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The aim of this study was to analyze the relationship between school psychological
counselors’ secondary traumatic stress and social problem-solving levels. The sample
of this research was consisted of 268 school psychological counselors who were
working affiliated to Turkey Ministry of National Education in Amasya, istanbul and
Samsun. Secondary Traumatic Stress Scale and Social Problem Solving Inventory were
used as data collection tools in this study. As a result of the research, while there were
significant positive correlations between participants’ the secondary traumatic stress
levels and negative problem orientation, impulsive-careless style, avoidance style
dimensions of the social problem solving, there were not significant correlations
between positive problem orientation and rational problem-solving style of the social
problem solving. Another finding of the study, as psychological counselors’ level of
social problem solving increased, secondary traumatic stress levels were found to
decreased. As psychological counselors’ levels of negative problem orientation,
impulsive-careless style and avoidance styles were increased, secondary traumatic
stress levels were found to increased. Finally, while negative problem orientation was
found a positive predictor of the school counselors’ secondary traumatic stress levels,
positive problem orientation, rational problem solving, impulsive-careless style and
avoidant style were not significant predictor of the secondary traumatic stress.
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Bu calismanin amaci okul psikolojik danismanlarinin ikincil travmatik stres ve sosyal
problem ¢ézme duzeyleri arasindaki iliskiyi incelemektir. Bu arastirmanin 6rneklemi
Amasya, istanbul ve Samsun’da Milli Egitim Bakanlig’’na bagh olarak calismakta olan
268 psikolojik danismandan olusmaktadir. Bu galismada veri toplama araci olarak ITSO
ve SPCE kullanilmistir. Bu g¢alisma sonucunda katilimcilarin ikincil travmatik stress
diizeyleri ile sosyal problem ¢ozmenin negatif problem yonelimi, ictepisel-dikkatsiz stil,
kaginan stil boyutlari arasinda pozitif yonli anlamliiliskiler bulunurken; pozitif problem
yénelimi ve" akilci problem ¢cézme stili ile anlamli iligkiler bulunmamuistir. Psikolojik
danigmanlarin problem ¢ézme becerileri arttikga, ikincil travmatik stress diizeylerinin
azaldigi  bulunmustur.  Psikolojik danismanlarin  negatif problem yonelimi,
ictepisel/dikkatsiz stil ve kaginan stil diizeyleri arttikca ikincil travmatik stress
diizeylerinin arttig bulunmustur. Son olarak, negatif problem ydnelimi okul psikolojik
danigmanlarinin ikincil travmatik stress diizeylerinin pozitif anlamh yordayicisi iken;
pozitif problem yonelim, akilci problem ¢dzme, igtepisel-dikkatsiz stil ve kaginan stilin
ikincil travmatik stress dizeylerinin anlamli bir yordayicisi degildir.
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Introduction

School counselors, in terms of people they provide service within the Ministry of National Education,
address a wide range of individuals such as children, young people, families and school staff. Today, the
number of individuals and the number of cases the psychological counselors serving for are increasing.
One of these cases is the traumas that increase in number.

Trauma is the victim's being rendered helpless due to a force that destructs the senses of control,
bonding and meaning upon an incident. The source of the event causing such trauma may be a natural
event that devastates the victim, as well as, and unfortunately, another human being (Herman, 2015, p.
43). Immediately after the trauma, shocks and denials are observed, whereas it may lead to physical
symptoms such as unpredictable emotions, roll-back to the traumatic experience in the mind, or even
headache or nausea, if the traumatic effect remains persistent (American Psychological Association,
n.d.). It is stated that the effects of traumatic experiences, especially of those due to human violence,
are more devastating (Zara & i¢6z, 2015).

Traumas are reported to be more destructive for children and young people served by school
counselors, and it is argued that psychological counselors may need additional support to overcome the
stress they experience in serving such children and young people (Turkish Psychological Counseling &
Guidance Association, 2014). Similarly, it is argued that psychological counselor serving for the Ministry
of National Education may also need support in psychological interventions carried for psychologically
traumatic events such as disasters, floods, terrorist attacks etc., which may affect many people (MEB,
2001).

Although psychological counselors are bound by the principle of impartiality and professionalism in
their consultation process, they may be empathetic with their clients and may help themselves to feel
compassion for their clients (Figley, 2002). Psychological counselors acquire detailed information on the
traumatic event experienced by their clients, in particular when they are in the counselling process with
trauma victims and have to witness the emotional re-experience of the trauma by the client and the
consequences of the cruelty of the situation, especially if it has been led to by a human being. Such
cases may occur even if psychological counselors have received further training and supervision for
intervention with the victims of trauma and may cause psychological counselors to develop reactions
similar to post-traumatic stress disorder (Figley, 2002; McCann & Pearlman, 1990). These effects are
called secondary traumatic stress.

Also known as secondary traumatic stress, empathy fatigue (Figley, 2002; Hicdurmaz & Ari inci, 2015;
Uslu & Buldukluoglu, 2017) or indirect trauma (Adams & Riggs, 2008; Braird & Kracen, 2006; Parker &
Henfield, 2012), it is expressed as a common problem in mental health professionals serving for victims
of traumatic experiences, leading to unfavourable changes in their thoughts about themselves, other
people and the world, and deep psychological effects (McCann & Pearlman, 1990; Parker & Henfield,
2012; Zara & g6z, 2015, p. 16). Bride et.al. (2004, p. 27) define the secondary traumatic stress as the
cognitive, emotional and behavioural reaction, a natural consequence of traumatisation of significant
others.

The symptoms of secondary trauma are similar to Post Traumatic Stress Disorder and may be in the
form of repeated recall of the client himself/herself and/or the trauma incident experienced by the
client, accompanied by nightmares, psychological distress caused by recalling, avoiding reminders,
decreased interest in activities, alienation from others, decrease in affection, experiencing a sense of
failure in anticipation, sleep problems, nervousness, difficulties in paying attention, physiological
reactions to reminders. It is considered normal for these symptoms to last less than one month, as in
Post-Traumatic Stress Disorder, whereas symptoms that persist for six months or longer are considered
to be a problem (Figley, 1995; cited in: Kahil & Palabiyiklioglu, 2018, p. 61).

According to the McCann and Pearlman’s (1990) constructivist self-development theory, people
construct their reality through the development of cognitive structures/schemas. These cognitive
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structures — safety, trust/dependency, esteem, control and intimacy — are then used to interpret events.
Traumatic experiences disrupting one or more of these five basic needs of the psychological counselors
may lead to secondary trauma (McCann & Pearlman, 1990). Disruption of these five schemas has a
negative effect on psychological counselors’ professional life as well as their private life. For instance, it
is stated that the counselors studying on domestic violence perceive the world as an insecure place and
experience the feeling of weakness more (llliffe, 2000; cited in Dunkley & Whelan, 2006).

