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Oz

Arastirmanin amaci egitim orgiitlerindeki bilgi yonetimi uygulamalarinin orgiitsel strese
etkisini belirlemektir. Bu amag¢ dogrultusunda oncelikle Ggretmenlerin bilgi ydnetimi
uygulamalarina yonelik goriigleri ve orgiitsel stres diizeyleri cinsiyet, kidem ve okul tiirii
degiskenlerine gore incelenmistir. Daha sonra bilgi yonetimi uygulamalari ile orgiitsel stres
diizeyi arasindaki iligki ve yordama giicii degerlendirilmistir. Arastirma iligskisel tarama
yontemi ile yiiriitiilmiistiir. Aragtirmanin drneklemi uygun 6rnekleme yontemi ile belirlenen
484 ogretmenden olusmaktadir. Arastirma verilerinin toplanmasinda Bilgi Yonetimi Egilimi
olgegi ile Kisa Versiyon Orgiitsel Stres 6lgegi kullanilmistir. Verilerin analizden SPSS 25
paket programi kullanilmig olup bagimsiz orneklem t-testi, tek yonlii varyans analizi,
korelasyon analizi ve regresyon analizi tekniklerinden faydalanilmigtir. Arastirma
sonuglarina gére 6gretmenlerin bilgi yonetimine yonelik goriigleri ve orgiitsel stres diizeyleri
cinsiyet ve kidem degigkenine gore anlamli farklilik gostermezken, okul tiirii degiskenine
gore anlamli farkliliklar tespit edilmistir. Ayrica Bilgi yonetimi ile orgiitsel stres arasinda
negatif yonli orta diizey bir iliski oldugu ve bilgi yonetiminin orgiitsel stresin anlamli bir
yordayicist oldugu sonucuna ulagilmistir.
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Abstract

The aim of this study is to determine the effect of knowledge management practices on
organizational stress in educational institutions. To achieve this objective, the study first
examines teachers' perspectives on knowledge management practices and their levels of
organizational stress based on variables such as gender, seniority, and school type.
Subsequently, the relationship between knowledge management practices and organizational
stress, as well as the predictive power of these practices, were evaluated. The research was
conducted using a correlational survey method. The sample of the study consists of 484
teachers selected through convenience sampling. Data were collected using the Knowledge
Management Orientation Scale and the Short Version of the Organizational Stress Scale. The
data were analyzed using the SPSS 25 software package, employing independent sample t-
tests, one-way ANOVA, correlation analysis, and regression analysis techniques. The results
of the study indicate that while teachers' perspectives on knowledge management and their
levels of organizational stress do not significantly differ by gender and seniority, significant
differences were found with respect to the school type variable. Furthermore, a moderate
negative relationship was found between knowledge management and organizational stress,
with knowledge management being a significant predictor of organizational stress.
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GIRIS
Bilgi ve veri odakli giinlimiiz diinyasinda, egitim Orgiitlerinin amaglarma ulasabilmesi igin
biiyiik miktarda veriyi etkili bir sekilde yonetebilmesi gerekmektedir. Ogrencilere iliskin kisisel
bilgiler, miifredat icerikleri ve uygulamalari, 6lgme degerlendirme sonuglari, iist 6grenime
yerlestirme ve yonlendirme gibi birgcok veri, etkili 6gretimin ve karar verme siireglerinin
temelini olusturur. Kisaca verilerin sistematik olarak toplanmasi, depolanmasi ve dagitilmasi
olarak tanimlanabilen bilgi yonetimi, egitim orgiitleri a¢isindan biiyiik onem tagimaktadir.

Bilgi yonetimi (BY), genellikle gelismis bilgi teknolojilerini kullanarak, bilgiye erisimi ve
bilginin yeniden kullanimini kolaylastirmak i¢in bilgi kaynaklarinin yonetilmesini gerektirir.
BY, bilginin 6nceden belirlenmis bir ontolojiye gore yapilandirilmis ve yar1 yapilandirilmis veri
ve bilgi tabanlarina gore siniflandirilmasi ve kategorize edilmesini igerir. Bilgi yonetiminin en
onemli amaci, bilginin kurum i¢in erisilebilir ve yeniden kullanilabilir olmasin1 saglamaktir
(O'Leary, 1998). Ayni zamanda bilgi yoOnetimi, bilginin yaratilmasini, yayilmasini,
gelistirilmesini ve kurumsal hayatta kalmaya yonelik uygulamay1 igerir. Bir orgiitiin kolektif
uzmanligini, belgelerde, veritabanlarinda (agik bilgi) veya insanlarin kafalarinda (6rtiik bilgi)
herhangi bir yerde yakalama ve kullanma siirecidir (Awad ve Ghaziri, 2008).

Gao vd. (2008) bilgi yonetimi teorilerini sert yol (hard track) ve yumusak yol (soft track) olmak
iizere iki farkli perspektif altinda toplanabilecegini ifade etmektedirler. Sert yol; acik bilgiyi
yonetmek i¢in teknoloji ve bilgi sistemlerini kullanma odakli bir yaklasim olarak tanimlanir.
Bu, veri madenciligi, bilgi kesfi, bilgi depolari, uzman sistemler, karar destek sistemleri ve veri
tabanlan gibi araclari igerir (Boisot, 1995, 1998; Davenport, 1993; Davenport and Prusak, 1998;
Stewart, 2010). Yumusak yol ise bilgi yonetimini ortiik bilginin yaratilmasini ve paylasilmasin
kolaylastirmaya odaklanan bir yaklasim olarak tanimlar. Bu bakis agisina gore, bilgi yonetimi;
bilgi teknolojileri tabanli bir yonetim sisteminden ¢ok daha fazlasidir ve yeni bilgi yaratmaya
odaklanir. Mevcut bilgi teknolojileri araglari yalnizca iletisimi ve koordinasyonu destekledigi
stirece yararlidir (Nonaka ve Takeuchi, 1995; Sveiby, 1997; Wenger, 1998). Hangi perspektife
sahip olursa olsun bilgi yonetimi etkinlikleri asagidaki islevleri yerine getirmelidir (Awad ve
Ghaziri, 2008):

e Dis kaynaklardan erisilebilir bilgilerin alinmasi ve kullanilmasi

e Bilginin is siireglerine, iirlinlere ve hizmetlere yerlestirilmesi ve saklanmasi
e Bilginin veri tabanlarinda ve belgelerde temsil edilmesi

e Orgiit kiiltiirii araciligtyla bilgi artisin tesvik edilmesi

e Orgiit genelinde bilginin aktarilmasi ve paylasiimasi

e Bilgi varliklarinin degerinin ve etkisinin diizenli olarak degerlendirilmesi.

Yukarida sozii edilen iglevler degerlendirildiginde egitim Orgiitlerinin bilginin alinmasi ve
kullanilmasi, bilgi artis1 ve akigmin saglanmasi gibi siireglerde etkin bir sekilde yonetilmesi
gerektigi sonucuna varilabilir. Gliglii ve Sotirofski’ye (2006) gore egitim kurumlart, bilginin en
cok farkinda olundugu, uygulandig1 ve yeni bilgiler tiretildigi yerlerdir. Okullarda, bilginin
etkili olmasini saglamak, ortaya ¢ikarmak ve kullanmak i¢in, okul yoneticisinin bilgiye merakl
olmasi ve bilgi temelli bir yonetim anlayisim1 benimsemesi gerekir. Ayni durum 6gretmenler
icin de gecerlidir, ¢ilinkii bu siireci hayata gecirecek olanlar 6gretmenlerdir. Hem yoneticilerin
hem de 6gretmenlerin, siirekli arastiran, 6grenen ve siirekli degisen bilgiyi takip eden bireyler
olmalarn gerekmektedir. Ayrica bilgi yonetiminin; okul ydneticilerinin teknolojik liderlik
davranislarmi (Durnali ve Akbasli, 2020), 6gretmenlerin 6grenen 6rgiit algilarini olumlu yonde
etkiledigi (Isik ve Isik, 2023), orgiitsel ceviklik ve orgiitsel performans: artirdigi (Aydemir,
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2023), basar1 kiiltliriinii olumlu etkiledigi (Bakirct vd., 2024) yoéniinde caligmalar
bulunmaktadir. Bu baglamda egitim orgiitlerinde bilginin etkili yonetimi 6gretim siireclerinin
kalitesini artirarak kurumsal basariya katki saglayabilir. Bilginin dogru sekilde edinilmesi,
islenmesi ve paylasilmasi, 6gretmenlerin ve yoneticilerin daha bilingli ve etkili kararlar
almasimi desteleyebilir. Ancak bu siireclerin yetersiz yonetilmesi sonucu ortaya g¢ikabilecek;
bilgiye erigim eksikligi, bilgi paylasiminda yasanan aksakliklar ve belirsizlikler, ¢alisanlarn is
yiikiinii ve stres diizeyini artirarak, verimliligi ve is doyumunu olumsuz yonde etkileyebilir. Bu
durum Orgiitsel stresin artmasina neden olabilir.

Orgiitsel stres, bireylerin bir is ortaminda karsilastiklar talepler ve bu talepleri karsilama
kapasitesi arasindaki dengesizlikten kaynaklanan bir stres tiiriidiir. Calisanlarin is yerindeki
gorevleri, sorumluluklari, caligma kosullar1 veya orgiit yapist nedeniyle yasadiklar1 duygusal,
zihinsel ve fiziksel baski olarak tanimlanabilir (Cooper, 1998; Ongori, ve Agolla, 2008; Shirom,
1982; Sahin, 2005).

Orgiitsel stres, genellikle is yiikiiniin asir1 olmasi, belirsiz gérev tammlari, yetersiz kaynaklar,
diistik is kontrolii, is-6zel yasam dengesizlikleri, zayif liderlik, orgiit kiiltlirii gibi faktorlerden
kaynaklanir. Ayrica, is yerinde yeterince takdir edilmeme, kariyer gelisiminde engeller ve is
giivenligi konusundaki endiseler de Orgiitsel stresi artiran unsurlar arasinda yer alir (Akhtar,
2011; Altan, 2018; Aydin, 2004; Fletcher ve Hanton, 2003; Leatt ve Schneck, 1985).

Orgiitsel stresin birey ve orgiit iizerinde cesitli etkileri vardir. Orgiitsel stresin birey ve drgiit
iizerinde ¢esitli etkileri vardir. Bireyler acgisindan bakildiginda, bu stres tiirii bas agrisi,
yorgunluk, kalp rahatsizliklari, uyku bozukluklari, bagisiklik sisteminin zayiflamasi gibi
fiziksel saglik sorunlarina; anksiyete, depresyon, titkenmislik gibi psikolojik problemlere ve ise
devamsizlik, performans diislisii, motivasyon kaybi, is doyumsuzlugu gibi davranissal
degisikliklere yol agabilir. Bu etkiler, bireylerin hem is hayatlarini hem de 6zel yagamlarini
olumsuz yonde etkileyebilir (Altan, 2018; Kaya ve Marsap, 2023; Kolvereid, 1982; Kdse, 2013;
Sullivan ve Bhagat, 1992; Zaleznik vd., 1977).

Orgiit agisindan ise, yiiksek diizeydeki stres, calisanlarmn verimliliginde diisiise, is kalitesinde
azalmaya, hata oranlarinda artisa ve c¢alisan devir hizinin yiikselmesine neden olabilir. Ayrica,
stresin uzun vadede oOrgiit kiiltiiriinii zayiflatmasi, ¢alisanlar arasinda diisitk moral ve is
tatminsizligi yaratmasi, Orgiitsel baglilig1 azaltmasi gibi sonuclar da ortaya ¢ikabilir. Bu
nedenle, orgiitsel stresin hem bireysel hem de kurumsal diizeyde ciddi ve kapsaml etkileri
vardir, bu da onun etkin bir sekilde yonetilmesini ve azaltilmasini gerekli kilar (Altan, 2018;
Colligan ve Higgins, 2006; Gokgoz ve Altug, 2014; Kolvereid, 1982; Sullivan ve Bhagat,
1992).

Orgiitsel stresin tamimi, sebepleri ve sonuglar1 genel olarak tiim &rgiitler icin gecerli olsa da,
okullarda bu stresin kendine 6zgii boyutlar1 ve etkileri bulunmaktadir. Egitim kurumlarinda
orgiitsel stres, 0gretmenler, yoneticiler ve destek personeli gibi gesitli paydaglar iizerinde
onemli etkiler yaratabilir. Okullar, yogun is yiikii, simif yonetimi zorluklari, miifredat
degisiklikleri, performans degerlendirmeleri ve yetersiz kaynaklar gibi gesitli stres faktorlerine
sahip karmasik caligma ortamlaridir (Areekkuzhiyil, 2014; Friesen ve Williams, 1985,
Madenoglu, 2010). Egitim ortamlarindaki orgiitsel stres; artan is yiikii, iletisim kesintileri ve
idari gorevlerdeki verimsizlikler de dahil olmak {izere ¢esitli sekillerde ortaya ¢ikabilir. Bu stres
etkenleri yalnizca 6gretmenlerin ve idari personelin performansini degil ayni zamanda 6grenme
ortamini ve 6grenci ¢iktilarini da etkileyebilir.

Yukarida verilen bilgiler 1518inda okullardaki orgiitsel stres kaynaklarindan birinin de bilgi
yonetimi siireci olabilecegi diisiiniilmektedir. Bilginin toplanmasi, islenmesi, paylasilmasi ve
saklanmas siireclerinde yasanan aksakliklar, 6gretmenler ve yoneticiler arasinda belirsizliklere
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ve is yiikiiniin artmasina neden olabilir. Ozellikle, bilgiye zamaninda erisim saglanamamasi,
gerekli verilerin eksik veya diizensiz olmasi ve bilginin etkin bir sekilde paylasiimamasi,
caligsanlarin orgiitsel stres diizeyini olumsuz yonde etkileyebilir. Bilgi yonetiminin etkin bir
sekilde yapilamamasi, okul kiiltiiriinde zayiflamaya ve genel i tatmininin diigmesine neden
olarak orgiitsel stresin 6nemli bir kaynagi haline gelebilir. Bu durum, egitim kurumlarinda bilgi
yonetimi siireglerinin daha etkin ve diizenli hale getirilmesi gerekliligini agik¢a ortaya
koymaktadir. Ozellikle bilgiye erisim, paylasim ve kullanim siireglerindeki aksakliklar sadece
bireysel stres diizeylerini artirmakla kalmayip, ekip i¢i iletisim ve ig birligini de olumsuz
etkileyerek kurumsal performansi diisiirebilir. Bunun sonucunda, egitim calisanlar1 arasindaki
dayanigma azalabilir, yoneticilerin karar alma siiregleri zorlasabilir ve egitim-0gretim
faaliyetlerinin genel verimliligi sekteye ugrayabilir. (Budur vd., 2024; Fayda-Kinik ve Cetin,
2023; Kumar vd., 2024; Rafique, vd., 2022).

Okullarda orgiitsel stres ve bilgi yonetimi arasindaki iliskinin incelenmesi, egitim ortamlarinin
verimliligini ve kalitesini artirmak agisindan biiyiikk 6nem tasir. Alanyazin agisindan
degerlendirildiginde bu tiir bir calisma, bilgi yonetimi ve Orgiitsel stres literatiiriine katkida
bulunarak, bu iki kavramin egitim baglaminda nasil etkilesime girdiginin daha iyi anlasilmasina
yardimc1 olacagi diisiiniilmektedir. Uygulamada ise, egitim kurumlarinda bilgi yonetimi
uygulamalan ile oOrgiitsel stres arasindaki iliskinin bilinmesi egitim yoneticileri ve politika
yapicilara daha saglikli ve verimli bir ¢aligma ortami olusturma konusunda degerli bilgiler
sunar. Ayrica, egitim kurumlarinda ¢alisanlarin refahin artirarak, 6grencilere sunulan egitimin
kalitesini de dolayli olarak iyilestirebilir. Ozetle, bilgi yonetimi ile orgiitsel stres arasindaki
iliskinin anlagilmasi, stresi azaltacak ve egitim orgiitlerinin genel etkinligini artiracak stratejiler
gelistirmek i¢in dnemlidir.

Bu baglamda arastirmanin amaci: egitim Orgiitlerindeki bilgi yonetimi siirecinin drgiitsel stres
iizerindeki etkisinin belirlenmesidir. Bu amag¢ dogrultusunda asagidaki problem ve alt
problemlere yanit aranmistir:

1. Okullardaki bilgi yonetimi siireci orgiitsel stres diizeyini anlamli bir sekilde yordamakta
midir?

a. Okullardaki bilgi yonetimi diizeyi, cinsiyet, gorev yapilan okul tiirii ve kidem
degiskenlerine gore istatistiksel olarak anlamli bir farklilik gostermekte midir?

b. Okullardaki orgiitsel stres diizeyi, cinsiyet, gorev yapilan okul tiirii ve kidem
degiskenlerine gore istatistiksel olarak anlamli bir farklilik gostermekte midir?

c. Okullardaki bilgi yonetimi ve orgiitsel stres diizeyleri arasinda anlamli bir iligki
var midir?

d. Okullardaki bilgi yonetimi, Orgiitsel stres diizeyinin anlamli bir yordayicisi
midir?

YONTEM
Arastirma Modeli

Bu calismada okullardaki bilgi yonetimi uygulamalar ve Orgiitsel stres arasindaki nedensel
iligkiler ele alinmis olup, iliskisel tarama modeli ile yiiriitiilmiistiir. Karasar’a (2011) gore
iliskisel tarama modeli, iki ve daha ¢ok sayidaki degisken arasinda birlikte degisimin varligini
ya da derecesini belirlemeyi amagclayan tarama yaklasimina denir. iliskisel tarama modelinde,
degiskenlerin birlikte degisip degismedigi; degisme varsa bunun nasil oldugu saptanmaya
calisilir. Okullardaki bilgi yonetimi uygulamalari ile oOrgiitsel stres arasindaki nedensellik
iliskisini ortaya koymak amaciyla bu model tercih edilmistir.
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Arastirmanin Evren ve Orneklemi

Aragtirmanin ¢aligma evreni 2023-2024 Egitim Ogretim Yilinda Sakarya ilinde gorev yapan
15489 oOgretmenden (WEBI1) olusmaktadir. Arastirma o6rneklemi ise uygun Ornekleme
yontemiyle secilmis 484 6gretmenden olusmaktadir. Bu yontemde ihtiya¢ duyulan katilime1
sayisina ulagilana kadar ulasilabilir cevaplayicilardan baslayarak oOrneklem olusturulur
(Blyiikoztiirk vd., 2011). Arastirma Ornekleminin belirlenmesinde ise evren biyiikligii
bilindiginde, 6rneklem biiyiikliiglinii hesaplamak i¢in su formiil kullanilabilir (Daniel ve Cross,
2018):

Z2P(1 - P)
n= —
Yukaridaki formiil kullanilarak aragtirmanin 6érneklem biiytkligii % 95 giiven araliginda, + %
5 ornekleme hatasi ile n= 375 olarak hesaplanmistir. Bu baglamda 6rneklem biiytikliigliniin
yeterli oldugu sOylenebilir. Aragtirma oOrneklemine iliskin demografik bilgiler Tablo 1’de
sunulmustur.

Tablo 1.
Katilimcilara Iliskin Demografik Bilgiler
<. f %
Degisken (Frekans) (Yiizde)
Cinsivet Kadin 241 49.8
Sye Erkek 243 50.2
0-10 Y1l 89 18.4
Kidem 11-20 Y1l 166 343
21 yil ve iizeri 229 473
Anaokulu/ilkokul 97 20.0
- Ortaokul 79 16.3
Okul Trd Fen/Anadolu Lisesi 98 20.2
Meslek/imam Hatip Lisesi 210 43.4
Toplam 484 100

Tablo 1 incelendiginde arastirma ornekleminin %49.8’1 kadin (n=241), %50.2°si ise erkek
ogretmenlerden olustugu goriilmektedir. Arastirmaya katilanlarm %18.4°1 0-10 yil, % 34.3’1
11-20 y1l ve %47.3’1 21 yi1l istii kideme sahiptir. Katilimeilarin %20°si anaokulu/ilkokul,
%16.371 ortaokul, 9%20.2°si fen/Anadolu lisesi, %43.4’1i ise meslek/imam hatip lisesi tiiriindeki
okullarda gorev yapmaktadirlar.

Verilerin Toplanmasi

Arastirma verilerinin toplanmasinda Wang vd. (2008) tarafindan gelistirilen ve Durnal1 ve
Limon (2020) tarafindan Tiirk¢e’ye uyarlanan Bilgi Yonetimi Egilimi 6l¢egi ile; Theorell vd.
(1988) tarafindan gelistirilen ve Yildirim vd. (2011) tarafindan Tirkge’ye uyarlanan Kisa
Versiyon Orgiitsel Stres dlgegi kullanilmistir. Olgek kullanimu icin ilgili arastirmacilardan
gerekli izinler alinmustir. Ilgili dlgekler elektronik ortamda hazirlanarak 2023-2024 egitim
ogretim yilinda toplam 642 6gretmene ulastirilmis ve doldurulmalart saglanmigtir.

Veri Toplama Aracglar

Bilgi yonetimi egilimi 6lgegi (BYEQ); yalnizca mevcut bilginin (drgiitsel hafiza) degil, ayni
zamanda bilginin gelistirilmesi ve yeniden yaratilmasi yolunda yeni bilginin 6ziimsenmesinin
(bilgi emilimi) 6nemini de vurgulamakta; agik bilginin yani sira ortiilii bilginin de algilanmasini
desteklemekte; yeni ve alisilmadik bilgilerin agik fikirli bir sekilde degerlendirilmesine vurgu
yapmakta ve bunlar yaparken merkezine bilgi yonetimi verimliligini almaktadir (Wang vd.,
2008). Bu baglamda bilgi yonetimi egilimi Olgeginin daha kapsamli veri sunabilecegi
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diisiiniilerek bu odlgek tercih edilmistir. BYEO toplam 16 soru ve orgiitsel hafiza, bilgi
paylasimi, bilgi edinimi ve bilgi duyarlilig1 olmak iizere dort alt boyuttan olusan dl¢egin uyum
indeksleri; orijinal versiyonunda y*/df=2.249, GFI =0.885, CFI =0.932 ve RMSEA=0.077
(Wang vd., 2008); Tiirkge uyarlamasinda ise y2/sd=1.661, RMSEA = .058 ve AGFI = .87, CFI
= .98, GFI=.91, NNFI=.98, NFI= .96, IFI= .98, RMR=.057 ve SRMR=.05 (Durnal1 ve Limon,
2020) degerleri elde dilmistir. Ayrica dlgege iliskin Cronbach Alpha katsayis1 .901 olup bilgi
yonetimi egilimi 6lgeginin gecerli ve gilivenilir bir 6lcek oldugu sdylenebilir.

Kisa Versiyon Orgiitsel Stres (KVOS) 6lgegi toplam 17 madde ve is yiikii, beceri kullanimi
karar verme ve sosyal destek olmak iizere dort alt boyuttan olusmaktadir. KVOS &lgeginin
Cronbach Alpha katsayis1 .79 olup acgikladigi toplam varyans %54,58 olarak hesaplanmustir.
Olgek maddelerinin faktér yiikleri .446 ile .846 arasinda degerler almakta olup orgiitsel stresi
olgmekte gegerli ve giivenilir bir aragtir. (Yildirim vd., 2011).

Verilerin Analizi

Verilerin analizinde SPSS 25 paket programindan yararlanilmistir. Demografik 6zelliklerin
belirlenmesinde betimsel istatistik tekniklerinden yararlanilirken, gruplar arasi farkin ve
iliskinin belirlenmesinde bagimsiz 6rneklem t-testi, tek yonlii varyans analizi, korelasyon
analizi ve regresyon analizi gibi anlam ¢ikaric1 istatistik tekniklerinden yararlanilmistir.
Verilerin analizine gecilmeden Once veri setinin analize uygunlugunu test etmek i¢in normalite
testi yapilmistir. Hair vd.,’ne (2022) gore verilerin normal dagilim gosterip gostermedigini
belirlemek igin ¢arpiklik-basiklik (Skewness-Kurtosis) katsayilarindan yararlanilabilir.
Skewness-Kurtosis degerlerini gdsteren normalite test sonuglar1 Tablo 2°de sunulmustur.

Tablo 2

Normal Dagilim Testi Sonuglar

Degiskenler Skewness Kurtosis
g1 (Carpikhik) (Basikhk)
Bilgi Yonetimi Genel -.410 128
Orgiitsel Hafiza -.312 -. 404
Bilgi Paylasimi -.751 710
Bilgi Edinimi -.554 211
Bilgi Duyarlig1 -.616 177
Orgiitsel Stres Genel 296 014
Is Yiiki -.234 295
Beceri Kullanim1 .007 17
Karar Verme 972 1.036
Sosyal destek 731 1.403

Skewness-Kurtosis degerlerinin -1 ile +1 arasinda olmasi miikemmel bir normal dagilimi
gosterirken -2 ile +2 arasinda olmas1 genellikle kabul edilebilir bir dagilimi gosterir (Hair vd.,
2022). Tablo 2 degerlendirildiginde degiskenlerin dagilimina iliskin ¢arpiklik-basiklik
degerlerinin -.751 ile 1.403 araliginda oldugu goriilmektedir. Dolayisiyla aragtirma verilerinin
normal dagilim gosterdigi sdylenebilir.

BULGULAR
Okullardaki Bilgi Yonetimi Diizeyi ile Demografik Degiskenlere Iliskin Bulgular

Arastirmanin birinci alt probleminde okullardaki bilgi yonetimi uygulamalarinin 6gretmenlerin,
cinsiyet, gorev yapilan okul tiirii ve kidem degiskenlerine gore istatistiksel olarak anlamli bir
farklilik gosterip gostermedigini ortaya koymayi amaglanmisti. Bu amag¢ dogrultusunda
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cinsiyet degiskeni i¢in bagimsiz 6rneklem t-testi, kidem ve okul tiirli degiskenleri icin ise tek
yonlii varyans analizi testi sonuglar1 Tablo 3, Tablo 4 ve Tablo 5’te sunulmustur.

Tablo 3
Cinsiyet Degiskenine Gére Bilgi Yonetimi Uygulamalarina Iliskin t-Testi Sonuglart

Degisken N X SS Sd t p
Bilgi Yonetimi Toplam E:f;l‘: ;:; i; {.?5092 482 -,405 685
Orgiitsel Hafiza gflfél’(l ;i; ;:gg :;‘3‘ 482 -,157 875
Bilgi Paylagimi Sadm nar P 42 260 795
Bilgi Edinimi gflfél’(l ;i; ;:g :gi 482 151 880
Bilgi Duyarlig1 gj‘féﬁ Zg ;22 Z; 432 954 34l

Tablo 3’te goriildiigli lizere okuldaki bilgi yonetimi (tus2)= -0.405, p>0,05) uygulamalarina
iliskin 0gretmen goriislerinin cinsiyet degiskenine gore anlaml bir farklilik gostermedigi
saptanmistir. Benzer sekilde bilgi yonetimin, orgiitsel hafiza (tus2)= -0.157, p>0,05), bilgi
paylagimi (tug2)= -0.260, p>0,05), bilgi edinimi (t4s2)= 0.151, p>0,05) ve bilgi duyarligi (tus2)=
-0.954, p>0,05) alt boyutlarinda da cinsiyete gore istatistiksel olarak anlamli bir farklilik
bulunmamaktadir.

Tablo 4
Kidem Degiskenine Gore Bilgi Yonetimi Uygulamalarina Iliskin Varyans Analizi Sonuclar

= Varyansmm  Kareler Kareler

Boyutlar Kidem* N X SS Kaynag Top Sd Ort F P
1 89 3.53 75
Bilgi 2 Gruplararasi 226 2 113
Y énetimi 166 3.55 .69 Gruplarigi ~ 257.467 481  .535 211 810
Genel 3 229 3.50 76 Toplam 257.693 483
Toplam 484 352 .73
1 89 3.29 94
- 2 Gruplararasi 759 2 379
Oég;‘tsel 166321 .92 Gruplarici 445788 481 927 409  .664
ahiza 3 229 318  1.00 Toplam  446.547 483
Toplam 484 321 96
1 89 3.71 81
oo > Gruplararas1  1.365 2 .683
PBlﬂg‘ 166 3.83 .70 Gruplarigi  294.322 481 612  1.115 .329
aylasim 3 229 373 82 Toplam  295.688 483
Toplam 484  3.76 78
1 89 3.48 92
oo 2 Gruplararas1  1.344 2 .672
Eg’.‘l.gl. 166350 .78 Gruplarigi ~ 358.545 481  .745 902 407
o 3 229 338 .90 Toplam  359.889 483
Toplam 484 344 86
Bilgi I 89 3.61 86 Gruplararasi .106 2 .053
Duyarh 2 166 3.62 77 Gruplarigi ~ 293.031 481 .609 .087 916

Toplam 293.138 483
3 229 3.64 75
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Tablo 4 Devamu...

