 127 ¢cikmugtir. Carpiklik ve basikliga iliskin olarak degerler, -1.96 ile 1.96 arasinda yer aliyorsa dagilim
normal kabul edilmektedir (Can, 2014, s. 85). Tablodan da anlagilacagi tizere veriler normal dagilim
gostermektedir ve faktdr analizi yapmaya uygundur.

Orneklem biiyiikliigiiniin faktdr analizine uygun olup olmadigmin ve ¢ok degiskenli normalligi saglayip
saglamadigimin belirlenmesi amaciyla Kaiser Meyer Olkin (KMO) ve Barlett Kiiresellik testleri yapilmistir.
Orneklem biiyiikliigiiniin dlgek madde sayisinin 5 kat1 kadar olmasi gerekmektedir (Bryman ve Cramer, 2005).
Orneklem biiyiikliigiiniin yeterliligine iliskin sonuglar Tablo 3’te gosterilmistir.

Tablo 3. Kaiser-Meyer-Olkin (KMO) Testi ile Barlett Kiiresellik Testi Sonuglar
Bartlett's Test of Sphericity
Kaiser-Meyer-Olkin X? df P
.899 2415,75 253 .000

KMO degerinin .70 ve lizeri olmasi iyi bir deger olarak kabul edilmektedir. Barlett’s degerinin ise .5’ten
kii¢iik olmasi korelasyon matrisi ile birim matrisi arasindaki farkin anlamli olugunu gostermektedir (Can, 2014,
s. 303). Tablo 3’e gére KMO degerinin .899 oldugu, Barlett’s degerinin ise (X?=2415,75, p<.001) diizeyinde
anlamli oldugu goriilmektedir. Bu verilere gore, 6l¢egin ¢ok degiskenli normal dagilima sahip oldugu ve faktor
analizi yapmaya uygun oldugu sdylenebilir (Alpar, 2010; Biiyiikoztiirk, 2017, s. 136). Olgege iliskin temel
bilesenler testi yapilmis ve elde edilen sonuglara gore dlgegin 5 faktorden olusabilecegi goriilmiistiir. Olgegin
faktorlerine iliskin 6zdeger ¢izgi (scree plot) grafigi Sekil 1’de verilmistir.

o

T T T T T T T T T T T T T T T T
12 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23

Faktor Numarasi

Sekil 1. Olgek yamag serpinti (Scree Plot) grafigi

Grafige gore, 6zdegeri birden biiylik 5 bilesen oldugu goriilmektedir. Grafikte yer alan kirilmalar bunu
destekler mahiyettedir. Faktor sayis1 belirginlesen dl¢egin faktdrleri arasinda kuramsal bir iliskinin olmasindan
otiirii dondiirme yontemi olarak egik dondiirme yontemlerinden Direct Oblimin teknigi kullanilmistir. Faktor
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yiik degeri igin kabul edilmis sartlar1 saglamayan ve binisik olan maddeler 6lgekten ¢ikarilmistir. Elde edilen
Olcegin bes faktoriine iligkin 6zdegerler ve bu faktorlere ait varyans yiizdeleri Tablo 4’te verilmistir

Tablo 4. SOKUMTO Ozdeger ve Aciklanan Varyans Yiizdeleri

Faktorler Ozdeger Varyans Yiizdesi (%)
Faktor 1 6,613 28,752
Faktor 2 2,059 8,953
Faktor 3 1,192 5,183
Faktor 4 1,180 5,132
Faktor 5 1,098 4,775

Tablo 4 incelendiginde birinci faktér 6zdegeri 6,613, ikinci faktoriin, 2,059, tglincii faktoriin 1,192,
dordiincii faktoriin 1,180 ve besinci faktoriin 1,098 oldugu goriilmektedir. Faktorler belirlenirken 6zdegeri
birden biiyiik olanlar dikkate alinir (Giirbiiz ve Sahin, 2014, s. 304). Tablodan da anlasildig: {izere faktorlerin
tiimiiniin 6zdegeleri birden biiyiiktiir ve uygundur. Faktorlerin acikladiklar1 varyansalarin toplaminin en az
%50 olmasi onerilmektedir (Gilirbliz ve Sahin, 2014). Tablo 4’te verilen varyans yiizdelerinin sirastyla
%28,752; %8,953; %5,183; %5,132; %4,775, toplaminin ise %52,794 oldugu ve sarti sagladigi
anlagilmaktadir. Buna gore 6lg¢egin 5 faktdrden olusmasi uygundur. Bu faktorlere iliskin AFA sonuglart ise

Tablo 5’te verilmistir.