In the post traumatic period, managing skills of individual’ emotional, cognitional and behavioural
reactions caused by the acute stress or Post Traumatic Stress Disorder are thought to be related to
his/her problem-solving skills in the process of his/her rescuing the effect of traumatic experience, and
surviving. In order to get rid of the effects of trauma in the face of trauma, the individual may create
some changes in his life or change his negative evaluations. In a study that examined the factors
affecting post-traumatic growth, it was found that variables such as religion, positive evaluation and
optimism had great effects (Prati & Pietrantoni, 2009). This positive perspective, which provides growth
after trauma, points to the positive orientation dimension in social problem-solving theory.

It is considered that reactions to the traumatic experiences of the clients, whether positive or
negative, are related to the problem-solving skills of the individual. One of the positive and adaptive life
skills that one may effectively cope with the needs and challenges of daily life is problem solving skills
(World Health Organization, 2003). According to the social problem-solving theory, problem solving
refers to the actions taken by the individual in order to change the current situation in order not to
maintain the problem experienced. It also admits the existence of irreversible problems such as
traumatic experiences and involves change of perspectives on the results of such problems (D’Zurilla &
Nezu, 2006, p. 5). Social problem solving is a conscious, rational, effort-requiring and intentional action
(D’Zurilla, Nezu & Maydeu-Olivares, 2004, p. 11-12). It is suggested that individuals who have a positive
attitude towards problems and problem-solving skills have a tendency to solve problems in a
rational/planned manner, whereas individuals who have negative attitudes towards problem have
intrinsic or careless or otherwise avoidant manners (D’Zurilla, Nezu & Maydeu-Olivares, 2004; Nezu,
Nezu & D’Zurilla, 2013).

Nowadays, where school counselors are more likely to encounter traumatized clients, there is
likelihood of increase in risk of school counselors serving in such cases, to develop negative attitudes
towards themselves, other people and the world. It is suggested that this situation — also known as
secondary traumatic stress — may have deep psychological effects on psychological counselors (Dunkley
& Whelan, 2006). Bride et al. (2004) stated identification of associated risks and protective factors is as
important as understanding the development and course of secondary trauma. They also suggested
some strategies could help to eliminate the effects of secondary traumatic stress, and that one of these
strategies might be the use of functional problem-solving skills. Social problem-solving skill is one of the
positive and adaptive skills that help to deal with such stress experiences the important difficulties of life
effectively (Bell & D’Zurilla, 2009; Eskin, 2014; Korkut Owen, 2015). Therefore, this study aims to
investigate the relationship between secondary traumatic stress levels and social problem-solving levels
of school counselors.

Method

A cross-sectional research method design was used in this study. The universe of the study consisted
of school counselors working in institutions affiliated to the Turkey Ministry of National Education in
Amasya, istanbul and Samsun in the spring term of 2017-2018 academic year.

Participants

268 psychological counselors were working in Amasya, istanbul and Samsun, which accessed through
snowball sampling, consituted the sample of this research. 75% of the participants were female (n=186)
and 25% were male (n=62). While the mean age of the participants was 31.57, the mean of seniority
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year was 8.60 years. Most of participants were married (66%, n=163). In addition to this, other
participants consisted of bachelor (31%, n=77) and divorced ones (3%, n=8).

Data Collection Tools

Secondary Traumatic Stress Scale (Kahil, 2016) and Social Problem-Solving Inventory (Eskin and
Aycan, 2009) were used as data collection tools.

Secondary Traumatic Stress Scale (STSS). Secondary Traumatic Stress Scale which was developed by
Bride et al. (2004) to examine the level of effect of traumas on the trauma experienced by individuals
with traumatic experiences was realigned to Turkish culture by Kahil (2016). The scale is a 5-point Likert-
type scale consisting of 17 items. There are three dimensions in the scale, as originally developed by
Bride et al. (2004), being involuntary effects, avoidance and stimulation. However, it is stated that the
scale indicates a single dimension for the Turkish sample. The scores from the scale ranged from 17 to
85, and as the score increases, the secondary traumatic stress level increases. The internal consistency
coefficient of the scale was (a) .94 (30-35). The internal consistency coefficient of the scale for this
research was found (a). 90.

Social Problem-Solving Inventory (SPSI). The scale, developed by D’Zurilla and Nezu (1990) and
revised by Maydeu Olivares and D’Zurilla (1996), was developed to scale individuals’ attitudes and
problem-solving styles in problem solving process. The realignment of the Social Problem-Solving
Inventory to Turkish was conducted by Eskin and Aycan (2009). Social Problem-Solving Inventory
consists of 5 subscales. In this sub-problem orientation dimension, there are two subscales: positive
orientation to the problem and negative orientation to the problem. In the problem-solving style
subscale, there are three sub-scales, being rational problem solving, careless/impulsive style and
avoidant style. The scale is five-point Likert type and consists of 25 items. The points that can be scored
in Social Problem-Solving Inventory ranges from 0 and 100. The internal consistency coefficients of the
scale ranged from (a) .62 to .87. For this research the internal consistency coefficients of the scale range
was found from (a) .63 to .73.

Data Analysis

The data was analysed on SPSS 20.0 software. SSTS and SPSI items scores controlled for missing and
outliers values. Based on Tabachnick and Fidell (2014) data assignment was performed using the
expectation maximization algorithm for missing datas. Fourteen participants were univariate and
multivariate outliers, totally and they excluded from dataset. Normality assumption was controlled using
Skewness and Kurtosis values. Skewness and Kurtosis values were ranged between +2 or -2 as close to
normal (Hair et. al., 2014; Tabachnick & Fidell, 2012). Homogeneity of variances assumption was
controlled with Levene’s homogeneity of variance test and there was no significant difference between
the groups. So, Independent Sample t Test, Pearson Correlation Coefficient and Multiple Regression
Analysis were performed for investigating data.

Findings

In this section, based on the findings from descriptive analysis of the data obtained from the school
counselors, the findings on the relationship between secondary traumatic stress and social problem-
solving levels were presented.
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Table 1.
Descriptive Data Regarding The Levels of Data Collection Tools

Min. Max. Mean S.d.
STSS 18.00 61.00 31.98 9.37
PPO 11.00 25.00 19.16 2.76
NPO 5.00 22.00 11.20 3.45
RPS 12.00 25.00 19.27 2.83
ICPS 5.00 18.00 9.46 3.12
APS 5.00 17.00 8.01 2.55

Note: STSS: Secondary Traumatic Stress Scale, PPO: Positive Problem Orientation, NOP: Negative
Problem Orientation, RPS: Rational Problem Solving, ICPS: Impulsive-Careless Problem Solving, APS:
Avoidant Problem Solving

Table 2.
Descriptive Data Regarding the Traumatic Experiences and Their Response to The Clients With Traumatic
Experiences
Variable N %
Traumatic experience history
Yes 119 48
No 129 52
Total 248 100
Response to clients with traumatic experiences
Yes 213 85.9
No 35 14.1
Total 248 100

According to the analysis results on Table 2, the rate of trauma experience among psychological
counselors was 49.6%. 85.4% of the psychological counselors stated that they were affected by a client
experiencing trauma.