Toplam 484  3.63 78
* 1=0-10 Y1, 2= 11-20 Y1l, 3=21 Y1l ve Uzeri

Tablo 4 degerlendirildiginde 6gretmen goriislerinin bilgi yonetimi uygulamalari genelinde (F -
481)=0.211; P> ,05), ve orgiitsel hafiza (F(2.481)=0.409; P > ,05), bilgi paylasimi1 (F4s1=1.115;
P > ,05), bilgi edinimi (F-481y=0.902; P > ,05) ile bilgi duyarlig1 (F2-481)=0.916; P > ,05) alt
boyutlarinda kidem degiskenine gore istatistiksel olarak anlamli bir farklilik gostermedigi
sonucuna ulagilmisgtir.

Tablo §
Okul Tiirii Degiskenine Gére Bilgi Yonetimi Uygulamalarina Iliskin Varyans Analizi Sonuclar
o N X e K K o
1 97 370 .64
2 79 336 71 Gruplararasi 5.60 3 1.87
3 98 347 73 Gruplarigi 252.09 480 .52 3,55 .014 1-2

Toplam 257.69 483
4 210 352 .76

Toplam 484 352 73

Bilgi Yonetimi
Genel

o 1 97 335 .95
N
E 2 79 2.95 98 Gruplararasi 7.75 3 2.58
= 3 98 3.19 96 Gruplari¢ci ~ 438.79 480 91 2.83  .038 1-2
2 4 Toplam 446.54 483
50 210 326 95
©  Toplam 484 321 .96
= 1 97 388 .69
g‘ 2 79 3.66 .76 Gruplararasi 2.77 3 .92
2 3 98 369 .81 Gruplarigi 29291 480 .61 1.51  .210
&~ Toplam 295.69 483
5 4 210 378 .81
M Toplam 484 376 .78
. 1 97  3.69 .72
:é 2 79 325 .8 Gruplararasi 9.55 3 3.18
S 3 98 335 .84 Gruplarigi ~ 350.34 480 73 436 .005 1-2,3
"Bb Toplam 359.89 483
= 4 210 344 92
Toplam 484 344 86
_ 1 97 386 .67
B
e 2 79 35278 Gruplararasi 6.71 3 2.24
E 3 98 357 .80 Gruplarigi ~ 286.43 480 .59 3.75 .011 1-2,3
- Toplam 293.138 483
2 4210 358 .80
o)

Toplam 484 3.63 .78
* 1= Anaokulu-Tlkokul, 2= Ortaokul, 3=Anadolu-Fen Lisesi, 4= Imam Hatip-Meslek Lisesi

Tablo 5 incelendiginde arastirmaya katilan 6gretmenlerin bilgi yonetimi uygulamalarina
yonelik goriisleri arasinda okul tiirii degiskenine gére anlamli bir farklilik oldugu goriilmektedir
(F(3-480=3.55; P < .05). Farkin kaynagi Tukey testi ile degerlendirildiginde anaokulu ve
ilkokulda c¢alisan 6gretmenlerin (X= 3.70), ortaokullarda gorev yapan 6gretmenlere (X=3.36)
oranla daha olumlu goriig bildirdikleri sdylenebilir.
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Bilgi yonetimi uygulamalarinin 6rgiitsel hafiza alt boyutuna yonelik 6gretmen goriisleri okul
tiirii degiskenine gore anlamli bir farklilik gostermektedir (F3-480=2.83; P < .05). Farkin

kaynag1 Tukey testi ile degerlendirildiginde anaokulu ve ilkokulda galisan 6gretmenlerin (X=

3.88), ortaokullarda gorev yapan dgretmenlere (X=3.66) oranla 6rgiitsel hafiza boyutunda daha
olumlu goris bildirdikleri soylenebilir.

Bilgi yonetimi uygulamalarinin bilgi paylasimi alt boyutuna yonelik 6gretmen goriisleri okul
tiirti degiskenine gore anlamli bir farklilik gostermemektedir (F3-480=1.51; P> .05).

Bilgi yonetimi uygulamalarimin bilgi edinimi alt boyutuna yonelik 6gretmen goriisleri okul tiirii
degiskenine gore anlaml bir farklilik gostermektedir (F(3.480)=4.36; P < .05). Farkin kaynagi
Tukey testi ile degerlendirildiginde anaokulu ve ilkokulda calisan 6gretmenlerin (X= 3.69),

ortaokullarda (X=3.25) ve fen-Anadolu liselerinde (X= 3.35) gorev yapan dZretmenlere oranla
bilgi edinimi boyutunda daha olumlu goriis bildirdikleri sdylenebilir.

Bilgi yonetimi uygulamalarinin bilgi duyarlig1 alt boyutuna yonelik 6gretmen goriisleri okul
tirti degiskenine gére anlamli bir farklilik gostermektedir (F;3480=3.75; P < .05). Farkin
kaynag1 Tukey testi ile degerlendirildiginde anaokulu ve ilkokulda ¢alisan dgretmenlerin (X=
3.86), ortaokullarda (X= 3.52) ve imam hatip-meslek liselerinde (X= 3.58) gorev yapan
Ogretmenlere oranla bilgi duyarligi boyutunda daha olumlu goriis bildirdikleri s6ylenebilir.
Okullardaki Orgiitsel Stres Diizeyi ile Demografik Degiskenlere Iliskin Bulgular

Arastirmanin ikinci alt problemi okullardaki orgiitsel stres diizeyinin, 6gretmenlerin cinsiyet,
gorev yapilan okul tiirli ve kidem degiskenlerine gore istatistiksel olarak anlamli bir farklilik
gosterip gostermedigini ortaya koymayir amaclamistir. Bu amag¢ dogrultusunda cinsiyet
degiskeni i¢in bagimsiz 6rneklem t-testi, kidem ve okul tiirii degiskenleri i¢in ise tek yonlii
varyans analizi testi sonuclar1 Tablo 6, Tablo 7 ve Tablo 8’de sunulmustur.

Tablo 6
Cinsiyet Degiskenine Gore Orgiitsel Stres Diizeylerine Iliskin t-Testi Sonuclar

Degisken N X SS Sd t p
Orgiitsel Stres Toplam grali: lr: ;j; ;2; 23 482 945 345
s Yiikii gral:iellil gié g:gg :g? 482 502 206
Beceri Kullanimi gfli;l? g:; ggé Z? 482 .055 597
Karar Verme g:‘lfellr(‘ gj; ;gg :z(; 482 991 445
Sosyal Destek gflf;lr(‘ g:; i:gi zgg 482 560 429

Tablo 6’da gorildiigii tizere 6gretmenlerin orgiitsel stres diizeylerinin cinsiyet degiskenine gore
anlamli bir farklilik géstermedigi saptanmistir (tus2)= 0.945, p>0,05). Benzer sekilde orgiitsel
stresin, is yiiki (tus2= 0.502, p>0,05), beceri kullanimi (t@sg2= 0.055, p>0,05), karar verme
(t@s2)= 0.991, p>0,05) ve sosyal destek (tus2= 0.560, p>0,05) alt boyutlarinda da cinsiyete gore
istatistiksel olarak anlamli bir farklilik bulunmamaktadir.
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Tablo 7
Kidem Degiskenine Gére Orgiitsel Stres Diizeyine Iliskin Varyans Analizi Sonuglart
= Varyansin Kareler Kareler
%
Boyut Kidem N X SS Kaynag Top. Sd Ort. F P
5 1 89 257 41
A 2 Gruplararasi 33 2 .168
2 166 2.65 33 Gruplarigi 70.78 481 147 1.14 320
3 3 229 264 39 Toplam 7112 483
S Toplam 484 263 38
1 89 329 .76
3 2 Gruplararasi 2.95 2 1.47
é 166 351 68 Gruplarigi 23472 481 48 3.02 .051
o 3 229 340 .68 Toplam 237.67 483
Toplam 484 342 .70
_ 1 89 341 58
= E 2 Gruplararasi .36 2 181
g g 166 335 .45 Gruplarici 118.67 481 24 733 481
R 3 3 229 341 49 Toplam 119.04 483
Toplam 484 339 49
2 1 89 215 .94
= 2 Gruplararasi 2.93 2 1.46
> 166 235 79 Grplarici 37335 481 .77 189 152
5 3 229 236 91 Toplam 376.9 483
<
M Toplam 484 232 .88
=~ 1 89 1.94 .79
z 2 166 1.96 55 Gruplararasi .037 2 .018
a ' ' Gruplarigi 190.04 481 39 046 955
s 3 229 196 .60 Toplam 190.07 483
& Toplam 484  1.96 .62

* 1=0-10 Y1, 2= 11-20 Y1l, 3=21 Y1l ve Uzeri

Tablo 7 degerlendirildiginde 6gretmen goriislerinin orgiitsel stres diizeyi (F(2-4g1=1.14; P> ,05)
ile i yiiki (F-481y=3.02; P > ,05) beceri kullanim1 (F(2-481)=0.733; P > ,05), karar verme (F-
481y=1.89; P > ,05) ve sosyal destek (F(2-481y=0.046; P > ,05) alt boyutlarinda kidem degiskenine
gore istatistiksel olarak anlamli bir farklilik géstermedigi sonucuna ulagilmstir.

Tablo 8

Okul Tiirii Degiskenine Gére Orgiitsel Stres Diizeyine Iliskin Varyans Analizi Sonuclar

Okul = Varyansin  Kareler Kareler Fark
Boyut Tiirii* N X S8 Ka?nagl Top. Sd Ort. F P (Tukey)
1 97 2.53 .38
° 2 79 2.72 35 Gruplararasi 2.32 3 0.77
:‘CED E 3 98 272 43 Gruplarigi 68.81 480 0.14 5.39 .001 1-2,3
S A 4 210 2.61 .36 Toplam 71.12 483
Toplam 484  2.63 .38
1 97 3.60 .75
=] 2 79 342 .66  Gruplararasi 4.84 3 1.61
é 3 98 343 74 Gruplarigi 232.83 480 0.49 333 .019 1-4
o 4 210 3.33 .66 Toplam 237.68 483

Toplam 484 342 .70
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Tablo 8 (Devamu)...

Okul — Varyansin  Kareler Kareler Fark
Boyut Tiirii* N X S8 Ka§n3g1 Top. Sd Ort. ¥ P (Tukey)
1 97 3.38 47
= E 2 79 335 .52 Gruplararast  0.51 3017
§ § 3 98 345 .50 Gruplarigi 118.53 480 0.25 .69 559
M 3 4 210 3.39 .50 Toplam 119.04 483

Toplam 484 339 .50

Y 1 97 202 81
E 2 79 244 93 Gruplararasi 1732 3 5.77 1934
> 3 98 259 1.0 Gruplarici 35897 480 075 772 .000
g 4 210 229 .78 Toplam 37629 483

< Toplam 484 232 .88

1 97 174 .63

= % 2 79 2.14 .62  Gruplararasi 7.70 3 2.57

> % 3 98 203 .63 Gruplarici 18238 480 038 675 .000 1-234
3 A 4 210 197 .60  Toplam  190.08 483

Toplam 484 196 .63
* 1= Anaokulu-Tlkokul, 2= Ortaokul, 3=Anadolu-Fen Lisesi, 4= imam Hatip-Meslek Lisesi

Tablo 8 incelendiginde arastirmaya katilan 6gretmenlerin 6rgiitsel stres diizeyleri arasinda okul
tiirti degiskenine gore anlamli bir farklilik oldugu goriilmektedir (F3-430= 5.39; P <.05). Farkin
kaynag1 Tukey testi ile degerlendirildiginde anaokulu ve ilkokulda calisan Ogretmenlerin

orgiitsel stres diizeylerinin (Y= 2.53), ortaokullarda (Y= 2.72) ve Anadolu-fen liselerinde (Y=
2.72) gorev yapan 6gretmenlere oranla daha diisiik oldugu sdylenebilir.

Orgiitsel stresin is yiikii alt boyutuna yonelik 6gretmen goriisleri okul tiirii degiskenine gore
anlaml bir farklilik gostermektedir (F;3.480=3.33; P < ,05). Farkin kaynag: Tukey testi ile
degerlendirildiginde anaokulu-ilkokul &gretmenlerinin (X= 3.60), imam hatip-meslek lisesi
bgretmenlerine (X= 3.33) oranla is yiikii boyutunda daha yiiksek orgiitsel stres diizeyine sahip
olduklar1 sdylenebilir.

Orgiitsel stresin beceri kullanimi alt boyutuna yénelik dgretmen gériisleri okul tiirii degiskenine
gore anlamli bir farklilik gostermemektedir (F(3.480=0.69; P > ,05).

Orgiitsel stresin karar verme alt boyutuna yonelik 6gretmen goriisleri okul tiirii degiskenine
gore anlaml bir farklilik gostermektedir (F3.480=7.72; P <,05). Farkin kaynag1 Tukey testi ile
degerlendirildiginde anaokulu-ilkokul 6gretmenlerinin (X=2.02), ortaokul (X=2.44), Anadolu-

Fen Lisesi (X=2.59) ve imam hatip-meslek lisesi gretmenlerine (X= 2.29) oranla karar verme
boyutunda daha diisiik orgiitsel stres diizeyine sahip olduklari sdylenebilir. Ayrica Anadolu-fen

lisesi Ogretmenlerinin (Y: 2.59), imam hatip-meslek lisesi 6gretmenlerine (Y: 2.29) oranla
karar verme boyutunda daha yiiksek orgiitsel stres diizeyine sahip olduklar1 s6ylenebilir.

Orgiitsel stresin sosyal destek alt boyutuna yénelik dgretmen goriisleri okul tiirii degiskenine
gore anlamli bir farklilik gostermektedir (F(3.480=6.75; P <,05). Farkin kaynag1 Tukey testi ile
degerlendirildiginde anaokulu-ilkokul 6gretmenlerinin (X=1.74), ortaokul (X=2.14), Anadolu-

Fen Lisesi (X=2.03) ve imam hatip-meslek lisesi 6gretmenlerine (X=1.97) oranla karar verme
boyutunda daha diisiik orgiitsel stres diizeyine sahip olduklar1 sdylenebilir.
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Bilgi Yonetimi ve Orgiitsel Stres Iligkisine Yonelik Bulgular

Arastirmanin liclincii alt probleminde bilgi yonetimi uygulamalar ve Orgiitsel stres diizeyi
arasinda anlamli bir iligkinin olup olmadigi incelenmistir Bu ama¢ dogrultusunda
gergeklestirilen Pearson korelasyon analizi sonuglar1 Tablo 9’da sunulmustur.

Tablo 9

Bilgi Yonetimi ve Orgiitsel Stres Iliskisine Yonelik Korelasyon Analizi Sonuglar

Orgiitsel Stres Is Yiikii Kfﬁ;i‘;;“ Karar Verme  Sosyal Destek
Bilgi Yonetimi -414* .061 -.063 -277* -471%*
Orgiitsel Hafiza -.302% .057 -.065 -.247* -321%*
Bilgi Paylagimi -.333% .054 -.020 -.206* -401*
Bilgi Edinimi -.332% .061 -.062 -.192% -.394%
Bilgi Duyarlig1 -457* .044 -.067 -.295% -511%*

*p< .01

Korelasyon katsayisi (1), +1 ve -1 arasinda degerler alir. Bu katsaymin .30’dan kiiciik olmasi
zayif, .30 ile .70 arasinda olmasi orta diizey ve .70’ten biiyiik olmasi yiiksek diizeyde iligki
oldugu seklinde yorumlanir. Korelasyon katsayisinin negatif olmasi ise iliskinin zit yonli
oldugunu gosterir (Kokli vd., 2007; Biiyiikoztirk vd., 2015). Bu baglamda Tablo 9
incelendiginde bilgi yonetimi uygulamalar ile orgiitsel stres arasinda (r= -.414, p< .01) orta
diizeyde zit yonlii anlamli bir iliski oldugu goriilmektedir. Ayrica bilgi yonetiminin orgiitsel
stresin alt boyutlar1 olan karar verme (r= -.277, p< .01) ile diisiik diizeyde zit yonlii ve sosyal
destek (r=-.471, p< .01) ile orta diizeyde zi1t yonlii bir iligki oldugu bulgusuna ulasilmistir.

Orgiitsel stres ile bilgi yonetiminin drgiitsel hafiza (= -.302, p< .01), bilgi paylasimi (= -.333,
p<.01), bilgi edinimi (r=-.332, p<.01) ve bilgi duyarlig1 (r=-.457, p<.01) alt boyutlar1 arasinda
negatif yonlil orta diizeyde iliski tespit edilmistir. Ayrica orgiitsel stresin alt boyutu karar verme
ile bilgi yonetiminin alt boyutlan orgiitsel hafiza (= -.247, p< .01), bilgi paylasimi (r= -.206,
p<.01), bilgi edinimi (1= -.192, p< .01) ve bilgi duyarlig1 (= -.295, p< .01) arasinda negatif
yonlii diisiik diizeyde iliski bulundugu goriilmektedir. Orgiitsel stresin diger bir alt boyutu olan
sosyal destek ile bilgi yonetiminin alt boyutlar orgiitsel hafiza (r=-.321, p<.01), bilgi paylasim
(r=-.401, p< .01), bilgi edinimi (= -.394, p<.01) ve bilgi duyarlig1 (r=-.511, p<.01) arasinda
negatif yonlii orta diizeyde iligki bulundugu sonucuna ulagilmigtir.

Bilgi Yonetiminin Orgiitsel Stres Uzerindeki Etkisine Yonelik Bulgular

Arastirmanin dordiincii alt probleminde bilgi yonetimi uygulamalarinin orgiitsel stres diizeyi
tizerindeki etkisi incelenmistir. Bu amag¢ dogrultusunda gergeklestirilen basit regresyon analizi
sonuglart Tablo 10°da sunulmustur.

Tablo 10
Bilgi Yonetiminin Orgiitsel Stres Uzerindeki Etkisine Yonelik Regresyon Analizi Sonuglart
Yordayici Degisken B St:;:::rt B t p Ikili r Kismi r
Sabit 3.40 .078 43.41 .00
Bilgi Yonetimi -.218 .022 414 -9.99 .00 -414 -414
R= 414 R?>= 172

F(1.4gz):99.89 = .00
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Tablo 10 degerlendirildiginde yapilan regresyon analizi sonucu bilgi yonetimi ile orgiitsel stres
arasinda negatif yonlii (B= -.218) anlamli bir iliski olup (R=.414, R?>=.172), bilgi yonetimi
uygulamalar1 okullardaki orgiitsel stres diizeyinin anlamli bir yordayicist (F(1-482=99.89 ,
p=-00) oldugu gozlenmistir. Diger bir ifadeyle okullarda bilgi yonetimi uygulamalarinin
azalmasi, orgiitsel stresin artmasina neden olmaktadir. Okullardaki bilgi yonetimi uygulamalar1
orgiitsel stresteki degisimin %17.2’sini agiklamaktadir.

SONUC VE TARTISMA

Arastirma sonuglarina gore okullardaki bilgi yonetimi geneli ve alt boyutlarina (6rgiitsel hafiza,
bilgi paylasimi, bilgi edinimi ve bilgi duyarlig1) yonelik 6gretmen goriisleri cinsiyet ve kidem
degiskenine gore anlamli farklilik géstermemektedir. Bu durum bilgi yonetimi uygulamalarinin
calisanlarin cinsiyeti ya da kideminin bilgi yonetimi uygulamalarina bakis acisinda belirleyici
bir faktoér olmadigini veya Ogretmenlerin bu konudaki goriislerinin cinsiyetlerinden ya da
kidemlerinden bagimsiz olarak benzer oldugunu gostermektedir. Ogretmenlerin egitimleri ve
mesleki deneyimleri, okulun kurumsal kiiltiirii, okullarda uygulanan bilgi yonetimi
sistemlerinin tiim 6gretmenler i¢in standart olmasi gibi faktorler bilgi yonetimi uygulamalarina
iliskin ortak bir anlayis gelistirilmesine neden olabilir. Bu durumda, cinsiyet ve kidem
degiskenlerinden bagimsiz olarak benzer goriisler ortaya ¢ikabilir.

Okul tiirti degiskenine gore ise bilgi yonetimi geneli ile orgiitsel hafiza, bilgi edinimi ve bilgi
duyarligi alt boyutlarinda anaokulu ve ilkokul G&gretmenlerinin goriisleri ortaokul
Ogretmenlerine oranla anlamli bir sekilde daha olumludur. Ayrica bilgi edinimi ve bilgi
duyarlig1 boyutlarinda anaokulu ve ilkokul 6gretmenleri, Anadolu ve fen lisesi 6gretmenlerine
oranla daha olumlu goriis bildirmislerdir. Bu durum egitim verilen okul diizeyinin 6gretim
yaklagimlarindan, hitap ettikleri 6grencilerin yas ve ihtiyaclarindan veya kurumsal hedeflerden
kaynaklanabilir. Nitekim anaokulu ve ilkokullar kii¢iik yastaki 6grencilerin temel becerilerini
gelistirmeye odakli iken ortaokul ve liseler sinav odakli bir yaklasima sahiptir. Bilgi yonetimi
uygulamalarinda okul tiirii degiskenine gore ortaya ¢ikan farkliliklar ayr1 bir ¢alisma konusu
olarak incelenebilir.

Okullardaki orgiitsel stres diizeyinin genelde ve alt boyutlarda cinsiyete ve kideme gore anlamli
bir farklilik gostermedigi sonucuna ulagilmigtir. Bu durum, cinsiyetin ya da kidem yilinin
orgiitsel stres algis1 lizerinde belirleyici bir etken olmadigini veya her yas ve cinsiyetteki
Ogretmenin benzer stres faktorleriyle karsilastigini gosterebilir. Cinsiyetten ya da kidemden
bagimsiz olarak 6gretmenler benzer ¢alisma ortami ve benzer sorumluluklara sahiptir. Bu da
oOrgiitsel stresin benzer algilanmasina neden olabilir.

Okul tiirti degiskenine gore anaokulu ve ilkokullarda gorev yapan dgretmenler orgiitsel stres
geneli ile karar verme ve sosyal destek alt boyutlarinda ortaokul ve Anadolu-fen lisesinde gorev
yapan Ogretmenlere oranla daha diisiik stres diizeyi bildirmislerdir. Ayrica is yiikii boyutunda
anaokulu ve ilkokul 6gretmenleri imam hatip-meslek lisesi 6gretmenlerine oranla daha yiiksek
orgiitsel stres yasadiklarini ifade etmislerdir. Bu durum anaokulu ve ilkokullarda gérev yapan
ogretmenlerin daha fazla is yiiklerinin oldugu ancak daha bagimsiz karar verebilmeleri ve
sosyal destek almalar1 nedeniyle orgiitsel stres diizeylerinin azaldig1 seklinde yorumlanabilir.
Orgiitsel stres diizeyinde okul tiirii degiskenine gdre ortaya ¢ikan farkliliklar ayr1 bir calisma
konusu olarak incelenebilir.

Bilgi yonetimi uygulamalar ile orgiitsel stres arasinda negatif yonlii orta diizeyde bir iliski
oldugu ve bilgi yonetimi uygulamalarinin Orgiitsel stresin anlamli bir yordayicist oldugu
sonucuna ulagilmistir. Bu durum okullardaki bilgi yonetimi uygulamalarinin orgiitsel stres
diizeyini azalttig1 seklinde yorumlanabilir. Yapilan alan yazin taramasinda bilgi yonetimi ile
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orgiitsel stres arasindaki iligkiyi dogrudan inceleyen ¢aligmalara rastlanilmamigtir. Ancak
orgiitsel stres ve bilgi yonetimi kavramlarinin ortak degiskenler igerdigi g¢aligmalar
incelendiginde bu bulgu desteklenmektedir. Bilgi ydnetimi uygulamalarinin; o6rgiitiin
etkililigini artirdig1 (Chidambaranathan ve Swarooprani, 2015; Munir vd., 2013; Yang ve Wan
2004), orgiitsel stresin ise etkililigi azalttig1 (Bewell vd., 2014; Mallika ve Das, 2020; Ongori
ve Agolla, 2008) yoniinde ¢aligmalar bulunmaktadir. Benzer sekilde ¢alisan/6rgiit performansi
ile bilgi yonetimi uygulamalar arasinda pozitif yonlii (Altunoglu ve Dogan, 2014; Lee vd.,
2012; Mesci, 2011; Zack vd., 2009), érgiitsel stres ile negatif yonlii (Adegbe, 2010; Bayramoglu
vd., 2020; Sullivan ve Bhagat, 1992) iliski tespit edilen caligmalar aragtirma bulgularim
destekler niteliktedir. Ayrica bilgi yonetimi ile pozitif, orgiitsel stres ile negatif yonlii iliski
oldugu tespit edilen drgiitsel baglilik (Bhatti vd., 2016; Razzaq vd., 2019), i3 doyumu (Kianto
vd., 2016; Yilmaz vd., 2019), orgiitsel giiven (Fitria, 2020; Lambert vd., 2022) gibi bir¢cok
calisma bulunmaktadir. Bu c¢alismalar genel anlamda degerlendirildiginde okullardaki bilgi
yOnetimi uygulamalari ile orgiitsel stres arasindaki negatif iliskinin desteklendigi s6ylenebilir.
Ancak, bu bulgularin genellenebilirligi icin daha genis kapsamli arastirmalara ihtiyag
duyulmaktadir. Farkli sektorlerdeki orgiitlerde ve farkli kiiltiirlerde bilgi ydnetimi
uygulamalarinin stres lizerindeki etkilerinin incelenmesi, bu alandaki bilgi birikimini
artiracaktir. Ayrica, bilgi yOnetimi uygulamalarinin hangi tiirlerinin hangi tiir stresleri
azalttigina dair daha spesifik arastirmalar yapilmasi, bu uygulamalarin daha etkin bir sekilde
kullanilmasina olanak saglayacaktir.

Ozellikle okullar gibi karmasik ve hizli degisen ortamlarda, bilgi yénetimi uygulamalarinin
Ogretmenlerin ve yoneticilerin is yiikiinii azaltarak, karar verme siireclerini hizlandiracagi ve
bilgi paylasimini  kolaylagtirarak  stres diizeylerini  6nemli 0Olgiide  diisiirebilecegi
diistiniilmektedir. Bu sonuglar, egitim kurumlarinin bilgi yonetimi uygulamalarina daha fazla
onem vermeleri gerektigini ve bdylece c¢alisanlarin ig doyumlarinin  artirilarak,
performanslarimin yiikseltilebilecegini gostermektedir.

Destek ve Tesekkiir

Yazarlar olarak, aragtirmanin gergeklestirilmesi siirecine yonelik herhangi bir destek ya da
tesekkiir beyanimiz bulunmamaktadir.

Catisma Beyani
Arastirmanin yazarlar olarak herhangi bir ¢ikar/catisma beyanimiz olmadigini ifade ederiz.
Yayin Etigi Beyanm

Bu aragtirmanin planlanmasindan uygulanmasina, verilerin toplanmasindan verinin analizine
kadar olan tim siiregte "Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi
Yonergesi" kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan "Bilimsel Arastirma ve Yayin Etigine Aykirt Eylemler" baslig1 altinda belirtilen
eylemlerden higbiri gergeklestirilmemistir. Calismanin yazim siirecinde bilimsel etik ve alinti
kurallarina uyulmus, toplanan veriler izerinde herhangi bir tahrifat yapilmamis ve bu ¢alisma
herhangi baska bir akademik yayin ortamina degerlendirme i¢in génderilmemistir.
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EXTENDED ABSTRACT
Introduction

In today's information and data-driven world, educational organizations must effectively
manage large amounts of data to support effective teaching and decision-making processes. In
this context, knowledge management holds critical importance for educational organizations.
Knowledge management encompasses the processes of collecting, storing, distributing, and
reusing information (O'Leary, 1998; Awad & Ghaziri, 2008) These processes can be managed
through technological tools and information systems (the hard track) or by facilitating the
creation and sharing of knowledge (the soft track). The hard track focuses on technologies such
as information systems and databases, while the soft track emphasizes the sharing of tacit
knowledge and the creation of new knowledge (Boisot, 1995, 1998; Davenport, 1993;
Davenport & Prusak, 1998; Gao et al., 2008; Nonaka & Takeuchi, 1995; Stewart, 2010; Sveiby,
1997; Wenger, 1998).