Tablo 5. SOKUMTO AFA Sonuglari

Pilot Yeni Faktor Déndiirme Sonrasi Faktor Yiikleri Diizeltilmis
Faktor Madde Madde Ortak  Faktor Faktor Faktor Faktor Faktor Madde Toplam
Ad1 No No Varyansi 1 2 3 4 5 Korelasyonu
24 1 AT7 ,719 ,517
23 2 ,368 ,549 ,515
1.Faktor 22 3 ,394 527 454
26 4 ,352 471 ,482
25 5 ,391 470 471
15 6 432 ,608 411
14 7 ,269 ,555 441
2.Faktor 30 8 436 ,542 473
31 9 418 ,508 439
19 10 ,604 ,387 ,556
39 11 327 ,701 ,481
41 12 ,308 ,552 ,445
3.Faktor 38 13 ,361 ,480 439
40 14 ,318 471 ,379
42 15 422 ,330 ,526
2 16 ,576 ,601 ,514
4 Faktor 7 17 ,354 ,549 ,493
8 18 ,455 479 ,538
3 19 ,351 ,467 ,534
49 20 ,322 757 411
5.Faktor 48 21 ,355 ,505 ,387
50 22 ,642 AT7 478
47 23 ,354 451 ,460

Faktor analizinde bir maddenin ortak varyans degerine karsilik gelen ¢ikartma degeri (extraction) o
maddenin toplam varyansini gostermektedir. Ortak varyans degeri 0,20’den kiigiik olan maddelerin testten
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¢ikarilir ve test yeniden yapilir (Giirbiiz ve Sahin, 2014, s. 303). Tablo 5’e gére maddelerin ortak varyanslariin
0,20’den biiyiik oldugundan analiz i¢in uygun oldugu sdylenebilir.

Tablo 5’¢ gore, maddelere ait faktor yiik degerlerinin 0,32 ten biiyiik olduklar1 gériilmektedir. Tabachnick
ve Fidell’e (2015, s. 654) gore faktor yiik degerinin alt sinir1 0,32 dir ve bu degere sahip bir maddenin agikladig1
varyansin %10 oldugunu gostermektedir. Caligmada 0,32 nin altinda degere sahip olan maddeler ¢ikarilmustir.
Olgek maddelerinin toplam korelasyon degerlerinin en diisiik 0,20 diizeyinde olmasi gerekmektedir. Tabloda
madde korelasyon degerlerinin en diisikk madde 14’te 0,379 diizeyinde oldugu ve biitiin maddelerin gerekli
olan sartlar1 sagladigi gortilmektedir.

Faktorleri temsil edecek maddeler belirlendikten sonra bu faktorlerin isimlendirilmesi gerekmektedir.
Faktorlerin isimlendirilmesi hem isimlestirme agisindan hem de arastirmanin ileriki sathalarinda aragtirmaciya
elde edilen verileri yorumlama ve analiz ederken kolaylik saglamaktadir. Bununla birlikte faktor altinda yer
alan maddelerin kuramsal altyapi, maddelerin gosterdigi ortak oOzellikler, yiiksek faktdr yiikiine sahip
maddelerin ifade ettigi anlam gibi hususlar dikkate alinarak yapilmaktadir (Giirbiiz ve Sahin, 2014, s. 305).
Tablo 6°da tutum 6lgegini olusturan faktorlerin literatiire uygun adlari, bu faktorlere ve 6lgegin tamamina
iligkin giivenirlik katsayilar1 gosterilmistir.

Tablo 6. SOKUMTO Faktor Yeni Adlari ve Bu Faktorlere iliskin Giivenirlik Katsayilari

Faktor 1 Faktor 2 Faktor 3  Faktor 4 Faktor 5 Toplam

Doga ve Evren
Uzerine Bilgi ve  Toplam

Sosyal  Geleneksel  Kiiltiirel Sozlii

Hayat Sanatlar Biling  Gelenekler
Uygulamalar
Giivenirlik
(Cronbach 71 ,65 63 74 71 ,89
Alpha)
Madde Sayisi 5 5 5 4 4 23