Table 3.
Findings on the Pearson Correlation Coefficients

PPO NPY RPS ICPS APS Age Seniority
STSS -112 ,364%* -,086 ,182%* ,164%* -182%*  -134%

*p<.05%*p<.01

The findings on the relationship between the secondary traumatic stress and social problem-solving
levels of school counselors were presented on Table 3. There were significant positive correlations
between secondary traumatic stress levels and negative attitude towards the problem, impulsive-
careless and avoidant style (p<.001). There were significant negative correlations between secondary
traumatic stress levels of school counselors and their age and seniority (p < .05, p <.001). The older and
the more experienced the counselors were, the lower the levels of their traumatic stress were.
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Table 4.
Results of Independent Sample t Test
Score Variable Mean Sd ttest
df t p
F I 32.40 9.73
Gender emale 226 122 223
Male 30.73 8.11
Traumatic experience No 30.18 8.43 246 3. 001
STSS ; -3. .
history Yes 33.94  9.96
Response to clients with g 2914  9.40
i i 246 -1.95 .053
traumatic experiences Yes 39.45 9.30

According to the analysis results on Table 4, secondary traumatic stress levels of school counselors
was not gender-specific (p>.05). According to the analysis results on Table 4, secondary traumatic stress
levels of psychological counselors varied depending on the trauma history and influence of patients
having experienced traumatic experience (p< .001, p< .05). Secondary traumatic stress levels of
psychological counselors to have experienced a trauma in the past were significantly higher than those
who did not. Secondary traumatic stress levels of psychological counselors who stated they were
influenced by clients having experienced trauma were significantly higher than those who stated they
were not.

It was observed that the model create to determine whether social problem solving sub-dimensions
explained the level of secondary traumatic stress of psychological counsellors (F (5,242)= 8.379, p<
.001). According to the information from this model, it accounts for about 15% of the change in
secondary traumatic stress scores. The contribution of each independent variable to this model is shown
in Table 5.

Table 5.
Result of Multiple Regression Analyses

Unstandardized Coefficients Standardized Coefficients

B Std. Error 6 t p

Model 1 PPO -.04 .26 -.01 -.14 .888

NPO .92 .18 .34 5.08 .001

RPS 12 .25 .04 A7 .637

ICPS .39 .20 13 1.95 .052

APS .05 .24 .01 .20 .838

R? .15

F 8.38**

** p<.001

According to the analysis results on Table 5, while positive problem orientation, rational problem
solving, careless/impulsive style and avoidant style were not significant predictor of the secondary
traumatic stress, negative problem orientation was a positive predictor of the secondary traumatic
stress levels. In other words, secondary traumatic stress levels were higher in psychological counselors
with higher negative problem orientation.

Discussion & Conclusion

Among the mental health professionals, the school counselors are the ones working with children
who are at risk of traumatic experiences and facing difficult experiences due to the fact that childhood
causes more harm and damage. The experiences such as losing mother and father, abuse, neglect and
suicides not only have traumatic impacts on children and adolescents but also lead to traumatic stress
experiences for psychological counselors. O’Halloran and Linton (2000, p. 355) stated that secondary
traumatic stress is related to empathetical engagement with clients’ traumatic experience, reexperience
of the traumatic materials in memory and dreams, avoidance from activities and situations reminding
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the clients’ experiences, having difficulties in sleeping and concentrating. It is argued at many counselors
are likely to experience this situation at least once in their professional life.

The study concluded that secondary traumatic stress levels of psychological counselors are related to
social problem-solving levels. It has been found out that the negative problem orientation is highly
related to and an important predictor of the secondary traumatic stress. Secondary traumatic stress is a
situation that can adversely affect the life and professional quality of counselors. The treatment of
traumatized clients involves assisting them in managing their Post-Traumatic Stress Disorder symptoms,
sharing their trauma, enabling them to talk about their feeling of desperation, anger and trust problems
(O’Halloran & Linton, 2000). In order for such individuals to cope with this stress, it is important for the
individual to be aware of his/her cognition, feelings and behaviours and to seek solutions for the stress
he/she is experiencing. This is related to the problem-solving skills of the individual. It is known that
awareness of cognitions, feelings and behaviours and their ability to generate alternatives are
associated with individuals’ problem-solving skills. Clum, Patsiokas and Luscomb (1979) stated that it is
more likely for the individuals to use appropriate coping strategies when they encounter higher levels of
life stress, such as traumatic experiences, if they are able to come up multiple alternatives.

Secondary traumatic stress may lead to burnout. Anderson (2000) stated that child protection
workers who use avoidant strategies are more likely to burnout, whereas workers who use functional
problem-solving skills are more likely to address the clients’ problem objectively, feel accomplishment
and have less stress at work. When psychological counselors have negative problem orientation,
impulsive-careless or avoidant styles towards a problem, which are not functional ones for them, they
are unable to come up with functional alternative solutions, and as a result their risk of experiencing
secondary traumatic stress increases. Secondary traumatic stress causes similar reactions to post-
traumatic stress disorder for mental health professionals (Figley, 2002; Kahil & Palabiyiklioglu, 2018;
McCann & Pearlman, 1990). Individuals with post-traumatic stress disorder have lower problem-solving
skills. They tend to come up with fewer alternative solutions (Sutherland and Bryant, 2008). The high
level of problem-solving skills against experiences such as traumatic experiences and high life stress
have been reported to provide a protection against the risks such as suicide and depression (Esposito &
Clum, 2002; Nezu & Ronan, 1988).

Another finding of the study was that secondary traumatic stress level was not gender-specific.
Similarly, in a few studies conducted with professonels who serve trauma victims, secondary traumatic
stress level was reported not to be gender-specific (Giirdil, 2014; Giirdil Birinci & Erden, 2016). However,
in the study conducted by Yesil (2010) with emergency professionals, it was established that the
traumatic stress levels of female participants were higher than the male participants. As Pines and
Anderson (1988; cited in Anderson, 2000) stated that, because of their empathy skills, females are
overloading their professional role more than males and experiencing more stress when they have a role
conflict. Therefore, they carry the risk of secondary traumatic stress than males.