Effective knowledge management in educational organizations involves the acquisition,
utilization, sharing, and storage of knowledge. The successful execution of these processes is
made possible by school administrators and teachers being curious about knowledge and
adopting a culture of continuous learning. Furthermore, knowledge management practices can
positively influence the technological leadership skills of school administrators, teachers'
perceptions of learning organizations, organizational agility, performance, and the culture of
success (Aydemir, 2023; Bakirc et al., 2024; Durnali & Akbash, 2020; Giiglii & Sotirofski,
2006; Isik & Isik, 2023. Conversely, deficiencies in knowledge management processes may
lead to ambiguities, increased workload, and can act as a source of organizational stress.
Inadequate access to timely information, incomplete or disorganized data, and ineffective
knowledge sharing can negatively impact employees’ stress levels. The inability to effectively
manage knowledge can lead to weakening school culture and a decrease in job satisfaction,
consequently increasing organizational stress.

Organizational stress is defined as a type of stress that arises from the imbalance between the
demands faced by individuals in the workplace and their capacity to meet those demands. This
stress often originates from factors such as excessive workload, unclear task definitions,
inadequate resources, low job control, poor leadership, organizational culture, and obstacles to
career development (Cooper, 1998; Ongori & Agolla, 2008; Shirom, 1982; Sahin, 2005).
Organizational stress can lead to physical and psychological issues in individuals, such as
headaches, exhaustion, anxiety, and depression, while it can also yield negative outcomes for
organizations, including reduced productivity, decreased quality of work, and increased
employee turnover rates (Akhtar, 2011; Altan, 2018; Aydin, 2004; Fletcher & Hanton, 2003;
Leatt & Schneck, 1985). In educational institutions, organizational stress significantly affects
teachers, administrators, and support staff. Factors such as heavy workloads, classroom
management challenges, curriculum changes, and insufficient resources can negatively impact
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both educators' performance and the learning environment (Altan, 2018; Kaya & Marsap, 2023;
Kolvereid, 1982; Kése, 2013; Sullivan & Bhagat, 1992; Zaleznik et al., 1977).

In summary, examining the relationship between knowledge management and organizational
stress in educational organizations is crucial for enhancing the efficiency and quality of
educational environments. Such research can contribute to the literature on knowledge
management and organizational stress, aiding in a better understanding of how these two
concepts interact within the educational context. Additionally, it can provide valuable insights
for educational administrators and policymakers to create healthier and more efficient working
environments, thereby improving the well-being of staff in educational institutions and
enhancing the quality of education provided to students.

In light of the information provided above, the purpose of this research is to determine the effect
of the knowledge management process in educational organizations on organizational stress.
To this end, the following main and sub-problems have been addressed:

1. Does the knowledge management process in schools significantly predict the level of
organizational stress?

a. Is there a statistically significant difference in the level of knowledge management in
schools based on variables such as gender, type of school, and tenure?

b. Is there a statistically significant difference in the level of organizational stress in
schools based on variables such as gender, type of school, and tenure?

c. Is there a significant relationship between the levels of knowledge management and
organizational stress in schools?

d. Is knowledge management a significant predictor of the level of organizational stress
in schools?

Method

The research was conducted using a correlational survey model. The population of the study
consisted of 15,489 teachers working in Sakarya province during the 2023-2024 academic year.
The sample of the study was comprised of 484 teachers selected through an appropriate
sampling method. To collect research data, the Information Management Tendency Scale
developed by Wang et al. (2008) and adapted into Turkish by Durnali and Limon (2020), and
the Short Version Organizational Stress Scale developed by Theorell et al. (1988) and adapted
into Turkish by Yildirim et al. (2011) were used. SPSS 25 package program was utilized for
data analysis. Descriptive statistics were used to determine the demographic characteristics,
while independent samples t-test, one-way ANOVA, correlation analysis, and regression
analysis were used to determine the differences between groups and the relationships.

Findings

"The research findings revealed that teachers' perceptions of information management, both
overall and across its sub-dimensions (organizational memory, information sharing, knowledge
acquisition, and information sensitivity), did not significantly differ based on gender and
seniority. However, teachers' perceptions of information management were more positive in
preschool and primary schools serving younger age groups compared to other school types.

It was concluded that the level of organizational stress did not significantly differ based on
gender and seniority. Overall, except for the workload dimension, the level of organizational
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stress was found to be lower among teachers working in preschools and primary schools
compared to other school types.

A moderate negative correlation was found between information management practices and
organizational stress, indicating that information management practices were a significant
predictor of organizational stress."

Conclusion and Discussion

Research results indicate that both knowledge management practices and organizational stress
do not show significant differences in teacher perspectives based on the variables of gender and
tenure. This situation suggests that gender or length of service is not a determining factor in
how teachers perceive knowledge management practices, or it indicates that their viewpoints
are similar, regardless of gender or tenure. Factors such as teachers' training and professional
experience, the institutional culture of schools, and the standardization of knowledge
management systems across all teachers may foster a common understanding of knowledge
management practices. In terms of organizational stress, this finding may suggest that neither
gender nor years of tenure significantly influences perceptions of organizational stress, or that
teachers of all ages and genders encounter similar stress factors. Independent of gender or
tenure, teachers often share similar working environments and responsibilities, leading to
comparable perceptions of organizational stress.

Teachers' views on knowledge management practices are more positive at lower educational
levels. This result again suggests that neither gender nor years of tenure play a decisive role in
the perception of organizational stress, pointing to a shared experience among teachers across
different demographics regarding similar stress factors. When considering organizational stress
levels, it is concluded that teachers in lower educational levels generally experience lower levels
of organizational stress but report higher workload compared to other types of schools. This
could be interpreted as preschool and elementary school teachers facing heavier workloads yet
exhibiting lower organizational stress levels due to their increased independence in decision-
making and the availability of social support.

A medium-level negative relationship was found between knowledge management practices
and organizational stress, with knowledge management practices identified as a significant
predictor of organizational stress levels. This indicates that effective knowledge management
in schools could reduce levels of organizational stress. A review of the literature did not reveal
direct studies examining the relationship between knowledge management and organizational
stress; however, existing research investigating the shared variables in both concepts supports
this finding. Studies indicate that knowledge management practices enhance organizational
effectiveness (Chidambaranathan & Swarooprani, 2015; Munir et al., 2013; Yang & Wan,
2004) while organizational stress diminishes effectiveness (Bewell et al., 2014; Mallika & Das,
2020; Ongori & Agolla, 2008). Similarly, research has identified a positive correlation between
employee/organizational performance and knowledge management practices (Altunoglu &
Dogan, 2014; Lee et al., 2012; Mesci, 2011; Zack et al., 2009) and a negative relationship
between organizational stress (Adegbe, 2010; Bayramoglu et al., 2020; Sullivan & Bhagat,
1992). Furthermore, numerous studies have found positive relationships between knowledge
management and organizational commitment (Bhatti et al., 2016; Razzaq et al., 2019), job
satisfaction (Kianto et al., 2016; Yilmaz et al., 2019), and organizational trust (Fitria, 2020;
Lambert et al., 2022). Collectively, these studies reinforce the negative relationship between
knowledge management practices in schools and organizational stress. However, broader
research is needed for the generalizability of these findings. Investigating the impact of
knowledge management practices on stress across different sectors and cultures will enhance
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the knowledge base in this area. Additionally, conducting more specific studies to identify
which types of knowledge management practices reduce particular forms of stress will facilitate
a more effective application of these practices.

In complex and rapidly changing environments like schools, it is believed that knowledge
management practices could significantly reduce the workload of teachers and administrators,
accelerate decision-making processes, and ease information sharing, thereby considerably
lowering stress levels. These results indicate that educational institutions should place greater
emphasis on knowledge management practices, which can enhance job satisfaction and improve
staff performance.
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6 Subat 2023 Kahramanmaras Depremi Sonrasi1 Egitimde Dayamkhhk:
Tehditler ve Zorluklar

Ozkan, Nil' " https://orcid.org/ 0000-0001-6237-5359

0Oz
Bu ¢aligmanin amaci; 6 Subat 2023 tarihinde Kahramanmaras merkezli on ilde meydana

Gonderi Tarihi gelen depremler sonrasi bolgede gérev yapan egitim ydneticilerinin goriisleri temel alinarak

16.07.2024 edindikleri rolleri ve deneyimleri dogrultusunda egitimde dayaniklihig1 incelemek, egitimin
Kabul Tarihi normallestirici ve iyilestirici rolii kapsaminda dayanakliligin giiglendirilmesine iligkin
14.12.2024 yenilikler ve dneriler gelistirmektir. Aragtirma nitel arastirma kapsaminda olup betimleyici

durum calismasi ile desenlenmistir. Arastirmaya katilim gdsteren on egitim yoneticisi
Deprem, Egitimde kartopu 6mekleme uygun olarak se?g.il.rni.s,ve.riler yart yap}}a}ndlrllm@ goriisme formu ile
_ toplanmustir. Verilerin ¢6ziimlenmesi igin i¢erik analizi teknigine basvurulmustur. Aragtirma
Dayaniklihk, Dogal sonucunda; deprem bdlgesinde gdrev yapan egitim ydneticilerinin deprem siireci ve
Afet sonrasinda yasadiklar1 sorunlar, karsilagtiklar1 zorluklar ve gelistirdikleri ¢oziimler ile
egitimin dogal afetlere karg1 dayanikliligini arttirmaya ydnelik 6neri ve beklentileri ortaya
koyulmustur.Yaganilan sorunlar temasinda 6zellikle ekonomik, sosyal ve toplumsal anlamda
onemli kayiplarin yasandigi, karsilagilan sorunlara yonelik ¢oziimler temasinda uygulanan
seferberlik ve alinan destek caligmalari 6n plana ¢ikmistir. Coziim Onerileri ve beklentiler
temasinda ise hazirlayici ve dnleyici ¢alismalara agirlik verilmesi gerektigi vurgulanmigtir.

Anahtar Kelimeler

Resilience in Education after the Kahramanmaras Earthquake February 6,
2023: Threats and Challenges

Abstract

The purpose of this study is to examine resilience in education in line with their roles and
Received experiences based on the opinions of education administrators working in the region after the
16.07.2024 earthquakes that occurred in ten provinces centred in Kahramanmaras on February 6, 2023,
Accepted and to develop innovations and suggestions for strengthening resilience within the scope of
the normalising and healing role of education. The research is within the scope of qualitative

14.12.2024 - . . L . b
research and is designed with descriptive case study. Ten educational administrators
participating in the research were selected in accordance with snowball sampling, and the
Key Words data were collected with a semi-structured interview form. Content analysis technique was
Earthquake, used to analyse the data. As a result of the research; the problems experienced by the

education administrators working in the earthquake zone during and after the earthquake, the
difficulties they encountered and the solutions they developed, as well as their suggestions
and expectations for increasing the resilience of education against natural disasters were
revealed. In the theme of the problems experienced, it was emphasised that significant losses
were experienced especially in economic, social and social terms, and in the theme of
solutions to the problems encountered, the mobilisation and support activities applied and
received came to the fore. In the theme of solution suggestions and expectations, it was
emphasised that preparatory and preventive studies should be emphasised.

Resilience in
Education, Natural
Disaster
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GIRIS

Dogal afetler toplumda derin ve hassas yaralara yol actigi gibi zamanlamalarn ve yikici
giiciindeki belirsizlik sebebiyle farkl1 6zelliklere sahiptir. Ozellikle depremler insanlik tarihinde
cok biiyiik bir yok olma riski olusturmaktadir (Zilio & Ampuero, 2023). Olusan kitlesel etkiler
nedeniyle deprem, her alanda bas gosteren bir zorluk igermektedir. Depremlerin dnceden
tahmin edilebilirligi kestirilemedigi i¢in diinyanin higbir yerinde herhangi bir direng sistemi
gelistirilememektedir (Erkal & Degerliyurt, 2009). Buna karsilik, depremin 6ngoriilemezligi ve
kontrol edilemezligi sebebiyle olusturacag: tehditleri ve olumsuzluklar1 hafifletmek amaciyla
bir¢ok 6nleyici calisma yapilmaktadir (Dodlova vd., 2023). Bununla birlikte depremlerin ortaya
cikardig1 problemlerin ortadan kaldirilmasina iliskin yapilan ¢aligmalar, toplumun ve bireylerin
uzun vadede ayn1 sorunlar1 yagamasini engelleyebilmektedir. Ancak depremlerin olusturdugu
tahribat insan yagamini etkiledigi gibi ulasim, tarim, egitim, saglik ve diger sektorlerde cesitli
olumsuzluklara neden olmaktadir. Deprem, yikici etkilerinin fazla olmasi sebebiyle genel
olarak olumsuz algilanmaktadir (Partelow, 2021). Ancak uzun vadede egitsel anlamda hem
okullarda hem egitimin kendisinde kalic1 degisim ve doniisiimlerin gergeklestirilerek egitimin
giiclendirilmesi ve gelistirilmesi adina bir firsat olarak degerlendirilmektedir. Ornegin dogal
afet veya acil durumlar sonrasi sistemsel olarak degisikliklerin yapilarak uzaktan veya hibrit
egitime gecilmesi (Castro, 2019) veya afet sonrasindaki okullarin durumuna bakilarak gezici
okullar veya prefabrik okullar (Ozer, 2023) gibi farkl alternatiflerin uygulamaya konulmastyla
egitim Orgiitlerinin sistemsel tikaniklarla bas etme deneyimlerini giiclendirdigi belirtilmektedir.
Bu kapsamda kaos kuramina gore yasanan krizler veya acil durumlar, yarattigi diizensizlik ve
derinlestirdigi kaos itibariyle aginma ve yipranmalara sebep olabilmektedir (Yazgan, 2020).
Egitim acisindan degerlendirildiginde ise; egitimin Ozellikle deprem gibi acil durumlarda
tyilestirici ve normallestirici etkisi géz oniinde bulundurularak olumsuzluklara kiyasla pozitif
doniitler almabilmekte ve egitimde dayanikliliin saglanabilmesi adina radikal degisimlerin
yapilabilmesine olanak taninmaktadir (Basnet, 2020).

Insan yasamini biiyiik &l¢iide etkileyerek olumsuz sonuclara neden olan dogal afetler, insan,
mal ve can kayb1 olusturup hayatin her alandaki faaliyetleri durdurabilmekte veya kesintiye
ugratabilmektedir. Ulkemiz de konumu ve cografik yapisi sebebiyle aktif fay hatlar iizerinde
yer almakta ve deprem iilkesi olarak anilmaktadir (Bilen & Polat, 2022). Son olarak 6 Subat
2023 tarihinde Kahramanmaras’in Pazarcik ve Elbistan ilgelerinde meydana gelen 7,8 ve 7,7
siddetindeki depremler 10 ili de etkileyerek biiyiik yikima neden olmustur (ITU, 2023). Her iki
biiyiik deprem ve ¢ok sayida artc1 sarsintinin ardindan 50 binden fazla kisi yasamini yitirmis ve
bolgede yasayan 15 milyona yakin insan dogrudan etkilenmistir (AFAD, 2023). Oyle ki 6 Subat
2023 tarihinde Kahramanmaras merkezli meydana gelen depremler, siddeti ve kapsadigi alan
itibariyle “ylizyilin felaketi” veya esi benzeri olmayan felaket olarak degerlendirilmektedir.

Ulkemizde meydana gelen deprem sonrasi her alanda bircok tahribatla karsilagiimistir. Egitim
acisindan bakildiginda; Strateji ve Biitge Baskanligi tarafindan yayinlanan rapora gore, 6 Subat
2023 tarihinde 10 ili etkileyen Kahramanmaras merkezli iki depremde toplam 72 okul binasi
yikilmig, 504 okul agir hasar, 331’1 ise orta hasar almigtir. Bu okullarin yeniden yapimi ve
onarimi i¢in ise toplam 39.690 milyar liralik biit¢eye ihtiyac oldugu belirtilmistir. Belirli bir
stire tiim lilke genelinde egitime ara verilmis, deprem bdlgesindeki okullarin hasar tespit
raporlarina gore kademeli olarak egitim ve dgretim faaliyetlerine baglanmistir. Ogrencilerin ve
Ogretmenlerin egitime erisiminin saglanmasi ve bu yondeki politikalarin belirlenmesi amacryla
Milli Egitim Bakanligt (MEB) biinyesinde kriz masas1 kurulmus ve stratejik planlamalar
yapilmistir. Psikososyal destek eylem plani uygulamaya konularak iilke genelindeki tiim
Ogretmenlere deprem sonrasi kriz yonetimi ve ruh saglhigi gibi konularda bilgilendirme
programlar1  baglatilmistir. Afet ve Acil Durum Yonetimi Baskanligi (AFAD)
koordinasyonunda MEB Arama Kurtarma Birimi (AKUB) ekipleri kurulmus ve olusturulan
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birimler deprem bolgesindeki arama kurtarma ¢aligmalaria katilmistir. MEB biinyesindeki
tiim pansiyonlar, 6gretmenevleri, misafirhane ve uygulama otelleri barinma ihtiyaci igin hizmet
vermis, mobil mutfaklar kurulmusg, meslek liseleri acil ihtiyag olan konteyner, ¢adir, uyku
tulumu, gida iiretimi yapmalar i¢in seferber edilmistir. Boélgede bulunan ¢adir, konteyner ve
prefabrik alanlar tagimali egitim kapsamina alinmis, 6gretmenler ve diger egitim personeline
egitime ara verilen zaman dilimindeki ek ders {icretlerinin alinmasi, izin ve tayin hakki
kullanmalar1 yoniinde diizenlemeler yapilmistir (Strateji ve Biitce Bagkanligi, 2023).

Akbaba Altun’a gore (2005), depremlerin etkileri bireysel, toplumsal ve ulusal diizeyde
meydana gelmektedir. Dogal afetler sonucu insanlarin 6liimii veya yaralanmasi, kamu alt
yapisinin zarar gormesi, sosyal, ekonomik kayiplar ve tiim toplumu etkileyen travmatik,
psikolojik olaylar geklinde olusan olumsuzluklar, iyi olma halini etkileyen unsurlar olarak
goriilmektedir. Dogal afetlerin ardindan okullar, hizli bir sekilde yeniden yapilanmaya ve
normale doniise odaklanan caligmalarin 6n safhalarinda yer almaktadir. Bu nedenle okullar,
toplumun ve savunmasiz grupta yer alan ¢ocuklarin istikrarli ve giivenli bir sekilde iyilesmesini
saglayan kilit faktorlerdendir (Mutch, 2014).

Yasanan afetler ve acil durumlar sonucunda yasamin normale dondiiriilmesi agisindan hem
yerel hem uluslararasi kurum ve kuruluslar biiyiik ¢caba gostermektedir. Nitekim UNESCO,
UNICEF ve BM basta egitim olmak ilizere her alanda ¢oziim liretmeye calismaktadir.
Afetlerden sonra egitim Ogretim faaliyetlerinin devam etmesi amaciyla hiikiimetler, resmi
kuruluslar, sivil toplum kuruluslar ve 6zel sektor arasinda birgok is birligi yapilarak afetlerin
yarattig1 olumsuz etkiler ve hasar onarilmaya ve iyilestirilmeye ¢alisilmaktadir (Hassan vd.,
2020). Nitekim son yagsanan depremde bu ydnde benzer ¢alismalar yapilarak kriz kurullan
olusturulmus ve deprem bolgesini kapsayan bu kriz kurullarinda MEB il miidiirliiklerinin
gorevlendirilmesi yapilmis, bu kapsamda deneyimi olan il miidiirleri de bdlgeye sevk edilmistir.
Olusturulan kriz kurullarinda egitim yoneticileri ve okul miidiirleri de yer almis ve bu siirecte
karsilagilan sorunlara ¢6zlim iiretmekle birlikte egitim-6gretim faaliyetlerini de siirdiirmeye
calismistir (Ozer vd., 2023). Gecmiste meydana gelen afetler degerlendirildiginde; dogal
afetlerin, yonetim konusunda engeller olusturmasi ve afetlerden sonra okullarda afet
yonetiminin standardize edilememesi nedeniyle egitim yoneticileri, afet siirecini etkili
yonetebilme konusunda yeni ¢erceveler gelistirmekte ve toplumsal dayanikliligi desteklemek
amactyla egitim unsurunu, afetlerin uzun vadeli zararlarina karsi bir yol haritas1 olarak
gormektedir (Le Brocque vd., 2017).

Depremin uzun vadeli etkisinin atlatilmasi ve egitim yoneticilerinin genel refahinin
tyilestirilmesi konusunda istikrarin ve siirekliligin saglanmasi, normallesme siirecine gegiste
kolaylastiric faktor oldugu gibi egitimin onarici bir bileseni olarak diistiniilmektedir. Egitimin
ve egitim yoOneticilerinin dogal afetlerdeki kritik rolii geregi, bu arastirma 6 Subat 2023 tarihli
iki biiylik depreminin meydana geldigi 10 ilde, gérev yapan egitim yoneticilerinin deprem
stirecinde ve sonrasinda neler yagsadigini, ne gibi durumlarla karsilastiklarini, bircok duruma
¢Oziim getirme miicadelesi ve bu siirecte edindikleri deneyimleri kendi goriisleri dogrultusunda
ortaya koymayr amaglamaktadir. Bu nedenle egitim siirecinin aktif bir sekilde devam
edebilmesi adina depremin, egitim yoneticilerini nasil ve ne dl¢iide etkiledigi ve afet durumlar
kargisinda nasil davrandiklarini 6grenmek ve aragtirmak olduk¢a 6nemlidir. Nitekim literatiir
incelendiginde, egitim yoneticilerinin herhangi bir dogal afet veya travmatik olaylarin ardindan
kendilerinin de anlagilmaya ihtiya¢ oldugunu ve toparlanma siirecinde desteklenmeleri
gerektigi goriilmektedir (Seyle vd., 2013). Bu baglamda arastirmadan elde edilecek veriler
araciligiyla egitim yoneticilerinin gelecekteki dogal afetlerden depremlerle ilgili yonelecekleri
politika, uygulama ve aragtirmalara kaynaklik edecegi ve kendilerine hangi yonlerde destek
verilmesi gerektigi ve bu yonde hangi ¢aligmalarin yiiriitiilebilecegi konusunda yol gosterici
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olmas1 beklenmektedir. Dolayistyla arastirmanin genel amaci, deprem bolgesinde gorev yapan
egitim yoneticilerinin siire¢ i¢erisinde karsilastiklari sorunlar, uyguladiklar ¢éziimler ve siirece
yonelik beklenti ve onerilerine iligkin rollerinin ve deneyimlerinin incelenmesidir. Bu temel
amag dogrultusunda asagidaki alt problemlere cevap aranmistir:

1. Depreminin meydana geldigi illerde gorev yapan egitim yoneticilerinin deprem siirecinde ve
sonrasinda yasadigi sorunlar nelerdir?

2. Depreminin meydana geldigi illerde gorev yapan egitim ydneticilerinin deprem siirecinde ve
sonrasinda yasadigi sorunlara bulduklar1 ¢oziimler nelerdir?

3. Depreminin meydana geldigi illerde gérev yapan egitim yoneticilerinin deprem siirecinde ve
sonrasinda yasanan sorunlarin giderilmesi yoniinde onerileri/istekleri nelerdir?

YONTEM
Arastirmanin Deseni

Nitel aragtirmalar, problemleri, olaylar1 ve durumlar1 dogal baglamlarinda derinlemesine ve
gercekei bir sekilde inceleyerek anlamaya calismakta ve konular1 yorumlamak ve sorgulamak
icin ayrintili bir yaklasim sunmaktadir (Maxwell, 2008). Bu bilgiler 1s131nda mevcut arastirma,
egitim yoneticilerinin deprem siirecinde yasadiklar1 sorunlari, kullandiklar1 ¢6ziim stratejileri
ve Oneri/beklentilerine iligkin goriislerini, tecriibelerini ve algilarin1 ortaya koymak ve
derinlemesine incelemek amaciyla nitel arastirma desenlerinden olgubilim deseni ile
tasarlanmistir. Bireylerin yasamlarini ve deneyimlerini nasil anlamlandirdiklarmi inceleyen
olgubilim, olusan olgular ile bireylerin algilar arasindaki iliskiyi ortaya koyan nitel aragtirma
desenidir (Yildinm & Simsek, 2016). Calisma, egitim yoneticilerinin deprem siireciyle ilgili
goriiglerini ve deneyimlerini yansitan, olgubilim deseniyle tasarlanan nitel bir arastirmadir.
Olgubilim deseni nitel arastirmalarda, kisilerin belirli bir olguyu deneyimlemesi sonucuyla
ortaya ¢ikardig1 anlamlara odaklanan bir tekniktir (Groenewald, 2004).

Calhisma Grubu

Mevcut aragtirmanin ¢alisma grubunu Kahramanmaras merkezli meydana gelen depremlerin
etkiledigi 10 ildeki kamu okullarinda gorev yapan egitim yoneticileri olusturmaktadir.
Arastirmanin  ¢alisma grubunun belirlenmesinde, depremin yikici etkisiyle Dbirlikte
yasanabilecek can kayiplari dogrultusunda egitim yoneticilerinin deprem siirecinde aktif
bulunmalarina ve gorevlerine devam edip etmediklerine dikkat edilmistir. Bu kistaslarin
saglanmasiyla egitim yoneticilerinden arastirmaya yonelik daha kapsamli bilgi ve veri
toplanmasi hedeflenmistir. Egitim yoneticilerinin siire¢ igerisinde ve sonrasinda yasanabilen
durumlara ydnelik zengin bilgi kaynagi olabilmeleri gz oniinde bulundurularak kartopu
ormeklem yontemi kullanilmistir. Kartopu 6rnekleme; incelenecek probleme yonelik derin ve
zengin bilgilere sahip olan bireylerin veya olgularin arastirildig1 ve en ¢ok bilgi sahibi olan
kisilerin, kaynaklarin arastirmaya katilimiyla yeni bilgilerin edinilmeye calisildigi, verilerin
derinligi ve doygunlugu acisindan tekrarli gdriigmelerin yapilabildigi bir yontemdir (Baltaci,
2018; Flick, 2014). Aym zamanda ¢alisma grubunun olusturulmasinda maksimum ¢esitlilik
omeklem yontemi de tercih edilmis ve buna uygun olarak egitim ydneticilerin farkh
kademelerde, farkli okul tiirlerinde gorev yapmasina ve farkli gérev alanlarinda bulunmasina
dikkat edilmistir. Maksimum c¢esitlilik 6rneklemesiyle caligilan probleme yonelik taraf
olabilecek tiim kisilerin cesitliligi en iist seviyede yansitilabilmektedir (Baltaci, 2018).
Arastirmadaki katilimcilara goniilliiliik esas1 6zellikle vurgulanmis, katilimcilarin kigisel
bilgilerinin gizliligi amaciyla kodlar kullanilmis ve arastirmaciya olan giivenin saglanmasiyla
birlikte bir iist asamadaki bilgi sahibi olan katilimcilara yonlendirilmesi yapilmistir.
Katilimcilara ait demografik bilgiler Tablo 1’de verilmistir.
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Tablo 1
Demografik Bilgiler
Kod Cinsiyet Yas Kidem Gorev Kademe
Y1 Erkek 52 30 Okul Miidiirii Ortaokul
Y2 Erkek 48 25 Okul Midiiri Lise
Y3 Erkek 45 21 Okul Miidiirii [lkokul
Y4 Erkek 40 18 Miidiir Yard. Ilkokul
Y5 Erkek 34 11 Miidiir Yard. Ortaokul
Y6 Kadn 37 23 Miidiir Yard. Lise
Y7 Erkek 49 27 Egitim Yoneticisi i1 MEM
Y8 Erkek 54 33 Egitim Yoneticisi i1 MEM
Y9 Erkek 41 19 Egitim Yoneticisi i1 MEM
Y10 Erkek 51 29 Egitim Yoneticisi il MEM

Tablo 1’de goriildiigii gibi katilimcilarin 1°1 kadin 9’u erkek olup yas ortalamasi 45.1, kidem
ortalamasi ise 23, 6 yildir. Egitim yoneticilerinin 3’{i okul miidiirii, 3’{i miidiir yardimeisi, 4’
egitim ydneticisi olarak gorev yapmaktadir. Kademelerine gore 2’si ilkokul, 2’si ortaokul, 2’si
lise, 4ii 11 Milli Egitim Miidiirliigii’nde gorev yapmaktadir.