Alan yazinda bir faktoriin kararli olmast i¢in en az 3 maddeye sahip olmasi gerektigi vurgulamr (Velicer
ve Fava, 1998). Tablo 6’ya gore 6lgegin sahip oldugu her faktor altinda bulunan madde sayisinin tigten fazla
oldugu ve bu sart1 sagladigi goriilmektedir. Bir 6lgme aracinin en 6nemli dzelliklerden bir olan giivenirlik, ayni
seyin bagimsiz ol¢iimleri arasindaki kararlilig1 ifade eder (Karasar, 2012, s. 148). Bir dlgege iliskin gilivenirlik
kat sayis1 0,60 ve 0,80 arasinda ise oldukga giivenilir, 0,80 iizerinde ise yiiksek derecede giivenilir kabul edilir
(Ozdamar, 2002). Ayrica, giivenirlik 1’e ne kadar yakin ise 6lgek amaca o kadar hizmet ediyor demektir (Oncii,
1994; Karasar, 2012, s. 148). Tablo 6’ya gore 6l¢egin biitliniine ait giivenirligin 0,89 ile amaca hizmet ettigi ve
yiiksek derecede giivenilir oldugu goriilmektedir.

Dogrulayici Faktor Analizine (DFA) Yonelik Bulgular

DFA o6nceden gelistirilmis, onceden kullanilmis veya kuramsal olarak bir dayanagi bulunan bir 6lgegi veya
modeli dogrulamak i¢in kullanilir. Bir bagka deyisle, 6lciilmek istenilen seyin elde edilen veriler tarafindan
dogru olup olmadiginin belirlenmemeye ¢alisilmasidir (Giirbiiz ve Sahin , 2014, s. 301). DFA, dl¢ek gelistirme
caligmalarinda AFA yapilip faktor yapilar belirlendikten sonra bu yapilarin uygunlugunun belirlenmesi i¢in
yararlanilan bir analiz yontemidir. Bu amagla dncelikle model belirlenir, tanimlanir, model tahmin edilir,
degerlendirilir ve son olarak uyum iyiligine bakilarak model modifikasyonu yapilir (Aytag ve Ongen, 2012).
Olusturulan modelin verilerle ne kadar uyumlu oldugu incelendikten sonra AMOS 19 program kullanilarak
standardize edilmis regresyon katsayilarina bakilmistir. Analize ait sonuglar ise Tablo 7°de verilmistir.

Tablo 7. DFA’ya iliskin Uyum Indeksleri

Uyum indeks Adi DFA Uyum indeks Degerleri
CMIN/DF 1,542
RMSEA 0,038
RMR 0,047
CFlI 0,946
RFI 0,842
NFI 0,863
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NNFI/TLI 0,939
IFI 0,947
GFI 0,927
AGFI 0,909

Tablo 7°ye gore, CMIN/DF degeri 1,542dir ve bu degerin iigten kiigiik oldugu goriilmektedir. 0,038 degeri
ile RMSA degerinin 0.08 degerinin altinda oldugu ve CFI, NFI, NNFI (TLI), IFI, GFI ve AGFI degerlerinin
kabul edilebilir degerler olan 0,90 ile 0,95 arasinda oldugu goriilmektedir (Glirbiiz ve Sahin, 2014, s. 329). RFI
ve NFI degerinin ise 0,90°a yakin olmasi elde edilen degerin kabul edilebilir oldugunu gostermektedir
(Tabachnick ve Fidell, 2015, s. 742). RMR degeri de 0,047 ile kabul edilebilir degerin (0.10) altindadir. Sonug
olarak, bu veriler 1518inda DFA uyum indekslerinin uygun oldugu goriilmektedir. Aragtirmada uygulanan bes
faktorlii 6l¢ege iliskin DFA diyagrami Sekil 2°de verilmistir.

91
1

M15 M14 M30 M31 M19

X Pl

o
B
©

0.0,

w
(2]

76 62
E1)— —@9
63 1,00 63
01 44148 . 60
%_ 1 .97 M35 1 5

)

€19

1,00 .93 8 1,00

ma7| [mso] [mas] [mag] [m3]| [m8| |m7| |Mm2]

%1 %1 %1 !1 %1 %1 %1 %1
a7 83 .84 57 73 .67 75 57

Sekil 2. Maddelerin Gizil Degiskenleri Agiklama Oranlari
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Tartisma, Sonuc ve Oneriler