As a result of the study, it was observed that the ages and seniority of psychological counselors
increased, secondary traumatic stress level decreased. In a study conducted by Schwartz (2008; cited in
Kahil, 2016) with social workers, similarly, it was reported that the more such professionals are
experienced, the less their levels of secondary traumatic stress are. Another study was conducted with
the occupational groups working on child abuse and it had been indicated that the older such
professionals were, the less their traumatic stress was (Colak, Sismanlar, Karakaya, Etiler & Bicer, 2012).

The last finding of this study, Traumatic experience history was quite common among psychological
counselors (50%). Yilmaz (2006) and Giirdil (2014) stated that the level of secondary traumatic stress
increases as the severity of personal trauma increases. Furthermore, the severity of personal trauma
experience was associated with occupational burnout. It is emphasized that psychological counselors
experiencing trauma are at risk of secondary traumatic stress, and that the services they receive related
to trauma experiences may increase the quality of services they will provide their clients with (Adams &
Riggs, 2008; Figley, 2002; Newell & MacNeil, 2010; Tirk PDR Der, 2014).
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In order to cope with secondary traumatic stress symptoms O’Halloran and Linton (2000) suggests
counselors to improve in six domains of wellness: social, emotional, cognitive, physical, spiritual and
vocational. For improvement in these domains, they suggest some skills and learning experiences such
as:

e Social domain: enhancing self-esteem, assertiveness, problem solving skills, social ties,
communication skills;

e Emotional domain, increasing artistic aspects, self-assessment skills, coping skills,
recognizing the role of emotion in daily life and anger control skills;

e Cognitive domain of wellness: improvment to managing work-related stress, creative
visualization;

e Physical domain: using alternative health methods, progressive relaxation, breath
exercises, self-hypnosis, yoga;

e Spiritual domain; using mindfulness meditation, overcoming limitations, and improving
personality and professional life though writing and self-examination;

¢ Vocational domain; self-exploration and life planning can be used (p. 363).

In conclusion, as mental health professionals, school counselors are at risk for secondary traumatic
stress. Psychological counselors serve for children, adolescents and parents with traumatic individual
experiences such as violence, terrorism, war, neglect, abuse, parental and peer deaths in addition to
natural events such as earthquakes and floods. Considering the number of students in the schools
where the study was conducted, it can be said that they frequently encounter such experience. It is
considered that it would be helpful to organize therapy-based group studies on social problem-solving
for psychological counselors to increase their problem-solving skill levels in order to enable them to
cope with secondary traumatic stress effectively. Traumatic stress levels of psychological counselors
who are new to the profession were found to be higher, therefore it can be said that training and
supervision on services and intervention services rendered on traumatic experiences may reduce
traumatic stress.
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Tiirkge Siirimui

Giris
Okul psikolojik danismanlari Milli Egitim Bakanligi (MEB) bilinyesinde hizmet sunduklari kisiler
itibariyle oldukga genis bir kitleye hitap etmektedir: Cocuklar, gengler, aileler, okul personeli gibi.

Gunumuzde psikolojik danismanlarin hizmet vermekte oldugu bireylerin sayilari ve vakalarin gesitliligi
giderek artmaktadir. Bunlardan biri de sayilari giderek artan travmalardir.

Travma, yasanilan olay karsisinda kurbanin kontrol, bag kurma ve anlam duygusunu altist eden bir
kuvvet tarafindan garesiz birakilmasidir. Travma yaratan olayin kaynagi kurbani alt st eden bir doga
olayi olabilecegi gibi ne yazik ki bir baska insan da olabilmektedir (Herman, 2015, s, 43). Travma olayinin
hemen sonrasinda bir sok ve inkar gorilurken, etki devam ediyorsa 6ngorilemeyen duygular, zihinde
travmatik yasantiya geri donlsler hatta bas agrisi ya da mide bulantisi gibi fiziksel belirtiler de
yasanabilmektedir (Amerikan Psikologlar Birligi, t.y.). Ozellikle insan siddetinden kaynaklanan
travmalarin etkilerinin daha yikici oldugu ifade edilmektedir (Zara ve i¢dz, 2015).

Travmalarin okul psikolojik danismanlarinin hizmet verdigi cocuklar ve gencler icin daha yaralayici
oldugu ifade edilmektedir ve psikolojik danismanlarin ¢ocuk ve genclere hizmet verme siirecinde
deneyimledikleri stresin Gstesinden gelmeleri igin ek destege ihtiyac duyabilecekleri ifade edilmektedir
(Turk Psikolojik Danisma ve Rehberlik Dernegi, 2014). Benzer sekilde MEB’e baglh okullarda gorev yapan
psikolojik danismanlarin bircok insani etkileyen afet, sel, terdr saldirilari gibi travmatik olaylarda
gergeklestirdikleri miidahalelerde de destege ihtiyag¢ duyabilecekleri belirtiimektedir (MEB, 2001).

Psikolojik danismanlar danisma sireclerinde objektif ve profesyonel olmayi bir ilke edinmelerine
ragmen danisanlariyla empati kurmakta ve danisanlarina merhamet duymaktan kendilerini
alikoyamamaktadir (Figley, 2002). Psikolojik danismanlar 6zellikle travma magdurlariyla danisma siireci
icerisindeyken daniganlarinin deneyimledigi travmatik olaya iliskin detayli bilgi edinmekte, danisan
tarafindan travmanin duygusal olarak tekrar tekrar yasantilanmasina ve 0&zellikle insan eliyle
gerceklesmis ise durumun zalimliginin yarattigi sonuglara taniklik etmek zorunda kalmaktadir. Bu gibi
durumlar psikolojik danismanlar travma magdurlarina midahale igin ileri egitimler ve siipervizyon
destegi almis olsalar dahi ortaya cikabilmekte ve psikolojik danismanlarin travma sonrasi stres
bozukluguna benzer tepkiler gelistirmesine neden olabilmektedir (Figley, 2002; McCann ve Pearlman,
1990). Bu etkiler ikincil travmatik stres olarak adlandirilmaktadir.