Verilerin Toplanmasi

Arastirmada veriler goriigme teknigi ile elde edilmistir. Literatiir taramasi yapildiktan sonra
alaninda uzman akademisyenlerin de goriisii alinarak yari yapilandirilmis goriisme formu
diizenlenmis ve formda, egitim yoneticilerine deprem siireciyle ilgili yasadiklar1 sorunlari,
kargilastiklari sorunlara iliskin kullandiklart ¢éziimleri ve siirece yonelik onerileri/beklentileri
aciga cikaracak sorulara yer verilmistir. Formda yer alan 6rnek sorulardan birkac¢i “Egitim
yoneticisi olarak deprem siirecinde karsilastiginiz zorluklar nelerdir?” seklindedir. Olusturulan
sorularla birlikte deprem siireci ve sonrasinda egitim yoneticilerinin siirecle ilintili algilari,
rolleri ve deneyimleri ortaya ¢ikarilmaya calisilmigtir. Yart yapilandirilmis gériisme yontemi,
konusmanin akisini, devamliligini saglamada ve arastirilacak olguya dair kapsayici ve ayrintili
bilgi ve yorumlarin elde edilebilmesine imkan saglamaktadir (Merriam &Tisdell, 2015). Her
katilimciyla gorev yaptiklar1 okullarda ve yikimdan dolay1 gorevli olduklari cadir ve konteyner
kentlerde goriismeler gerceklestirilmistir. Kurulan ¢adir ve konteyner kentlerle ilgili il Milli
Egitim Miidiirliikleriyle iletisime gegilerek bilgi alinmistir. Goriismelere baglanmadan 6nce
arastirmaci ilk olarak kendini tanitarak calismanin amaci ve problem durumu hakkinda bilgi
vermistir. Ardindan verilerin bilimsel amach toplandigi, elde edilen bilgilerin sadece bilimsel
arastirma cergevesinde kullanilacagi ve arastirmaya katilimin goniilliik esasia dayali olup
goriigme esnasinda istenilen zamanda goriismenin sonlandirma hakkina sahip olduklariyla ilgili
bilgi verilmistir. Ayrica yasanan olaganiistii durum ve i¢inde bulunulan zorlu sartlar geregi
hicbir katilmer goriisme esnasinda ses kaydi alinmasini istememesi sonucu tiim goriismeler
arastirmaci tarafindan yazil olarak not edilmistir.

Verilerin Analizi

Arastirmada gorlismeler ortalama 40-45 dakika siirmiis ve arastirmaci tarafindan not alinmigtir.
Verilerin ¢éziimlenmesinde, agiklayici kavramlari, nedensel baglari, yasantilar1 ve iliskili
durumlar1 ortaya koymak amaciyla igerik analizi kullanilmistir (Saldana, 2019). Verilerin
analizinde sirastyla veriler anlamli birimlere ayrilarak kod-kategori ve temalar diizenlenmis,
ardindan bulgular tanimlanarak yorumlanmistir. Arastirmada gecerlik ve giivenirligi saglamak
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amaciyla olusturulan kod-kategori ve temalarin nitel arastirma yaklasiminda uzman
akademisyenler araciligiyla karsilagtirmali analizi yapilmistir. Yapilan karsilagtirma sonucu
kodlayicilar arasinda tutarlilik test edilmis, Miles ve Huberman (1994) tarafindan 6nerilen ve
kodlama giivenirliligini saglayan formiil (Giivenirlik = Goriis Birligi x 100 / Goriis Birligi +
Goriis Ayrilig) kullanilmis ve (%93) hesaplanmigtir. Ayn1 zamanda Neuman‘mn (2017)
Olciitleri dogrultusunda; farkli 6zelliklere ve deneyimlere sahip katilimcilardan veri toplanarak
veri kaynaklari ¢esitlendirilmis, arastirmaya katilimin goniilliiliikk esasina dayali olup istenilen
zamanda reddetme olanaklarinin bulundugu belirtilerek arastirmaciya karsi giiven duygusu,
katilimei diirGistliigli saglanmaya c¢aligilmis ve bulgular katilimcilarin dogrudan sdylemleriyle
desteklenmistir. Arastirmacinin kendisinin de okul ydnetici olmasi sebebiyle katilimecilarin
kendisine olan giiven duygusu pekistirilmistir.

BULGULAR

Katilimer goriislerine dayali olarak elde edilen verilerin analizi sonucunda “Yasanilan

9

sorunlar”, “Uygulanan ¢oziimler” ile “Beklentiler ve C6ziim 6nerileri” temalarina ulagiimigtir.
S6z konusu temalara ve alt temalara iligkin bulgular arastirmanin alt problemleri dogrultusunda
sirastyla verilmistir.

Yasanilan Sorunlara iliskin Bulgular

Katilimeilarin deprem siirecinde ve sonrasinda yasadiklari sorunlara iligkin algilar1 ve
goriiglerine iligkin bulgular Tablo 2’de verilmistir.

Tablo 2

Yasanilan Sorunlar

Tema Alt Temalar Kodlar

Yagmalama ve hirsizlik

Giivenlik Organize sug orgiitliligii
Firsatcilik-stokguluk

Mahremiyet sorunu

Can ve mal kayb1
Dezenformasyon-manipiilasyon
Yardim-enkaz kaldirma ¢alismalariin yavaslamasi

Ekonomik-sosyal-toplumsal Toplumsal baski-dislanma

kayiplar
Giiven kaybi
Temel ihtiyaglarin karsilanamamasi
Yasanilan Go
Sorunlar (;
Kontrolsiizliik, kargasa
Psikolojik-saglik Hijyen-saglik problemi

Psikolojik-davranig bozuklugu

Yerel birimlerin zayifligi

Planlama-koordinasyon-organizasyon eksikligi
Teknik-yapisal Teknik bilgi eksikligi

Suistimal, usulsiizliik

Liyakattsizlik ve keyfi uygulamalar

Egitsel sorunlar Ogretmen ag131 ve sirkiilasyon
Ogretmen tayinleri
Ogrenme kaybi
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Tablo 2 (Devamy)... Ogrenci sayisinda azalma
Egitim faaliyetlerinin aksamasi

Tayinlerdeki kat1 sartlar

Tablo 2’ye gore yasanilan sorunlara iliskin katilimcilarin gortisleri “giivenlik”, “ekonomik-
sosyal-toplumsal kayiplar”, “psikolojik-saglik”, “teknik-yapisal”, “egitsel” olmak iizere bes alt
tema altinda sunulmustur. Giivenlik alt temasinda katilimcilar; deprem siireci ve sonrasinda
hirsizlik ve yagmalama, organize sug¢ Orgiitliiliigli, mahremiyet ve yardim dagitimlarindaki
firsat¢ilik-stokguluk sorunlartyla kargilastiklarini ifade etmektedir. Katilimeilarin séz konusu

alt temaya iligkin goriislerinin bazilari su sekildedir:

Hem evilerimiz hem diikkanlarimiz varligimizda da yoklugumuzda da yagmaland.
Sehrimize ¢ok sayida yabanci geldi ve organize bir sekilde hirsizlik olaylart meydana geldi

(Y1).

Eksikler ve ihtiyaglar yetkililerce bildirilmesine ragmen amacina uygun yardimlar
yapilamads. Insanlar gelen kimi yardimlarin eski oldugunu goriince kabul etmedi ve yenisine
yoneldi, var olan yardimlar yerlere sagildi, ¢cope atildi veya ihtiyag olmayan yerlerde kullanild:
(Y2).

Cadir kentlerde hirsizik ve giivenlik agigr ¢ok fazlaydi maalesef. Mahremiyet
konusunda da stkintilar yasadik. Ozellikle yabanct uyruklu ve miilteci olan gruplara hirsizlik
ve mahremiyet konularinda hi¢ derdimizi anlatamadik. Tuvalet, banyo konularinda insanlar
rahatsiz ediliyordu ve alt yapi zaten zayifti (Y4).

Yardim konusunda insanlarda “bir daha bulamam” korkusu vardi bu yiizden
yardimlarin bir kismi dogru insanlara gitmedi, yagmalamalar oldu (Y7).

Ekonomik-sosyal-toplumsal kayiplar alt temasinda katilimcilar; depremden kaynakli can ve
mal kaybinin yasanmasinin yaninda deprem bdlgesiyle ilgili basinda dogru bilgi verilmedigi,
yardim calismalarinin sekteye ugradigi, depremzedeler {izerinde toplumsal baskinin olustugu,
cesitli devlet kurumlarnin da yikilmasiyla birlikte afetlerle miicadelede gorevli olan
kuruluslara giivenin zedelendigi, bolgenin ihtiyaclarma yonelik iletisim kanallarinda
aksakliklar yagandigimi belirtmistir. Ayrica deprem magduru 6gretmenlere yonelik diger illerde
farkl uygulamalarin yasandigi vurgulanmistir. S6z konusu alt temaya yonelik katilimcilarin
dile getirdigi goriisleri asagidaki gibidir:

Yerel ve ulusal basinda bilgi kirliligi ve manipiilasyonlar ¢ok yasandi. Sahada gorev
alan yoneticilerle birlikte vali ve belediye baskanlart da yardima kosup ellerinden geleni
yaptilar fakat sahada yasananlar ile basina yansiyanlar ¢ok farkl (Y1).

Magdur insanlar ve sehrin kendisi bir siire sonra kendi haline bwrakildi, yardimlar
kesildi, calismalar yavasladi (Y2).

Bdélgenin yaptigi secim tercihleri elestirildi, iizerine toplumsal baski uygulandi. Magdur
insanlar agagilanp kiiciik diistiriildii. Bunlar hakkinda cezai iglem uygulanamadi, birlik
beraberlik ruhu zedelendi (Y2).

Sehirde AFAD merkezi ve sehir hastanesi bile biiyiik hasar gordii, iistelik fay hatti
tizerine kurulu. Suistimal ve keyfi uygulamalar sebebiyle kurumlarin ve insanlarin AFAD ve
diger yardim kuruluglarina giiveni kalmadi (Y7).

Sehre resmi ziyaretler ve toplantilara gelecek olan onemli veya iist mercideki yetkililere
olaylarin ve yasananlarin tiim ¢iplakligr gésterilecegine durumlarin iyi oldugu, en iyi cadirlar,
iyi halde olan insanlar gosterildi (magduriyet yasanmamis gibi). Daire baskanlart ve iist
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mercilerle yapilan toplantilarda sorumlu iist mercilerdeki kisiler sanki her sey iyiymis, her sey
volundaymis gibi konuguyor ve kimse esas sorunlara deginmiyordu (Y10).

Il disina gé¢ eden insanlar icin iller ve belediyeler arasinda farkli uygulamalar vardi.
Sahip ¢ikildigr gibi dislanmalarla da karsilastik. Kendi akrabalarimizda bizzat yasayanlar
oldugu gibi 6gretmenlerimiz de ¢ok sikdyetci oldular. Bir miilteci ve bir yabanct gibi davranild:
(Y10).

Psikolojik-saglik alt temasinda katilimcilar; deprem bélgesindeki sehirlerde genel olarak bir
kontrolsiizliikk ve davranis bozuklugu goriildiigli, hijyen ve saglik problemlerinin yani sira
Ogretmenlerin depremden psikolojik olarak etkilendigini ifade etmistir. Katilimcilardan
bazilarinin bu alt temaya iliskin goriisleri su sekildedir:

Trafik, toplum, hastane, toplu tasima vs. alanlarda kural tanimamazik var. Heniiz kimse
tam olarak kendine gelemedi. Bu davraniglar kimi bilingli kimi bilin¢sizce yapiliyor (Y1).

Cadir kentlerde ve konteyner kentlerde oldukca hijyen problemi yasadik. Toplu alan ve
kalabalik olmasi sebebiyle enfeksiyona ve hastaliklara maruz kaldik (Y2).

Evi hi¢ hasar almayan o&gretmenlerimiz bile evine korkudan giremiyor. Izinli
ogretmenlerimiz de yasadiklari travmalardan okula gelmek istemiyor (Y5).

Teknik-yapisal alt temasinda katilimeilar; depreme miidahale ve depremi 6nleme konusunda
yerelde sorumlu birimlerin yetersiz kaldigi, sorumlu birimlerin yetkilileri ile gorevlendirilen
yoneticiler arasinda anlagsmazlik yasandigi, AFAD biinyesinde plansizlik, organizasyon
eksikligi ve koordinasyonsuzlukla birlikte profesyonel bireylerin sayica eksik oldugu, yardim
calismalarinda usulsiizliiklerin yapildigin1 vurgulamistir. Bu alt temayla ilgili katilimcilarin
goriigleri su sekildedir:

Arama-kurtarma-barmmma-yardim gibi konularda yerel dinamikler ¢ok zayif. Disardan
gelen yardimlar ve géniilliiler olmasa ayaga kalkmamiz ¢ok zor olurdu (Y1).

Cadir kentlerin organizasyonunda AFAD yetkilileriyle ¢atisma yasamaya basladik.
Valilik onayimiz olmasina ragmen yetkilerini ve gérevlerini bize devretmek istemiyorlardh.
Ciinkii géreviendirilen kisileri ayak islerinde kullanmak istiyorlar, organizasyon ve dagitim
islerini vermek istemediler (Y2).

AFAD da ézellikle teknik bilgisi ve uzmanligi olmayan kisi sayist olduk¢a fazlaydi.
Sahada, sayica gérevli cok ama i yapilamiyor gorev verilemiyor ¢iinkii teknik bilgi ve uzmanlik
yok (Y2).

Cadir kurulumu konusunda plansizlik nedeniyle tarim arazilerinde ve planlanmayan
verlerde cadr kentleri kuruldu. Miilk sahipleri ile AFAD yetkilileri karst karsiya geldiler (Y4).

) Her yardmmin dagitiminda menfaat gruplart is ve islemlere miidahale ediyordu.
Ozellikle Avrupa’dan gelen yardim tirlar: yanhs yonlendirildi, ihtiya¢ olan yerlere yardim
gonderilemedi. Keyfi uygulamalar ve suiistimaller oldukca fazlayd: (Y5).

Suistimal ve keyfi uygulamalar sebebiyle kurumlarin ve insanlarim AFAD ve diger
yardim kuruluglarina giiveni kalmadi (Y8).

Egitsel alt temasinda katilimcilar; okullarda O6gretmen ihtiyacinin olustugu, goniillii
ogretmenlerde sirkiilasyonun yiiksek oranda yasandigi ve 0gretmen tayinlerinin kati sartlar
tasidigim dile getirmistir. Ozellikle dgrenciler acisindan dgrenme kayiplarinin yasandigs, il
disma gog, nakil ve can kaybi sebebiyle Ogrenci sayilarinin azaldigi, egitim-6gretim
faaliyetlerinin aksadig1 vurgulanmistir. Bazi katilimcilarin goriisleri asagidaki gibidir:
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Osretmen bulunamadig icin okullardaki kurslar sinava hazirlanan égrenciler icin
acilamadi. Ac¢ilan yerlere yonlendirme yaptik fakat buradaki kurslarda da Ogretmen
sirkiilasyonu ¢ok yasandi (Y2).

Tayin haklka konusunda MEB bize sahip ¢ikmadi ve arkamizda durmadi. Es ve ¢ocuk
kaybr disinda herhangi bir kistas getirilmemesi bizleri ¢cok zor durumda birakti (Y6).

Stnav hazirliginda olan 6grenciler icin konu eksiklikleri cok fazla, ulasabildigimiz

ogrenciler igin ozellikle daha fazla ozen gésteriyoruz fakat 6grenci sayimiz ve ogretmen sayimiz
cok eksik (Y9).

Uygulanan Céziimlere iliskin Bulgular

Katilimcilarin deprem siirecinde ve sonrasinda yasadiklar sorunlara iligkin uygulanan
coziimlerle ilgili goriis ve deneyimleriyle ilgili bulgular Tablo 3’te verilmistir.

Tablo 3

Uygulanan Céziimler

Tema Alt Temalar Kodlar

Dayanigma-seferberlik

Okul yonetimi tarafindan Psikososyal ¢aligmalar
uygulanan ¢oziimler Okullarin islevselligi

Egitim-0gretim faaliyetlerinin siirdiiriilmesi

Gorevlendirme/gorev paylagimi
Tayin hakk1

. Ek ders-idari izin
Merkezi yonetim tarafindan

uygulanan ¢oziimler ) )
Uygulanan Hayat boyu 6grenme faaliyetleri

Coztimler Tasimali egitim

Ogretmen atama

Gonilli 6gretmen

Farkl alternatiflerde barinma
Fedakarlik

Goniilli calisma

AFAD'da gorevlendirme

Il MEM tarafindan uygulanan Deprem raporlarmin diizenlenmesi

Bireysel olarak uygulanan
¢Oziimler

¢oziimler Organizasyonlarin yonetilmesi
Dogru yonlendirme ve bilgilendirme

Tablo 3 incelendiginde, yasanilan sorunlar karsisinda uyguladiklari ¢oziimlerle ilgili
katilimcilarin gortisleri “okul yonetimi tarafindan uygulanan ¢oziimler” “merkezi yonetim
tarafindan uygulanan ¢dziimler”, “bireysel olarak uygulanan ¢oziimler ” ve “il Milli Egitim
Miidiirliigii tarafindan uygulanan ¢6zlimler” olmak iizere bes alt kategori altinda toplandigi
anlagilmaktadir.

Okul yonetimi tarafindan uygulanan ¢oziimler alt temasinda katilimcilar; okullardaki tiim
egitim personelinin seferber edildigi, normallesme yoniinde psikososyal ¢alismalarin
yiriitildigii ve okullarin tam kapasite kullanmildigi, 6grenme kayiplarimi gidermek igin
planlamalarin yapildigini belirtmistir. Ayn1 zamanda normallegme siirecinde egitimin ayri bir
deger ve 6nem kazanmasina iliskin bulgular ise dikkat ¢ekicidir. S6z konusu alt temayla ilgili
katilimcilarin bazi goriisleri su sekilde siralanmigtir:
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Okulumdaki tiim ogretmenler yoklugumda hem okula sahip ¢iktilar hem de zor durumda
olan ogrencilerimizin tamamina yardim etmeye ¢calistilar (Y1).

Okullarin ag¢ilmast normale doniis i¢in ¢ok iyi oldu. Okullarin saglam oldugunu goren
aileler ve dgrenciler giivenli bir sekilde katilim saglyorlar. Ogrencilerimiz icin daha ¢ok
psikolojik ve psikososyal destek ¢calismalart yiiriitiiyoruz (Y6).

Okulumuz pansiyonlu okul oldugu icin barinma konusunda kapasitemizin iizerinde
hizmet verdik. Kullanilabilecek tiim odalart ve alanlart a¢ip fazladan yatak koyarak daha fazla
ihtiyag sahibi insanlara hizmet vermeye c¢alistik. Pansiyonumuzun disinda okulumuzdaki
anaswnifi, derslik, atolye ve siniflara da yataklar konuldu(Y6).

Ozellikle bu depremlerde egitimin nasil bir ihtiyag oldugunu ¢ok daha iyi anladik. Hem
insanlar hem yetkililer egitimin faydalarini net bir sekilde gordii (Y4).

Osrencilerimizin egitim kayiplarim tekrar geri kazandirmaya yénelik yaz kurslar ve
telafi programlar acacagiz (Y5).

Ayrica saglam bulunan okullar disginda olusturulan cadirlarda da egitim faaliyetleri
siirdiiriilmeye ¢alisilmistir. Ornegin Sekil 1°de bir cadirkentte olusturulan okul &ncesi déneme
ait egitim faaliyetlerinin devam ettirilmeye ¢alisildigir okul goriilmektedir. Egitimin devam
ettirilmesi toplumun normallesmesi yoniinde atilan en 6nemli adimlardan biri oldugu
sOylenebilir.

Sekil 1
Deprem Bélgesinde Okul Oncesi Egitim

Merkezi yonetim tarafindan uygulanan ¢oziimler alt temasinda katilimeilar; tim egitim
yoneticilerinin sahada gorevlendirildigi, 6gretmenlere yonelik tayin hakki, ek ders iicreti
O0denmesi, idari izin gibi konularda kolaylik saglandigi, goniillii 6gretmenlerin sahada
gorevlendirildigi, hayat boyu 6grenme faaliyetlerinin diizenlendigi, MEB ve alt birimleri
arasinda seferberlik ve koordinasyonun saglandigi, ¢cadir ve konteyner kentlerdeki 6grencilerin
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tasimali egitim kapsamina alindigi ve Ogretmen atamalarinda bolgeye oncelik verildigini
belirtmistir. Alt temaya iliskin goriisler asagidaki gibidir:

Cadir ve konteyner kentlerde kurslar, etkinlikler yapildi, insanlara mesguliyet alanlar
olusturuldu (Y4).

Okul édncesi kademesinde bulunan cocuklar icin gezici okullar ve oyun alanlart
olusturuldu. Saglam olan meslek liselerinin il genelinde iiretim yapilmasi saglandi (Y7).

MEB disinda TYP (ISKUR elemani), valilik, emniyet kurumlarindan cesitli
goreviendirmeler yapildi (Y4).

Merkezi yonetim ve il Milli Egitim Midirliiklerinin is birligi araciligiyla deprem sonrasi
normallesmenin hizlandirilmasi yoniinde gerek cadirkent gerek konteyner kentlerde yetiskin
bireylere yonelik yasam boyu dgrenme faaliyetleri yiiriitiilmiistiir. Ornegin Sekil 2’de bir
cadirkentte dikis-nakis, kuaforliik gibi alanlarda egitim faaliyetlerinin yiiriitiildiigii ortam
gosterilmektedir.

Sekil 2
Deprem Bélgesinde Hayat Boyu Ogrenme Faaliyetleri

/

Bireysel olarak uygulanan ¢oziimler alt temasinda katilimcilar; barinma ihtiyacinin farkl
alternatiflerle (araba, akraba, hasarli evde oturma, il digina go¢ vs.) karsilanmaya c¢aligildigi,
egitim yoneticilerinin fedakarca davranarak gorevlendirmenin yaninda goniillii olarak da
calistiklarini vurgulamigtir. S6z konusu alt temaya iligkin goriisler asagidaki gibi siralanmugtir:

Ailelerimizi birakip siirekli bélgede bulunduk (Y2).
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Deprem yaralarmmi sarma ve iyilestirme konularinda MEB, yoneticiler ve dgretmenler
tizerine diisenin fazlasini yaptilar (Y3).

Deprem sonrasi egitim yoneticileri bir yandan egitim dgretim faaliyetlerini siirdiirmeye devam
ederken bir yandan da ¢adirkent, konteyner kentlerin yonetimini siirdiirmek, yardim veya ¢adir
dagitim organizasyonlarini koordine etmek gibi alanlarda ¢alisarak faaliyet gostermislerdir.
Ornegin Sekil 3 ve Sekil 4’te egitim ydneticilerinden bazilarmin gérevlendirildigi ¢adirkent ve
yardim dagitim islemlerinin yiiriitiildiigii alanlardan birer 6rnek gosterilmektedir.

Sekil 3
Deprem Bolgesinde Yardim Dagitim Alan

Sekil 4.
Deprem Bolgesinde Egitim Yoneticilerinin Goreviendirildigi Alanlara Ait Ornekler

MLty EG‘T-‘

o UM
v OGREN A
AXAE BT OORP

DEST
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Il MEM tarafindan uygulanan ¢oziimler alt kategorisinde katilimcilar; egitim personelinin
sahada gorevlendirildigi, ihtiyaclara yonelik raporlarin diizenlendigi ve basina bilgilendirme
yapildigini ifade etmistir. Bazi katilimcilarin goriisleri su sekildedir:

AFAD’da basibosluk, plansiziik, diizensizlik, keyfi uygulamalar oldugu icin kurum
personeli yerine kendi personelimizi her ise yonlendirdik (Y8).

Bakanhik tarafindan bolgeye ziyaretler ve toplannlar yapildi, daire baskanlari is ve
islemlerle ilgilendi. 1l MEM olarak bakanligimiza durumla ilgili rapor yazarak eksiklikleri ve
simdiye kadar yapilan is ve iglemleri bildirdik (Y9).

Yerel ve ulusal basina davet edilerek yardim dagitim yerlerini, yaptigimiz ¢alismalar
ve son durumun ne olduguyla ilgili bilgiler verdik (Y7).
Beklentiler ve Coziim Onerilerine iliskin Bulgular
Bu tema, egitim yoneticilerinin deprem siirecinde ve sonrasinda yasanilan sorunlarin
giderilmesine iliskin beklentiler ve ¢6ziim Onerileriyle ilgili goriis ve degerlendirmeleriyle ilgili
bulgular Tablo 4’te verilmistir.

Tablo 4
Beklentiler ve Coziim Onerileri
Tema Alt Temalar Kodlar
TAMP planlarinin revize edilmesi, giincellenmesi
Alt yapi-donanim Vicdan ve ahlaki egitimin verilmesi

AFAD'm kurumsallastirilmasi, uzmanlasma

Deprem politikalarinda siirdiiriilebilirlik

Hazirlayict ve 6nleyici Deprem olgusunun giindemde tutulmasi
caligmalar Deprem bilinci ve farkindalik ¢aligmalariin
Beklentiler ve yapilmasi
Coziim Mevzuat-yonetmelik ve yasalarla Denetim-hesap verilebilirlik
Onerileri ilgili islemler Cezai yaptirim

Yardimlarin ve yatirimlarin siirdiiriilmesi

Barmma ihtiyacinin karsilanmasi

Psikolojik-maddi destek B?lgenin .z?rvunlu hizmet kapsaumma alinmas1
Bolgedeki 6gretmen devamliliginin saglanmasi
Ogretmenlere maddi-manevi tesviklerin verilmesi
Degisime yonelik diisiik beklenti ve inang

Tablo 4’e gore beklentiler ve ¢oziim Onerilerle ilgili katilimcilarin goriisleri “alt yapi-donanim”

“hazirlayic1 ve Onleyici caligmalar”, “mevzuat-yonetmelik ve yasalarla ilgili islemler” ve

“psikolojik-maddi destek-giivenlik” olmak iizere dort alt tema altinda sunulmustur.

Alt yapi-donanim alt temasinda katilimcilar; TAMP (Tiirkiye Afet Miicadele Plani) planlarinin
yenilenmesi, bireylere ahlak ve vicdan yoOniinde bir egitimin verilmesi, AFAD’da
uzmanlagsmanin arttirilarak kurumsallastirilmas1 gerektigini agiklamaktadir. Bu Onerilere
yonelik goriisler agagidaki gibidir:

Tiirkiye genelinde TAMP planlarinin yenilenmesi ve giincellenmesi gerekiyor. Her
kurum kendi adina depremden bir ders ¢ikarmali. Depremde AFAD binasi bile agir hasar
alyyorsa gozden gecirilecek ¢ok sey var! Resmi olarak insanlarin depremle ilgili once iilke
yonetimine, iist mercilere daha sonra ilgili kurum ve kuruluslara giivenin saglanmasi gerekir
(Y8).
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Ticari amactan ziyade insan hayatina odaklanimalidir, insanimiza once vicdan ve
ahlak dersi verilmelidir. Malzemeden, paradan, insaattan, vergiden ¢alma konulart ancak
vicdani bir egitimle ¢oziilebilir (Y3).

AFAD da goniilliiliik kaldirilmali. Uzmanlagma ve profesyonellesme tizerine kurulu bir
kurum haline getirilmelidir (Y10).

Hazirlayict ve Onleyici calismalar alt temasinda katilmeilar; deprem politikalarinin
strdiiriilebilirligine ve depremin siirekli giindemde tutularak farkindalik calismalarinin
yapilmasi gerektigini agiklamaktadir. Katilimcilarin ¢6ziim onerilerine yonelik goriisleri su
sekildedir:

Deprem ve afetlerle ilgili ¢oziim yollarmmin, uygulamalarin, planlamalarimin
hiikiimetlere ve iktidarlara gére degismemesi gerekiyor. Siireklilige ve istikrara dikkat
edilmelidir (Y10).