Bu arastirmada kiiltiiriin en onemli bilesenlerinden biri olan somut olmayan kiiltlirel mirasa yonelik
dgrencilerin tutumlarini belirlemek amaciyla somut olmayan kiiltiirel miras tutum &lgegi (SOKUMTO)
gelistirilmistir. Gelistirilen bu 6lgek dortli Likert tipi 6lgek olup 5 faktor altinda toplanan toplam 23 maddeden
olusmaktadir. Olcek maddelerine verilebilecek tepkiler ise “Tamamen katiliyorum”, “Katiliyorum”,
“Katilmiyorum” ve “Hi¢ katilmiyorum” tepki seceneklerinden olusmaktadir. Olgegin deneme formu
olusturulurken alan uzmanlarindan Ol¢cek maddelerinin anlasilirhigl, Olciilecek degiskenleri kapsayip
kapsamadigi, maddelerin faktorlere uygunluklar gibi konularda goriisleri alinmis ve 6lgegin deneme formuna
son sekli verilmistir. Bu form ortaokullarda, farkli simif diizeyinde, 6grenim goren toplam 367 6grenciye gerekli
on bilgilendirmeler yapilmis ve uygulanmustir.
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Olgege yonelik yapilacak olan AFA calismalari i¢in normallik varsayimlarinin karsilanip karsilanmadigi
normallik testi ile, 6rneklem biiyiikliiginiin uygunlugu ise KMO ve Barlett’s testleri ile incelenmis ve elde
edilen sonucun (KMO=.899, Barlett’s=(X?=2415,75, p<.001) uygun oldugu goriilmiistir. AFA ¢alismalart
sonucunda dl¢egin 6zdegeri birden bilyiik bes bileseni oldugu ortaya konulmustur.  Ayrica, 6lgek yamag
serpinti grafigi incelendiginde de olusan kirilmalarin bunu destekledigi goriilmektedir. Bes faktore iliskin
agiklanan varyans yiizdelerinin toplaminin (%52,794) oldugu, bu degerin 6lgegin birden fazla boyutunun
olmasindan otiirii ilgili alanyazin tarafindan gegerliligine yonelik kanit oldugu belirtilmektedir (Scherer,
Wiebe, Luther ve Adams, 1988, Akt; Tavsancil, 2010; Giirbiiz ve Sahin, 2014).

AFA’dan sonra ortaya konulan modelin dogrulugunun test edilmesi i¢in DFA yapilmistir. DFA neticesinde
faktorlere dagilimi yapilan maddelerin AFA’y1 destekledigi, Ki-Kare/Serbestlik Derecesi (x2/df) oraninin
[CMIN/DF] 1,542 orami ile 3’{in altinda bir orana sahip olmasi milkkemmel bir uyum oldugunu gostermektedir
(Meydan ve Sesen, 2011; Simsek, 2007). Ayrica DFA’ya iligkin RMSEA (0,038), RMR (0.047), CFI (0.946),
RFI (0.842), NFI (0.863), NNFI/TLI (0.939), IFI (0.947), GFI (0.927), AGFI (0.909) diger iyilik uyum
indekslerinin de oldukga uygun oldugu goriilmektedir (Tabachnick ve Fidell, 2015; Giirbiiz ve Sahin, 2014;
Cokluk, Sekercioglu ve Bitylikoztiirk, 2010; Duyan ve Gelbal, 2008). DFA’ya ait tiim bu veriler 1s181nda 6lgege
iligkin yap1 gegerliliginin saglandigi sdylenebilir.

Gelistirilen 6lgegin giivenirligi iliskin veriler incelendiginde Cronbach’s Alpha katsayilarmin sirasiyla;
Sosyal Hayat (.71), Geleneksel Sanatlar (.65), Kiiltiirel Biling (.63), Sozlii Gelenekler (.74), Doga ve Evren
Uzerine Bilgi ve Uygulamalar (.71) olarak belirlenmistir. Olgegin geneline ait giivenirlik ise .89 bulunmustur.
Olgegin alt boyutlara ve geneline ait giivenirlik katsayilarinin .60 ve .89 arasinda olmasindan 6tiirii dlgegin
oldukga giivenilir bir 6lcek oldugu séylenebilir (Can, 2014; Seker & Gengdogan, 2014; Kays, 2010; Ozdamar,
2002).