ikincil travmatik stres, esduyum yorgunlugu (Figley, 2002; Higdurmaz ve Ari inci, 2015, Uslu ve
Buldukluoglu, 2017) ya da dolayh travma (Adams ve Riggs, 2008; Braird ve Kracen, 2006; Parker ve
Henfield, 2012) olarak da isimlendirilen, travmatik yasanti magdurlarina hizmet veren ruh saghg
calisanlarinda goriilen, kendileri, diger insanlar ve diinyaya iliskin distincelerinde olumsuz degisikliklere
neden olan ve derin psikolojik etkileri bulunan yaygin bir sorun olarak ifade edilmektedir (McCann ve
Pearlman, 1990; Parker ve Henfield, 2012; Zara ve i¢dz, 2015,s. 16). Bride ve dig. (2004, s. 27) ikincil
travmatik stresi 6nemli digerlerinin travmatize olmasi sonucu dogal olarak ortaya ¢ikan bilissel, duygusal
ve davranissal bir tepki olarak tanimlamaktadir. ikincil travmanin belirtileri Travma Sonrasi Stres
Bozuklugu’na benzemektedir ve danisanin yasadigl travma olayinin ve danisanin tekrar tekrar
hatirlanmasi, Bu duruma dair riiyalar goriilmesi, hatirlamanin yarattig psikolojik sikinti, hatirlaticilardan
kacinma, etkinliklere ilgide azalma, digerlerine yabancilasma, duygulanimda azalma, gelecegi gorememe
duygusu yasama, uyku problemleri, sinirlilik hali, dikkati yogunlastirmada guigliikler, hatirlaticilara karsi
fizyolojik tepkiler gbsterme gibi durumlar mevcuttur. Travma Sonrasi Stres Bozuklugu’nda oldugu gibi bu
belirtilerin bir aydan az sireli gérilmesi normal kabul edilmekte ancak alti ay ve lzeri devam eden
belirtiler bir problem olarak goriilmektedir (Figley, 1995; akt: Kahil ve Palabiyiklioglu, 2018, s. 61).
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McCann ve Pearlman (1990)'in yapilandirmaci benlik gelisim teorisine gore, insanlar bilissel yapi ya
da semalar gelistirmek yoluyla kendi gergekliklerini yapilandirmaktadir. Bu biligssel yapilar daha sonra
olaylari ya da deneyimleri yorumlamak igin kullanilir. Bu yapilar giivenlik, gliven/bagimlilik, saygi, kontrol
ve yakinhktir. Travmatik deneyimler psikolojik danismanlari bu beg temel ihtiyacinin bir ya da daha
fazlasini bozdugunda bu durum ikincil travmaya sebep olabilmektedir. Ornegin; aile ici siddetle calisan
psikolojik danismanlarin diinyayi daha glivensiz algiladiklari ve zayiflik hissini daha fazla deneyimledikleri
ifade edilmektedir (lllife, 2000; akt: Dunkley ve Whelan, 2006).

Bireyin travma sonrasi dénemde, akut stresin ya da Travma Sonrasi Stres Bozuklugu’ nun yol actigi
duygusal, bilissel ve davranigsal tepkilerini yonetme becerisinin travmatik deneyimin etkilerinden
kurtulma ve ayakta kalma stirecindeki problem ¢ézme becerileriyle iliskili oldugu disiinilmektedir. Birey
travmayla karsilastiginda travmanin etkilerinden kurtulmak igin birey yasaminda bazi degisiklikler
yapabilir ya da olaya iliskin negatif degerlendirmelerini degistirebilir. Travma sonrasi blylmeyi etkileyen
faktorleri inceleyen bir calismada, din olumlu degerlendirme ve iyimserlik gibi degiskenlerin biyuk
etkileri oldugu tespit edilmistir (Prati ve Pietrantoni, 2009). Travma sonrasi bliylime saglayan bu olumlu
bakis acisi, sosyal problem ¢ézme teorisindeki probleme olumlu yénelim boyutuna isaret etmektedir.

Daniganlarin travmatik deneyimlerine verilecek tepkinin olumlu ya da olumsuz olusunun bireyin
sahip oldugu problem ¢ézme becerileriyle ilgili oldugu dusinilmektedir. Bireyin gunlik yasaminin
gereklilikleri ve zorluklari ile etkili olarak basa ¢ikmaya yarayan olumlu ve uyum saglayici yasam
becerilerinden biri de problem ¢dzme becerisidir (Diinya Saglik Orgiitii, 2003). Sosyal problem ¢ézme
teorisine gore problem ¢6zme, bireyin yasaminda deneyimledigi problemi stirdirmemek icin mevcut
durumu degistirmek adina attigi adimlar ifade etmektedir. Ayni zamanda yasanan travmatik yasantilar
gibi degistirilemeyecek problemlerin varligini kabul edip, problemin sonuglarina iliskin bakis agilarinin
degistirilmesini de icermektedir (D’Zurilla ve Nezu, 2006, s. 5). Sosyal problem ¢6zme bilingli, akilci, gaba
harcanmasi gereken ve kasitli bir eylemdir (D’Zurilla, Nezu ve Maydeu-Olivares, 2004, ss. 11-12).
Probleme ve problem ¢6zme becerilerine iliskin olumlu bir tutuma sahip olan bireylerin akilci/ planli
problem ¢6zme egiliminde olduklari, probleme olumsuz yonelen bireylerin ise, ictepisel- dikkatsiz ya da
kacingan stile sahip olduklari ifade edilmektedir (D’Zurilla, Nezu ve Maydeu-Olivares, 2004; Nezu, Nezu
ve D’Zurilla, 2013).

Okul psikolojik danismanlarinin travma deneyimleyen danisanlarla karsilasma olasiliklarinin giderek
arttigr gliniimiizde, bu tir vakalara hizmet veren okul psikolojik danismanlarinin kendileri, diger insanlar
ve diinyaya iliskin dlslincelerinde olumsuz degisimler meydana gelme riski de giderek artmaktadir.
ikincil travmatik stres olarak adlandirilan bu durumun psikolojik danismanlar {izerinde derin psikolojik
etkileri olabilecegi ifade edilmektedir (Dunkley ve Whelan, 2006). Bride ve dig. (2004) ikincil travmanin
gelisimi ve seyrini anlamak kadar iliskili olugu risk ve koruyucu faktorlerin tanimlanmasina da 6nemli
oldugunu belirtmektedir. Yazarlar ¢alismalarinda ikincil travmatik stresin etkinlerini elemine edebilecek
bazi stratejiler 6nermislerdir ve bunlardan biri de islevsel problem ¢6zme becerilerinin kullaniimasidir.
Sosyal problem ¢6zme yasamin dnemli glgliklerinden sayilabilecek bu gibi stres yasantilariyla etkili basa
c¢ikmaya yarayan olumlu ve uyum saglayici becerilerden biridir (Bell ve D’Zurilla, 2009; Eskin, 2014;
Korkut Owen, 2015). Bu nedenle bu arastirmada okul psikolojik danismanlarinin ikincil travmatik stres
diizeyleri ve sosyal problem ¢6zme dizeyleri arasindaki iliskiyi incelemek amaglanmistir.

Yontem

Bu calisma betimsel bir arastirmadir. Arastirmanin evrenini 2017-2018 egitim 6gretim yili Bahar
déneminde Amasya, istanbul ve Samsun illerinde MEB’e bagl kurumlarda calismakta olan okul psikolojik
danismanlari olusturmaktadir.