Ozellikle iilke yonetimi ve iist mercilerin giindeminden deprem hi¢ cikmamali (Y2).
Deprem egitimleri ve bilin¢lendirme konusunda seferberlik baslatilmaldwr (Y6).

Mevzuat-yonetmelik ve yasalarla ilgili islemler alt temasinda katilimcilar; yerel ve ilgili
birimlerin denetiminde siirekliligin saglanmasi gerektigini ifade etmektedir. Ayrica depreme
iliskin yasa ve yonetmeliklerin gliglendirilerek suistimal, usulsiizliik ve keyfi uygulamalara
kars1 cezai yaptirimlarin uygulanmasi, ilgili tim kurumlarda denetimin arttirilarak hesap
verilebilirligin saglanmasi gerektigini belirtmektedir. Alt temayla ilgili Onerilere yonelik
katilimcilarin gorisleri agagidaki gibi siralanmistir:

Belediyeler siirekli denetlenmeli, ranta ve firsatgiliga izin verilmemeli (Y2).

Depremle ilgili kanunlar katilastirilmall, ozellikle kanun boslugu birakmayip
usulsiizliiklere karsi yaptirimlar uygulanarak hesap verilebilirlik arttiridmalidwr (Y9).

Psikolojik-maddi destek alt temasinda katilimcilar; deprem bolgesinin kalkinmasi i¢in yardim
ve yatirimlarin stirdiiriilmesi, maddi kayiplarinin giderilerek barinma probleminin kalic1 olarak
¢ozililmesi, tiim bolgenin zorunlu hizmet kapsamina alinarak yonetici-6gretmen devamliliginin
saglanmas1 dogrultusunda kendilerine maddi-manevi tesviklerin (hizmet puani, maas arttirimi,
tazminat vs.) verilmesi gerektigini ifade etmektedir. Baz1 katilimcilarin bu temaya iliskin
goriisleri asagidaki gibidir:

Deprem bélgesine daha ¢ok yardimlar yapiimali. Bolgenin ekonomik, toplumsal, ruhsal
anlamda toparlanmasi i¢in ¢calismalarin hizlandwilmasi gerekiyor (Y1).

Ogretmenlerimizden hala ev borcunu ddeyenler veya yeni ev alip édemeye baslayanlar
vardi. Su anda evler ya yikik ya da orta/az hasarh, ogretmen ise borglu. Bu hususta
ogretmenlerin  bor¢larmmin  yapulandiriimasi, kredilerin veya taksitlerinin silinmesi gibi
konularda MEB tarafindan bankalaria veya ilgili kuruluslarla is birligi yapilarak kolaylik
saglanmali (Y5).

Psikolojik-maddi destek alt temasinda psikolojik boyutta degerlendirilen ve dikkat ¢ceken bir
bulguda ise deprem konusunda degisime iliskin inancin ve beklentinin olmadiginin alti
cizilmektedir. Ozellikle bu ydnde beklentinin degismesi igin dnceki afetlere kiyasla her boyutta
kayiplarin azaltilmasi yoniinde cesitli ¢alismalarin uygulamaya konulmasi gerektigi ifade
edilmektedir. Alt temaya iligskin katilimcilarin bazi goriisleri su sekildedir:

Kaywrmacilik, liyakatsizlik, usulsiizliik gibi konularin bile artik konusulmamasi
gerekiyor. Hala bu durumlar konusuluyorsa onceki depremlerden ve afetlerden ders
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ctkarimadigima igaret ediyor demektir. Degisimin olacagina ve dnlemlerin alinacagina
inancimiz hi¢ yok. Her gecen giin kayplarimiz daha da artiyor (Y6).

SONUC VE TARTISMA

Arastirmadan elde edilen bulgular okul ve egitim yoneticilerinin deprem siirecinde ve
sonrasinda yasadiklari sorunlar, bu sorunlara gelistirdikleri ¢oziimler ve ortaya ¢ikan sorunlarin
giderilmesi yoniindeki beklentileri ve ¢o6ziim Onerileri olmak {izere ii¢ bashk altinda
toplanmistir. Deprem bdlgesinde yasanilan sorunlarla ilgili yoneticiler; yagmalama, hirsizlik,
organize su¢ Orgiitliilliigli, temel ihtiyaglar1 karsilama noktasinda firsatgilik ve stokguluk
durumlanyla karsilastiklart belirtilmistir. Literatiirdeki aragtirmalara bakildiginda, deprem
stireci ve sonrasinda orgiitsel su¢ oranlarinin ve yagmacilik faaliyetlerinin arttigi, depremin
yasandig illerde yabanci gruplarin ¢ogalarak depremzedelere ydnelik yapilan yardimlarin
dogru ve ihtiya¢ olan yerlere kiyasla yanlis yonlendirildigi one siiriilmektedir (Barsky vd.,
2006; Frailing & Harper, 2017; Paudel & Ryu, 2018;). Mevcut arastirmada da hem okul hem
egitim yoneticilerinin birer depremzede olarak ayn1 sorunlara maruz kalmasi yasanilan sorunun
toplumsal oldugunu gostermekle birlikte mevcut kaynaklarn kitlhigini, resmi kurumlarin
koruyucu eline olan gereksinimi de 6n plana ¢ikarmaktadir.

Depremin etki alaninin genis ve yikici etkisinin yiiksek olmasi sebebiyle katilimcilar ekonomik,
sosyal ve toplumsal anlamda kayiplar yasadiklarini dile getirmistir. Ozellikle temel ihtiyaglarin
kargilanamamasi, can ve mal kayiplarmin oldukga yiiksek olmasi gerek resmi ve 6zel kurumlar
gerek sivil toplum Orgiitleri ve yardim kuruluslan tarafindan yapilan yardimlarin bu
gereksinimlere katkida bulunmasinin yan sira yasanan kaos ve tahribatin biiylik olmasindan
kaynakli eksikliklerin ve magduriyetlerin ortaya ¢iktig1 anlasiimaktadir. Ote yandan depremin
hemen yasanmasinin ardindan yardimlarin hizli bir sekilde bolgeye ulastirilmasiyla birlikte
ihtiyaglarin kendini tekrar etmesi ve yardim faaliyetlerinin azalmasi bu tiir afetlerde yardimlarin
stirdiiriilebilirliginin (Yeon vd., 2020) kritik 6neme sahip oldugunu kanitlamaktadir. Depremin
etki alaninin genis olmasi ve alt yap1 ¢alismalarinin yetersizligi sebebiyle yikim goren resmi
kurumlara kars1 bir giiven kaybinin olustugu goriilse de ihtiyaclarin karsilanmasi noktasinda
saglam olan kamu kurumlari tarafindan sosyal destek saglandigi anlagilmaktadir. Depremin bir
afet olma riskine kars1 onleyici ve hazirlayici calismalarin yetersizligi ve depremin sadece bir
fiziki bir olay gibi disiiniilerek sosyal-toplumsal boyuttaki etkilerine (Basnet, 2020)
bakilmaksizin kriz yonetimi, sivil toplum ve politika baglaminda eksiklikleri sebebiyle iilke
giindeminin hizlica degistigi soylenebilir. Nitekim katilimcilar tarafindan depremin siklikla
yasandig1 bir lilke olarak deprem ger¢eginin iilke giindeminde siirekli olmasi ve bu yonde devlet
politikalar1 gelistirilmesi gerektigi belirtilmistir. Deprem sonrasi bolgeye ¢esitli ziyaretler
yapilarak depremin etkileri ve sonuglarinin yerinde goézlemlenmesi ve depremi yoOnetim
stirecinin izlenmesi saglanmaya calisilsa da medya ve sosyal medya tarafindan olusturulan bilgi
kirliligine maruz kalindig1 anlasilmaktadir. Yardimlara erisim, ulagimin saglanmasi, g¢esitli
organizasyonlarin gergeklestirilmesi ve bilgiyi yayma ve kullanma noktasinda medyanin
olumlu etkisiyle birlikte yanlis bilgi aktarimi, olaylar1 carpitma, “mis” gibi yapma, olumlu
gosterme (Amiresmaili vd., 2021) gibi olumsuz yonleri de bulunmaktadir.

Katilimcilarin deprem sonras1 maruz kaldiklar tepkiler ve yasadiklari travmatize olaylar
sebebiyle psikolojik sorunlar ve saglik sorunlan yasadiklarn goriilmektedir. Literatiir
incelendiginde depremle birlikte yasanan can ve mal kayiplarmin bireylerde; stres, kaygi
bozuklugu, davranigsal bozukluklar, cesitli travmalar ve sok etkisi yarattigi belirtilmektedir
(Wang & Liu, 2012). Aym zamanda bolgedeki gerek egitim ydneticilerin gerek dgretmenlerin
goc ettikleri farkli yerlerde maruz kaldiklar1 toplumsal baski ve dislanma da psikolojik
sorunlarin yasanmasinda etkileyici olabilmektedir. Ozellikle gd¢ sonrasi yasanan sosyal uyum
problemleri, kiiltiirel-ekonomik sorunlar, aidiyet duygusunun olugamamasi, yabancilik ve
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yalnizlik (Frankenberg vd., 2013) gibi durumlar yasanabilecek zorluklar arasinda sdylenebilir.
Ote yandan teknik ve alt yap1 yetersizligi, hazirlayici-6nleyici ¢aligmalarmn eksikligi, suistimal
ve usulsiizliikler, zayif deprem bilinci ve farkindaligi sebebiyle egitim yoneticileri
gorevlendirildikleri alanlarda miidahale ve risk azaltma ¢alismalarinda zorluklar yasamislardir.
Merkezi yonetim nedeniyle yerel birimlerin zayif kalmasi (Chen vd., 2017) ve acil miidahale,
organizasyon, koordinasyon, planlama gibi alanlarda egitim yoneticilerinin ilgili birimlerle
biirokrasi sorunu yasadigi sdylenebilir. IThtiyaclar, miidahale, destek ve organizasyonun
entegrasyonu konusunda 6zellikle egitim yoneticilerinin ilgili birimlere yonelik plansizlik ve
dagitim bigimlerinde catisma yasadig diigiiniilebilir.

Depremden sonraki siirecte yaganan sorunlara iliskin okul yonetimi, merkezi yonetim, bireysel
ve il MEM tarafindan uygulanan ¢6ziimlere deginilmistir. Merkezi yonetim tarafindan egitim
yoneticilerinin sahada gorevlendirilmesi sebebiyle okul yonetimi ve dgretmenlerce okullarda
seferberlik baglatilarak hem egitim-6gretim caligmalar siirdiiriilmeye c¢alisilmis hem de
ogrencilere psikososyal destek saglanmaya calisilmistir. Bu noktada egitimin deprem gibi bir
afette normallestirici ve iyilestirici etkisi (Rodgers vd., 2021) de g6z 6niinde bulundurularak
egitim yoneticilerinin afetten kurtulduktan sonra duygusal durumlarini bir kenara birakarak
miidahale, destek, egitim konularinda fiziksel ve psikososyal yardimda bulunmalar1 oldukca
onemlidir. Ayrica yasanan travmatik sonuglar, deformasyonlar ve kayiplar sonrasi egitimde
firsat esitliginde, okul ikliminde ve okulun etkililiginde yeniden yapilanmaya ihtiya¢ duyuldugu
sOylenebilir. Nitekim alanyazinda da deprem sonrasi yasanan krizlerin iyi yonetilmedigi
takdirde okullarda olumsuz sonuglar dogurabilecegi, buna yonelik esnek planlamalarin
yapilmasi ve okullarin biirokrasiyle isletilmesine karsilik degisim ve doniistimleri kucaklayarak
(Ozkan & Goktiirk, 2023) acil ve afet durumlarinin kazandirdig1 yeni bakis agistyla yonetilmesi
gerektigi belirtilmektedir (Sapkota & Neupane, 2021). Merkezi yonetim tarafindan uygulanan
cozlimlere bakildiginda MEB ve ilgili alt birimleri arasinda koordinasyon saglanarak
seferberlik baslatildig1, egitim-6gretim faaliyetlerinde, 6gretmen 6zliik haklarinda iyilestirici ve
fiziki, insani boyutta destek caligmalarinin yiiriitiildiigti anlasilmaktadir. Egitimin 6zellikle
bireysel ve toplumsal dayaniklilig1 arttirma (Ozkan & Toker Gokge, 2024), giinliik yasam
rutinini yeniden saglama, sosyal refahi iyilestirme konusundaki belirleyici rolii geregi afetlerin
yikict etkileri en aza indirgenebilecegi sdylenebilir. Bireysel anlamda uygulanan ¢oziimlerle
birlikte egitim yoneticileri, kayiplariyla birlikte yasadiklar1 psikolojik ve duygusal
bozulmalarin yaninda hem uygulama sahasinda hem de egitim-6gretim faaliyetlerinde aktif rol
alarak biiyiik fedakarliklarda bulunduklar goriilmektedir. Bu durumda egitim ydneticilerinin
afetlerin yikici etkisi ve tahribatlarina karsi toplumsal dayanigmada oldukea islevsel olduklar
diisiiniilebilir. il MEM tarafindan egitim yoneticileriyle birlikte iiretim, dagitim, insani destek
ve egitim hizmetlerinin saglanmasi1 yoniinde ¢dziimler uygulanmistir. Psikososyal destek
gruplariin kurularak cadir kent ve konteynerlerde egitimin siirdiiriilmesi; glivenli bir egitim
ortam1 yaratma, yiiz ylize egitime gecisi hizlandirma, egitim kayiplarmi en aza indirme ve
egitime erigimin 6niindeki engelleri kaldirma noktasinda olduk¢a 6nem kazanmaktadir. Aym
zamanda deprem sonrasi yasam boyu O0grenme faaliyetleriyle (Kaur & Kang, 2021) birlikte
bireylerin yagsam kalitesinin iyilestirilmesi, ekonomiye katkida bulunma, refah saglama ve yeni
beceri edinmelerini saglayabilir.

Deprem siirecinde ve sonrasinda yasanan sorunlarin giderilmesi yoniinde katilimcilarin
beklentilerine ve ¢dziim Onerilerine bakildiginda; alt yap1 ve donanim olarak iyilestirmelerin
yapilmasi, gerekli doniisiim ve degisimlerin yapilmas: gerektigi belirtilmektedir. Ozellikle
iilkemizde her resmi kurum tarafindan yapilmasi gereken afetle miicadele planlarinin
giincellenmesi gerektigiyle ilgili beklenti oldukca elzemdir. Toplumlarin en savunmasiz
gruplarimi olugturan ¢ocuklarin egitim gordiigii kurumlarda afet miicadele planlarinin giiniimiiz
sartlarina uygun olmasi ve etkili bir afet yonetiminin gergeklestirilmesi (irdem & Mert, 2023)
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deprem gibi bir dogal afetin 6ngoriillemezligi karsisinda minimum standartlar1 ve alinabilecek
Onlemleri saglayarak belirsizlikleri azaltabilir. Ayn1 zamanda her afetin benzersiz olmasi
nedeniyle risklerin azaltilmasi yoniinde egitim sistemlerinin de daha direngli hale getirilmesi
saglanabilir. Depreme kars1 hazirlayici ve oOnleyici ¢alismalar baglaminda; depremle ilgili
politikalarin gelistirilmesi ve yerel birimlerin bu konuda daha gii¢lendirilmesi gerektigine
deginilmistir. Bunun yaninda depreme kars1 gerekli hazirliklarin basinda egitim geldigi, biling
ve farkindalik uygulamalarinin yapilmasi gerekliligi 6n planda tutulmustur. Nitekim daha
onceki yasanan depremlerde bireylerin afetle nasil miicadele edecekleri konusunda hem
deneyiminin hem de bilgisinin eksik olmasi afet bilincinin 6nemini ortaya koymaktadir (Giimiis
Sekerci vd., 2023). Ayrica suistimal, usulsiizlik ve keyfi uygulamalara karsi mevzuat,
yonetmelik ve yasalarin giigclendirilmesiyle yapilan uygulamalarda denetim ve hesap
verilebilirligin arttirilmasi saglanabilir.

Oneriler

Deprem siireci ve sonrasinda normallesme siirecinde aktif rol alan egitim yoneticileri igin
psikolojik ve manevi destek olasi tehditlere karsi giivenlik duygusunu saglayan okul ortamlari
ve egitimi hayata ge¢irmek adina olduk¢a 6nemlidir. Siireg i¢erisinde egitim yoneticilerinin de
birer depremzede oldugu diisiiniilerek kendilerine hem maddi hem de psikososyal destegin
(Kunii vd., 2022) saglanarak kriz donemlerinde kurtarici etkisiyle birlikte zararin en asgari
seviyeye indirgenmesi saglanabilir. Diger taraftan bolgede gorev yapmaya devam eden egitim
yoneticileri ve 6gretmenlere hizmet puani, maas arttirimi veya tazminat gibi maddi tegviklerin
yapilmasi beklentisiyle yonetici-6gretmen siirekliligi saglanabilecegi (Arslan, 2023) gibi maddi
gereksinimlerin karsilanmasiyla ekonomik olarak kalici sonuglar iiretilip egitim {izerindeki
Ogretmen-yonetici etkililigi, verimliligi ve 6gretmen refahi arttirilabilir. Farkli bir bulguda ise
deprem ile ilgili beklentilerde degisimin ve doniisiimiin olmayacagina olan inang
vurgulanmistir. Depremden kaynakli kaygilarin ve sorunlarin cesitlilik géstermesiyle birlikte
(Tang vd., 2020), deprem kusaginda yer alan iilkemiz i¢in mevcut politikalarin yetersizligi,
deprem hakikatinin glindemden uzaklasmasi, daha kapsayici projelere olan gereksinim,
afetlerle miicadelede siirdiiriilebilirlikteki istikrarsizlik, bu inancin dogmasinda etkili oldugu
disiiniilebilir. Mevcut ¢alisma depremin gergeklesmesinin hemen ardindan gerceklestirilmeye
calisilmasi nedeniyle farkli arastirmalarda uzun vadede depremin egitim yoneticileri ve
Ogretmenler iizerindeki psikolojik, sosyal ve toplumsal etkisi incelenebilir. Depremden
kaynakli ihtiyaglarin karsilanmasi noktasinda egitim yoneticileri ve Ogretmenlerin 6zlik
haklari, egitimdeki verimlikleri ve performans: incelenebilir. Egitimde firsat esitliginin
saglanmasi ac¢isindan Ogrenciler lizerinde deprem bolgesine yonelik c¢esitli caligmalar
yapilabilir.

Destek ve Tesekkiir

Yazarlar olarak, aragtirmanin gergeklestirilmesi siirecine yonelik herhangi bir destek ya da
tesekkiir beyanimiz bulunmamaktadir.

Catisma Beyani
Arastirmanin yazarlari olarak herhangi bir ¢ikar/catisma beyanimiz olmadigini ifade ederiz.
Yayin Etigi Beyanm

Bu arastirmanin planlanmasindan uygulanmasina, verilerin toplanmasindan verinin analizine
kadar olan tiim siirecte "Yiiksekogretim Kurumlar Bilimsel Arastirma ve Yaym Etigi
Yonergesi" kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci
boliimii olan "Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler" bagligi altinda belirtilen
eylemlerden higbiri gerceklestirilmemistir. Calismanin yazim siirecinde bilimsel etik ve alinti
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kurallarina uyulmus, toplanan veriler {izerinde herhangi bir tahrifat yapilmamis ve bu ¢aligma
herhangi baska bir akademik yayin ortamina degerlendirme i¢in génderilmemistir.
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EXTENDED ABSTRACT
Introduction

Due to the high earthquake risk in our country, every earthquake that may occur will cause
social, economic and societal destruction along with the loss of many property and lives. Due
to the mass effects, earthquakes pose a challenge in every field (Erkal & Degerliyurt, 2009). As
a matter of fact, the earthquakes that occurred in our country on February 6, 2023, centered in
Kahramanmaras, are considered as the "disaster of the century" or an unprecedented disaster in
terms of their intensity and the area they cover.

According to the report published by the Strategy and Budget Directorate, in the two
earthquakes centered in Kahramanmaras that affected 10 provinces on February 6, 2023, a total
of 72 school buildings were destroyed, 504 schools were severely damaged, and 331 were
moderately damaged. It has been stated that a total budget of 39,690 billion liras is needed for
the reconstruction and repair of these schools. In order to ensure students and teachers' access
to education and to determine policies in this direction, a crisis desk was established within the
Ministry of Education and strategic planning was made (Strategy and Budget Directorate,
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2023). Educational administrators and school principals also took part in the crisis committees
that were formed and tried to continue education and training activities while providing
solutions to the problems encountered in this process (Ozer et al., 2023).

The research aims to reveal what the education administrators working in the 10 provinces
where the two major earthquakes occurred on February 6, 2023 experienced during and after
the earthquake, what situations they encountered, their struggle to find solutions to many
situations, and the experiences they gained in this process, in line with their own views. In line
with the purpose of the research, answers were sought to the following sub-problems:

1. What are the problems experienced by education administrators working in the provinces
where the earthquake occurred during and after the earthquake?

2. What are the solutions found by education administrators working in the provinces where the
earthquake occurred to the problems they experienced during and after the earthquake?

3. What are the suggestions/requests of the education administrators working in the provinces
where the earthquake occurred to solve the problems experienced during and after the
earthquake?

Method

The research was designed with a case study, one of the qualitative research designs, in order
to reveal and deeply examine the opinions, experiences and perceptions of education
administrators regarding the problems they experienced during the earthquake, the solution
strategies they used and their suggestions/expectations. The study group of the research consists
of education administrators working in public schools in 10 provinces affected by the
earthquakes centered in Kahramanmaras. Snowball sampling method was used to determine the
study group of the research. In the study, data were obtained by interview technique. After the
literature review, a semi-structured interview form was prepared by taking the opinions of
academicians who are experts in the field, and the form included questions about the problems
experienced, the solutions applied, the suggestions and expectations for the process.

Findings

According to the findings obtained from the research, the theme of the problems experienced
is presented under five subcategories: "security", '"economic-social-social losses",
"psychological-health", "technical-structural" and "educational" in line with the opinions of the
participants.

Participants in the security subcategory; In the sub-category of theft and looting, organized
crime, economic-social-social losses during and after the earthquake, it is stated that basic needs
cannot be met due to financial inadequacies caused by the earthquake.

Participants in the psychological-health subcategory; In the cities in the earthquake zone, there
is generally a lack of control, turmoil and chaos, as well as psychological and behavioral
disorders; It emphasizes that, technically and structurally, preparatory work in earthquake
response and earthquake prevention is insufficient and local units are weak. Participants in the
educational subcategory; It is claimed that there is a need for teachers, there is a turnover in
volunteer teachers, the number of students decreases due to migration out of the province,
transfers and loss of life, and educational activities are disrupted.

In the theme of implemented solutions, the participants' opinions are presented under five
subcategories: "solutions implemented by the school administration", "solutions implemented
by the central administration", "solutions implemented individually", "physical-material-
humanitarian support" and "solutions implemented by the provincial NED". Generally

~108 ~



Education& YouthResearch - EYOR Year: 2024 Vol.:4 Issue: 2 Pages: 88-110

speaking; it can be seen that the school administration provides educational activities, the
central administration provides social and psychological support, individual temporary
solutions, and the provincial national education directorates provide humanitarian support to
ensure the sustainability of education.

The theme called Expectations and Suggestions consists of the opinions of the participants
regarding the categories "infrastructure-hardware", "preparatory and preventive studies",
"legislation-regulation and legal procedures" and "psychological-material support-security".

Conclusion and Discussion

When we look at the opinions of managers about the problems experienced in the earthquake
zone, it is understood that they coincide with the studies in the literature. Studies suggest that
organizational crime rates and looting activities increased during and after the earthquake, that
foreign groups increased in the provinces where the earthquake occurred, and that the aid
provided to earthquake victims was misdirected compared to the right and needed areas (Barsky
et al., 2006; Frailing & Harper, 2017; Paudel & Ryu, 2018)

Although it is stated that the loss of life and property that occurred with the earthquake caused
stress, anxiety disorder, behavioral disorders, various traumas and shock effects in individuals
(Wang & Liu, 2012), the social pressure and exclusion that both education administrators and
teachers in the region were exposed to in the different places they migrated to also caused
psychological problems. It has been effective in solving problems. Situations such as social
adaptation problems, cultural-economic problems, lack of a sense of belonging, foreignness and
loneliness, especially after migration, can be said to be among the difficulties that may be
experienced.

The solutions implemented by the school administration, central government, individual and
provincial NED regarding the problems experienced in the period after the earthquake were
mentioned. As education administrators were assigned to the field by the central government,
mobilization was initiated in schools by the school administration and teachers, trying to
continue education and training activities and providing psychosocial support to students. At
this point, considering the normalizing and healing effect of education in a disaster such as an
earthquake, it is very important that education administrators leave their emotional states aside
after surviving the disaster and provide physical and psychosocial assistance in intervention,
support and education.

When we look at the participants' expectations and solution suggestions for solving the
problems experienced during and after the earthquake; It is stated that improvements should be
made in terms of infrastructure and equipment, and necessary transformations and changes
should be made. In institutions where children, who constitute the most vulnerable groups of
societies, are educated, ensuring that disaster response plans are in line with today's conditions
and implementing effective disaster management can reduce uncertainties by providing
minimum standards and precautions that can be taken in the face of the unpredictability of a
natural disaster such as an earthquake.

Suggestions

Psychological and moral support for educational administrators who take an active role in the
normalisation process during and after the earthquake is very important in order to realise
school environments and education that provide a sense of security against possible threats.
Considering that education administrators are also earthquake survivors in the process, both
financial and psychosocial support (Kunii et al., 2022) can be provided to them and the damage
can be minimised with the saviour effect in crisis periods. On the other hand, with the
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expectation of financial incentives such as service points, salary increase or compensation for
educational administrators and teachers who continue to work in the region, administrator-
teacher continuity can be ensured (Arslan, 2023), and by meeting the material needs,
economically permanent results can be produced and teacher-administrator effectiveness,
efficiency and teacher welfare can be increased. Since the current study was conducted
immediately after the earthquake, the psychological, social and social effects of the earthquake
on educational administrators and teachers can be examined in the long term in different studies.
At the point of meeting the needs arising from the earthquake, the personal rights of educational
administrators and teachers, their productivity and performance in education can be examined.
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ABSTRACT

. Gender inclusion and equality are significant matters in public and open spaces in the many
Received countries that face problems, limitations, and challenges. The studies highlight that gender
14.09.2024 inclusion is part of cultural, social, political, and administrative foundations rather than
Accepted personal beliefs. Designing a new playground for kids and youth could be a challenging
22.12.2024 activity for designers who concern about the gender inclusion. This paper explains the
process of discovery the level of inclusion of girls regarding the use of playgrounds in a pre-

urban area in Kigali, Rwanda. Qualitative questionnaires were arranged to ask the girls’

Kev Words opinions about inclusion and equality through open-ended simple questions. Through

descriptive and interpretation analyses the results were evaluated. The findings reveal that
girls face problems using playgrounds and open spaces in different times. The school was
Girls’ Perception,  regtricted due to administrative operations and the girls believe that boys have priority to use
Playground, spaces for sports and games rather than girls and even half of respondents exposed bullying
School actions of boys. In conclusion, the level of inclusion and equality in the areas was low due to

the perception of the girls. This result referred to the wider context of such perception that
allowed exclusion and inequality such as cultural, social, political, and administrative
aspects. The level of inclusion in the open spaces is higher than in the school due to some
insufficient policies. The outputs of this research could lead the politicians and administrative
staff to draw more effective policies and administrative guidelines to meet the needs of girls.

Inclusion, Equality,
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INTRODUCTION

Cambridge defines the term inclusion as meaning ‘the quality of including many different types
of people and treating them all fairly and equally’ and the term equality as ‘the right of different
groups of people to have a similar social position and receive the same treatment’ (Cambridge,
2024). Webster Online also defines inclusion in terms of ‘the act or practice of including and
accommodating people who have historically been excluded (because of their race, gender,
sexuality, or ability)” and equality as ‘the quality or state of being equal’ (Webster, 2024). These
two terms are working together to create meaning for the inclusivity in time and location.
Despite the perceptual aspects, there are some factors to measure the level of these qualities in
a real condition.