AFA, DFA ve giivenirlik ¢alismalar1 sonucunda gelistirilen 23 maddelik SOKUMTO &lgeginin gegerli ve
giivenilir bir 6lgek oldugu, ortaokul diizeyinde her okulda kullanilabilecegi ve elde edilen verilerle alanyazina
katkida bulunulabilecegi diistiniilmektedir. Bununla birlikte ¢alismadan elde edilen sonuglar 1s1ginda su
Oneriler getirilebilir:
e  Gelistirilen bu 6lgegin ortaokul 6grencilerine uygulanmasi ile 6grencilerin somut olmayan kiiltiirel
mirasa yonelik tutumlarini inceleyen bir ¢aligma yapilabilir.
e Bu calismada gelistirilen 6l¢egin farkli simif diizeyine uyarlama ¢alismalar1 yapilarak 6grencilerin
somut olmayan kiiltiirel mirasa yonelik tutumlar1 kargilagtirmali olarak incelenebilir.
e Ogrencilerin somut olmayan kiiltiirel mirasa yonelik tutumlari iizerinde hangi degiskenlerin etkisinin
olduguna yonelik ¢aligmalar yapilabilir.

Tesekkiir ve Bilgilendirme

Bu calisma, Davut GUREL tarafindan Prof. Dr. Turhan CETIN danismanliginda hazirlanan doktora tez
¢alismasinin bir bolimiinden olusturulmustur.
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EK: Somut Olmayan Kiiltiirel Miras Tutum Olgegi (SOKUMTO)
- o . e <
pd SOMUT OLMAYAN KULTUREL MIRAS TUTUM OLCEGI 5l 5|5 <5
3 Maddeler =z |3 23
3 E|E|Z5E
> 25 5|5 E§
== I |
1 Geleneksel cocuk oyunlarimin (saklambag, celik comak, topag, birdirbir vb.)
yasatilmasinin gerekli olduguna inanirim.
2 | Dini bayramlarimizin kutlanmasinin gerekli olduguna inanirim.
Dini bayramlarin (Ramazan ve Kurban Bayrami) sosyal iliskileri gliclendirdigini
diistiniirtim.
4 Tiirk kahvesi geleneginin Tiirk misafirperverliginde dnemli bir yeri oldugunu
diistiniirtim.
5 Festivallerin (mesir macunu, yayla senlikleri, ¢ilek festivali vb.) Tiirk kiiltliriiniin
onemli bir pargasi olduguna inanirim.
6 | Yoremizde oynanan Tiirk Halk Oyunlarini oynarim.
7 | Halk Oyunlarini (horon, zeybek, halay vb.) Izlemekten zevk alirim.
8 Tiirk el sanatlart ile ilgili (hat, ebru, nazar boncugu vb.) diizenlenen kurslara
katilmak isterim.
9 | Geleneksel Tiirk giyim kusami (kaftan, yazma, bindalli, salvar vb.) ilgimi geker.
10 Cevremde Tiirk gosteri sanatlar1 (Karagoz, Kukla vb.) Tlgili etkinlik olunca
katilirim.
11 | Yashlar, ge¢misleri hakkinda konusunca onlari dinlemeyi severim.
12 | Gegmis yasantilar ile ilgili konusan yaslilart dinlemek sikicidir.
13 | Tiirk lokumu, Tiirk damak zevkinin en 6nemli unsurlarindan biridir.
14 Dah'c_l once gitmedigim bir yere gittigimde oranin kiiltiirel 6zelliklerini 6grenmek
isterim.
15 Tiirk halk kiiltiiriinde komsuluk iligkilerinin énemli bir yere sahip oldugunu
diigtintirtim.
16 | Tiirk Halk miizigi, Tiirk kiiltiiriniin 6zelliklerini yansitir.
17 |Nasrettin Hoca fikralarin1 dinlemek benim igin eglencelidir.
18 | Tirk halk miizigi, Tiirk kiiltiirii i¢in 6nemlidir.
19 | Turk masallarini1 (Keloglan, Kirk Haramiler vb.) dinlemeyi severim.
20 Yagslilarin iklim ve mevsimlere yonelik yaptig1 tahmin ve eski hesaplar ilgilimi
ceker.
21 |Mevsimlerle ilgili yapilan eski hesaplari bilirim.
22 |12 Hayvanl Tiirk Takvimini 6grenmek isterim.
23 Coban Bayramlar1 (ko¢ katimi, koyun yiizdiirme vb.) Tirk kiltiirii i¢in bir

zenginliktir.
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