Katilimcilar

Okul psikolojik danismanlarindan Amasya, istanbul ve Samsun illerinde ¢alismakta olan ve kartopu
ornekleme yoluyla ulasilan 268 okul psikolojik danismani bu arastirmanin 6rneklemini olusturmaktadir.
Katihmcilarin % 75’i kadin (n=186) ve % 25’i erkektir (n=62). Katilimcilarin yas ortalamalari 31.57 iken,
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kidem yili ortalamalari 8.60’tir. Katiimcilarin ¢ogu evlidir (% 66, n=163). Diger katihmcilar ise sirasiyla
bekar (% 31, n=77) ve bosanmislardan (%3, n=8) olusmaktadir.

Veri Toplama Araglan

Aragtirmada veri toplama araglari olarak ikincil Travmatik Stres Olgegi (Kahil, 2016) ve Sosyal
Problem Cézme Envanteri (Eskin ve Aycan, 2009) kullaniimistir.

ikincil Travmatik Stres Olcegi (iTSO). Bride ve dig. (2004) tarafindan travmatik deneyimleri olan
bireylerle calisan meslek elemanlarinin bu travmalardan etkilenme dizeylerini incelemek Uzere
gelistirilen ikincil Travmatik Stres Olcegi, Kahil (2016) tarafindan Tiirk kiiltiriine uyarlanmustir. Olgek 17
maddeden olusan begsli likert tipi bir 6lgektir. Olcegin Bride ve dig. (2004) tarafindan gelistirilen
formunda istemsiz etkilenmeler, kaginma ve uyariimiglik olmak Uzere U¢ boyut bulunmaktadir. Ancak
Tirk 6rnekleminde dlgegin tek boyut gésterdigi ifade edilmektedir. Olgekten alinan puanlari 17 ve 85
arasinda degismekte, puan arttikca ikincil travmatik stres diizeyi artmaktadir. Olgegin ic tutarlik katsayis
(a) .94'tiir (ss. 30-35). Olcegin bu calisma icin hesaplanan ic tutarlilik katsayisi (a) .90 bulunmustur.

Sosyal Problem C6zme Envanteri (SPCE). D’Zurilla ve Nezu (1990) tarafindan gelistirilen ve Maydeu
Olivares ve D’Zurilla (1996) revize edilen envanter bireylerin problem ¢ézme siirecindeki tutumlarini ve
problem ¢dzme stillerini 6l¢mek Uzere gelistirilmistir. Sosyal Problem Cézme Envanteri'nin Turkge’ye
uyarlama c¢alismasi Eskin ve Aycan (2009) tarafindan gercgeklestirilmistir. Sosyal Problem Co6zme
Envanteri toplam 5 alt boyuttan olusmaktadir. Bu alt problem yodnelimi boyutunda, probleme olumlu
yonelim ve probleme olumsuz yonelim olmak Uzere iki alt boyut yer almaktadir. Problem ¢ézme tarzi alt
boyutunda ise, akilci problem ¢6zme, dikkatsiz/dlrtusel tarz ve kaginan tarz olmak Gzere g alt boyut yer
almaktadir. Toplam 25 maddeden olusan 0Olgek besli likert tipindedir. Sosyal Problem Coézme
Envanteri’nden alinabilecek puanlar 0 ile 100 arasinda degismektedir. Envanterin i¢ tutarhlik katsayilari
(a) .62-.87 arasinda degismektedir. Envanterin bu ¢alisma icin hesaplanan i¢ tutarlilik katsayisi (a) .60- 73
arasinda degistigi bulunmustur.

Verilerin Analizi

Veriler SPSS 20.0 yaziiminda analiz edilmistir. iTSO ve SPCE maddeleri puanlar kayip ve aykiri
degerler icin kontrol edilmistir. Tabachnick and Fidell’in (2014) gérisleri temele alinarak eksik veriler igin
beklenti maksimizasyonu algoritmasi kullanilarak veri atamasi gergeklestirilmistir. Toplamda on dort
katimcinin tek ve ¢ok degiskenli aykiri degerleri bulunmustur ve veri setinden c¢ikariimistir. Normallik
varsayimi Carpiklik ve Basiklik degerleri kullanilarak kontrol edilmistir. Carpiklik ve Basiklik degerlerinin
+2 ile -2 arasinda oldugu goérilmistir ve dagimlimin normallige yakin oldugu gorilmistir (Hair ve dig.,
2014; Tabachnick ve Fidell, 2012). Varyanslarin homojenligi varsayimi Levene varyans analizi homojenligi
testi ile kontrol edilmistir ve gruplar arasinda anlamh fark olmadigi bulunmustur. Bu dogrultuda verilerin
incelenmesinde Bagimsiz Orneklem t testi, Pearson Korelasyon Katsayisi ve Coklu Regresyon Analizi
gerceklestirilmistir.

Bulgular

Bu bolimde okul psikolojik danismanlarindan elde edilen verilere iliskin betimsel incelemelere dair
bulgular sonrasinda, ikincil travmatik stres ve sosyal problem ¢ézme dizeyleri arasindaki iliskiler iliskin
bulgular sunulmustur.
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Tablo 1.
Veri Toplama Araglarindan Elde Edilen Tanimlayici Veriler
Min. Max. Mean S.s.

iTSO 18.00 61.00 31.98 9.37
PPY 11.00 25.00 19.16 2.76
PNY 5.00 22.00 11.20 3.45
APC 12.00 25.00 19.27 2.83
DDPC 5.00 18.00 9.46 3.12
KPC 5.00 17.00 8.01 2.55

Note: ITSO: ikincil Travmatik Stres Olgedi, PPY: Pozitif Problem Yénelimi, NPY: Negatif Problem
Yénelimi, APC: Akilci Problem ¢6zme, DDPC Diirtiisel-Dikkatsiz Problem ¢ézme, KPC: Kaginan Problem
C6zme

Tablo 2.
Psikolojik Danismanlarin Travma Yasantilarina, Travmatik Danisandan Etkilenme Durumlarina iliskin
Betimsel Veriler

Degisken N %
Travmatik deneyim
Evet 119 48
Hayir 129 52
Toplam 248 100
Travma deneyimleyen danisanlardan etkilenme
Evet 213 85.9
Hayir 35 14.1
Toplam 248 100

Tablo 2’den elde edilen bilgilere gore psikolojik danismanlar arasinda travma deneyimleme orani %
48'dir. Psikolojik danismanlardan % 85.9'u travma deneyimleyen bir danisanindan etkilendigini ifade
etmigtir.