Borgatta and Montgomery (2000) mentioned the application of the term inclusion was
celebrated by the American Sociology Association (ASA) to refer to the level of participation
of women and minorities in the research activities. This achievement was a philosophical
change in postmodern thinkers (Sarup, 1993) that criticized the structuralism methods to
analyze and evaluate social activities (Sim, 2013). With this philosophical reorientation in
human thoughts, gender equality was added to the SDGs (Strategic Development Goals) as goal
5 ‘to empower, track, and encourage the gender equality’ in the world (UN, 2024). Importantly,
under goal 5, the report of the UN emphasized the sensibility and vulnerability of young females
who are under 18 years old.

Schools are the location to train young females to empower them regarding knowledge, skills,
and abilities. However, schools also could be a potential location for discrimination and
exclusion (Lee, 2005; Tafahomi, 2020). While the studies mentioned the personal behaviors of
the students and peer learning in schools (Kregenow et al., 2011; Lee, 2005; Salkind, 2008)
such as positive personality (Burke & Sass, 2013) or disruptive behaviors (Bicard et al., 2012;
Wasnock, 2010), another group of studies mentioned the behavioral patterns are part of the
culture and social norms rather than personal selection (Acker, 2006; Allman, 2013).
Nonetheless, the major part of the studies about the students’ behaviors took place in classrooms
rather than school environment (Xi et al., 2017). The classrooms and educational centers are
led by the official curriculum (Hass, 1993; Lubicz-Nawrocka & Bovill, 2021; Tabin et al., 2021)
and sometimes with the unofficial curriculum that also mentioned in terms of the hidden
curriculum (Papadakis, 2018). The curriculum as a set of instructions has been so effective to
the design the character and relationships between the students, teachers, and institutions to
form the ideological construction (Bigler et al., 2013; Nwachukwu & Omo-Osagi, 2014).
Insights of the users in the environment were emphasized and tested through rigorous research
in educational centers and open spaces to realize user perceptions (Delialioglu & Yildirim,
2007; Fernandes & Huang, 2012; Mulder et al., 2014; Yang et al., 2013). Taylor and Vlastos
(2009) revealed that perceptions of students expose the hidden curriculum in educational
centers that differs from the official curriculum. Seemingly, there is a system of beliefs in
education that leads educational activities. In this regard, Seifert and Sutton (2009) indicated
that educational behaviors are a process rather than an event, and all perceptions and behaviors
should be analyzed through a system (Wheldoll & Brodd, 2010).

There are many policies and guidelines for gender inclusion and equality that are recommended
by international centers (UN, 2024; UNICEF, 2020). Rwanda initiated the gender policies in
2008 through guidelines for girl’s education (MINEDUC, 2008). Guidelines and policies target
the administrative department to implement the policies. However, many of those policies have
not been implemented, evaluated, and contextualized due to a long history of exclusion and
inequality. It is the condition of many countries in the world (UN, 2024).

Rwanda is among the fastest growing countries in Africa with a high level of urbanization and
density and young people. The country also faces a high ratio of unplanned settlements in the
urban areas. Kigali as the capital of Rwanda faces with increasing number of inhabitants in the
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inner parts of the city and also in the surrounding parts through unplanned settlements and rural
farmers who are struggling to integrate into the new urban lifestyle. The surrounding area of
the city is missing the urban infrastructure and public services such as playgrounds and open
public spaces. The available spaces are also overcrowded by the boys who use the spaces for
sports, games, and other public activities (Tafahomi, 2021a). However, girls are few in those
spaces. Even the schools in the areas cannot meet the needs of the girls.

This research takes place in the northern part of Kigali city in an unplanned settlement to
discover the level of inclusion and equality of the girls to use playgrounds, public spaces, and
the primary school in the area for their activities through questionnaires to ascertain the level
of inclusion and equality from perceptions of the girls. The research questions are formulated
as what level of inclusion and equality is available in the open space and schools in the areas?
Do the girls believe in their rights as females? Are there any priorities for the boys to use spaces
rather than girls? And are there any bully activities in the areas? To answer these questions, the
research objectives are designed as to find out the level of inclusion and equality in the area, to
compare the answers of the girls in the playground and the school, and to expose any bullying
activities from boys to link the connect to the cultural aspects of the inhabitants.

ARGUMENT OF GIRLS’ INCLUSION

Inclusion and equality are part of the social and cultural foundations of each society to
demonstrate their approach to genders, immigrants, and minorities in all social activities such
as sports, games, and play. The study highlighted that the inclusionary and exclusionary are
part of the citizenship practices that are related to social divisions such as age, gender, cultural
minorities, and social classes in a wider historical background (Dominelli & Moosa-Mitha,
2014). Allman (2013) demonstrated a historical process in developing the level of inclusion in
different societies although it was celebrated just in the past 50 years. In other words, the social
inclusion exposes the social structure based on the philosophical, ontological, and ideological
factors in each society (Towers, 2005) such as a wide range of discrimination for girls based on
ethnical tribes (Kumar, 2010). However, Robinson (2016) underlined that the social inclusion
terminology is rooted in the claim for social justice and equality particularly in 20th century
movements for human rights.

Krug (2024) reminded gender inclusion and equality as a hot topic in all parts of the world.
Keister and Southgate (2012) defined inclusion in terms of acceptance a person in a group or
society without determined measurements such as income, gender, and nationality. Borgotta
and Montgomery (2000) defined inclusiveness as a factor that the students are open to accepting
other groups of participants in social activities. Despite the advocating the gender balance in
sports and social activities, laws, policies, and cultural factors have been important factors in
limiting inclusiveness (Mikkonen et al., 2021). This theory debated on the political foundation
of the inclusion in terms of shifting the political problem to the personal problem. Lund (2014)
indicated that inclusiveness is a perceptual quality that without changing the mindset of the
participants can be achieved. In this regard, inclusiveness is part of the everyday practices of
citizens to learn how to act (Poppel, 2014). For this reason, Sax (2010) argued that gender
inequality is part of the system of education in each society to create this image of gender
priority. Rwanda emphasized the cultural and educational factors as key figures to image a
gender picture in society (MINEDUC, 2008), and the European Commission emphasized
gender equality in sport and education (EU, 2024).

There is a trend to expose the participation of girls in sports, games, and social activities in
terms of inclusion or inclusiveness quality. However, at the same time, the discrimination and
violence issues were concealed under this term (Bondestam & Lundqvist, 2020).
Discrimination of girls in sports is not random action but rather a systematic process that is
supported by policies and administrative producers (Mikkonen et al., 2021). In addition, seeing
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the cases cannot be limited to individual cases but rather a wider environment (Kirkner et al.,
2022). The study indicated that violence includes a wider meaning that refers to a failure to be
responsible in constructing an appropriate and supportive environment (Krug, 2024). Acker
(Acker, 2006) exposed that gender issues are rooted in the culture of a society through
institutionalized and organized systems.

Inclusion and gender issues also were interlocked by economic systems and the level of
women’s wages (Keister & Southgate, 2012). The perception of the priority of gender and
power deeply embedded in economic and social structure (Allman, 2013; MINEDUC, 2008),
and this discrimination is authorized through job markets and wage systems (Arbache et al.,
2010). Particularly, when the job markets take place in informal systems or unplanned
settlements (Robinson, 2014; Tafahomi & Nadi, 2021), discrimination becomes obvious (Roy,
2004; Simone, 2008; 2010; 2014), and internalized (Lund, 2014; Poppel, 2014).

There are sets of studies that highlight the disparities in sports participation between girls and
boys. A study by the Women's Sports Foundation (FWS, 2018) found that girls are significantly
less likely to participate in sports compared to boys due to factors such as societal norms, lack
of resources, and limited access to facilities. FWS emphasized the need for inclusive policies
and dedicated programs to encourage girls' participation, noting that increased involvement in
sports can lead to improved physical health, self-esteem, and social skills for girls. UNICEF
reported that gender inequality not only affects public activities event changes the nutrition
patterns of genders (UNICEF, 2020) based on traditional gender norms and the types of
activities girls engage in. This report signified other critiques on cultural and ideological factors
in inclusiveness and gender participation (Acker, 2006; Dominelli & Moosa-Mitha, 2014).
Such kinds of the ideological factors resulted in forming stereotypes character and expectation
from genders in schools (Papadakis, 2018).

Studies suggested the interpersonal relationships between genders in schools and communities
to highlight the violence as a personal action (Salkind, 2008), results of the situation (Bakare,
2012; Kaya & Burgess, 2007), and psychological reactions (Tafahomi, 2021b; 2023). However,
the critical study indicated that many disruptive and misbehaviors among the students in schools
and playgrounds were rooted in cultural backgrounds (Van den Berg & Cillessen, 2015) such
as personalization and bully actions (Tafahomi, 2021b). Nonetheless, there are some
differentiation between gender in reaction into the environmental factors such as open space in
urban and rural areas (Maria et al., 2024), landscape (Jianga et al., 2014), and gardens qualities
(Parry et al., 2005). Nonetheless, there are movements to empower women in society for gender
balance (EU, 2024; FWS, 2018; MINEDUC, 2008; UNICEF, 2020). For example, the study
recommended community-based sports and recreational programs to lead girls to better
outcomes in terms of physical fitness and social integration. These programs often provide safe
environments, mentorship, and resources specifically aimed at overcoming the barriers that
prevent girls from participating (Van der Ploeg & Bull, 2020). Despite the unclear
differentiation between boys and girls on the ‘out-school rates’ in statistical reports (UNICEF,
2020, p. 23), many studies debated the discrimination between boys and girls to access
opportunities (Acker, 2006; Bondestam & Lundqvist, 2020; Keister & Southgate, 2012; Krug,
2024). While studies have examined the effectiveness of school-based interventions in
promoting girls' participation in physical activities (Jackson et al., 2024) such as female
coaches, tailored activities, and safe spaces for girls to play, in the opposite, still, there are many
reports on the inequality of genders in sports (Bondestam & Lundqvist, 2020; Kirkner et al.,
2022).

Nonetheless, facilitating and supporting girls’ sports, activities, and equality is a key agenda in
the current time (UNICEF, 2020). This empowering foundation was recommended through
different factors such as cultural changes (Acker, 2006; Dominelli & Moosa-Mitha, 2014;
Kumar, 2010; Poppel, 2014), social inclusion (Keister & Southgate, 2012; Krug, 2024;
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Robinson, 2016; Towers, 2005), economic equality (Allman, 2013; Arbache et al., 2010;
Robinson, 2014; Simone, 2014; Tafahomi & Nadi, 2021), political actions (Kirkner et al., 2022;
Mikkonen et al., 2021; Sax, 2010), and administrative implementations (Borgatta &
Montgomery, 2000; FWS, 2018; MINEDUC, 2008; UNICEF, 2020).

In summary, deficiencies in sports and social activities are rooted in the wider context
importantly cultural norms, social class, economic incomes, political ideology, and
administrative implementations. All these factors work together to form a picture of gender
inequality and discrimination. Even, this belief becomes part of the personal picture of girls to
select, perform, or abandon sports, games, and physical activities.

METHODOLOGY

This section explained the research methodology, research design and methods, research
process, data specifications, and time and context of the research.

Methodology

Studies applied quantitative (Coolican, 2014; Millsap & Maydeu-Olivares, 2009; Turner &
Gardner, 1994) and qualitative methods (Creswell & Creswell, 2018; Ezzy, 2002) to analyze
the opinions of the users (Frankfort-Nachmias et al., 2014; Neuman, 2006) through
questionnaires. The questionnaire technique was applied to evaluate students’ opinions (Lee,
2005; Xi et al., 2017), people’s perceptions (Balram & Dragicevic, 2005; De Campos et al.,
2020; Tafahomi et al., 2024), and behavioral patterns (Tafahomi, 2021b; 2022). However, there
was a challenge to transfer the question into pupils’ language that was recommended interview
and ethnographical research (Groat & Wang, 2002; Neuman, 2006).

Despite the advantage of the quantitative questionnaire for statistical analysis (Millsap &
Maydeu-Olivares, 2009), a qualitative questionnaire also was applied to analyze different
aspects of user’s opinions deeply (Creswell, 2013) as a contextual approach in research (Groat
& Wang, 2002; Kawulich, 2012; Niezabitowska, 2018). For this reason, questionnaires were
designed based on open-ended questions to collect comprehensively the responses of the users
(Ezzy, 2002; Given, 2008). Open-ended questionnaires exposed many hidden aspects of the
perception and behavior of youth and students (Tafahomi, 2023). These kinds of questions
revealed personal, attitudes, agreement, and viewpoints (Gremmen et al., 2016; Harvey &
Kenyon, 2013).

Research Design and process

This research was designed based on qualitative methods (Creswell & Creswell, 2018; Ezzy,
2002; Frankfort-Nachmias et al., 2014) to ask questions from respondents (Given, 2008). The
questionnaire was designed based on open-ended questions to untie the answers for pupils in
any aspect (Neuman, 2006). 14 questions were arranged to discover general information and
opinions of the girls on their interests in games, sports, and activities, time of the activities,
patterns of the activities, locations, and how they deal with boys in sports and games activities
(Cowan, 2001; Silverman, 2004; Tafahomi, 2023). The questions were started with introductory
questions and then from general to specific questions due to the ages of the girls.

To check the reliability of the questionnaire, the structure and content of the questions were
shared with some female’s students at the university to see if the questions included any
offensive or ethical issues. The suggestions of the students were applied to the questionnaires
and then it was shared with a small group of lecturers, of both genders, who work with the
students at the university. Their recommendations were applied to the questionnaire.
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Research process

The research team went to the site and asked the girls to fill out the questionnaire, who were
interested in collaboration with the research team. The research team selected two main spots
for the research including Murama playground area and the school close to the site. Both sites
are located in Murama village, an unplanned settlement, in Kigali, Rwanda. The research team
visited the playground and asked the girls to fill out the questionnaires. Despite the high level
of compassion among the girls to the research team, just a few of them were ready to participate
in filling out the questionnaires and answers to the questions. The research team distributed 40
questionnaires between girls on the site and surrounding areas. However, just 15 questionnaires
were completed and returned to the research team. Other 25 questionnaires had disappeared in
the houses, alleys, and on the way. After, the research team distributed 40 questionnaires among
the level 5 in the school juxtaposition of the areas to increase the number of participants. The
girl students filled out 25 and returned. Other questionnaires were uncompleted, disappeared,
or thrown on the ground.

After that, all the answers were converted into an Excel sheet to make it possible for a
comparison between data based on the answers of the students. Data were classified into
themes, topics, and meanings. According to the themes and topics some diagrams were drawn
to present the general trends in the answers.

Data specifications:

The data was extracted from the answers of the respondents on the texts of the questionnaires.
The texts were descriptive information that was part of qualitative data with the content of the
sentences. However, according to the specification of the questions, the research enjoyed the
possible quantitative analysis of data based on observed frequencies among the answers such
as age, game, and sport selections. The data were selected based on keywords that indicated
topics, themes, and meanings in the questionnaires to analyze the similarities and
dissimilarities. The data is arranged based on the essence of the questions regarding the research
inquiries.

Time and location:

Murama village is located in the Gisozi cell, Gasabo district of Kigali city, the capital of
Rwanda. This village included unplanned settlements, poverty, lack of infrastructure, and
missing playgrounds for pupils. The area encompassed farms, forests, and grasslands. The
village was scattered morphologically due to topography, ownership, and accessibility. On the
top of the hill, a playground is located as a center for play, sports, games, and events such as
community gatherings. The playground is a soil open land with two goals at the east and west
directions. Farmlands surrounded the playground. However, the area was originally located in
the forest and the trees no longer exist. Close to the main road, a school took place. Where
questionnaires by the girls were accomplished. The classes of level five were arranged in one-
liner buildings on the north of the school, where the research team met the students to fill out
the questionnaires. Table 1 represents the location.
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Table 1

The areas of the study

Location in Kigali Site 1 Site 2

Figure

WM Cgpor

I The site is located on the Figure 2 Respondents" location on  Figyre 3 Respondents’
north part of the city. and near the Murama’ playground.  [ocation in the school nearby.

The time of the survey was in February 2023 in the short dry season when the playground was
a drought for the activities of the users and schools were open for the pupils. The research took
place in the morning between 10 am to 12.30 am and the girls either were on the site or in the
classroom due to the shifting working times of schools. It was observed that the girls on the site
took help from family and community members to fill out the questionnaires and at the school
normally they talked to their friends about the questions.

RESULTS

The results included two sets of questionnaires, first, filled out on the playground, and second,
in the school. Therefore, the results were presented location-based in this section, due to the
differentiation between the sets of answers among the respondents of those from 15
questionnaires on and near the playground and of those from 25 questionnaires at school in the
below structure:

Specification of users

All respondents were female. Table 2 shows the respondents’ specifications. According to data
the average age of the respondents was between 13 to 14. However, there was just one case
with 17 years old at the school.

Table 2

Range of girls’ ages on the sites
Ages of girls Frequencies  at Percent at Frequencies at Percent at school

playground playground school

10 years old 2 13 1 4
11 years old 3 20 5 20
12 years old 2 13 3 12
13 years old 5 34 10 40
14 years old 3 20 5 20
15 years old 0
16 years old 0
17 years old 0
Total 15 100 25 100
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Variety of Sport

According to the data, football was the most popular sport and game among the participants
and the girls mentioned more sports than games and plays. Table 3 demonstrates the preferences
among the girls on different sites.

Table 3
The preferences of the girls to select sports
No Types of Frequencies Percent at Frequencies Percent  at
preferred at Playground  playground/100  at School school/100
Games
1 Football 10 35 21 34
2 Volleyball 5 18 7 12
3 Running 3 11 7 12
4 Basketball 2 8 5 8
5 Hopscotch 2 8 4 7
6 Skipping rope 2 8 4 7
7 Tennis 1 3 3 4
8 Hide and seek 1 3 3 4
9 Tailoring 1 3 2 3
10  Hiking 1 3 2 3
11 Handball 0 0 1 2
12 Stick running 0 0 1 2
13 Acrobats 0 0 1 2

Games for girls

A major part of the respondents indicated that games and sports were common with boys
including 14 girls (93%) on the playground and 15 girls (60%) at the school. On the other hand,
3 girls (12%) responded that their games are not common with boys, and 7 girls (28%)
mentioned that only some of their games are common with boys, while others remain gender
specific.

Time of activities

The girls mentioned that they play games in the morning before class, during break time at
10:00 am, after classes at noon, during an afternoon break at 3:00 pm, evening after classes,
and on Saturday times. There was no distinguished differentiation between the two sites.

Age combinations

On the question about age combination, the respondents reacted differently. On the playground,
five participants (33.3%) said that games occur between different ages. Three participants
(20%) indicated that games are played within the same age groups. Meanwhile, seven
participants (46.7%) were unsure. However, at the school nine (36%) respondents indicated that
all ages participate together in the games; however, four respondents (16%) mentioned that
games are played between different age groups. Table 4 illustrates the answers of the
respondents in detail.
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Table 4

the level of interactions between ages

The Playground The School

DO THE GAMES TAKE PLACE AT THE SAME AGE OR DO THE GAMES TAKE PLACE AT THE SAME AGE OR
BETWEEN AGES

BETWEEN AGES

. : :

Right to play anytime

On the playground, most respondents indicated restrictions on their playtime. Only 1 participant
(6.7%) affirmed that they have unrestricted playtime. In contrast, 11 participants (73.3%) stated
that they do not have the right to play games at any time. Additionally, 3 participants (20%)
were unsure about their playtime rights. Meanwhile, at the school, the respondents indicated
restrictions on their playtime. 23 girls (92%) responded "no," highlighting significant
limitations on time when they can engage in games. Only one girl (4%) responded "Yes,".
Another respondent (4%) mentioned that she was mainly allowed to play only during break
times. These responses reveal that most girls face strict constraints on their recreational
activities, with limited opportunities to play games freely throughout the day (Table 5).

Table 5
The right to play at any time.

The Playground The School

RIGHTS TO PLAY AT ANYTIME RIGHTS TO PLAY AT ANYTIME

ENO ®WYES WNOTSURE MBREAKTIME ENO WYES WNOTSURE WBREAKTIME

Location of activities

On the playground, eight participants (53.3%) favored the playground as their primary play
area. Six participants (40%) preferred playing at home and one participant (6.7%) was unsure
about their preferred location. While at the school, when asked about their locations for playing
games, respondents indicated a clear preference for the playground (40%). Following
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playgrounds, many girls mentioned that they also enjoy playing games at home (38%). School
was the third preferred location (22%), providing structured spaces for play during breaks or
after school hours (Table 6).

Table 6
Preference for the location of play
Location of play area  Rate on Percentage/100 Rate on school Percentage/100
playground
Playground 8 54 13 40
Home 6 40 12 38
Not sure 1 6 0 0
School playgrounds 0 0 7 22

Commonness of the play areas

The girls were asked if the play areas are common with boys, at the playground, and most
respondents indicated shared spaces. Eleven participants (73.3%) said yes. Three participants
(20%) said no. Similarly, at the school, most respondents indicated shared spaces. Out of 25
respondents, 19 girls (76%) answered "yes," and just two respondents (8%) said "no,". Detailed
data is presented in Table 7.

Table 7

Do different gender play common games?

The Playground The School
ARE GAMES COMMON AMONG GENDER ARE GAMES COMMON AMONG GENDER
EBYES mNO ®mSOME GAMES mNO RESPONSE EYES ®mNO mSOME GAMES mNO RESPONSE

2 9

Right to play any locations

When it was asked if they had the right to play in any location on the playground, the responses
were divided. Seven participants (46.7%) said yes, and another seven participants (46.7%) said
no, highlighting restrictions or limitations on where they can play. However, at school, the
responses highlighted certain restrictions. Out of 25 respondents, 13 girls (52%) said "no," one
of them even specifying that at school, they are limited to playing only on the assembly
playground. On the other hand, 10 girls (40%) responded "yes,". The remaining 2 respondents
(8%) did not provide an answer.
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Girl zones as a playground

The girls preferred a common area for everyone as a playground rather than a specific game
zone area for girls. Nine participants (60%) expressed a preference for a common area. In
contrast, four participants (26.7%) preferred a dedicated girls' zone for girls. At the school also,
the majority of respondents favored the common area. Out of 25 respondents, 14 girls (56%)
expressed a preference for common areas where everyone was. Six girls (24%) responded that
they would prefer a dedicated girls' zone. Table 8 indicates the respondents’ answers.

Table 8
Area preferred of gaming.

The Playground The School

PREFERENCE FOR COMMON AREA PREFFERANCE OF PLAY AREA

sNotsure mEveryone mGirls alone

mNORESPONSE mGIRLS'ZONE mCOMMON AREAS

mm I
Inclusivity S W [IT1 oNeLustvTy ([
HITINIIION e R
0 2 4 6 8 10 0 2 4 6 8 10 12 14 16

Level of the right to play

For the question of whether they have similar rights to boys to play at the playground, 13
participants (86.7%) on the playground affirmed that they believe they have rights. No
participants responded with a firm no. At the school, 18 girls (72%) indicated that they have
similar rights to boys. However, 7 respondents (28%) disagreed, stating that their rights to play
games are not equivalent to those of boys (Table 9).

Table 9
the right of the girls as the boys

The Playground The School
ARE RIGHTS SIMILAR WITH GENDER ARE RIGHTS SIMILAR WITH GENDER

mYES mNO mNOTSURE mYES mNO

0

r

RIGHTS RIGHTS

The level of prioritizing the game

Girls at the playground were asked if boys prioritized their games over their activities, and the
responses were mixed. Six participants (40%) believed that boys do indeed prioritize their
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games. In contrast, seven participants (46.7%) felt that boys do not prioritize their games over
girls, indicating a belief in equal consideration. Additionally, two participants (13.3%) were
unsure. However, at the school, out of 25 respondents, 15 girls (60%) said "yes," indicating that
boys often prioritize their games. Eight respondents (32%) disagreed, stating that boys do not
prioritize their games over those of girls. The remaining 2 respondents (8%) did not provide an
answer (Table 10).

Table 10

Prioritization the game by boys

The Playground The School

DO BOYS PRIORITIZE THEIR GAMES DO BOYS PRIORITIZE THEIR GAMES
OVER GIRLS' OVER GIRLS'

mYES =NO mNOTSURE mYES mNO mNORESPONSE

v
0
- - -

PRIORITY PRIORITY

Bullying attitudes

At the playground, when was asked if they had ever faced bullying activities by boys to push
them away from the gaming ground, the responses were divided. Seven participants (46.7%)
reported having experienced such bullying. Another seven participants (46.7%) stated they had
not encountered any bullying, and one participant (6.7%) was unsure. However, at the school,
the responses were mixed. Out of 25 respondents, 12 girls (48%) reported that they had not
experienced any bullying from boys. However, 9 girls (36%) answered "yes," and have been
encountered by bullying behaviors excluding them from games. The remaining 4 respondents
(16%) did not provide an answer (Table 11).

Table 11
Bullying activities.
The Playground The School
ARE THE BOYS BULLYING GIRLS DURING ARE THE BOYS BULLYING GIRLS DURING
GAMES GAMES
= YES mNO mNOTSURE mYES mNO mNORESPONSE
— l [

BULLYING BULLYING
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FINDINGS

The research findings show six important aspects of the girls' games and sports including girl’s
perceptions, location of activities, time of activities, level of mixed activities, inclusion, and
exclusion.

Girl’s perceptions: The girls point out the football game as their desire. Other games and sports
were not on the list of selections. However, football game is the simplest sport with less
infrastructure in an open space as it is available for all and obvious laws. Nonetheless, football
encourages them to competition, teamwork, physical activities, and some kind of social
interaction as players and observers. In addition, football is the most popular activity and sport
in the world which certainly affects the selection of the respondents. Other games are selected
more by the group of girls in the school those who have opportunities to do more diverse
activities. Whether selecting football was influenced by boys’ preferences is not clear. As a
concrete example, the research team observed singing and dancing games by girls. However,
none of them mentioned it in the questionnaire.

Location and area for games: the respondents prefer to play on an open playground rather than
in school areas. The answers highlight that there are limitations to using locations for the
activities. Particularly, the home-based playground reveals another aspect of the limitations to
participating freely in the school and playground. Despite the regulations and monitoring of the
activities at the school, major parts of the respondents prefer to do activities in open areas such
as the playground. It reveals some level of limitation for the girls to follow their preferences.
Despite the limitation, the analysis of the question about the ‘girl zone’ discloses the preference
of the girls to use a common area for games and activities. It shows despite limitations and
restrictions on the playground, the girls prefer to use a mixed-gender for activities.

Time of activities: The time of the activities by the girls is determined by the other activities
such as school, and home-based duties such as morning and lunchtime activities. The girls also
do not play the game on Sundays due to the football match activities in the areas by boys. This
time frame activity indicates that time is subordinated by the activities of boys in the areas. In
addition, the answers of the respondents indicate that there are restrictions on using the
playground for activities by girls. Particularly, the girls in the school reveal that this limitation
is supported by some kind of regulation by either conventional or regular laws to prioritize the
boys’ activities rather than girls.

Mixed activities: A pattern of mixed activities presents between locations of different ages.
Nonetheless, no facilities or designed areas exist to create such clear specifications for age
gaming. The answers could present two sides of the question. On one hand, it shows a mixture
of ages in the areas that support social and cultural interactions between ages. On another hand,
this result demonstrates a mixed activity between ages but not among the mixed genders. The
findings imply some unclear beliefs about gender segregation rather than inclusivity of the
activities. However, this current situation is the opposite of what girls want.

Inclusion and exclusion: through analysis of the question about the ‘right to play’, the findings
expose the high level of passion of the girls to have the same right as the boys to use the
playground. However, this desire is higher for those who were on the playground rather than at
the school. This result could project the influences of a system such as a school on the girl's
perceptions and beliefs about their rights and wants. In comparison to the location of the game,
there is a sense of freedom between the girls to do the activities outside the school’s boundary.
It reveals that despite the limitations of the playground, it could provide more opportunities for
the girls.

~123 ~



Girl’s Inclusion Tafahomi and Igiraneza (2024)

In addition, the answers of the respondents indicate that there is some level of prioritizing for
boys in gaming in the area regarding time and location. While 40% of the girls on the
playground express this privilege among the boys; however, this rate increased to 60% at the
school. These results also disclose a systematic process for the exclusion of girls from activities.
Moreover, half of the respondents in both locations including 46.7% on the playground and
48% at the school faced some level of bullying attitudes from boys to limit their activities for
using the area or doing their activities. This information could highlight the high level of
exclusion and inequality for the girls in the area.

The answers based on the locations reveal that the level of the negative answers to the
inclusiveness among the girls at the school is higher than the girls on the playground. However,
the number of filled-up questionnaires was more at the schools. Therefore, not only
quantitatively, but also qualitatively the girls at the school were more cooperative to retune the
questionnaire and fill up the questions completely. In addition, the average age was slightly
higher and some level of education. The school facilitates the girls to expose their feelings
frankly. However, the answers of girls on the playground are integrated with some level of
respect and obeying the conditions.

DISCUSSION

The research findings revealed that there was a self-image by the girls to project as a more
common, available, and favorite activity in the area in terms of football as a common sport to
select. This attitude was called by Sax (2010) in terms of ‘Alfa-male’ image and stereotype
perception by Papadakis (2018). Importantly, when the facility of the games and sports were
available, the level of the selection of the respondents was increased. These aspects of the
reactions of the students highlighted the influences of the cultural aspects on the selection
process through ideological and cultural roots that were criticized by the studies (Acker, 2006;
Allman, 2013; Dominelli & Moosa-Mitha, 2014; Kumar, 2010; Poppel, 2014). The results of
this research confirmed the results of other studies (Bondestam & Lundqvist, 2020; Mikkonen
et al., 2021) based on hidden aspects of exclusion in reports on the inclusivity of girls in sports
and public activities. Despite the common policies on inclusion and equality (EU, 2024;
MINEDUC, 2008; UNICEF, 2020), the results showed no effective outcomes for these policies.

The girls as the users preferred to play in open spaces playgrounds and homes without any
facilities rather than in the school areas. These results indicated some limitations to play at
different times and locations. This result indicated social, cultural, and administrative
constraints in the areas although these aspects were not part of the research. The administrative
structure of the school was similar to other studies (Borgatta & Montgomery, 2000; MINEDUC,
2008) and associated with gender inequality rather than challenge it. This aspect of the
administrative limitation was argued by Kirkner (2022), Mikkonen (2021), and Sax (2010) who
referred to the political deficiencies. The time-based regulations in the school and the
playground for the activities of boys and the community were other factors that influenced the
home-based playing. The results were highlighted by the social norms (Keister & Southgate,
2012; Krug, 2024; Robinson, 2016; Towers, 2005), cultural beliefs (Acker, 2006; Dominelli &
Moosa-Mitha, 2014; Kumar, 2010; Poppel, 2014), and ideological actions (Kirkner et al., 2022;
Mikkonen et al., 2021; Sax, 2010) limited the girls’ activities in the areas due to time and
locations.

Despite some results illustrating the mixed activities between genders and ages in the areas, the
results could not indicate a collaborative procedure. Not only the variance in the answers but
also other questions illustrated that mixed activities took place in the area due to the limited
sports resources. It was similar to the theory of competition to access resources (Bakare, 2012;
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Kaya & Burgess, 2007; Salkind, 2008). There was a level of hidden violence (Bondestam &
Lundqvist, 2020) to prioritize the boys’ activities rather than girls (Mikkonen et al., 2021) in
the areas. As the studies mentioned (Acker, 2006; Krug, 2024), this prioritizing referred to the
failure of the supportive systems in the wider context such as cultural, social, and administrative
supportive systems.

The level of inclusion in the areas was so low due to gender activities. With a comparison
between the ‘right to play’ and the ‘time’ and ‘location’ questions, the results exposed the gap.
In detail, the level of the expectations of the girls about the sports, games, and public activities
were not as they got in the areas. The results revealed the level of the practices in citizenships
(Dominelli & Moosa-Mitha, 2014) was still low to develop inclusivity and equality between
genders (Robinson, 2016). The contextual aspects of the inclusion in the areas did not support
the girls’ activities due to social norms (Acker, 2006). In this case, the studies referred to wider
problems in the context that supported inequalities such as social structure (Keister &
Southgate, 2012; Towers, 2005) and economic development (Allman, 2013; Arbache et al.,
2010).

Exclusion aspects among the girls were high. The results indicated prioritizing activities of boys
in the areas. The girls faced bullying attitudes from the boys based on age and gender in both
locations. This result exposed the level of violence (Bondestam & Lundqvist, 2020) and
revealed a system to support this exclusion based on policies and administrative procedures
(Mikkonen et al., 2021). Despite the policy to empower women (UNICEF, 2020) and girls
(MINEDUC, 2008), the results could not support the implementation of the policies. Half of
the girls expressed the exclusion and bullying activities in the areas, this results also implied
the cultural beliefs (Acker, 2006; Allman, 2013), social norms (Robinson, 2014; Tafahomi &
Nadi, 2021), political gaps (Kirkner et al., 2022; Sax, 2010), and the administrative failure
(Borgatta & Montgomery, 2000; MINEDUC, 2008).

CONCLUSION

Inclusivity and equality insufficiencies are the big challenge for the many countries that have
a strong background on the man-power in society. Despite the policies and guidelines for
inclusion and equality, many people particularly women and girls face exclusion and inequality
in their areas. Inclusion and exclusion are not just personal manners and attitudes to behave but
rather it has been rooted in wider systems including cultural, social, economic, and political
contexts. Discovering any traces of exclusion and inequality in the lifestyle of people refers to
contextual conditions that either allow, facilitate, or support the exclusion and inequality
actions.

The results of the research reveal that the girls face some forms of exclusion and inequality due
to playing sports and games on the sites and open spaces. This expression refers to the gender,
location, and time priorities of the boys than girls. The sports and games are led by the boys
based on their activities in the locations. The patterns of the activities draw a specific schedule
for girls based on free time on the sites, the girls can find opportunities to do their activities.
The girls also indicate bullying activities on the sites by boys. The bullying activity shows the
privilege of the boys based on some cultural backgrounds and social norms among the
inhabitants that allow such kinds of actions to take place on the sites. Experiencing exclusion
and inequality will result in psychological effects on personality and sense of the place of the
girls in the area.

Administrative systems did not support inclusion and equality in the area and so the respondents
preferred to use open spaces for their activities rather than the school. Timing, monitoring, and
arrangement of activities are the main reasons that girls select the playground or home for
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sports, games, and other activities. Despite the policies for empowering women and girls in the
country, the implementation of the policies faces insufficiencies due to the answers of the
respondents. This gap has rooted in the hidden curriculum in the educational centers that
effected not only students but also the users in the open spaces. Apparently, the new generations
need more freedom, respect, and collaboration rather than discipline.

Inclusion quality takes place through everyday training and actions in social and cultural
contexts. Inclusivity and equality represent social foundations, cultural values, and political
awareness. Through daily training and practice to be inclusive and equal the culture of the
society takes the form. These qualities require to be advocated at personal, interpersonal, and
social levels by policymakers. Inclusivity and equality are cultural values that are changed
through today's activities for the future.

Implications

The results of this research could increase the level of awareness among politicians and the
administrative staff that have important roles in politicizing and implementing inclusion and
quality in society. Getting feedback from the users is the key step to evaluating the effects and
side effects of actions. A systematic inquiry into the perceptions of the girls informs the
administrative system about the effectiveness of the actions.

The cultural values and social norms need to be transformed through systematic plans, policies,
and strategies to embed inclusivity and equality. Schools and institutions have a key role in
developing these qualities through daily exercises and activities. Curriculums are the common
understanding of the educational programs to lead students and staff. By adding inclusivity and
equality to curriculums as topics, learning objectives, and learning outcomes, the process of
planting the quality will be facilitated.

Schools and surrounding areas need to be integrated to support the girls’ activities. The current
structure of the school could not support the girls’ activities based on their wants, desires, and
expectations. A time-based activity for genders and between genders could increase the level
of inclusion and equality senses among girls.
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INTRODUCTION

The relationship between students' learning environments and academic performance is a
pivotal aspect of educational research. Learning environments encompass the physical, social,
and psychological elements that collectively shape the educational experience, influencing the
type of instruction delivered and the level of student engagement and academic outcomes
(Bates, 2014). These environments are critical as they facilitate the development of essential
skills, allowing students to realize their potential and prepare for future goals (Ryan, 2015).
However, while the general impacts of learning environments on performance are well-
documented, the interplay of these environments with gender differences remains
underexplored.

Gender is a significant factor that can influence academic performance, with empirical studies
suggesting that male and female students may respond differently to specific course contents
and learning environments (El Haddioui & Khaldi, 2017; Shamaki, 2015). For instance, a study
in Nepal highlighted that female students outperformed their male counterparts within a positive
school environment, pointing towards a gendered response to educational settings (Parajuli &
Thapa, 2017). Additionally, research in Ghana indicates that gender differences in performance
may be linked to disparities in educational investments, particularly in science courses (Burkam
et al., 1997). These findings suggest that gender affects learning outcomes and may interact
with the learning environment in complex ways that are not yet fully understood.

Furthermore, while existing research provides insights into the effects of learning environments
on academic achievement, it often overlooks the specific interactions between these
environments and gender. For example, studies have typically concentrated on individual
attributes or educator qualities without sufficiently examining their interplay with broader
environmental factors (Amponsah et al., 2018; Costa & Costa, 2016). This gap is particularly
notable in Ghana, where tangible and intangible variables, including the quality of the learning
environment, significantly impact educational outcomes. The fact that students in Ghana,
regardless of the quality of their learning conditions, are expected to achieve the same academic
standards raises critical questions about equity and the efficacy of educational policies (Ajayi,
2001; Duruji et al., 2014). While the general importance of learning environments on academic
performance is well recognized, significant research gaps remain in understanding how these
environments interact with gender differences to affect educational outcomes. Addressing these
gaps is crucial for developing targeted educational strategies that can accommodate the diverse
needs of students and ensure equitable academic success. This study aims to fill these gaps by
exploring how gender differences interact with learning environments in Ghana's Colleges of
Education, focusing on the implications for policy and practice in a diverse educational
landscape.

Aim of the study

This study examines the influence of learning environments on student performance at Ola,
Komenda, and Fosu College of Education in Ghana. It aims to investigate statistically
significant gender differences in performance within the learning environment in colleges of
education in the Central Region of Ghana.

Hypothesis

Ho: There is no statistical gender difference in students' performance in assessment and
integrated science courses among tertiary students.

Hi: There is a statistical gender difference in students' performance in assessment and integrated
science courses among tertiary students.
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THEORETICAL FOUNDATIONS OF THE STUDY

The theoretical underpinning of this study is deeply rooted in David Kolb's Experiential
Learning Theory (ELT), which provides a vital lens for examining the interplay between
learning environments and gender differences in academic performance. According to Kolb
(1984), learning is a dynamic process that evolves through a four-stage cycle: concrete
experience, reflective observation, abstract conceptualization, and active experimentation. This
model emphasizes that effective learning stems from actively engaging with the material,
reflecting on these experiences, theorizing, and then applying these theories to solve problems
and explore new ideas. In the context of this study, Kolb's theory is particularly relevant as it
allows for an exploration of how different learning styles influenced by gender can affect
educational outcomes. Research indicates that learning preferences might vary significantly
between genders, with men often excelling in more dynamic and experimental environments,
whereas women may derive greater benefit from reflective and collaborative learning settings
(Cen et al., 2014; Takeda & Homberg, 2014). This distinction is crucial for designing
educational practices that cater to the diverse needs of male and female students, potentially
enhancing their academic engagement and performance.

Furthermore, the application of Kolb's ELT in this study is not merely theoretical but serves as
a foundation for empirical inquiry into how educational strategies can be optimized for different
genders. Previous studies have employed Kolb's framework to explore variations in learning
styles across disciplines and genders, revealing mixed results. For instance, while Ariz Naqvi
and Naqvi (2016) reported no significant differences in learning styles between genders among
management students, they did observe variations in academic performance by discipline.
Similarly, Brew (2002) found that Kolb's Learning Style Inventory was sensitive to gender
differences, fitting well with his theory for females but less so for males. This suggests that
gender may influence how students engage with Kolb's learning cycle, which could affect their
academic achievements (Jones et al., 2003; El Haddioui & Khaldi, 2017). By emphasizing these
aspects of Kolb's theory, the study aims to examine how gender-specific learning preferences
impact students' academic experiences and outcomes. This focus on tailored learning
approaches based on experiential learning theory could provide critical insights into improving
educational practices and policies, making them more inclusive and effective across different
student demographics.

METHODOLOGY

This study employed an ex post facto research design, characterized by examining events that
have already occurred without any manipulation by the researcher (Salkind, 2010). This design
was specifically chosen for its suitability in exploring naturally occurring variables within
educational settings. The focus was on comparing students' academic performance, which is
treated as the dependent variable, within different learning environments, which inherently
possess varied educational qualities. These environments are represented by the colleges of
education in the Central Region of Ghana, including Ola College of Education, Komenda
College of Education, and Fosu College of Education, which collectively enroll 1,151 students.
The research was grounded in the quantitative approach as part of the positivist paradigm. This
approach was deemed appropriate due to the descriptive nature of the study and the reliance on
structured data collection methods, specifically through questionnaires. The Learning
Environment Inventory (LEI), a close-ended instrument developed and validated through expert
review, was utilized to gather data. It included items designed to measure student performance
in two academic courses—Assessment Course and Integrated Science Course—each evaluated
through 30 multiple-choice questions to capture a range of competencies expected within these
disciplines.
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For sample selection, the Krejcie and Morgan (1970) table was employed to determine an
appropriate sample size of 290 students based on a 95% confidence level. This sample was
stratified proportionally across the three colleges to ensure representativeness, employing
proportionate-stratified sampling to accurately reflect the composition of the overall student
population (Shahrokh & Dougherty, 2014). Further stratification was applied to categorize
students by gender, facilitating a more nuanced analysis of performance differentials between
male and female students. Systematic sampling was subsequently used within these strata, with
students being selected based on a predetermined pattern in their seating arrangements. A
random starting point was chosen for each class, and the selection process was conducted
circularly to maintain randomness and fairness in participant selection. The analysis of the
collected data was performed using the Statistical Package for the Social Sciences (SPSS)
version 26. Descriptive statistics, including means and standard deviations, were computed to
identify trends and variations in student performance across the assessed courses. A
multivariate analysis of variance (MANOVA) was then conducted to test for gender-based
differences in the mean scores for the courses studied. The results of this analysis, which were
reported through measures such as Wilks' Lambda and Pillai's Trace, guided the decision-
making process regarding the statistical significance of observed differences.

Ethical considerations were meticulously addressed throughout the research process to ensure
adherence to ethical standards and enhance transparency. Prior to the commencement of data
collection, ethical approval was obtained from the University of Cape Coast institutional review
board, which rigorously assessed the study's adherence to ethical guidelines. Informed consent
was secured from all participants through a detailed consent form that explained the study's
purpose, the procedures involved, participants' rights, and the confidentiality measures in place.
This form was distributed and explained to participants before they provided their written
consent. All collected data were anonymized with unique identifiers replacing any personal
information to maintain the participants' anonymity. Additionally, strategies were implemented
to address potential ethical issues, such as offering participants the right to withdraw from the
study without penalty and ensuring that all data were stored securely to prevent unauthorized
access. These measures collectively safeguarded the participants' rights and privacy and upheld
the integrity of the research process.

Table 1
Distribution of Sample

Population Male Female Total Percentage
OLACOE 300 - 50 50 17.24
KOMENCOE 345 63 34 97 33.45
FOSCOE 506 95 48 143 49.31
Total 1151 158 132 290 100

Table 1 presents the breakdown of the total sample of 290 was selected from the overall
population of 1,151 students. Each college's contribution to the sample was determined
approximately proportionately to its share of the total population. For instance, FOSCOE,
which has the largest population (506 students), contributes the most participants (143), or
about 49.31% of the total sample. KOMENCOE and OLACOE similarly contribute 97
(33.45%) and 50 (17.24%) participants, respectively, reflecting their relative sizes. The final
distribution of 158 males and 132 females was achieved by allocating participants within each
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college based on these proportions using systematic sampling to select the respondents. All
calculations are derived directly from the values presented in this table.

RESULTS
Demographic Information of Respondents

Table 2 presents the demographic information of the respondents and their affiliated colleges.
It was revealed that male respondents dominated the sample with a frequency of 158 (54.5%),
while female respondents had a frequency of 132 (45.5%). Therefore, there were more male
than female respondents in the Central Region. The study also considered respondents' colleges
of affiliation. It was revealed that respondents from Foso College of Education (FOSCOE)
dominated the sample with 143 (49.3%), followed by KOMENCOE with a sample of 97
(33.4%) and OLACOE respondents with 50 (17.2%).

Table 2
Gender of Respondents and Colleges of Affiliation

Gender Frequency Percentage
Male 158 54.5
Female 132 45.5
Total 290 100
Colleges Frequency Percentage
OLACOE 50 17.2
KOMENCOE 97 335
FOSCOE 143 49.3

Gender and Performance in Assessment and Integrated Science Courses

Table 3 shows that descriptive results of the study variables indicated no significant differences
in the mean scores of the gender of students based on their performances in assessment and
integrated science courses. The results indicate no statistically significant differences in
performance between male and female respondents in the assessment and integrated science
courses at the .05 significance level. For the assessment course, the average scores were
x=14.70 (SD=4.81) for males and x=14.51 (SD=4.69) for females, while in integrated science,
the average scores were X=14.66 (SD=4.77) for males and X=14.46 (SD=4.67) for females. This
suggests that male students outperform female students in assessment courses more than in
integrated courses. Therefore, the null hypothesis was not rejected.

Tablo 3

Descriptive Statistics

Variable Gender Mean SD N

Assessment Course Performance Male 14.70 4.81 158
Female 14.51 4.69 132
Total 14.61 4.75 290

Integrated Science Course Performance Male 14.66 4.77 158
Female 14.46 4.67 132
Total 14.57 4.73 290
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Multivariate Analysis

A multivariate Test was conducted to test if differences exist in the mean scores of male and
female respondents concerning performances in assessment and integrated science courses.
The Wilks' Lambda results showed no significant differences in the students' gender
performances in assessment and integrated science courses, F(2, 287) =.086, p=.918 Wilks’
Lambda=0.999, partial eta squared =.001. Therefore, the null hypothesis was not rejected.

Table 4

Multivariate Test

Effect Value  F df dforror a ny°
Pillai's Trace 905  1363.058°  2.000 287.00 000 905

ntercep ViK' Lambda 095 1363.058°  2.000 287.00 000 905
Hotelling's Trace ~ 9.499  1363.058"  2.000 287.00 000 905
Roy's Largest Root ~ 9.499 1363.058° 2.000 287.00 .000 905
Pillai's Trace 001 086" 2.000 287.00 918 .001
Wilks’ Lambda 999 086" 2.000 287.00 918 001

Gender 1\ telling's Trace 001 086" 2.000 287.00 918 .00l
Roy's Largest Root  .001 086 2.000 287.00 918 .00l

DISCUSSION

The results of this study indicate that there are no statistically significant gender differences in
student performance in both assessment and integrated science courses (Tables 2 and 3). The
mean scores for male and female respondents in assessment courses (x =14.70 and x =14.51)
and integrated science courses (¥ =14.66 and x =14.46) were very similar. While this lack of
difference is encouraging, it is important to note that gender had little to no meaningful impact
on performance in assessment and integrated science courses (1,°= 0.001). This shows that male
and female students perform on par at the classroom level, indicating that factors other than
gender likely play more substantial roles in influencing student achievement. These findings
support the assertion that gender does not inherently determine academic performance in these
fields, aligning with research such as Sahranavard and Hassan (2013), who reported no gender-
based differences in science performance among Iranian students, and Sekyi-Hagan and Hanson
(2022), who found no gender gap in integrated science achievement among pre-service teachers
in Ghana. They also resonate with the broader "gender similarities hypothesis" proposed by
Hyde (2005), which argues that males and females are more alike than different in most areas,
including cognitive abilities. At the same time, the current results differ from those of Reilly et
al. (2017), who identified gender differences in science achievement in OECD and non-OECD
nations, suggesting that local cultural contexts, access to resources, and educational policies
may moderate the relationship between gender and academic performance. Studies by
Buchmann et al. (2008) and Delaney and Devereux (2021) further highlight the complexity of
gender differences, indicating that broader social, economic, and educational structures
influence where and how gender gaps may emerge.

Despite the absence of significant disparities, a slight pattern emerged in assessment courses
where male students had a marginally higher mean. Although this difference lacks statistical
significance, it is worth considering how nuanced factors might influence performance. For
instance, Gielen and Zwiers (2018) have found that prenatal hormone exposure or adherence to
gender stereotypes can shape achievement patterns, though in subtle ways. Wu (2023)
emphasized that the activation or deactivation of stereotypes can either hinder or enhance
female performance, indicating that educational environments and societal expectations are
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critical variables. The minimal impact observed here suggests that while such factors exist, their
tangible influence on academic outcomes in this particular setting is minimal.

One possible explanation for the absence of pronounced gender differences is the increasing
focus on gender-responsive and equitable teaching practices within colleges of education in
Ghana's Central Region. Thabiti et al. (2024) found that both male and female students benefit
when educators employ gender-sensitive pedagogy—such as incorporating examples of
successful female scientists, providing equal opportunities for classroom leadership, and
ensuring balanced group activities. Likewise, ensuring that teaching materials are free from
gender bias and that inclusive classroom interactions can foster an environment where all
students feel capable and supported. Implementing these strategies might involve holding
teacher-training workshops on unconscious bias, creating lesson plans featuring diverse role
models, or using mixed-gender cooperative learning groups to encourage equal participation.
Such concrete actions can help translate policy ideals into practical, classroom-level changes
that reduce subtle differences in student performance.

From a policy perspective, the findings emphasize the value of continuing and refining
initiatives that promote gender equity in education. Rather than solely focusing on eliminating
large-scale gender gaps, policymakers and educators can target more nuanced factors, such as
ensuring that curriculum content appeals to various interests, offering mentorship programs for
underrepresented groups, and providing financial incentives or scholarships to encourage
female participation in STEM fields. Special education policies should also incorporate gender
considerations, ensuring that learners with additional needs receive tailored support sensitive to
their abilities and gender-related experiences. These approaches can be integrated into teacher
professional development modules, school improvement plans, and national educational
strategies. Subba and Gotamey (2022) highlight that interventions should emphasize equity
over mere equality, acknowledging that some groups may require more targeted forms of
support to level the playing field truly.

Promoting greater gender equality awareness within educational communities can also be
accomplished through organized workshops, seminars, and community outreach programs.
These efforts might include professional development sessions for teachers to recognize and
address unconscious biases. These parental engagement programs challenge gendered
expectations and extracurricular clubs or societies that expose students to male and female role
models in diverse career fields. By providing these actionable steps, educators and
policymakers can move beyond abstract policy statements, ensuring that gender equality is
understood and actively supported across all levels of the educational system.

IMPLICATIONS FOR PRACTICE

These implications were drawn based on the study's results to guide counselling and special
education practices.

Counseling Implications:

1. Promote Gender-Inclusive Support Systems: The analyzed data showed no significant
gender differences in academic performance between the genders. Therefore,
counselors can focus on fostering a school environment where students of both genders
are equally supported. This ensures equality and reduces the stereotype that one gender
needs academic guidance in assessment or science courses.

2. Emphasize Performance-Related Counselling. Counselors should shift the focus from
gender-specific interventions to student performance-related support, identifying
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factors such as stress, time management, and study habits that may affect students'
performance. This focus ensures that counseling targets each student's unique academic
needs, regardless of gender.

Special Education Implications:

1. Gender-Neutral Instructional Strategies: The evidence produced by the results is that
the gender of a student does not influence their academic performance. Special
educators should plan and implement programs for learning that treat students of both
genders as equal learners. So, when implementing individualized educational plans
(IEPs), educators must focus more on the actual learning needs of each student to ensure
varying learning skills and abilities among students.

2. Assessment of Individual Learning Needs: Since there were no gender differences in
students' learning abilities, special education must focus on assessing each student based
on their needs. This will help to identify the needs of students and work to mitigate the
identified deficiencies. This calls for a case-by-case assessment of what students need
rather than relying on gender-specific assumptions about students' learning abilities.

CONCLUSION

The study shows no significant gender differences in academic performance among students
enrolled in assessment and integrated science courses at the Colleges of Education in the Central
Region of Ghana. Both male and female respondents provided similar mean ratings, indicating
the effectiveness of initiatives promoting gender equality. This tendency indicates a positive
trajectory for gender equality in academic settings. It underscores the necessity for continuous
efforts to eradicate complex inequalities, particularly in areas related to evaluation where men
showed a slight advantage. Policymakers and educational institutions must maintain and
enhance gender-sensitive teaching strategies and curricula that address the diverse needs of all
students. The current lack of notable gender gaps indicates that specific interventions may be
producing favorable results; however, continuous assessment and modification of these
techniques are crucial. Moreover, promoting inclusive educational settings that confront
prejudices and ensure equitable access to resources would enhance the academic capacity of
both male and female students.
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ABSTRACT

This study was designed using a relational survey model to examine the relationships
between teachers' organizational culture, job satisfaction, and psychological symptoms. The
predictive roles of teachers' perceptions of organizational culture and various psychological
symptoms on their perceptions of job satisfaction were analyzed. Data were collected from
305 teachers working in public and private schools at primary, secondary, and high school
levels. According to the findings, a high-level positive relationship was observed between
organizational culture and job satisfaction. A moderate negative relationship was found
between teachers' negative self-perceptions and feelings of hostility and their job satisfaction.
Interestingly, the negative self-concept and hostility variables, which are among the sub-
dimensions of psychological symptoms, positively influenced teachers' perception of job
satisfaction when combined with a positive school culture. This study highlights that
improving job satisfaction—an essential issue for teachers for various reasons—can be
achieved by enhancing school culture. Furthermore, the school culture variable can mitigate
the negative effects of a negative self-concept and hostility on job satisfaction.
oz

Bu aragtirma dgretmenlerin orgiit kiiltiirii, is doyumu ve psikolojik belirti gdsterme diizeyi
arasindaki iligkileri incelemek amaciyla iligkisel tarama modeli ile tasarlanmigtir.
Ogretmenlerin orgiit kiiltiirii algilan ile gesitli psikolojik belirtileri gosterme durumlarinmm
onlarin is doyumu algilari {izerindeki yordayici rolleri incelenmistir. Tlkokul, ortaokul ve lise
kademelerinde olmak tizere devlet okullar1 ve 6zel okullarda gorev yapan 305 §gretmene
ulagilarak veri toplanmistir. Arastirma bulgularina gore orgiit kiiltiirii ile is doyumu arasinda
olumlu yonde yiiksek diizey iliski gozlenmistir. Ogretmenlerin olumsuz benlik algilar1 ve
hostilitileri ile is doyumlari arasinda ise negatif yonlii orta diizeyde iliskiler tespit edilmistir.
Psikolojik belirtilerin alt boyutlar arasinda yer alan olumsuz benlik ve hostalite degiskenleri,
okul kiiltiirii ile bir araya geldiklerinde &gretmenlerin is doyumu algisin1 olumlu yénde
artirmigtir. Bu aragtirma 6gretmenler i¢in farkli gerekcelerle hayati 6nem tasiyan bir konu
olan is doyumunun arttirilmasinin okul kiiltliriiniin gelistirilmesi ile miimkiin olacagini,
ayrica okul kiiltiirii degiskeninin olumsuz benlik ve hostilite duygularinin is doyumu
tizerindeki olumsuz etkisini diislirebilecegini 6ne siirmektedir.
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INTRODUCTION

The culture of the organization and psychological health (Cao, et al., 2022) are very important
and influential variables for job satisfaction. Workplaces and workplace conditions have a
significant impact on individuals' mental health; in other words, their psychological health
(Bluestein, 2008). The concept, which can be expressed in both ways, is referred to as
psychological health in this study. Psychological health is defined as more than having few or
no symptoms of various psychological disorders (Jahoda, 1953). But absence of mental disorder
is necessary, though not a sufficient, condition of psychological health. The fact that the
individual has these symptoms causes negativities in job satisfaction at a higher rate (Cortés-
Denia, et al., 2023). According to Cooper and Wood (2011), if employees are not satisfied
within the organizational culture influenced by different variables, they are negatively affected
both in terms of work outcomes and psychological health. In the literature, there are many
studies on this subject that point to different results (Faragher, et al., 2005; Quynh Anh & Anh
Dung, 2022). It has been revealed in many studies that organizational culture affects job
satisfaction (Abbas, et al., 2020; Cerit, et al., 2021; Celtek & Yilmaz, 2021). The importance
of psychological health in this relationship is becoming more and more noticeable
(Warszewska-Makuch, 2020). In this context, how psychological health in organizational
culture will make a difference in job satisfaction is the research topic of this study.