Tablo 3
Pearson Korelasyon Katsayisi Bulgulari

PPY PNY AP DDPG KPG Yas Calisma yih
iTSO -112 ,364%*% - 086 ,182%*  1pa*x  -182%F  -134%

*p<.05%*p<.01

Okul psikolojik danismanlarinin ikincil travmatik stres ve sosyal problem ¢6zme diizeyleri arasindaki
iliskiye iliskin bulgular Tablo 3’te sunulmustur. Psikolojik danismanlarin ikincil travmatik stres diizeyleri
ile toplam sosyal problem ¢6zme dizeyleri ile negatif yonli, probleme negatif yaklasim, dirtisel-
dikkatsiz ve kagingan stil ile pozitif yonli anlamh iliskilere rastlanmistir (p<.001). Okul psikolojik
danismanlarinin ikincil travmatik stres diizeyleri ile yas ve kidem yillari arasinda negatif yonli anlamli
iliskiler bulunmaktadir (p< .05, p< .001). Psikolojik danismanlarin yaslari ve kidem vyillari arttikca
travmatik stres diizeyleri dismektedir.
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Tablo 4.
iliskisiz Orneklemler t Testi Sonuglari
t test
Puan Degisken Ortalama  Ss
Bls Sd t p
Kadin 32.40 9.73
insi 246 1.22 .22
Cinsiyet Erkek 30.73 8.11 3
o Travmatik deneyim Hayir 30.18 8.43
ITSO 246 -3.22 .001
Evet 33.94 9.96
Travma deneyimleyen 5y 29.14 9.40
: 246 -1.95 .053
danisanlardan etkilenme Evet 32.45 930

Tablo 4’ten elde edilen bilgiye gore, okul psikolojik danismanlarinin ikincil travmatik stres diizeyleri
cinsiyetler arasinda farklilasmamaktadir (p> .05). Psikolojik danismanlarin ikincil travmatik stres
diizeyleri gec¢miste travma yasamis olma durumuna, travmatik yasanti deneyimleyen danisandan
etkilenme durumlarina gore farklilasmaktadir (p< .001, p< .05). Psikolojik danismanlardan ge¢miste
travma deneyimleyenlerin ikincil travmatik stres dizeyleri deneyimlemeyenlerden anlaml derecede
ylksektir. Travmatik yasanti deneyimleyen danisanindan etkilendigini ifade eden psikolojik
danismanlarin ikincil travmatik stres dizeyleri etkilenmeyenlerden anlamli derecede yiksektir.

Psikolojik danismanlarin sosyal problem ¢ézmenin alt boyutlarinin ikincil travmatik stres diizeylerini
aciklama diizeyine iliskin bir model tasarlanmistir. Bu modelden elde edilen bilgiye gére sosyal problem
¢0zme alt boyutlar ikincil travmatik stresi puanlarindaki degisimin %15’ini agiklamaktadir (F (5,242)=
8.379, p< .001).. Her degiskenin bu modele katkilari Tablo 5’te gosterilmistir.

Tablo 5.
Coklu Regresyon Analizi Sonuglari
Standardize edilmemis Standardize edilmis katsayilar
katsayilar
B Std. hata 6 t p
Model PPO -.04 .26 -.01 -.14  .888
1
NPO .92 .18 .34 5.08 .001
RPS 12 .25 .04 A7 .637
ICPS .39 .20 13 195 .052
APS .05 24 .01 .20 .838
R? .15
F 8.38**
** p<.001

Tablo 5'ten elde edilen sonuglara goére, pozitif problem yoénelimi, akilci problem ¢6zme, dirtisel-
dikkatsiz stil ve kaginan stil ikincil travmanin anlaml yordayicisi degilken, negatif problem ¢6zme ikincil
travmatik stres diizeylerinin pozitif yordayicisidir. Diger bir ifadeyle, negatif problem yonelimi yiksek
olan psikolojik danismanlarin ikincil travmatik stres diizeylerinin arttigi ifade edilmektedir.

Tartigma ve Sonug

Ruh saghgi calisanlari icerisinde okul psikolojik danismanlari travmatik yasantilar bakimindan riskli bir
grup olan g¢ocuklarla ¢alismakta, cocukluk déneminin daha fazla incinmeye ve hasara neden olmasindan
dolayi oldukca zor deneyimlerle yiiz yiize gelmektedir. Ozellikle anne ve babanin vefati, istismar ve ihmal
yasantilari, intihar gibi deneyimler cocuk ve gencler Uzerinde travmatik bir etki yarattigi gibi, bu
deneyimler psikolojik danismanlar agisindan da travmatik stres yasantilarina neden olmaktadir.
O’Halloran ve Linton (2000, s. 355) ikincil travmatik stresin danisanlarin deneyimi ile empatik olarak
etkilesime girmekle, hafizadaki travmatik materyalleri hafiza ve riiyalarda yeniden deneyimlemekle,
aktivitelerden ve danisanin deneyimlerini hatirlatan durumlardan kaginmakla ve uyumakta ve konsantre
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olmakta gliclik yasamakla iliskili oldugunu ifade etmektedir. Birgok psikolojik danismanin profesyonel
yasamlari boyunca en azinda bir kez bu deneyimi yasayabilecegini belirtmektedir.

Arastirma sonucunda psikolojik danigsmanlarin ikincil travmatik stres dizeylerinin sosyal problem
¢6zme dlzeyleri ile iligkili oldugu bulunmustur. Negatif problem ¢6zmenin ikincil travmatik stresle
yiiksek diizeyde iliskili oldugu ve ikincil travmanin énemli bir yordayicisi oldugu gériilmistir. ikincil
travmatik stres psikolojik danismanin yasam ve galisma kalitesini olumsuz etkileyebilecek bir durumdur.
Travmatik danisanlara muidahalede bulunmak, danisanlarin Travma Sonrasi Stres Bozuklugu
semptomlarini yonetebilmelerine ve travmalarini paylasmalarina destek olmayi, caresizlik, ofke
duygulari ve giiven problemleri hakkinda konusabilmelerini saglayabilmeyi icerir (O’Halloran ve Linton,
2000). Bu stresle bas etmek igin bireyin bilisleri, duygu ve davraniglarina iliskin farkindaliginin artmasi,
yasadigi strese iliskin ¢6zum arayislari icerisinde olmasi 6nem arz etmektedir. Bu durum bireyin problem
¢6zme becerileriyle iliskilidir. Bilislere, duygulara ve davranislara ve alternatifler Gretebilme becerisine
iliskin farkindahgin bireylerin problem ¢dzme becerileriyle iliskili oldugu bilinmektedir. Clum, Patsiokas
ve Luscomb (1979) bireylerin travmatik deneyimler gibi yiksek seviyeli yasam stresleriyle
karsilastiklarinda daha fazla alternatif tretebilmelerinin uygun basa etme stratejilerini kullanmalarinda
etkili oldugunu ifade etmektedir.

ikincil travmatik stres tiikenmislige neden olabilmektedir. Anderson (2000) basetme stratejilerinden
kaginma stratejisini kullanan psikolojik danismanlarin biyik olasilikla tiikenmislik yasadiklarini, bununla
birlikte islevsel problem ¢6zme becerileri kullananlarin danisanlarinin problemlerin daha objektif
yaklastiklarini, islerinde daha basarili hissettiklerini ve daha stres yasadiklarini ifade etmistir. Psikolojik
danismanlar icin islevsel olmayan probleme olumsuz yaklasim, dirtisel-dikkatsiz problem ¢ézme ve
problemden kaginma stillerini kullandiklarinda, islevsel alternatif ¢oziimler Gretememekte ve bunun
sonucunda ikincil travmatik stres deneyimleme riskleri artmaktadir. ikincil travmatik stres ruh saglig
¢alisanlarinda Travma Sonrasi Stres Bozuklugu’na benzer tepkiler yaratmaktadir (Figley, 2002; Kahil ve
Palabiyikhoglu, 2018; McCann ve Pearlman, 1990). Travma sonrasi stres bozuklugu yasayan bireylerin
problem ¢ézme becerileri daha diisiktir. Cozim Uretirken daha az alternatif Gretme egilimindedirler
(Sutherland ve Bryant, 2008). Travmatik yasantilar ve yiiksek yasam stresi gibi deneyimlerde bireylerin
problem ¢6zme becerilerinin yiiksek olusu intihar, depresyon gibi riskleri karsi koruyucu bir etki yarattigi
ifade edilmektedir (Esposito ve Clum, 2002; Nezu ve Ronan, 1988).

Arastirmaya iliskin diger bir bulgu, ikincil travmatik stres diizeyinin cinsiyetler arasinda farkhilasmadigi
yoniindedir. Travma magdurlarina hizmet vermekte olan profesyonellerle yapilan birka¢ ¢calismada da
ikincil travmatik stres dizeyinin cinsiyetler agisindan farklilasmadigini ifade edilmistir (Glrdil, 2014;
Gurdil Birinci ve Erden, 2016). Ancak Yesil (2010) tarafindan acil calisanlariyla yapilan galismada
kadinlarin travmatik stres duzeylerinin erkeklerden daha yiksek oldugu tespit edilmistir. Pines ve
Anderson (1988; akt: Anderson, 2000)’in ifade ettigi lizere, kadinlar empati becerilerini nedeniyle isteki
rollerini erkeklerden daha fazla yiklenmekte ve rol catismasi yasadiklarinda daha fazla stres
deneyimlemektedir. Dolayisiyla ikincil travmatik stres riskini erkeklerden daha fazla tasimaktadir.

Arastirma sonucunda yas ve kidem vyillari arttikga ikincil travmatik stres diizeylerinin distugi
gorulmektedir. Schwartz (2008; akt. Kahil, 2016) tarafindan sosyal hizmet uzmanlari ile yapilan ¢alismada
da benzer sekilde is deneyimi arttik¢a ikincil travmatik stres diizeyinin diistigiinii ifade etmektedir. Bir
baska calismada ise; ¢ocuk istismariyla galisan meslek gruplarinda yapilmis ve yas arttikga vakaya iliskin
travmatik stresin azaldigi belirtilmektedir (Colak, Sismanlar, Karakaya, Etiler ve Bicer, 2012).

Bu calismaya iliskin son bulgu ise; gecmiste travmatik yasanti deneyimleme durumunun psikolojik
danismanlar arasinda oldukga yaygin oldugudur (%50). Girdil (2014) ve Yilmaz (2006) kisisel travma
yasantisinin siddeti arttikga ikincil travmatik stres diizeyinin arttigini ifade etmistir. Ayni zamanda kisisel
travma deneyiminin siddeti mesleki tikenmislikle iliskili bulunmustur. Travma deneyimleyen psikolojik
danismalarin ikincil travmatik stres agisindan risk altinda oldugu, travma deneyimleriyle ilgili aldiklari
hizmetlerin danisanlarina verecekleri hizmet kalitesini arttirabilecegi vurgulanmaktadir (Adams ve Riggs,
2008; Figley, 2002; Newell ve MacNeil, 2010; Turk PDR Dernegi, 2014).
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ikincil travmatik stres semptomlariyla bas etmek icin O’Halloran ve Linton (2000) danismanlara iyi
olusun alti alanini gelistirmelerini dnermektedir: Sosyal, duygusal, bilissel, fiziksel, ruhsal ve mesleki. Bu
alanlari gelistirmek icin bazi beceriler ve 6grenme deneyimleri 6nerilmektedir:

e Sosyal alan: Benlik saygilarini, kararliliklarini, problem ¢6zme becerilerini, iletisim becerilerini
zenginlestirme,

e Duygusal alan: Sanatsal yonini, kendini degerlendirme becerilerini, basa ¢ikma becerilerini,
gunliik yasamda duygularin roliini anlama ve 6fke yonetim becerilerini arttirma,

e lyiolusun bilissel alani: is ile iliskili stresi ydnetmeyi, yaratici gérsellestirmeyi gelistirme,

e Fiziksel alan: Alternatif saghk metodlarini, asamali rahatlamayi, nefes egersizlerini, kendini
hipnoz ve yogayi kullanma,

e Ruhsal alan: farkindalik meditasyonu kullanma, sinirlari asmak ve yazma ve kendini inceleme
yoluyla kisisel ve mesleki yasami gelistirme,

e Mesleki alan: kendini arastirma ve yasamini planlama kullanilabilir (s. 363).

Sonug olarak bir ruh saghg calisani olarak okul psikolojik danismanlari ikincil travmatik stres
acisindan risk altinda olan bir gruptur. Psikolojik danismanlar okullarda deprem, sel gibi dogal olaylar
yaninda siddet, teror, savas, ihmal, istismar, ebeveyn ve akran olimleri gibi travmatik bireysel yasantilari
olan ¢ocuk, ergen ve ebeveynlerle ilgilenmektedir. Calisilan okullardaki 6grenci sayilari disinildiginde,
bu yasantilarla sik sik karsiya kaldiklari séylenebilir. ikincil travmatik stresle etkili bas edebilmek igin
psikolojik danismanlarin problem ¢ézme beceri diizeylerini arttirmak amaciyla psikolojik danismanlara
yonelik olarak sosyal problem ¢d6zme terapisi temelli grup ¢alismalarinin diizenlenmesinin faydal
olabilecegi dusiinilmektedir. Ozellikle meslege yeni baslayan psikolojik danismanlarda ikincil travmatik
stres dizeyi daha yiksek gorildigiinden, travmatik deneyimler ve midahale hizmetlerinin
ylratilmesine dair bilgilendirme ve stipervizyon ¢alismalarinin travmatik stresi azaltici etkisi olabilecegi
soylenebilir.
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