A significant part of a human's life is spent in a job where he or she is engaged in, earns a living,
has the opportunity to express himself or herself and feels useful to society by being in this job.
Sometimes voluntarily, sometimes thinking that they have no other choice, people get a job and
often continue to work in those jobs until they retire. Job satisfaction (Jalagat, 2016:37), which
is expressed as a positive or negative emotion or a feeling of liking or disliking one's job, is a
concept related to the degree of satisfaction with one's job (Schultz & Schultz, 1986). According
to Locke (1976), job satisfaction is defined as a positive or pleasant emotional state caused by
a person's appreciation of their work or experience. The extent to which these work experiences
are compatible with the employee's value judgments or expectations is also expressed in the
form of job satisfaction (Hayes et al., 2015:589). Newton (1980) stated that the most efficient
and effective organizations are those that provide simultaneous satisfaction and self-
actualization for all human and social science researchers and theorists.

Although job satisfaction is expressed as a concept that includes individual emotions and
processes, it is actually a multidimensional concept that affects other organizational variables
and whose outputs are reflected in the organization. Depending on job satisfaction in the
organization, there are significant differences in organizational behaviors such as productivity,
performance, commitment to the organization and job, absenteeism, tardiness, work alienation,
and quitting the job (Akomolafe & Olatomide, 2013; Farrel, 1983:596; Feldman & Arnold,
1983; Robbins & Judge, 2012). Considering the importance of all these variables for the
organization, it is possible to say that job satisfaction is a key concept for the existence of the
organization. In organizations where employees achieve job satisfaction, it can be said that the
productivity and well-being of the organization increase (Roodst, et al., 2002). Employees who
are satisfied with their jobs are more innovative and create a positive working environment in
their organizations; in addition, the development of ethical, healthy relationships contributes to
a positive attitude towards work (Mwesigwa, et al., 2020). Job satisfaction contributes to better
performance and increased organizational commitment of employees (Thangaswamy &
Thiyagaraj, 2017). It has been found that higher job satisfaction is associated with better mental
health, better human relations, more positive social status, etc. (Hoppock, 1935). It can be said
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that low job satisfaction leads to job stress, occupational burnout, and intention to quit (Wang
et al., 2020).

Job satisfaction, which is a concept related to organizational variables, not only affects these
variables but is also affected by organizational variables. According to Eryilmaz (2019), the
results of research have revealed a clear relationship between organizational culture and job
satisfaction (Mckinnon et al., Dec., 2003; Navaie-Waliser et al., 2004; Chang & Lee, 2007;
Mansoor & Tayib, 2010). It can be said that culture is all of the skills, experiences, habits,
methods, traditions, customs, values, and beliefs that have been learned during the struggle with
the society's environment and the solution of the problems arising from living together, and
which are intended to be transferred to new members for their functionality (Schein, 1990:111).
According to Schein (2004:3), organizational culture is "a set of assumptions learned by a
particular group during its adaptation to the environment and its internal integration, which have
given positive results at a level that can be proven to be valid, and which are therefore taught
to new members as the right way to perceive, think, and feel." Organizational culture is defined
as the pattern of beliefs, expectations, and values formed during the existence of an
organization, and it has emerged as a necessity to give importance to the attitudes, values, and
traditions of organizational employees and the cultural aspect of organizational life due to the
changes caused by industrialization and subsequent globalization (Eruygun & Tinaz, 2021).

Its culture can be explained as the ideological structure of the organization or the beliefs and
values that distinguish it from other organizations (Mintzberg; 1989:98). These values, norms,
beliefs, attitudes, principles, and assumptions that explain the unique character of the
organization may also include unwritten or non-verbal behaviors that explain how things are
done (Manetje & Martins, 2009:89). Culture, which reflects beliefs, values, and assumptions in
a broad sense, is briefly the “deep structure of organizations” (Tuna, 2021). In most of the
studies, a common consensus has been reached that culture is the “social glue” that holds the
organization together (Cameron, 2004:3).

The culture existing in the organization can affect people both emotionally and behaviorally,
direct the actions and perceptions of employees, and lead to certain consequences in terms of
organizational behavior. The organizational culture of organizations shapes the working
environment, directly affects the way employees work and their capacities (Schein, 1990), and
has the most important role in the success or failure of the organization (Cameron & Sarah,
1991; Lim, 1995). According to Schein (1990), organizational culture may enable an
organization to function effectively. Robbins and Judge (2012), on the other hand, emphasize
that in institutions where there is a strong organizational culture, the self-values of organizations
will be intensively owned by employees and widely shared. According to another point of view
(Jad Al-Rab, 1997), organizational culture ensures harmony and integration inside and outside
the organization.

Job satisfaction is defined as the emotional response to work (Locke 1976). However, one of
the factors that determine this emotional response is psychological health. Individuals give their
emotional response to the work based on their expectations and values. Job satisfaction is a
multidimensional structure that encompasses the emotional experience of the employee, which
is related to both the job itself and the work environment (Spector, 1997). Psychological
problems can cause job loss and problems related to job performance and satisfaction
(Dagdelen, 2008). A number of dilemmas that are at work and in the work itself can be called
psychological dangers. These dangers may be caused by work content, organizational

~142 ~



Education& YouthResearch - EYOR Year: 2024 Vol.: 4 Issue: 2 Pages: 140-152

management, and environmental conditions that affect the psychological and physical health of
the employee (Cox, et al., 2005). Organizational well-being is determined by how employees
perceive the functioning and quality of a workplace (Warr 1992). This includes both the
physical and psychological health of employees as well as their sense of satisfaction and social
well-being (Grant, et al., 2007). Therefore, in addition to organizational culture, which has been
found to affect job satisfaction, the level of psychological symptoms representing the
psychological health of individuals which emphasizes psychological well-being, are variables
that are thought to affect and determine job satisfaction.

The aim of this study is to examine the relationships between teachers' organizational culture,
psychological symptoms, and job satisfaction. Addressing the relationship between these three
variables and their dimensions constitutes the starting point of this study. For this purpose,
answers to the following questions were sought:

1. What is the relationship between teachers' organizational culture, job satisfaction, and
psychological symptoms?

2. Do teachers' perceptions of organizational culture and levels of psychological symptoms
predict their job satisfaction perceptions?

METHODOLOGY
Design of Study

This study was designed using the relational survey model to examine the relationships between
organizational culture, psychological symptoms, and job satisfaction. In the relational screening
model, the aim is to determine the existence or degree of co-variation between two or more
variables (Karasar, 2009:81).

Participant

Within the scope of this study, 305 teachers working in public or private schools at the primary,
secondary, and high school levels were reached online through the convenient sampling
method. After examining and eliminating incomplete, erroneous, or extreme data from the
scales received from the participants, 305 scales were included in the study.

Of the teachers participating in the study, 227 were female, and 78 were male. A total of 246
teachers work in public schools, while 59 work in private institutions. The number of primary
school teachers is 85, middle school teachers 98, and high school teachers 122. According to
their seniority: 60 teachers have 1-5 years of experience,77 teachers have 6-10 years, 49
teachers have 11-15 years, 39 teachers have 16-20 years, 54 teachers have 21-25 years, and 26
teachers have over 26 years of experience.The research data was collected between June 2021
and December 2021.

Data Collection Tools

In this study, the Job Satisfaction Scale, Organizational Culture Scale, and Brief Symptom
Inventory were used.

The Organizational Culture Scale (OCS) was developed by Glaser et al. (1987) and adapted
into Turkish by Oztiirk (2015). It is a 5-point Likert scale (1 = Strongly Disagree, 5 = Strongly
Agree) consisting of 31 items and six sub-dimensions: teamwork (T), moral values (MV),
information flow (IF), participation (P), supervision (S), and meetings (M). The Cronbach’s
alpha internal consistency coefficient of the scale calculated in this study was .97.
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The Job Diagnostic Survey (JDS) was developed by Hackman and Oldham (1975) and adapted
for school organizations and teachers by Tasdan (2008). The scale is one-dimensional, consists
of 14 items, and is a 5-point Likert scale (1 = Not at all satisfies me, 5 = Satisfies me very
much). The Cronbach’s alpha internal consistency coefficient of the job satisfaction scale in
this study was calculated as .91.

The Brief Symptom Inventory (BSI) is a Likert-type self-assessment scale designed to screen
for mental symptoms. It consists of 53 items and five subscales: anxiety, depression, negative
self-concept, somatization, and hostility. The score range is between 0-212. The scale can be
administered to adolescent and adult individuals or groups, with no time limit for completion.
The BSI aims to identify and measure various psychological symptoms as defined by
individuals themselves. The Cronbach’s alpha internal consistency coefficient of the scale
calculated in this study was .97.

Data Analysis

Incomplete, erroneous and extreme data were identified and extracted before the research data
were analyzed. Then, correlation analysis was performed to determine the relationships
between the variables. Finally, hierarchical multiple regression analysis was used to determine
the predictive effects of the independent variables (organizational culture and psychological
symptoms) on the dependent variable (job satisfaction). Hierarchical regression analysis was
performed in stages according to the correlation levels of the independent variables with the
dependent variable. The significance level was accepted as p <.05 and the results of the analysis
were interpreted. The analyses were performed using SPSS software.

Before conducting the analyses, it was examined whether the assumptions of multiple
correlation analysis regarding linearity, multicollinearity, autocorrelation and co-variance
(Field, 2009) were met. For the multicollinearity problem, the relationship between the
independent variable and the dependent variable should be less than .30 and the relationship
between the independent variables should be greater than .70 (Tabachnick & Fidell, 2001).
When the correlation analysis results in Table 1 are examined, correlations less than .30 are
observed between the dependent variable job satisfaction and the independent variables anxiety
(r = -.23) and somatization (» = -.13). The independent variables depression, negative self
(r=.88) and hostility (» =.77) have correlations higher than .70. It was decided not to include
these variables in the regression analysis to avoid multicollinearity problems. In linearity
analyses, a variance inflation factor (VIF) value less than 10 and a tolerance value greater than
0.1 are considered acceptable (Hair et al., 2010). While VIF values were calculated as 1.09,
2.89 and 2.82; Tolerance values were calculated as .91, .34 and .35. These values are considered
acceptable. Histogram, P-P Plot and Scatterplot graphs were found to meet the linearity and co-
variance criteria.
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FINDINGS

Table 1 below presents the results of the correlation analysis conducted to determine the
relationships between organizational culture, job satisfaction and the variables of negative self
and hostility, which are sub-dimensions of psychological symptoms.

Table 1

Relationships between job satisfaction, organizational culture and psychological
symptoms,

X Ss IS oC NSELF HOS
IS 3.46 a7 1 78%* - 35%* -30%*
oC 3.46 .90 1 -.20%* -.24%*
NSELF 2.07 .85 1 -35%%*
HOS 2.17 7 1

*<.05, **p<.01
Notes: JS: Job Satisfaction OC: Organizational culture NSELF: Negative self HOS: Hostility

According to these results, the independent variables included in the regression analysis were
determined as organizational culture (OC), negative self (NSELF), and hostility (HOS).
Hierarchically, the organizational culture variable, which has the highest correlation with job
satisfaction, was first regression analyzed. Afterwards, other independent variables were
included in the regression analysis.

Table 2 presents the results of the hierarchical regression analysis performed in stages according
to the correlation levels in order to determine the predictive effects of the independent variables
on the dependent variable

Table 2
Hierarchicalregressionanalysis
B SE B R R? t P
Model 1
oC .67 .03 78 78 .61 22.05 .00
Model 2
oC .64 .03 74 .79 .63 20.44 .00
NSELF -.08 .05 -.09 -1.57 11
HOS -.05 .05 -.05 -.85 .39
*0<.05

When the hierarchical regression analysis results in Table 2 are examined, it is seen that
organizational culture is a significant predictor of teachers' job satisfaction perception according
to Model 1 (p = .00) and explains 61% of job satisfaction perception. According to Model 2,
when the variables of negative self and hostility were added together with organizational
culture, it was seen that together they predicted 63% of teachers' job satisfaction perception.
According to the standardized regression coefficients, the order of importance on job
satisfaction is school culture (f = .74), negative self (f = -.09), and hostility (f = -.05). It was
determined that negative self (p = .711) and hostility (p = .39) variables were not significant
predictors.
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Although they are not significant variables, it is seen that negative self and hostility variables,
which have an inverse effect on job satisfaction, have a low-level effect on job satisfaction
when analyzed together with positive school culture perception. In other words, even if teachers'
negative self-concept or hostility values are high, if their perceptions of the school culture are
positive, their symptoms of these variables do not negatively affect their job satisfaction. In this
context, it is possible to say that in an environment where school culture is perceived positively,
teachers' negative feelings of self or hostility do not negatively affect their job satisfaction.

CONCLUSION AND DISCUSSION

After a certain age, adults spend most of their time at work. Therefore, they often share much
more time with their colleagues, with whom they create the corporate culture, than with their
families. It is very important to understand how and at what level people's jobs affect their
psychological health and ability to maintain a healthy mood. There are many variables that
affect the structure and culture of the school. Especially when it comes to schools, the job
satisfaction of employees, that is, teachers, and the factors affecting it, have a much more
diverse and profound meaning than any industry and production branch. The teaching
profession is considered to be a much more stressful profession compared to other occupational
groups (Uzman & Telef 2014). This stress closely affects their performance in the classroom
and the bond they establish with their students. Values related to education are transmitted to
the new generation through schools, which are the atmosphere in which students grow up, and
the corporate culture there.

Therefore, in this study, based on the related literature, school culture and psychological
symptom frequency were thought to affect job satisfaction, and the level and direction of the
effect were revealed. In this study, it was aimed to reveal the relationship between
organizational culture and psychological symptoms with job satisfaction and the predictive
effect of independent variables and their dimensions on the dependent variable, which is job
satisfaction. As a result of the analysis, the research hypotheses were confirmed. Organizational
culture and job satisfaction variables have been addressed in many studies, but in addition to
these two variables, the variable of psychological symptoms, which was included in the
research by considering the human factor, constitutes the unique aspect of this research. Mental
health is important for everyone and mediates the achievement of satisfying results in life
(Bradley & Roberts 2004; Piccolo, et al. 2005).

Although the results of this study are specific to the teaching profession, they overlap with other
studies in the literature (Erkman & Sencan 1994). In this respect, the findings are important in
terms of contributing to the literature on the subject. Future studies may focus on sub and
mediating variables to address the issue in more detail. The results of the study may also be
instructive for further detailed research on the variables of the study. There is a need for more
detailed research on the relationship between organizational culture and job satisfaction and
psychological health, especially in the field of education.

According to the results of the correlation analysis, it was found that there was a moderate
negative correlation between negative self and hostility levels and job satisfaction. This result
supports the thesis that a person's job satisfaction is closely related to mental health (Locke
1976). Baron (1993) identified many personality variables associated with job satisfaction. Self-
perception and hostility are the most important of them. Self-perception is all of the thoughts
and feelings about oneself (Kulaksizoglu, 2000). In this context, negative self can be defined
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as the negativity in one's acceptance of oneself. Hostility is briefly defined as angry and hostile
attitudes towards the environment (Smith, 1992).

Within the framework of this study, it was found that negative self and hostility, which are sub-
dimensions of the BSI applied to teachers, were negatively and moderately related to job
satisfaction. This means that job satisfaction decreases when negative self and hostile attitudes
increase, and this finding is in line with the results of research in the field (McCann, et al. 1997,
Miner-Rubino & Cortina 2004). These findings show that the development of school culture
leads to an increase in teachers' job satisfaction. The development of school culture not only
increases the motivation of teachers but also promises protection against risk factors, the
negative effects of stress of work, negative self, and hostility (Ferguson, et al. 2012).

Increased job satisfaction is closely related to the realization and achievement of the educational
goals of the school. Low job satisfaction, on the other hand, means being exposed to
physiological and psychological stress and, as a result, psychological health problems (Ho &
Au 2006). Stress and its consequences arising from lack of job satisfaction lead to burnout,
tension, excessive fatigue and cause teachers to fail to demonstrate the characteristics expected
of them (Cunningham 1983). This situation affects psychological and social development and
leads to uneconomic consequences for society. On the other hand, teachers with high job
satisfaction can achieve very important results by providing balance within the triad structure
consisting of students, parents, and administration (Demirtas 2010).

Although the current study has revealed important results regarding the relationships between
school culture, psychological symptoms, and job satisfaction of teachers, it also has some
limitations. The first is that the period when the data was collected was the period when the
extraordinary effects of the Covid-19 pandemic were still ongoing. It has devastated life in
terms of psychological symptoms, as in many other issues. It has had serious negative effects
on mental health, and its impact on mental health continues even though the pandemic is over.
Therefore, the results obtained bear the traces of this period and constitute findings within the
framework of this limitation.

Secondly, this study is cross-sectional. It is thought that more holistic conclusions will be
reached when the data obtained are supported by longitudinal studies. Thirdly, although the
participants were reached and informed individually, the data of the study were collected
through links. This situation constitutes a limitation compared to face-to-face data. However,
considering the difficulty of collecting data face-to-face from such a large sample, from
different provinces of Turkey, and from different school levels, the findings of the study reveal
important results regarding the variables.

Support and Acknowledgement

Change and development in school culture will increase teachers' job satisfaction. It is
suggested that improvements should be made in moral values, information flow, participation,
meeting, and inspection, which are the sub-dimensions of the concept, in order to improve the
organizational culture in schools, which are the institutions where education is provided.
Implementation programs focusing on these issues should be developed.

It is possible to say that mental health variables are very effective in teachers' work and the
outcomes of their work. In this sense, it is recommended that psycho-education programs,
intervention studies, and practices on psychological symptoms and coping methods be
organized for teachers, and that projects and institutional studies be carried out so that they can
easily access psychological support in case of possible problems.
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GENISLETILMIS OZET

Insan yasamimin énemli bir kism1 mesgul oldugu, gecimini sagladigi, kendini ifade etme
olanagina sahip oldugu ve bu iste bulunarak topluma faydali oldugunu hissettigi bir iste
gecmektedir. Insanlar bazen géniillii olarak, bazen de baska areleri kalmadigim diisiinerek bir
is bulur ve ¢ogu zaman da emekli olana kadar bu islerde caligmaya devam ederler. Locke'a
(1976) gore is tatmini, kisinin isini veya deneyimini takdir etmesinden kaynaklanan olumlu
veya hos bir duygusal durum olarak tanimlanmaktadir. Is tatmini her ne kadar bireysel duygu
ve siiregleri kapsayan bir kavram olarak ifade edilse de aslinda diger orgiitsel degiskenleri de
etkileyen ¢ok boyutlu bir kavramdir. Orgiitte is tatminine bagl olarak iiretkenlik, performans,
orgiite ve igse baglilik, devamsizlik, ge¢ kalma, ise yabancilagma, isten ayrilma gibi orgiitsel
davranislarda onemli farkliliklar olugsmaktadir (Akomolafe & Olatomide, 2013; Farrel, 1983:
596; Feldman & Arnold, 1983; Robbins & Judge, 2012).

Is tatminini etkileyen 6nemli kavramlardan biri 6rgiit kiiltiiriidiir. Eryilmaz'a (2019) gére bu
konu {iizerine 2000'li yillarda yapilan arastirmalarin sonuglar1 orgiit kiiltiirii ile is tatmini
arasinda acik bir iliski oldugunu ortaya koymustur. Kiiltiir toplumun ¢evresiyle miicadelesi ve
birlikte yasamaktan kaynaklanan sorunlarin ¢éziimii sirasinda 6grenilen, deneyim, aligkanlik,
yontem, gelenek, gorenek, deger ve inanglarin tiimii olup; islevsellik agisindan yeni tiyelere
aktarilmasi amaglanmaktadir (Schein, 1990: 111).

Is tatmini ise verilen duygusal tepki olarak tanimlanmaktadir (Locke 1976). Bu duygusal
tepkiyi belirleyen faktorlerden birinin psikolojik saglik oldugunu sdylemek miimkiindiir.
Psikolojik sorunlar is kaybina, is performanst ve doyumuna iligkin sorunlara neden
olabilmektedir (Dagdelen, 2008). Isyerinde ve isin kendisinde var olan birtakim ikilemler
psikolojik tehlikeler olarak adlandirilabilir. Bu tehlikeler; calisanin psikolojik ve fiziksel
sagligim etkileyen is ile ilgili orgiitsel yonetim ve cevresel kosullardan kaynaklanabilmektedir
(Cox, vd. 2005). Orgiitsel refah, calisanlarin isyerinin isleyisini ve Kkalitesini nasil
algiladiklariyla belirlenir (Warr, 1992). Bu, calisanlarin hem fiziksel hem de psikolojik
sagligini, memnuniyet duygularin1 ve sosyal refahlari1 da icermektedir (Grant, vd. 2007).
Dolayisiyla orgiit kiiltiirii degiskeninin yam sira psikolojik iyi olusu vurgulayan bireylerin
psikolojik saghigimi temsil eden psikolojik belirtilerin diizeyinin de is tatminini etkiledigi
diistiniilmektedir.
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Bu calismanin amaci 68retmenlerin orgiit kiiltiirii, psikolojik belirtileri ve is tatmini arasindaki
iligkileri incelemektir. Bu li¢ degisken arasindaki iligkinin ve boyutlarinin ele alinmasi bu
caligmanin ¢ikis noktasini olusturmaktadir. Bu ama¢ dogrultusunda asagidaki sorulara yanit
aranmigtir:

1. Ogretmenlerin 6rgiit kiiltiirii, is tatmini ve psikolojik belirtileri arasindaki iliski nasildir?

2. Ogretmenlerin &rgiit kiiltiirii algilar1 ve psikolojik belirti diizeyleri is tatmini algilarini
yordamakta midir?

Bu calisma, orgiit kiiltiirii, psikolojik belirtiler ve is tatmini arasindaki iliskileri incelemek
amaciyla iliskisel tarama modeliyle tasarlanmistir. liskisel tarama modelinde iki veya daha
fazla degisken arasinda ortak degiskenlerin varli§i veya derecesinin belirlenmesi
amaglanmaktadir (Karasar, 2009:81). Bu calisma kapsaminda devlet okullarinda ve o6zel
okullarda ilkokul, ortaokul ve lise diizeyinde gorev yapan 305 dgretmene c¢evrimigi olarak
ulagilmigtir. Bu ¢alismada is tatmini 6lgegi, orgiit kiiltiirii 6l¢egi ve kisa semptom envanteri
kullanilmistir. Aragtirma verileri analiz edilmeden once eksik, hatali ve asir1 veriler tespit
edilerek c¢ikarilmistir. Daha sonra degiskenler arasindaki iligkilerin belirlenmesi amaciyla
korelasyon analizi yapilmistir. Son olarak bagimsiz degiskenlerin alt boyutlarmin (6rgiit kiiltiiri
ve psikolojik psikolojik belirti diizeyi) bagimli degisken (is tatmini) {izerindeki yordayici
etkilerini belirlemek icin hiyerarsik ¢oklu regresyon analizi kullanilmistir. Bagimsiz
degiskenlerin bagimli degiskenle korelasyon diizeylerine gore asamali olarak hiyerarsik
regresyon analizi yapilmustir.

Korelasyon analizi sonuglaria gore bagimli degisken olan is tatmini ile bagimsiz degiskenler
olan kaygi (r=-.23) ve somatizasyon (r=-.13) arasinda .30'dan diisiik korelasyonlar oldugu
goriilmiistiir. Bagimsiz degigkenler olan depresyon, olumsuz benlik (7=.88) ve diismanlik
(r=.77) ile i3 doyumu arasinda ise .70'den yiiksek korelasyonlar tespit edilmistir. Hiyerarsik
regresyon analizi sonucunda okul kiiltiiriiniin Model 1'e gore 6gretmenlerin is tatmini algisinin
anlaml1 bir yordayicist oldugu (p=.00) ve is tatmini algisinin %61'ini agikladig1 goriilmiistiir.
Model 2'ye goére olumsuz benlik ve diismanlik degiskenlerinin orgiit kiiltiirii ile birlikte
Ogretmenlerin is tatmini algisint %63 oraninda yordadigi goriilmiigtiir. Standardize edilmis
regresyon katsayilarina gore is tatmini tizerindeki 6nem siras1 okul kiiltiirii (5=.74), olumsuz
benlik (f=-.09) ve diisgmanlik (f=-.05) olup olumsuz benlik (p=.11) ve diismanlik (p=.39)
degiskenlerinin anlamli yordayici olmadiklart belirlenmistir. Anlamli degiskenler olmasa da is
doyumunu ters yonde etkileyen olumsuz benlik ve diismanlik degiskenlerinin, olumlu okul
kiiltiirii algistyla birlikte incelendiginde is doyumu flizerinde diisiik diizeyde bir etkiye sahip
oldugu goriilmektedir. Bagka bir ifadeyle Ogretmenlerin olumsuz benlik kavrami ya da
diismanlik degerleri yiiksek olsa bile okul kiiltiiriine iliskin algilar1 olumlu ise bu degiskenlere
iliskin belirtiler i doyumlarin1 olumsuz etkilememektedir. Bu baglamda okul kiiltiiriiniin
olumlu algilandig1 bir ortamda 6gretmenlerin olumsuz benlik ya da diismanlik duygularmin is
doyumlarini olumsuz etkilemedigini sdylemek miimkiindiir.

Arastirma sonuglaria gore olumsuz benlik ve diismanlik diizeyleri ile i tatmini arasinda orta
diizeyde negatif bir iligki oldugu tespit edilmistir. Bu sonug, kisinin ig tatmininin ruh saghigiyla
yakindan iligkili oldugu tezini desteklemektedir (Locke, 1976). Bu calisma c¢ergevesinde
ogretmenlere uygulanan KSE'in alt boyutlari olan olumsuz benlik ve diigmanligin is tatmini
ile negatif ve orta diizeyde iligkili oldugu tespit edilmistir. Bu durum olumsuz benlik ve
diismanca tutumlar arttik¢a is tatmininin azaldigi anlamina gelmektedir ve bu bulgu alanda
yapilan arastirmalarin sonuglariyla da ortiismektedir (Mc Cann, vd. 1997; Miner-Rubino &
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Cortina 2004). Bu bulgular okul kiiltiriiniin gelismesinin 6gretmenlerin is doyumunun
artmasina yol actigmi gostermektedir. Okul kiiltiiriiniin ~ gelistirilmesi  dgretmenlerin
motivasyonunu artirmanin yani sira risk faktorlerine, is stresinin olumsuz etkilerine, olumsuz
benlige ve diismanliga karsi da koruma vaat etmektedir (Ferguson, vd. 2012).

Bu ¢alisma 6nemli sonuglar ortaya koymus olsa da bazi sinirliliklara sahiptir. Toplanan veriler,
Kovid-19 salginmin olaganiistii etkilerinin halen devam ettigi doneme aittir. ikinci olarak bu
calisma kesitsel olarak tasarlanmistir. Elde edilen verilerin boylamsal c¢alismalarla
desteklenmesi durumunda daha biitiinsel sonuglara ulasilacag diisiiniilmektedir. Ugiincii olarak
arastirmanin verileri online yontemler araciligiyla toplanmistir. Bu durum yiiz yiize verilerle
kargilastirildiginda bir sinirlilik olusturmaktadir. Ancak Tiirkiye'nin farkli illerinden ve farkli
okul diizeylerinden bu kadar genis bir 6rneklemden yiiz yiize veri toplamanin zorlugu goz
Oniine alindiginda, caligmanin bulgularinin degiskenlere iligkin 6nemli sonuglar1 ortaya
koydugunu sdylemek miimkiindiir.

Okul kiiltiirtindeki degisim ve gelisimin 6gretmenlerin i doyumunu artiracagi oneri olarak
ifade edilebilir. Bu konulara odaklanan uygulama programlan gelistirilmelidir. Bu ¢alismanin
sonuclarinda &zellikle olumsuz benlik kavrami ve diigmanligin is tatminini etkiledigi
bulunmustur. Bu anlamda 6gretmenlere yonelik psiko-egitim programlari, psikolojik belirtiler
ve bas etme yontemlerine yonelik miidahale calismalar1 ve uygulamalarin diizenlenmesi, olasi
sorunlar durumunda psikolojik destege kolayca ulasabilmeleri ig¢in proje ve kurumsal
calismalarin yapilmasi onerilebilir.
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